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Abstract

Low academic engagement negatively affects students’ academics, such as
poor attendance, lateness, lack of participation in learning, boredom, and some
other problems which can cause students dropped out from a school. This
study strived for examining the effectiveness of group counseling with a
motivational interviewing approach to improve students’ academic
engagement and comparing the effects when the intervention as given to
students with high career maturity. It used a randomized pretest-posttest
comparison group design and involved 30 students grouped into three selected
using a random assignment. Their data were taken using academic engagement
and career maturity scales with the alpha coefficients of 0.88 and 0.91
respectively. To analyze the data, mixed ANOVA was used. Findings showed
that the group counseling with a motivational interviewing approach was
effective to improve the academic engagement of students with both high and
low career maturity. Further, the improvement was greater in the students with
high career maturity. Lastly, implications and limitations are discussed in the
discussion section.

* Correspondence address:
J1. Inspeksi PAM Pannara, Manggala, Kota Makassar

p-ISSN 2252-6889
e-ISSN 2502-4450

E-mail: hidayathaling@gmail.com

87



Muh Nurhidayat HL, et al./Jurnal Bimbingan Konseling 12 (2) (2023): 87-93

INTRODUCTION

Academic engagement becomes a quite
big concern in the world of education. This
engagement explains who someone is happy,
satisfied, motivated, or bored of participating in
activities related to school. Low academic
engagement has been attracting researchers and
educators because it is a significant predictor in
portraying gradual process by which students
drop out of school (Appleton et al., 2008; Fall &
Roberts, 2012).

Academic engagement is a state in which
students feel they are part of the school. In this
way, they will feel responsible for their role as a
student so
punctually,
complete

that they will come to class
focus on teacher’s explanation,
be
discussion and give responses, as well as various
school Active

every assignment, active in

activities. participation,
commitment, and identification with school will
increase the learning quality and positive

personal development, S0 progressive
engagement will enhance academic achievement
(Alrashidi et al., 2016; Appleton et al., 2008).

students’

engagement is a must in order to create good

Enhancing academic
learning atmosphere. Therefore, it is important
to consider factors influencing it. Motivational
factor is said to be a significant factor to it
(Alrashidi et al., 2016; Gedera et al., 2015).
Alrashidi et al (2016) explain that growing
student motivation is one way to foster student’s
academic-related
(2016) add that
autonomous motivation is significantly and

proactive involvement in

activities. Maulana et al.
positively related to academic engagement. The
higher the level of motivation, the higher the
level of academic engagement is.

Another the
improvement of academic engagement is career

influencing factor to
maturity. It is a concept developed by Super that
describes one’s career development stages. It has
a broad coverage, such as individual readiness to
make proper career decisions in line with age
and information as well the ability to counter
career developmental tasks (Savickas, 1984). By
having career maturity, students will have plans,
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exploration, information, and career decisions
which ten lead to their desire to learn and
develop themselves. Career maturity will surely
distinguish individuals because it enables them
to know why they must engage at school.
Oppositely, students with low career maturity
will act ambiguously, have no idea, and feel lost,
so they somehow have no reason to school.

It is supported by a Kenny et al’s study
(2006) that students with advanced career
planning and positive hopes will develop the
sense of respect and belonging to school. It
implies that school engagement makes student
realize the importance of school for their future
career. If students know an overview of their
future career and are able to estimate their
grades, their motivation to achieve their goals
will improve (Lapan, et a., 2022). Further,
students with high career maturity will tend to
show their readiness, plans, information, and
precise career decisions. These have been
enough to support students in understanding
school roles as a key to achieve their dreams.

Several studies have investigated ways to
increase students’ learning engagement with
which focusing on reinforcing
components. In the present study, the main

extrinsic

focus was potential empowerment/ individual
own strengths. Motivational interviewing (MI) is
a strength-based intervention that focuses on
triggers
motivation to change, and consider present and

individual’s strength and potential,

future as the main foundation and goals. It is a
short counseling style with the basis of arousal,
collaboration, unconditional positive regard, and
compassion (Miller & Rollnick, 2012).
Regarding this issue, MI has the potential to
increase academic engagement, as Alrashidi
(2016)
directions that foster student motivation as a

provides support for intervention
path to increase student proactive involvement
in academic activities.

Motivational interviewing aims to resolve
counselee’s ambivalence and  strengthens
motivation to change. In MI, individuals are
said to be problematic when ambivalence occurs
within themselves (Mulawarman & Afriwilda,

2020). An ambivalence concept is a significant
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discussion in motivational interviewing. Here,
some students know the importance of learning,
meet deadlines, and avoid being lazy, but at the
same time they still want to relax, postpone, and
It
understand and accept counselees’ ambivalence
because it often becomes the main problem.

set aside academics. is important to

MI effectiveness and efficiency have been
proved widely to adults, and it seems that it may
Mostly,
focusing on MI observed people older than 17

work well on adolescents. studies
years old. Even so, MI is expected to work well
on children and adolescents as basic principles,
including assessing individual autonomy and
using a collaborative approach, aligned with the
needs of adolescents for independence and
identity formation (Kaplan, 2014).

There is emerging evidence that MI is
increasingly being wused in schools and
Several studies that
support the use of MI in schools include school
mental health by (Frey et al., 2011), separated
elementary school-aged children by (Cryer &
Atkinson, 2015), bullying behavior by (Cross et
al., 2018), motivation academic performance by
(Gutierrez et al., 2018), dropout students by

educational institutions.

(Tachini et al., 2016), and academic performance
by (Strait et al., 2012, 2019; Terry et al., 2013).
Those studies have showed some indications
that MI may work on adolescents and give
initial support in the context of education.
Despite a surge in interest in student-focused
uses of MI, there is a need for further research in
this area (Snape & Atkinson, 2016).

The use of MI in academic engagement
was predicted to have a positive effect/ by
focusing on motivation, readiness to change,
and assistance to solve ambivalence problems,
MI was expected to increase various kinds of
academic engagement from students’ point of
views. Until now, there has been a study which
discusses the effectiveness of MI in increasing
students’ engagement. However,
previous studies regarding the support of MI at

academic

school create an assumption that MI seem to be
able to increase students’ academic engagement
in terms of the dimensions of behavior, emotion,
and cognition.
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The counseling setting used in this study
was a group setting. It aimed at examining the
effectiveness of a motivational interviewing
approach to students’ academic
engagement. It is expected that the findings can
of
motivational interviewing group counseling in

increase
enrich and strengthen the effectiveness
the school adolescent setting.
METHODS

There were 30 subjects of this study from
the total 88 students being sampled at SMA

Buq’atun Mubarakah, Makassar. Then,
random assignment was performed to place

a

those 30 students into experimental group I,
experimental group II, and comparison group.
Each consisted of 10 students.

In collecting the data, the instruments of
academic engagement and career maturity were
used. The academic engagement scale has 23
items and three indicators. In terms of reliability,
alpha 0.88.
Meanwhile, the career maturity scale has 26
items and four indicators. In terms of reliability,

its cronbach’ coefficient was

its cronbach’s alpha showed 0.91.

The current study used a quantitative
approach with a randomized pretest-posttest
comparison group design and involved three
groups, group [,
experimental group II, and comparison.

Some steps were carried out in this

namely experimental

study. First, the researchers determined the
subjects by asking students to fill out the scales.

Second, the students with low academic
engagement were selected. Third, the subjects
were grouped randomly. Fourth, the

intervention of the group counseling with a
motivational interviewing approach was given to
the experimental group A & B for four sessions
(with the steps of engaging the group, exploring
perspectives, broadening perspectives, and
moving to action) with the time allotment of 60
minutes. Meanwhile, the comparison group got
the conventional counseling. Fifth, the posttest
was given to all groups after the intervention as
done. Sixth, follow-up as conducted by asking

students to fill in the academic engagement
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scale. Then, the collected data were analyzed
using mixed ANOVA to see any changes.

RESULTS AND DISCUSSION

Based on the descriptive statistic data, all
groups had similar conditions, namely low level

happened in posttest and follow-up. It proved
that there were the effects of group, time, and
interaction between time and group on academic

in the pretest and high levels in the posttest and
follow-up. In details, the results of descriptive
data can be seen in table 1 below.
Table 1. Descriptive Statistical Analysis
Eks I Eks IT Pemb
Pretest M 48.60 49.00 49.60
SD 3.34 2.90 3.20
Postest M 103.20 94.20 86.10
SD 5.09 2.39 3.31
FU M 104.50 95.10 87.30
SD 5.29 4.25 3.19

engagement.

Table 3. The Pairwise Comparison of
Experimental Group I

Waktu MD SE P

TI-T2 54.60 1.93 <0.01
T1-T3 55.90 1.78 <0.01
T2-T3 1.30 0.63 >0.05
Table 4. The Pairwise Comparison of
Experimental Group II

Waktu MD SE P

TI-T2 45.20 1.25 <0.01
T1-T3 46.10 1.75 <0.01
T2-T3 0.90 0.67 >0.05

Mixed ANOVA analysis was conducted
test the
interviewing group

of motivational
counseling

to effectiveness

to increase
student’s academic engagement in the pretest,
posttest, and follow-up. The results of the
analysis can be seen in table 2.

Table 2. Results of Mixed Anova Analysis

Table 3 and 4 above show the comparison
between the effects of time (T1-T2), (T1-T3), and
(T2-T3). From these results, it was known that
following the implementation of the group
counseling with a motivational interviewing
approach, there occurred significant increase in
both experimental groups. Then, in the next
measurement, the level of academic engagement

Efek F P remained in the high category, indicating that
Time 2451.38 <0.01 the academic engagement can be maintained.
Group 35.71 <0.01 Table 5. Multiple Comparisons
Time*Group 31.83 <0.01 Kelompok MD SE P
Eks T — Eks
. 1.31 <0.01
Figure 1. Academic Engagement Graph I 6.00 315 0.0
120 EksI-Pemb 11.00 1.315 <0.01
Ek I -
100 1222 1045 ° 5.10 1315 <0.01
= 95,1 Pemb
Z 87,3

80

60
48,6
49 49,6
40
Pretest
Eks1

Posttest
Eks2

FU
Pemb

According to table 2, the effect of group
on the academic engagement increase was (F=
35,718, p < 0.01), a time effect was (F=
2451,380, p < 0.01), and a time and group
interaction effects were (F(2.46). .33.23)
31.836, p < 0.01). In addition, the data in figure
1 showed that the increase in the engagement

90

Based on the multiple comparisons in
table 5, the experimental group 1 garined higher
result than the I, namely (MD= 6.00, P < 0.01).
However, both experimental group I and
experimental group II had higher academic
engagement than the comparison group (MD=
11.00, P < 0.01; MD= 5.10, P < 0.01,
respectively).

With regard to the above descriptions, this
study has confirmed the effectiveness of group
counseling with a motivational interviewing
approach in increasing academic engagement.
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The group which received the motivational
interviewing approach got their scores increased
from pretest to posttest and posttest to follow-up
with high category. It assured that after the
frequent treatment, students’ engagement could
be realized. Besides, the stable level from the
posttest to follow-up indicated that the students
could maintain their attitudes. Another finding
was the group that consisted of students with
high career maturity obtained the highest mean.
Meanwhile, the comparison group scores were
always below the experimental groups.

The the
effectiveness of the group counseling with a
in the
context of school adolescents. A similar study by
(2018) concludes that
interviewing group counseling

above findings reinforce

motivational interviewing approach

Gutierrez et al a
motivational
service can increase extrinsic motivation, while
(with
learning skills) show no statistical significance.
Strait et al (2012) in their study provides

support for the effectiveness of motivational

the control and comparison groups

interviewing on academic behavior. Their study
found that students who attended the MI single
session gain a positive effect on math scores and
several academic behaviors which then lead to
the improvement in the academic performance,
such as class participation and other positive
academic behaviors. Moreover, Terry et al
(2013) in their study tested the effectiveness of
motivational interviewing group counseling on
students' academic behavior. Similar to Strait’s
study, there found an effect on academic
behavior as well as a positive increase in
students' math scores.

Career maturity becomes readiness capital
for students to understand how involvement is
needed in achieving their future career. Wijaya
(2010) supports this theory because his inquiry
about the relationship between career maturity
and academic aspects found out that career
maturity makes a major contribution to learning
motivation, while the other contributes are given
by other factors. Ham (2017) in his study
that students with higher
maturity will show a greater increase in school
satisfaction after they participate in career

explains career
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exploration programs. This study is in line with
Ham’s in the way students with high career
maturity showed far away better academic
engagement increase than the ones with low
career maturity. It might be because students
with career maturity have attained motivation to
achieve something within themselves, but this
drive happened to be disrupted by other negative
drives which made them comfortable with status
quo.

CONCLUSION

the it can be
concluded that the group counseling with a

Regarding findings,
motivational interviewing approach is effective
to increase the academic engagement of students
SMA Buqg'atun Mubarakah, Makassar.
Another finding concludes career maturity helps

at

increase the engagement during the intervention.
Thus,
counseling teachers is they can use a strength-

an implication for guidance and
based approach to deal with students’ academic
engagement issue given motivation is the major
drive to any kind of involvement. Further, the
future researchers can expand the coverage of
subjects by involving higher or lower level of
education than the present study. Apart from its
fruitful contributions, this study is limited in the
investigation of one gender, namely male.
Hence, there is a further need to conduct studies

with different gender of the subjects.
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