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ABSTRACT

G 30 S/PKI is a controversial issue in Indone-
sian history and a sensitive material because of
past traumatic memories. It is a challenge for
history teachers in learning in schools. This
research aims to analyze the controversial his-
tory material of the G30 S/PKI in history text-
books in school and formulate the learning
concepts that are relevant for the controversial
history. This type of research is qualitative
with the content analysis. The data source is
the history textbook and any other sources
appropriate. The results show that in the Indo-
nesian History Book for grade XII, 7 (seven)
versions of the theory of the G30 S/PKI are
presented. The various versions need to be
integrated into the substance of the G30 S/
PKI incident material so that it reflects the
balance in the construction of the content with
its arguments and weaknesses. In learning, the
concept of transformative learning that is di-
rected at historical didactics based on academ-
ic history is needed. History learning introduc-
es educational content to build awareness of
values. Students are actively involved through
cooperative learning accompanied by explora-
tion activities related to G 30 S/PKI material.
Learning is directed at active historical think-
ing that opens an open dialogue. In this way,
the teaching of controversial material history
has the potential for character education
(critical, analytical, objective, open-minded)
that relies on internalization to minimize in-
doctrination.

Keywords: Transformative Learning, Contro-
versial History, G 30 S/PKI

ABSTRAK

G 30 S/PKI merupakan isu kontroversial
dalam pembelajaran sejarah Indonesia dan
materi yang sensitif karena memori traumatik
masa lalu. Hal tersebut menjadi tantangan
bagi para guru sejarah dalam pembelajaran di
sekolah. Penelitian ini bertujuan untuk
menganalisis materi sejarah kontroversial G
30 S/PKI dalam buku pelajaran sejarah di
sekolah menengah atas dan merumuskan kon-
sep pembelajaran yang relevan untuk materi
sejarah kontroversial. Jenis penelitian kuali-
tatif dengan analisis isi. Sumber data berupa
buku teks sejarah di sekolah dan sumber lain
yang relevan. Hasil penelitian menunjukkan
bahwa dalam buku Sejarah Indonesia SMA
kelas XII Kurikulum 2013 dipaparkan 7
(tujuh) versi teori tentang G 30 S/PKI.
Berbagai versi tersebut perlu diintegrasikan ke
dalam substansi materi sehingga menc-
erminkan keseimbangan dalam konstruksi
materinya dengan argumentasi dan kelemahan
-kelemahannya. Dalam pembelajaran diper-
lukan konsep pembelajaran transformatif yang
diarahkan pada didaktik historis berbasis
historis akademik. Pembelajaran sejarah
mengintroduksi muatan-muatan edukatif un-
tuk membangun kesadaran nilai. Siswa terlibat
aktif melalui pembelajaran kooperatif yang
disertai kegiatan-kegiatan eskplorasi materi G
30 S/PKI. Pembelajaran diarahkan pada active
historical thingking yang membuka dialog
terbuka. Dengan cara demikian, pembelajaran
sejarah materi kontroversial potensial bagi
pendidikan karakter (kritis, analitis, objektif,
terbuka) yang bertumpu pada internalisasi
untuk meminimaliasasi indoktrinasi.

Kata kunci: Pembelajaran Transformatif, Se-
jarah Kontroversial, G 30 S/PKI
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INTRODUCTION

G 30 S/PKI was controversial material in
teaching Indonesian history. The School-
Based Curriculum (KBK 2004) have been
eliminated the content or books that con-
tained about PKI or G 30 S/PKI. This
case made the attorney general, and the
Ministry of Education and Culture took
serious attention and be participated to
pull the books that had published about it.
Adam said that the return of writing of the
word “PKI” (Indonesian Communist Par-
ty) was considered as a reckless action be-
cause the epilogue of G 30 S events still
occurred and had an impact continuously
(Adam, 2009).

For History teachers, teaching G 30
S/PKI materials was being a challenge. Its
content became the historical debate that
made demanding roles for the teachers
(Krisnadi, 2006). Teachers found obstacles
in controversial historical learning, name-
ly the factors which came from internally
or externally of its history included the
change of historiographical patterns from
post-reformasi of Indonesia (Ahmad et al.,
2014).

Suparjan’s research showed that G
30 S/PKI learning was monotonous and
uninteresting for students. The issue of
PKI appearing, and the apology who have
done by the government for the PKI vic-
tims was uninfluential to the G 30 S/PKI
learning materials. The roles of the teacher
in its learning was not varied and looked
rigid. In the designing and formulating the
learning devices, the teacher only took it
from an internet source so that in its les-
son plan, practices were not appropriate
with what the teacher applied in the class.
The teacher has still used curriculum
guidelines as their source in the class. The
method was used in the learning process,
namely lecture methods, questionnaires,
and giving an assignment. Its media only
used the whiteboard and the simple pack-
age books. Besides that, the student re-
sponses to G30 S/PKI materials were not
supporting, uninterested, and not active to
ask questions about its controversial
(Suparjan, 2016).

The G 30 S/PKI was not only being
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controversial materials in the learning pro-
cess but also left traumatic memories
among citizens. Based on Aquarta and
Soebijantoro’s research which held in
Wungu Village, Madiun, East Java, it
showed that G 30 S/PKI events were still
influenced the people’s psychological at
this time. They have always had a fear of
feelings and are worried. Their memories
caused it because PKI has arrested some
citizens from this village. Their scaring
was still felt when they saw soldiers, po-
lice, or strangers who were unknown to
them. Then, they would imagine that
those troops as the government agents
who had a mission to overseeing them or
arrest them (Aquarta & Soebijantoro,
2014).

G30 S/PKI material is subject to
review. The history is still a controversy.
According to Ahmad, the term controver-
sial refers to the existence of competing
narratives about both events, especially
about the status and involvement of the
communists. It is controversial because
each opinion has a strong foundation, ac-
cording to the author. Controversial histo-
ry writing is still in process, which eventu-
ally led to several different ideas relating
to a historical event (Ahmad, 2010).

Controversial issues have an ad-
vantage in fostering students’ critical
thinking. Students are expected to be able
to see the problem, not as something that
happens (given), but also be able to ex-
plore the background and reasons why the
controversial problem occurs. Teaching
controversial issues will foster a deep un-
derstanding of social reality to be able to
prepare students as good citizens and be
able to think critically (Ahmad, 2016).

Learning controversial issues is also
relevant for growing student character if
appropriately managed. Learning contro-
versial issues has the potential to help stu-
dents express ideas, make decisions, be
prepared to face rapid change, and be re-
sponsive to the actual problems. Contro-
versial history makes students think open-
ly about differences of the facts about his-
tory, providing understanding that histori-
cal narratives are open to changes, and the
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conclusions produced are not final. It can
eliminate the tendency of students to as-
sess in a hurry. Students will understand
more about differences, changes, and sus-
tainability, cause and effect, interpretation
of an event, as well as problems of histori-
cal evidence. Controversial history can
provide a thorough understanding of the
reality of the past. Through understanding
various versions of history, students are
expected to be able to see multiple points
of view in explaining an issue. Thus, the
reconstruction of traces of the past can be
carried out more comprehensively
(Ahmad, 2013).

The phenomenon of controversial
history above could be useful learning for
teachers and students as a part of social
life. They must be able to place their
selves as citizens, namely a citizen who
was aware of their responsibility through
the positive acts that have meaning for
their life together. For this reason, it is
necessary to transform the concept of
learning the controversial G 30 S/PKI
history material, which is preceded by the
reconstruction of the content in the history
textbooks at school. This paper focuses on
the multiple versions of the G30 S/PKI
featured in history textbooks in high
school and the idea of transformative
learning concepts for the controversial
G30 S/PKI historical material. This re-
search aims to analyze the controversial
history material of the G 30 S/PKI in his-
tory textbooks in school and the learning
concepts that is relevant for it.

RESEARCH METHODS

This type of research is qualitative, which
focuses on the material analysis of the his-
tory textbook and the learning concepts
for the controversial. The data source is
the history textbook and any other
sources relevant. The book is the Indone-
sian history textbook of 2013 Curriculum
for Grade XII of the senior high school
published by the Ministry of Education
and Culture of the Republic of Indonesia
by Abdurakhman, Arif Pradono, Linda
Sunarti dan Susanto Zuhdi. Inside there is
the controversial history material of the G
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30 S/PKI. The method used in this re-
search was content analysis. The content
analysis method is a method used for col-
lecting and analyzing the contents of a
text. The data source is the Indonesian
history textbook of 2013 Curriculum for
Grade XII of the senior high school and
any other sources relevant. The analysis
technique used was meaning to the narra-
tives contained in the Indonesian history
textbook. Based on this meaning, then it is
reflected in need of a controversial history
learning concept that is relevant.

RESULTS AND DISCUSSION

G 30 S/PKI Interpretations in Indone-
sian History Textbooks

The interpretation of G 30 S/PKI had var-
ious meanings. All versions were ex-
plained through facts, data, logical and
rational arguments. Its result could have
the same data and reality but still had a
different meaning taken from how to see
and interpreted it. According to Ricklefs,
G 30 S was essential to note. It because of
the complexity of political situations,
wherein the hate feelings that being the
most character for the main actors
(mastermind) to the others, and there was
suspicion to the evidence-proof so that it
could never found the truth of it. It looked
impossible that only one mastermind con-
trolled all events, although there was still
interpretation that explained these events
being a single act (Ricklefs, 2001).

In the Indonesian History textbooks
for XII grade of Senior High School, there
are seven verses that are tabulated in Ta-
ble 1. (Abdurakhman, et al., 2018). Next,
the construction of the material is domi-
nated by conflicts between the Army and
PKI, which began with the content about
the actions of the Indonesian National
Army against PKI (Abdurakhman, et al.,
2018). The material explicitly mentions
the G30 S/PKI in the history books mate-
rial for Senior High School students. The
word “PKI” written after the words “the
G 30 S” was subsequently written consist-
ently until the end of the book’ chapter. It
appears that the construction of G30 S/
PKI material in history textbooks in
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Table 1. The seven theories of G 30 S in the Indonesian history textbooks for XII grade of

Senior High School
No Theory Supporters Argument Weaknesses
1. Internal Ben Ander- An internal conflict of the Army triggered the It was the oppo-
Conflict of son, incident. It is based on the statement of the site of reality.
the Army W.F.Werthei  leader of the Movement (Lieutenant Colonel General Nasu-
m, Coen Untung) that Army leaders lived in luxury and  tion, the Com-
Hotsapel enriched themselves, which resulted in defam-  mander of the
ing the Army’s reputation Armed Forces,
lived in a simple
living
2. A scenario of Peter Dale The United States was worried that com- Not stated
the Intelli- Scott, Geof- munists would acquire Indonesia because PKI
gence Ser- frey Robinson  (the Indonesian Communist Party) had a
vice of the strong influence. CIA worked with a group in
United States the Army to provoke PKI to do a coup. After
(C1A) then, PKI would be destroyed. The final pur-
pose was to overthrow Soekarno’s power
3. Conflict of Greg Poul- G30 S was a meeting point between the United Not stated
Interest be- grain Kingdom’s desire that Soekarno’s confronta-
tween the tional attitude towards Malaysia be ended
United King- through a coup and the United States’ desire
dom and the that Indonesia be free from communism
United States
4. Soekarno Anthony Soekarno wanted to eliminate the opposition Soekarno re-
was the mas- Dake and forces from some of the High Army Officers. fused to support
termind of John Hughes  PKI was close to Soekarno and dragged along. G30 S, even
the 30 Sep- The basis of this statement was the testimony condemning it
tember 1965 of Shri Biju Patnaik, a pilot from India who in a Cabinet
became a friend of many Indonesian officials. meeting on 6
On 30 September 1965 midnight, Soekarno October 1965.
asked him to leave Jakarta before dawn. Soe-
karno said, “After that, I will close the air-
port.” Soekarno seemed to know that there
would be “a big event” the next day
5. Chaos theory John D. Leg-  There was no single mastermind, and there Not stated
ge was no major scenario in G30S. The event was
a combination of elements of Nekolim
(Western countries), PKI leaders who were
outraged, and one of the members of the
Armed Forces of the Republic of Indonesia
that was not in the right way”. Everything
broke out in improvisation in the field.
6. Soeharto as Brian May There was a close relationship between Untung Not stated
the master- as the leader of the movement and Suharto,
mind of the who was then Commander of the Army Strate-
G30S gic Reserve Command
7. The master-  Nugroho No-  PKI leader was responsible for the coup inci- Not stated
mind of the tosusanto and  dent by manipulating the elements of the Ar-
G 30 S was Ismail Saleh my. The basis was a series of PKI Central
PKI Committee (CC) actions between 1959-1965 in

South Blitar, Grobogan, and Klaten.
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schools is still dominated by one version.
The writing of history textbooks must pay
attention to balance. Indonesia’s history
textbooks need to accommodate historical
phenomena from various perspectives so
that the composition is relatively balanced
(Purwanto & Adam, 2005).

Transformative Learning Concept for
Controversial History

Facing the problem of controversial mate-
rial such as G 30 S/PKI, Widodo suggest-
ed that the historical learning about con-
troversial materials was only like
“metanarrative,” the history should be a
historical narrative that focused on this
time for the students’ life. The method
that was used by telling the past story and
had good aims for the future. Besides it,
the dimension times that used in historical
learning was not only past time but also
the present time. Therefore, history learn-
ing should be directed, including learning
by doing and learning how to learn. It
could be explained that a teacher should
be wise to make history as their teacher of
life (Wododo, 2011).

Transformation is needed in learn-
ing a controversial history. Various ver-
sions of the G 30 S/PKI need to be inte-
grated into the substance of the material.
So, it reflects the balance in the construc-
tion of the content. Various theoretical
interpretations of the G 30 S/PKI incident
are presented by revealing the strengths
and weaknesses of each analysis and are
integrated into the construction of the ma-
terial. With the development of these ma-
terials, the structure of the content about
the G 30 S incident can be more compre-
hensive and not biased towards one theo-
retical interpretation. In learning at
school, transformative learning that is di-
rected at historical didactics based on aca-
demic history is needed.

In the transformative learning con-
cept, learning of history should be cen-
tered on the students. The students should
be active, and the teacher became a facili-
tator and motivator in its learning process.
It was necessary to understand the stu-
dent’s preference that was used to encour-
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age their activeness. Talin’s research
(2013) showed that the student preferred
to be given the training and assignment
from their book and laptops when answer-
ing the questions. They also preferred ec-
lectic and blended approaches. The re-
search showed that choosing the right
methods could be able to stimulate the
student to learn. In learning history, it was
needed a technique that could stimulate
critical thinking and gave a chance to il-
lustrate the intellectual thinking through
exploring the various historical events
(Talin, 2013).

The students could be more active
in cooperative learning. Haenen and Tu-
ithof, in their research, showed that the
advantages of cooperative learning for
“doing history.” Since the learning pro-
cess, the students who had full awareness
always needed exploration acts in every
historical learning process. Cooperative
learning was being a method that gave
power and creativity for History teachers
(Haenen & Tuithof, 2008).

Schmidt’s research (2013) showed
that the transformation of the fixed proce-
dure and the behavior in the learning his-
tory could be understood from the prag-
matic source that has been improved, sep-
arated included the theme which lost from
its concept. It was only a word that not
clear articulation with pluralistic experi-
ences that became the primary struggle of
Brazilian for this time or past time. Be-
cause of it, the separation between histori-
cal didactic and historical academics
would make a contribution to the creation
of historical disciplines with the different
special characteristics that could encour-
age history learning into the social envi-
ronment than for a closed school culture
(Schmidt, 2013).

Havekes and Coppen suggested that
history as a piece of knowledge and histo-
ry as a verb was being two main approach-
es in the historical learning process. Alt-
hough it was recognized as a critical inte-
gration of both remains difficult for teach-
ers and students. Havekes, et al. proposed
a conceptual framework for combining the
two into learning that focused on histori-
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cal contextualization. Based on this frame-
work, the main design was identified to
combine aspects of knowledge and histori-
cal work in contextualizing history earn-
ing. These principles could help students
to develop epistemic beliefs and integra-
tion between knowledge and historical
work. Suggestions made to review the de-
sign of learning continue to think of histo-
ry actively (active historical thinking). His-
torical awareness would awake in contex-
tual history learning and presented an
open dialogue (Havekes H, Coppen P.A,
2012).

The transformative historical learn-
ing provided the contents of character ed-
ucation. The essence of character educa-
tion was called internalization. Internaliz-
ing values was the most critical process in
character education. Internalization was a
change in the development that externally
controlled behavior into internally con-
trolled acts. Internalization of values
occurred when someone found their
meaning as a person at a time when spe-
cific values gave sense to the way of life.

Internalization of values has taken
place gradually that must be passed by
students, namely knowing values, under-
standing values, accepting values, making
values as attitudes (internalizing), and ap-
plying value (implementing) (Zubedi,
2005). The final result was the creation of
actions/behavior based on values that
were driven by three other aspects, name-
ly, competence, will, and habits.

In the knowing phase, the students
actively explored the character values in
each historical event, individually, and
continuing with the group activities. Every
historical event had its actors, either indi-
viduals or groups. In the phase of under-
standing (knowing), the students explored
the indicators of values so they could pro-
vide an  experience of  wvalues
(comprehending) to themselves. Through
the discussion process in groups, the stu-
dents did not only know the values of na-
tional character but also indicators that
provided an understanding of its imple-
mentation by national heroes.

The process of finding the national
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character values in every group was rele-
vant to the constructive learning of coop-
erative models with explorative activities.
As stated by Haenen and Hanneke (2008)
that the students would be more actively
involved in cooperative learning. Since the
beginning of the learning process, students
with the full awareness that history learn-
ing was always accompanied by explora-
tion activities (Haenen J, 2008). The dy-
namics of the group would further en-
hance the students’ understanding of char-
acter values found. They would give and
receive the knowledge and understanding
of character values in the group. Various
studies have shown that teamwork influ-
ences student achievement, especially in
cognition or academic achievement
(Slavin, 2008).

Cooperative learning was one of the
models recommended by experts in char-
acter education. Chavez et.al (2014: 8)
said that the Proponents of character edu-
cation programs recommended coopera-
tive learning as a foundation in character
education. Building a positive foundation
for adolescents further enables the impact
of targeted behavior and predictive behav-
ior from unwanted behavioral interven-
tions. Cooperative learning is involving
students in working as effective team
members who must be used to provide a
foundation in character education
(Chavez et al., 2014).

Slavin suggested that one of the non
-cognitive outcomes that resulted from
cooperative experience in the school was
the students would become more collabo-
rative and generous. The cooperative ex-
perience could enhance the components of
cooperative and altruistic behavior com-
pared to competitive and individualistic
experiences. Cooperative learning would
develop pro-social behaviors that were
increasingly needed in each condition
where people’s ability to get along with
others becomes increasingly crucial
(Slavin, 2008). The process of knowing
and understanding the character values
was the cognitive domain. The learning
theory is used in it, namely constructiv-
ism. The students built their knowledge
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individually and continue with collabora-
tive learning in the groups. The teacher
had a role in helping empower all stu-
dents’ potential in understanding the val-
ues (Muchith, 2008).

The building process of student’s
knowledge about the character values in-
dividually was based on the personal psy-
chological constructivism of Piaget with
schemata concepts. Creating knowledge
was being a cognitive process wherein an
assimilation and accommodation process
had occurred to achieve a balance so that
a scheme could be formed. A person who
learns was mean forming understanding
or knowledge actively and continuously
(Thobroni & Arif, 2011).

Assimilation was a cognitive pro-
cess wherein someone integrated new per-
ceptions, concepts, or experiences into the
structure or scheme that has already been
in his mind. Assimilation could be seen as
a cognitive process that placed and classi-
fied new events or stimuli in the existing
structures. Assimilation did not cause
changes/removal in the existing struc-
tures/schemes but instead developed it.
The assimilation process would keep go-
ing continuously, and everyone could de-
velop this process.

Whereas accommodation was form-
ing a new structure that could be matched
with the new stimuli or modified existing
structures so that they matched with those
stimuli. The accommodation process
could have occurred because someone
faced a new stimulus or experience, and
they could not assimilate the new experi-
ence with the scheme that they already
have. Hence, it was necessary to establish
a new plan or modify the existing system
so that it matched the stimulus or new ex-
perience.

The transformation has caused the
process of assimilation and accommoda-
tion. An assimilative process occurred
when new experiences are formed to
match with the existing knowledge struc-
ture. Then, accommodative processes oc-
curred when the structure itself changed
into the response of the new experience.
Assimilation and accommodation were
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two complementary processes. When the
reality was assimilated, then the structures
were accommodated (Schunk, 2012).
Through assimilation and accommoda-
tion, the students’ knowledge and under-
standing of the nation’s character values
would be stronger and more developed.

Suppose the students’ process of
building their knowledge is based on the
personal psychological constructivism of
Piaget with the schema concepts. Then the
learning in groups with peers was based
on the social-psychological constructivist
of Vygotsky (Schunk, 2012). Vygotsky,
with Zona Proximal Development (ZPD)
who emphasized the importance of social
influence on child development (Santrok,
2007). ZPD focused on social interactions
that facilitated development. When stu-
dents were doing work in their schools,
their development may be slow. The stu-
dents should do work with their friends
who were skilled and could lead to solving
the complex problems so that it could
maximize their capability.

The phase of accepting values oc-
curred after the students knew and under-
stood the character values. By identifying
and understanding, the students would
recognize the character values easily. The
process of accepting these values have
been entered in the affective domain
(Budiningsih, 2005). The learning theory
that underlined the process in this model
was humanistic. According to this theory,
students were individuals who had poten-
tials that could be cultivated in the context
of self-actualization, as stated by Maslow
as the highest need (Herpratiwi, 2009).
The students acted as the main actors who
interpreted their learning experience, SO
they could understand their potential, de-
velop it positively, and minimize negative
potential. The learning process could be
more fun and meaningful for students.

The teacher’s role would encourage
the students to recognize themselves and
develop their full potential. The ways that
are used to humanize humans so that they
could achieve their actualization. Rogers’s
stated that the teacher was a facilitator
who built the climate in the classroom and
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Figure 1. The transformative learning concept for controversial history material

oriented to the importance of learning and
helped students achieved the goals of self-
actualization (Schunk, 2012). Fulfillment
of self-actualization needs, among others,
by giving students the freedom to explore
their abilities and potential and created
meaningful learning for them. In other
words, what taken place was internaliza-
tion, not indoctrination. The phase made
a value as the attitudes and beliefs
(internalizing) for students that confirmed
the values of the nation’s character as val-
ues that are believed and used as guide-
lines for behavior and implemented in dai-
ly life.

The internal motivation was being
important in transformative history learn-
ing. Through internal motivation, inter-
nalization would make the values stuck
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firmly in the individual or become their
character. According to Miskawaih, a situ-
ation that caused the soul to act without
thinking or being considered deeply after
going through the process of training and
habituation (Hidayatullah, 2018).
Through transformative history learning,
the material of controversial history learn-
ing, such as the G 30 S/PKI, was directed
at historical didactics based historical aca-
demics. Here is the transformative learn-
ing concept for the controversial history
material.

CONCLUSION

The transformative learning concept for
the controversial history material of G 30
S/PKI presented the history with an edu-
cative content of awareness of building
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values. Students were actively involved in
creating awareness of that value or histori-
cal learning that used student-centered.
Cooperative learning was needed, along
with exploration activities. Learning histo-
ry was directed at active historical think-
ing so that historical awareness could be
developed in contextual learning and pre-
sented open dialogue. Transformative his-
tory learning provided the content of char-
acter education based on internalization.
Through transformative history learning,
the material of controversial historical
learning such as the G 30 S/PKI was di-
rected at historical didactics based histori-
cal academics. Controversial history learn-
ing has the potential for character educa-
tion that relies on internalization to miti-
gate indoctrination.
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