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Abstract
This study aims to examine students’ perception of  PPG-SM3T on motivation to 
participate the teacher professional education program. PPG-SM3T is a profession-
al development program for pre-service teacher in Indonesia. Data for this study 
were collected from 186 students of  economics education using a survey question-
naire. The findings showed that students’ perception of  PPG-SM3T positively asso-
ciated with motivation to participate the program. In addition, the study found that 
a majority of  participants realized that teacher professional development program 
is significantly important to prepare them to be professional teachers. They also 
raised concerns, challenges, and the need to participate PPG-SM3T. Findings also 
suggested that providing information and active socialization on PPG-SM3T may 
motivate them to participate in the program.
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ledge and skills in learning and teaching. Bre-
deson (2002) stated that the notion of  profes-
sional development refers to a process where 
teachers review, renew, and extend their com-
mitment as change agents to the moral objecti-
ves of  teaching as well as acquire and develop 
the knowledge, skills, plan, and practice with 
students through each stage of  their teaching 
with concepts of  learning, engagement, and 
improved practice.

Snoek (2010) proposes three elements 
that contribute to the professionalism of  te-
achers namely knowledge, skills, and attitu-
des. Professional teachers need to possess ade-
quate knowledge of  the subject, knowledge of  
the teaching and learning process (including 
being up to date with relevant outcomes of  
educational research), knowledge of  society 
and knowledge of  policy and organization in 
education. Professional teachers also need to 
demonstrate skills of  effective communication 
and ability to discuss educational issues with a 
wider audience, to be able to do research wit-
hin their schools, to contribute to collaborati-
ve learning of  their professional communities, 
and to translate the outcomes of  educational 
research into innovations at their classroom/
school context. Lastly, positive attitude of  pro-
fessional teachers is demonstrated by teachers’ 
dedication to the learning of  pupils, commit-
ment to the profession and the collective group 
of  professionals, willingness to contribute to 
the collective knowledge of  the profession, 
commitment to abide the ethical code of  the 
profession and the integrity of  his/her work, 
willingness to share quality work to the out-
side world, focus on continuous professional 
development, and focus on improvement and 
innovation in teaching.

Teacher professional development pro-
grams should enable teachers to work with 
other colleagues for creating learning support 
systems within their schools. Professional de-
velopment should be a continuous process and 
aim for improving the education processes. In 
2005, the Indonesian government issued Te-
achers law with the following major compo-

INTrODuCTION

The quality of  Indonesia’s teachers has 
become the government’s concern from time 
to time. High-quality teachers are one of  the 
keys to improved education quality becau-
se teachers are the frontliners in the learning 
and teaching process (Pangestika & Alfarisa, 
2015). The Indonesian government continues 
to strive to improve the quality of  education 
across the country. However, the quality of  
education in Indonesia is still relatively low.
According to the report published by the 
World Bank (2010) on Indonesian teachers’ 
competency, Indonesian teachers have low 
competency test scores on subject knowledge, 
pedagogic skills, and general academic capa-
city in which the average score is below 50%. 
In addition, based on the Global Education 
Monitoring Report 2016, Indonesia was ran-
ked 14th out of  14th emerging economies on 
teachers’ quality (Global Education Monito-
ring Report Team, 2016). Furthermore, based 
on the latest report from the 2018 Program for 
International Study Assessment (PISA), the 
quality of  education based on subjects, Indo-
nesia was ranked 73rd in Mathematics, 74th in 
Reading, and 71st in Science out of  79 count-
ries (OECD, 2019).

To provide high-quality education requi-
res high-quality teachers, also known as pro-
fessional teachers. Professional teachers must 
have various competencies needed in educati-
on. Cubukcu (2010) stated that teacher quality 
and qualifications are important in education. 
Among others, qualified teachers must have 
the ability to use various learning methods.

Teachers are required to demonstrate 
good teaching performance, conduct the tasks 
ethically, engage knowledge with current is-
sues, and show commitment or responsibility 
in their teaching practices. Also, teachers are 
required to actively engage in professional de-
velopment programs such as workshops, semi-
nars, and training (Tanang & Abu, 2014). 

A professional development program is 
a medium for teachers to develop their know-
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nents: “the core principle that teaching is a 
profession; the requirement that all teachers 
must meet a minimum standard of  a four-
year degree before being certified and that all 
teachers should be formally certified after the 
four-year degree has been gained; the reform 
of  pre-service teacher education institutions; a 
mandatory 24-period (8-hour) per work loaded 
required to gain and maintain certification; a 
special area allowance to be paid to teachers in 
defined areas such as remote locations, border 
regions, and so forth; improved processes of  
in-school induction and probation; a compre-
hensive system of  teacher appraisal and pub-
lic service salary increases; a more systematic 
program of  continuing professional develop-
ment; the merit-based appointment of  princi-
pals and supervisors based on mastery of  four 
core competencies for educators” (Chang et 
al., 2013, p. 2). 

The PPG program as one of  the ways 
to improve teacher professionalism aims to 
produce competent prospective teachers in 
planning, implementing, assessing learning, 
following up on the results of  the assessment, 
and conducting research. The curriculum 
structure of  PPG consists of  workshops in 
developing learning media, teaching practice 
through micro-teaching, peer-teaching, and 
subject enrichment program (Sa’ud, 2010).

According to Lessing and De Witt 
(2007), a successful teacher professional de-
velopment program should give teachers op-
portunities to do learning to teach and enables 
them to improve their expertise. A professional 
development program should include relevant 
activities such as discussions on teacher quali-
fications, updating teacher’s knowledge, prac-
ticing teaching with different backgrounds as 
well as providing knowledge and skills to anti-
cipate changes in society (Perraton, Creed, & 
Robinson, 2002). According to Law No. 14 of  
2005 on Teachers and Lecturers, competence 
is a set of  knowledge, skills, and behaviors that 
must be possessed, internalized, and mastered 
by teachers or lecturers in carrying out their 
professional tasks (”Undang-Undang Nomor 

14 Tahun 2005 tentang Guru dan Dosen,” 
2005). Surya (2003) stated that professional 
competencies are a variety of  abilities needed 
to become a professional teacher. In additi-
on, the Regulation of  the Minister of  Natio-
nal Education of  the Republic of  Indonesia 
Number 16 of  2007 on academic qualificati-
on standards and teacher competencies desc-
ribes the types of  competencies that must be 
obtained by teachers, including educational, 
personal, professional, and social competen-
cies, through a teacher professional education 
program.

In order to improve education quality, 
the government must first improve the qua-
lity of  its teaching staff  until they become 
professional teachers. Until now, the govern-
ment has continued to improve the quality of  
teachers to become professional teachers, who 
have the various competencies required by the 
government policies, by providing a Teacher 
Professional Education Program or “Pendidi-
kan Profesi Guru” (PPG). 

According to Ministry of  Education re-
gulation No. 87 of  2013 on Pre-service Teach-
er Professional Education Program, PPG is a 
one-year professional development program 
for pre-service teachers who hold a bachelor 
degree from education and non-education 
programs and have talents and interests to 
become teachers to master full teacher com-
petencies based on the national standards 
(Kemendikbud, 2013). The graduates of  this 
program will obtain a certificate of  professio-
nal educators in early childhood education, 
primary education, and secondary educati-
on. After graduating from this program, par-
ticipants are expected to master their field of  
study specifically in the area of  subject know-
ledge and pedagogy. They are also expected 
to improve their organizational learning skills 
and develop their personal and professional 
competencies. 

The government provides the PPG for 
prospective teachers as one of  the ways to gain 
professional experiences that can be relied 
upon and help education graduates to become 
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professional teachers. In order to become pro-
fessional teachers, graduates of  the teaching 
faculty with a bachelor’s degree in education 
(S.Pd) are still required to obtain PPG (”Sar-
jana pendidikan harus tetap ikut PPG,” 2014). 
The Ministry of  Education and Culture (Ke-
mendikbud) has developed two types of  PPG, 
namely the Integrated Professional Teacher 
Education Program with Additional Autho-
rity (PPGT) and the PPG-SM3T, which is a 
PPG for prospective teachers in the frontier, 
outmost and least developed regions, often 
referred to as 3T (terdepan, terluar, tertinggal). 
Between those two PPGs, the Ministry of  
Education prioritizes the PPG-SM3T conside-
ring that these 3T regions have a strategic role 
in strengthening the national resilience and 
integrity of  the unitary state of  the Republic 
of  Indonesia. In addition, this is an answer 
to overcome various educational problems in 
the 3T regions. The PPG is organized by the 
Educational Personnel Education Institution 
(LPTK) appointed by the Directorate General 
of  Learning and Student Affairs (DG Belma-
wa) and Kemendikbud which supervised all the 
standards and requirements.

Universitas Negeri Semarang (UNNES) 
is one of  the universities selected to conduct 
the teacher professional education program, 
namely PPG-SM3T. PPG-SM3T is a teacher 
professional education program for Bachelor 
of  Education who have carried out their teach-
er service assignments in outermost, frontier, 
and underdeveloped areas for one year. The 
number of  participants taking part in PPG-
SM3T in 2017 in UNNES is 311 participants, 
coming from several universities in Indonesia. 

There is an advantage for PPG-SM3T 
participants; they do not have to pay the PPG 
training fees because they would receive a 
scholarship. The teaching and learning activi-
ties in the PPG take place not only on campus, 
but they also include various activities in other 
places that must be followed. All participants 
are required to stay in a dormitory. For this 
purpose, participants also receive living and 
book allowances.

UNNES is a public university that trains 
pre-service teachers in its Bachelor of  Educa-
tion programs, one of  them is managed by the 
Department of  Economics Education. There 
were 382 students from the Department of  
Economics Education in 2014 alone. Educa-
tion students are prepared to become teachers 
in a four-year program taking courses related 
to their respective majors and courses related 
to teaching methods. After completing their 
undergraduate education, however, educati-
on graduates still need to enroll in a PPG if  
they are to become professional teachers. The 
program will grant the students with educator 
certificates. Certification of  teachers is one of  
the solutions to improve the competency of  
teachers as professional players in the educa-
tional sector (Ansori, Arief, & Sukirno, 2017). 

PPG is mandated by  Article 2 of  Law 
No. 14/2005 on Teachers and Lecturers. It 
stated that the position of  teachers as profes-
sionals is proven by an educator certificate, 
which is obtained after finishing a teacher pro-
fessional education. This educator certificate 
is a substitute for Akta IV, which used to serve 
as a teaching license before 2005.

Related to the mandatory requirements 
of  the teaching profession to obtain an edu-
cator certificate, the government will provide 
specific mechanism, which are funded entire-
ly by the participants. Regulation of  Ministry 
of  Education No. 87/2013 states that the pro-
gram is specifically designed for pre-service te-
achers holding a bachelor’s degree in Educati-
on and Non-Education (Kemendikbud, 2013). 
In this context, the PPG at UNNES is limited 
for educational graduates only.

A preliminary study was conducted by 
interviewing relevant parties. The first inter-
view conducted in February 2017 with the 
PPG UNNES Secretary revealed that the 
regular PPG which was planned to begin in 
2016 had been postponed due to the large 
costs ranging from 16 million to 18 million 
rupiahs per student. Meanwhile, the program 
that is currently being carried out by UNNES 
is the PPG-SM3T. Students who take PPG-
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SM3T do not have to pay the cost of  the pro-
gram because they get a scholarship from the 
government covering the tuition fees, living 
allowance, and other expenses. 

The second interview was with the coor-
dinator of  PPG at the Faculty of  Economics 
UNNES. He stated that there was still a time 
delay in the implementation of  the regular 
PPG at UNNES. One of  the reasons was that 
the registered participants were concentrated 
on only one study program, the economic 
education program. It appeared that the par-
ticipants were going to be placed into different 
study programs, such as accounting, office 
administration, and cooperatives. By having 
more diverse study programs, it was expected 
that more students would enroll in the PPG. 

The preliminary study also shows that 
UNNES has prioritized running the PPG-
SM3T over the regular PPG. Consequently, 
when the Department of  Economics Educati-
on UNNES did not get a quota to hold PPG-
SM3T from the Ministry of  Education in 
2017, the already registered participants were 
sent to other universities. Eight participants 
were sent to the Accounting Education pro-
gram at Yogyakarta State University (UNY), 
and another eight participants were sent to the 
Economics Education at Tanjungpura Univer-
sity (UNTAN).

The number of  participants of  the PPG-
SM3T at the Department of  Economics Edu-
cation of  UNNES was 16 participants, which 
was relatively small compared to the number 
of  students graduating from the Economics 
Education department each year. The small 
number of  participants may indicate the lack 
of  motivation of  UNNES Economics Educati-
on graduates to participate in the program. On 
the other hand, PPG is a mandatory program 
for education graduates should they want to 
take the teaching profession. 

Furthermore, another preliminary study 
was also conducted by distributing question-
naires to students of  Economics Education. 
The results showed that students did not have 
comprehensive information on PPG. There 

was only partial information they could ac-
cess related to the program. They understood 
that the educator certificate is one of  the re-
quirements needed to become professional te-
achers, but only a few of  them knew that the 
certificate is obtained by attending a PPG pro-
gram. They had little information on the PPG 
program and did not know the complete pro-
cedures of  how to take part in the PPG pro-
gram. In addition, students also preferred the 
regular PPG, which is not currently available 
at UNNES, to the PPG-SM3T. Meanwhile, 
some students also preferred taking a master’s 
degree to further their studies to taking a PPG. 

On the contrary, some students thought 
that education graduates do not need to take 
any PPG program. They thought that their 
undergraduate program in education has pre-
pared them enough to become professional te-
achers. They also considered that the PPG for 
non-education graduates would increase the 
number of  competitors and is unfair to them, 
the education graduates. In general, the stu-
dents’ views on PPG influence their motivati-
on in taking the PPG program.

Increased motivation to take PPG 
would increase the number of  PPG partici-
pants, specifically the PPG-SM3T. In turn, 
the increased number of  PPG participants is 
one of  the indicators of  the success of  this 
government program. Shaleh (2009) defines 
motivation as everything that drives behavior 
that demands or encourages someone to make 
ends meet. According to Ivancevich, Kono-
paske, and Matteson (2007), motivation is one 
type of  response, a behavior that is raised af-
ter the process of  perception. This means that 
motivation has a relationship with perception. 
Also, Walgito (2010) theorizes that perception 
is organizing and interpreting stimulus so that 
it is meaningful, and is an integrated response 
of  any individual.

Related to this research, a lot of  infor-
mation received by students about PPG will 
lead to different perceptions of  each student 
and influence his/her motivation to partici-
pate in a PPG program. Every student has 
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different perceptions of  PPG. Information 
about the PPG program has formed diverse 
perceptions of  various parties, specifically of  
the education students who are expected to 
become professional teachers in the future. In 
this study, this perception is examined to de-
termine its effect on students’ motivation, to 
take part in a PPG program.

A previous study conducted by Indriya-
ni and Ismandari (2015) found that the ma-
jority of  the Economics Education students 
(50.20%) of  the Universitas Negeri Yogyakar-
ta (UNY) cohort 2012 and 2013 were doubtful 
about the knowledge related to PPG that they 
received, and many of  them (48.23%) were 
hesitant in enrolling in a PPG program. Furt-
hermore, a study conducted by Larasati and 
Suyato (2016) found that there was a positive 
and significant influence of  students’ percep-
tions of  teacher professionalism on their moti-
vation to become professional teachers. These 
studies highlight how perceptions of  teacher 
professionalism affect students’ interest to 
take a PPG program. 

Educational students are the main target 
participants of  a PPG program. The partici-
pants of  this study are students of  the depart-
ment of  Economics Education in their final 
year; hence they have a comprehensive un-
derstanding of  the teaching profession. Their 
understanding of  the teaching profession can 
be used to assess their perceptions about PPG 
and their motivation to take a PPG program.

Connectionism theory shows a strong 
relationship between stimulus and response. 
Education is done by exposing the subject to 
situations that contain problems. The relation-
ship between stimulus and response is formu-
lated in three basic laws, namely the law of  
readiness, the law of  training, and the law of  
effect (Snelbecker, 1974).

The theory of  connectionism is related 
to the process of  perception, where the per-
ception also begins with a stimulus caused by 
an object, then the stimulus is perceived by our 
senses and is transmitted to the brain for pro-

cessing to cause perception (Walgito, 2010). 
Based on these perceptions, an individual will 
respond with a different behavior between 
one individual and another. One form of  res-
ponse, according to (Ivancevich et al., 2007), 
is motivation. Siagian (2012) explained that 
someone’s interpretation of  the sensation im-
pression about their environment would gre-
atly influence their behavior, which in turn 
determines what factors are seen as strong 
motivational factors. The relationship between 
perception and motivation is also explained in 
the laws of  connectionism theory, namely the 
law of  readiness and the law of  effect.

Perception indicators of  PPG are 
adopted from the perception process based 
on (Ivancevich et al., 2007), which consists of  
observation, selection, and translation. This 
perception process is then linked to the PPG 
program. Observations are made by learning 
and through other senses to obtain informati-
on, in this case, the information related to the 
PPG program. The selection is the process of  
focusing attention on an important, large, or 
intense stimulus. The next process is the trans-
lation, where an individual gives meaning or 
rationalizes the environment, objects, and 
events therein.

The indicators of  motivation to partici-
pate in a PPG program are adopted from the 
definition of  motivation according to Shaleh 
(2009) which defines motivation as everything 
that drives behavior that demands or encou-
rages someone to fulfill needs, where at this 
point, motivation becomes the driving force of  
behavior (the energizer) as well as being a de-
terminant of  the behavior. According to Ivan-
cevich et al. (2007), motivation is one type of  
response, where this response is a behavior 
that is raised after the process of  perception. 
This means that motivation and perception 
have a relationship.

Hypothesis: Perception of  PPG is positively 
associated with motivation to enroll in a PPG 
program.
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METHODS

This research is causal associative rese-
arch using a survey questionnaire. The popu-
lation in this study were 382 active students 
of  the Department of  Economics Education, 
Universitas Negeri Semarang. The Depart-
ment of  Economics Education has three stu-
dy programs, namely Accounting Education, 
Cooperative Education, and Office Admi-
nistration Education. The population in this 
study was homogeneous because it had the 
same characteristics, namely students of  Eco-
nomics Education who are in the same semes-
ter (semester six) and had taken educational 
courses. Students’ understanding of  the teach-
ing profession can be used to find out their 
perceptions about PPG and their motivation 
to take part in PPG.

The sampling technique used was a 
simple random sampling. The sample was se-
lected by lottery in which the student’s num-
ber was chosen as the sample. The number of  
samples from the population in this study was 
determined based on the table developed by 
Isaac and Michael (1995) for a 5% error rate, 
hence the final sample was 186 students.

The variables used in this study were the 
motivation in taking part of  the PPG program 
(Y) as a dependent variable with three indica-
tors, namely (1) motivation in participating 
professional education, (2) motivation in par-
ticipating PPG-SM3T, (3) motivation to be-
come a professional teacher and perceptions 
of  teacher professional education (X) as an in-
dependent variable with its indicators, namely 
(1) PPG information, (2) PPG program, (3) 
PPG-SM3T, (4) Regular PPG, (5) Importance 
of  PPG, (6) PPG objectives, (7) PPG require-
ments, (8) PPG costs, (9) PPG time, (10) PPG 
program achievements, (11) and teacher deve-
lopment.

This study used a survey questionnaire. 
The questionnaire is a direct questionnaire 
with closed answers and using the Likert sca-
le. The data analysis techniques used percen-
tage descriptive analysis and inferential statis-
tical analysis. Inferential statistics were used 
to analyze the sample data. Furthermore, the 

inferential statistical analysis consists of  reg-
ression prerequisite tests, including normality 
and linearity tests, simple linear regression 
analysis, hypothesis testing, namely the signi-
ficance test (t-test), and the coefficient of  de-
termination (R2).

rESuLT AND DISCuSSION

Descriptive percentage analysis aims 
to describe the results of  research instrument 
data from the perception variables on the PPG 
program and motivation to participate in the 
PPG program. The descriptive analysis shows 
that most students have the motivation to take 
the PPG program in the high category and 
perceptions about the PPG program are in the 
good category.

Table 1 shows that 54% of  students have 
the motivation to follow PPG, and 33% of  stu-
dents have doubtful motivation to join PPG. 
In more detail, it can be seen from each indi-
cator that the motivation in joining professio-
nal education falls within the high category, 
motivation to take PPG SM3T in the doubt 
category, and motivation to become a profes-
sional teacher in the high category.

Furthermore, the processing of  the per-
ception variable on PPG can be seen in the 
Table 2. Table 2 shows that the majority of  
the student participants, as many as 72%, have 
good perceptions of  PPG. In more detail, it 
can be seen from each indicator that the per-
ception of  PPG Program information falls 
within the doubtful category, the perception 
of  PPG Program in the good category, the per-
ception of  PPG SM3T in the good category, 
the perception of  the Regular PPG in the good 
category, the perception of  the importance of  
PPG in the good category, perception of  PPG 
objectives in the good category, perception of  
PPG conditions in the good category, percep-
tion of  PPG costs in the average category, per-
ceptions about PPG time also in the average 
category, perceptions about the achievements 
of  the PPG program within the good category, 
and perceptions of  teacher development in the 
average category.



Nofita Hapsari, S. Arief  & T. Khaerudin/ Dinamika Pendidikan 15 (1) (2020) 1-12

8

The second analysis technique is in-
ferential statistical analysis. Before a simple 
linear regression analysis is performed, the 
regression prerequisite tests have to be per-
formed, namely the normality test and the li-
nearity test. The normality test was done by 
looking at the output in the One-Sample Kol-
mogorov-Smirnov Test table. The data is nor-
mally distributed if  the significance value is> 
0.05. The value of  the K-S Statistical Tests was 
0.068, with a significance probability value of  
0.342. Significance probability value> 0.05, 
which means the data is normally distributed. 
Furthermore, the linearity test of  research 
data was done by looking at the significant va-
lue on the ANOVA Table Linearity column. 
If  the significance value <0.05, it indicates 
that there is a linear relationship between the 
variables X and Y. Based on the testing that 
had been done, the significance value obtained 

in the linearity line showed a value of  0.000 
<0.05, so it can be concluded that between the 
perception variable of  PPG and the motiva-
tion to take part in the PPG program, there 
was a linear relationship. Data has been tested 
for regression prerequisites, namely normality 
and linearity tests, and will then for simple li-
near regression. 

Based on Table 3, the constant value 
for this regression equation is 12.887, and the 
coefficient of  perception of  PPG is 0.203. The 
simple linear regression equation has the mea-
ning that if  the perception variable about PPG 
is considered equal to zero, then the motivati-
on variable to follow PPG in Economics Edu-
cation students is 12.887. When the percepti-
on variable of  PPG has increased by 1 point, 
it will cause the motivation to participate in 
PPG to increase by 0.203.

Table 1. Description of  Motivation Variable about PPG (X)

No. Interval Frequency % Criteria Average

1. 57 – 67 19 10% Very High

47

2. 46 – 56 100 54% High

3. 35 – 45 61 33% Average

4. 24 – 34 6 3% Low

5. 13 – 23 0 0% Very Low 

Sum Sum 186 100% High

Source: Processed Primary Data (2017)

Table 2. Description of  Perception Variable about PPG (X)

No. Interval Frequency % Criteria Mean

1. 188-223 27 15% Excellent

170

2. 152-187 134 72% Good

3. 116-151 23 12% Average

4. 80-115 2 1% Poor

5. 44-79 0 0% Very poor

          Sum 186 100% Good

Source: Processed Primary Data (2017)
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Table 3 revealed that the t-value of  7.864 
was obtained with a significance of  0.000. A 
significant value of  0.000 is less than 0.05, 
the hypothesis stating there is an influence of  
perceptions about PPG on motivation to par-
ticipate in the PPG. Hence, the hypothesis is 
supported.

Furthermore, to find out the magnitude 
of  the effect of  perception variables about 
PPG on motivation to follow PPG, the coeffi-
cient of  determination test (R2 test) was con-
ducted. Test results for the coefficient of  deter-
mination are shown in Table 4.

The magnitude of  the coefficient of  de-
termination (R2) shown in Table 2. R Square 
column is 0.252. This means that the effect of  
perception variables about PPG on motivati-
on to participate in PPG is 25.2%, and the re-
maining 74.8% is influenced by other factors 
not examined in this study. The results sho-
wed that the effect of  perceptions of  PPG on 
motivation in taking part of  the PPG for stu-
dents of  Economics Education. Based on the 
t-test, the perception variable about PPG has 
a significant effect on motivation to take part 

in the PPG program of  Economics education 
students. In summary, the effect is positively 
associated. The magnitude of  the effect of  per-
ception variables about PPG on motivation to 
participate in PPG is 25.2%.

The results of  descriptive analysis of  the 
percentage, which shows that the variable per-
ception of  PPG is in the good category with a 
percentage of  72%, show that most students 
of  Economics Education have a good percep-
tion of  the PPG program. Economics Educa-
tion students support the PPG program and 
agree that professional education is needed for 
the teaching profession and is open to all edu-
cational bachelor graduates who have the ta-
lent and interest to become teachers. Students 
believe that PPG can produce professional te-
achers.

Based on the findings, Economics Edu-
cation students consider that PPG-SM3T 
graduates are indeed eligible for a full PPG 
scholarship because they have been trained in 
teaching and serving in the 3T area. In addi-
tion, even though they claim they do not un-
derstand the PPG program very well, but most 

Table 3. Result of  Simple Linear Regression Analysis

Coefficientsa

Model
Unstandardized Coefficients Standardized Coefficients

t Sig.
B Std. Error Beta

(Constant) 12.887 4.401 2.928 .004

Perception of  PPG 0.203 .026 .502 7.864 .000

a. Dependent Variable: Motivation in joining PPG

Source: Processed Primary Data (2017)

Table 4. The Result of  the Calculation of  Determination Coefficient (R2)

Model Summaryb

Model R R Square Adjusted R Square Std. Error of  the Estimate

1 .502a .252 .247 6.219

a. Predictors: (constant), perception of  PPG

b. Dependent Variable: motivation in joining PPG

Source: Processed Primary Data (2017)
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of  them consider that the PPG program is sig-
nificantly important for Bachelor of  Educati-
on students. They agreed that PPG would be 
able to improve their competency to become 
professional teachers and be able to develop 
the competencies of  Indonesian teachers in 
general. Competencies that can be mastered 
by prospective teachers from taking part in the 
PPG include pedagogical competencies, so-
cial competencies, personality competencies, 
and professional competencies. These compe-
tencies can be obtained through learning in a 
PPG program for one year. Another point of  
findings also emphasizes that students expect 
more socialization of  the PPG-SM3T pro-
gram to be exposed across faculties within the 
university. In addition, they have a concern 
about paying a substantial amount of  fees for 
a one-year study period. 

Furthermore, it showed that Economics 
Education students have their own percep-
tions regarding PPG. They provide an assess-
ment of  PPG based on what they know. Alt-
hough most students have a good perception 
of  PPG, some have a bad perception or are 
skeptical about the PPG program. Individual 
perceptions of  an object will indeed be diffe-
rent in some people. As explained in the the-
ory of  connectionism that the stimulus will 
give the impression to the five senses, where 
the impression on each individual depends on 
the individual’s interpreting process, in line 
with Nurdin (2011) who stated that a person’s 
perception or judgment is influenced by the 
individual’s insight.

Based on the results of  the descriptive 
analysis of  the percentage specifically on mo-
tivation, it showed that motivation has a high 
category with 54%. The student’s response to 
the PPG as a motivation to enroll in a profes-
sional education program is in the high cate-
gory. However, the motivation of  students to 
take part in the PPG-SM3T is in the average 
category, and their motivation to become pro-
fessional teachers is in the high category.

The results indicate that the majority 
of  Economics Education students have high 
motivation to participate in the PPG program. 

Besides that, the majority of  the others are 
still hesitant to take part in the PPG. Based 
on the findings, the majority of  Economics 
Education students have high motivation to 
attend professional education and to become 
professional teachers. They have solid objecti-
ves to take part in the PPG, such as obtaining 
professional educator certificates and other 
benefits (promotion) which will be useful for 
their future career. As prospective teachers, 
they have a strong commitment to become 
professional teachers. They claim to continue 
their learning opportunities and the PPG suf-
ficiently increases their motivation to become 
professional teachers.

The results of  this study are in line with 
a prior study conducted by Setyowati (2016), 
which found that the motivation of  students of  
Economics Education, Faculty of  Economics, 
Yogyakarta State University was in the high 
category of  52 respondents (31.51%). This is 
also in line with the findings reported by Mar-
tya (2015) which provides evidence that stu-
dents’ perceptions of  the PPG program have 
a positive and significant effect on their mo-
tivation to become a teacher. Furthermore, 
research conducted by Larasati and Suyato 
(2016) explained that there was a positive and 
significant influence on students’ perceptions 
of  teacher professionalism and motivation to 
become professional teachers. 

The results of  this study are also in line 
with the theory of  connectionism, which ex-
plains that a response caused by a stimulus is 
different for everyone (Snelbecker, 1974). In 
this study, we focus on the type of  response 
in the form of  motivation as a result of  per-
ceptions of  the PPG. Stimuli received by in-
dividuals through their five senses will produ-
ce perceptions of  these individuals. Then the 
individual’s perception of  something will pro-
duce a unique response depending on how the 
individual interprets the stimulus. 

CONCLuSION

Professional development program for 
pre-service teacher (PPG-SM3T) program in 
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the frontier, outmost and least developed re-
gions in Indonesia generally contribute to stu-
dents’ positive perceptions of  professional de-
velopment programs. Based on the findings, it 
showed that students’ perception of  PPG has 
a positive and significant effect on their moti-
vation to enroll PPG specifically at UNNES. 
The degree of  student motivation in enrolling 
in a PPG is within the high category. Our re-
search raises opportunities for future research. 
For example, future research could examine 
the curriculum of  PPG such as the supervisi-
on mechanism, the content of  the workshop, 
and the procedure of  microteaching. In additi-
on, future studies could examine the availabi-
lity of  scholarship specifically for regular PPG 
as a motivation aspect for students to partici-
pate in the teacher professional development 
program.
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