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Abstract: This paper aims to analyze the critical thinking abilities of law students in analyzing criminal law cases 
related to human rights. This paper uses a survey method where the respondents surveyed were students of the 
Faculty of Law, State University of Semarang who are actively involved in various student organizations. This 
research shows that to sharpen the critical thinking skills of law students, encouragement and stimulus are needed 
in the form of working papers and small groups in the analysis of criminal law cases. In addition, presenting cases 
in groups allows students to interact intensely and continuously. 
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Introduction 

 

The development of student activists 

has become one of the issues that has been 

studied by many parties, especially in 

relation to the movement and its 

contribution to the progress of the nation. 

However, in addition to positive views on 

student activists, so far negative stereotypes 

and stigma have been attached to student 

activists related to their academic 

achievement and study period. Activist 

students are almost always associated with 

low academic performance and late 

graduation, or even dropping out. High 

academic achievement and passing studies 

on time for most students may also be for 

educators and education experts to be the 

two main standards of study success, but for 

activist students, the meaning of 

achievement is not just a high GPA or rapid 

graduation of study (Anwar, 2012). 

Students as agents of change and 

agents of social control are actually the 

mouthpiece of the people. As a 

consequence, student assignments are not 

only studying and busy with assignments, 

but also being grounded to society. This is in 

accordance with the Tri Dharma of Higher 

Education which implies aspects of 

education, research and community service. 

From this concept it can be seen clearly that 

the scope of students is study and society. 

However, sometimes student activists 

encounter obstacles in dividing time 

between academics and organizations (Barr 

& Harta, 2016). 
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Research by DiPipi-Hoy, Jitendra, 

and Kern (2009) stated that the results of the 

study conducted showed that self-reporting 

or time management skills were often 

related to academic achievement. Lower 

management effectiveness creates stress and 

tension. Good time managers are planning 

and organizational. In addition, inefficient 

use of time, lack of control over time 

demands and insufficient amount of time are 

found to have a negative impact on 

individual psychology. 

Meanwhile, in the paradigm of social 

change systems both on values and 

structures in a revolutionary and 

evolutionary manner, student activities are 

influenced by social movements from the 

individual environment and social groups 

that are part of the individual. Social 

movements can appear in a variety of 

interests, such as changing the structure of 

social relationships, changing views of life, 

and fighting over political roles (Susan, 

2009; Septiani, 2016). Likewise, what 

happened with some of the dynamics of 

student activists at the Faculty of Law, 

Semarang State University (FH UNNES). 

Social changes that have in some cases 

triggered various conflicts, for example in 

the case of demonstrations in the campus 

environment against admission fees 

(Anonymous, 2018; Sugiyarto, 2018; Budi, 

2018; Widiarto, 2018). 

According to Rollo May (1967) in 

Feist, J. & Feist, GJ (2010: 65), that people 

who are involved in conflict and clash 

between ideals and reality will deny destiny, 

lose their reason to "be" and have no 

direction. They walk without a goal or 

target. Then they will engage in behavior 

that makes them lose and destroy. They feel 

insignificant in a world that is increasingly 

dehumanizing individuals. This feeling of 

insignificance leads people to apathy and a 

state of decreased consciousness. 

Thus, according to Oley (2013), the 

tendency to conflict is a natural and very 

natural thing in the dynamics of student 

activists, however, the response and reaction 

to the conflict is very important to pay 

attention to in order to reduce the negative 

impacts it causes. One of them, by providing 

sufficient space and a forum for the 

development of democracy in the campus 

environment, including the development of 

student critical attitudes. 

Tawakal (2015) emphasizes the 

critical attitude that exists in students, where 

according to him that a critical attitude is 

raised because there is a deviation, and like 

a problem, there must be a solution. 

According to him, a critical attitude is a 

solution, which is not just throwing 

arguments without concrete solutions. The 

critical attitude is not to bring down the 

opponent, but to build solidarity and 

togetherness. Critical is objective, as a 

student, the horizon of knowledge must be 

open to change and sensitive and assess 

something as not original, there must be 

concrete facts that support the argument and 

based on an objective view, not a subjective 

view that only benefits some groups. Critical 

attitudes are real or real, not fictitious things 

that are deliberately raised and made 

controversy, non-existent and solution-

oriented, not creating new problems. Even 

according to Wae (2014) as an agent of 

change, students should also be critical and 

face this situation. By being critical, 

students' insights will increase. Their 

character will also be formed into a person 

who is wise in handling problems. One way 

is to take advantage of the freedom to 

express thoughts as regulated in the 1945 

Constitution Article 28E paragraph 2. Of 
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course, by paying attention to ethics and 

using polite sentences. 

Thus, the distribution of student 

critical attitudes must be directed to 

maximize student potential. This activity is 

expected to be able to provide solutions to 

partner problems (Student Activists of the 

Faculty of Law UNNES) in building critical 

attitudes through the development of 

sustainable publications. 

The problems faced by partners, 

based on the results of a preliminary survey 

(of 55 student activists of the Faculty of Law 

UNNES, December 2019-February 2020), 

showed 63.6% (35) agreed that the ability to 

be critical for student activity is needed for 

self-capacity building, however the survey 

results also showed that 52.7% (29) agreed 

that studies and discussions organized by 

student activists only ended in discussion 

forums without follow-up. In fact, the results 

of student discussions and studies are 

important as solutions to problems faced by 

the community, so that in practice, many of 

the solutions presented by student activists 

cannot be transferred to a more concrete 

form towards society. In fact, the critical 

level and publication of student activist 

thoughts, only 9, 1% (5) who have published 

their thoughts, and 90.9% (50) have never 

published their thoughts at all. Thus, the 

publication improvement program as a 

forum for channeling critical attitudes for 

student activists of the UNNES Faculty of 

Law is very important to do. 

The problems faced are based on the 

results of an initial survey of students (law 

student activists), where the Student 

Executive Board (BEM) of the Faculty of 

Law, Semarang State University (FH 

UNNES) is one of the student organizations 

at the faculty level. In 2020, the total 

members of the BEM FH UNNES Board of 

2020 were 82 people, having several 

ministries, including Strategic Studies 

(KASTRAT), Interests and Talents 

(MIKAT), and Community Service 

(PENGMA). BEM FH UNNES also 

oversees several activities within the faculty. 

BEM FH UNNES also has several excellent 

programs at the national level, such as the 

Indonesian Legal BEM meeting, 

LAWBILITY activities, MARVELLAW, 

and other activities that support various 

student activities. 

BEM FH UNNES also regularly 

conducts regular reviews and discussions, 

both thematically and incidentally. Various 

communities resulting from the discussions 

were formed, such as the Marun School, and 

so on. However, the results of the 

preliminary investigation carried out by the 

Chief Proposer, that until now, BEM FH 

UNNES did not yet have a forum for critical 

writing and scientific publications at both 

the local and national levels. This is of 

course a separate note for BEM FH UNNES 

as a forum for aspiration, advocacy, and 

study of community problems. 

The results of a preliminary survey 

conducted by the Chief Proposer, on 

tracking the level of publication among 

student activists, with the number of 

respondents: 55 student activists, and 

conducted through an online questionnaire 

in December 2019-February 2020 indicated 

the following problems: 

1. How often do you participate in 

discussion activities (both at UNNES 

and outside UNNES) 
Category amount Percentage 

(%) 

Sometimes 42 76.4 

Often 11 20 

Never 2 3,6 

 

2. How often do you comment on the 

latest issues, be it international, 

national, local or campus 
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Category amount Percentage 

(%) 

Sometimes 35 63.6 

Often 18 32.7 

Very often 1 1.8 

Never 1 1.8 

 

3. In discussion forums that you have 

participated in, have you been active in 

writing comments after that? 
Category amount Percentage 

(%) 

Sometimes 32 58.2 

Never 21 38.2 

Always 2 3,6 

 

4. What media do you often use in making 

reviews of the results of these 

discussions? 
Category amount Percentage 

(%) 

On line 45 81.8 

Print 10 10 

 

5. As a student activist, are 

communication skills and critical 

thinking important? 
Category amount Percentage 

(%) 

Very 

important 

34 61.8 

Urgent 21 38.2 

 

6. As a student activist, when there are 

recent issues that you need to criticize, 

what media or media do you use to 

criticize them for the first time? 
Category amount Percentage 

(%) 

Discussion / 

Study Forum 

33 60 

Online media 22 40 

 

7. As a student activist, have you ever 

written anything published (both online 

and in print)  

 

Category amount Percentage 

(%) 

Never 44 80 

Ever 11 20 

 

8. Is the publication scientific in nature and 

based on the results of critical studies? 
Category amount Percentage (%) 

Always 4 7.3 

Sometimes 18 32.7 

Never 18 32.7 

Do not know 15 27.3 

 

9. Do you feel that the results of student 

activist thematic studies / discussions 

have only ended in discussion forums? 
Category amount Percentage (%) 

Strongly agree 3 5.5 

Agree 29 52.7 

Disagree less 12 21.8 

Disagree 7 12.7 

Do not know 4 7.3 

 

10. Are critical writing skills required for 

student activists? 
Category amount Percentage (%) 

It is necessary 19 34.5 

Need 35 63.6 

No need 1 1.8 

 

11. Have you ever published critical 

thinking works in print? 
Category amount Percentage (%) 

Yes 4 7.3 

Not 51 92.7 

 

12. If so: how many printed publications 

you have produced so far 
Category amount Percentage (%) 

0 Posts 50 90.9 

1 posts 4 7.3 

2-4 posts 1 1.8 

 

13. Is your publication officially published 

(has an ISSN / ISBN) 
Category amount Percentage (%) 

Never 53 96.4 
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Yes, all of 

them 

11 1.8 

Yes, but 

not all of 

them 

1 1.8 

 

14. Have you ever had critical writing 

training or something like that? 
Category amount Percentage (%) 

Ever 25 45.5 

Never 30 54.5 

 

15. What did you get from the training? 
Category amount Percentage 

(%) 

Knowledge / 

knowledge and 

direct application 

16 29.1 

Only knowledge / 

knowledge without 

application 

12 21.8 

Only certificates 4 7.3 

Didn't get anything 23 41.8 

 

Literature Review 

 

A. Constructivism Theory 

Constructivism is a psychological 

theory about human knowledge which states 

that humans build and name knowledge 

from their own experiences (Anni & Rifa'i, 

2009: 225). Based on this theory, it becomes 

the basis for the teacher's actions in carrying 

out the learning process in order to facilitate 

students to construct their own concepts 

which in this research idea are in the form of 

geometric concepts. The teacher can provide 

a stimulus or stimulation in the form of 

questions or assignments to build student 

knowledge or the teacher asks students to 

ask students questions about the material to 

be studied through stimulation in the form of 

problems. In addition, the teacher can also 

provide opportunities for students to present 

their ideas in solving questions about what 

they understand. 

B. Critical thinking 

According to Mason, as quoted by 

Lunnerburg (2011: 2), "The concept of 

critical thinking may be one of the most 

significant trends in education relative to the 

dynamic relationship between how teachers 

teach and how students learn," which means 

that critical thinking may become a trend. 

has been most influential in education in 

terms of how teachers teach and how 

students learn. Based on this statement, it is 

the teacher's duty to develop critical thinking 

skills in learning to hone both the teacher's 

ability to teach and how students learn. 

According to Rhodes, as quoted by 

Colley et al (2012: 1), "Critical thinking is a 

habit of mind characterized by the 

comprehensive exploration of issues, ideas, 

artifacts, and events before accepting or 

formulating an opinion or conclusion" 

which means critical thinking. is a habit of 

mind characterized by comprehensive 

exploration of problems, ideas, artifacts, and 

events before accepting or formulating an 

opinion or conclusion. Augustine, as quoted 

by Fisher (2008: 16), emphasizes important 

indicators of critical thinking skills, 

including: 

1) State the truth of the question or 

statement  

2) Analyze questions or statements;  

3) Think logically;  

4) Order, for example temporally, 

logically, causally;  

5) Classifying, for example, ideas about 

objects;  

6) Deciding, for example, whether there is 

sufficient evidence;  

7) Predicting (including confirming 

predictions);  

8) Theorize;  

9) Understand others and themselves. 

Based on these indicators, it can be 

concluded that critical thinking is a thought 
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process that is based on ideas and thoughts 

in suggesting reasons to conclude and solve 

problems. The application in learning 

mathematics to think critically in solving 

problems means that students understand 

which concepts are used to solve problems 

by reasoning and thinking. 

 Ennis (2000) states that critical 

thinkers should ideally have 12 critical 

thinking skills which are grouped into 5 

aspects of critical thinking skills, including: 

1) Elementary clarification (provides a 

basic explanation) which includes:  

a. Focus on the question (can identify 

questions / problems, can identify 

possible answers, and what is 

thought does not come out of the 

problem). Analyze opinions (can 

identify conclusions from the 

problem, can identify reasons, can 

handle things that are not relevant to 

the problem). 

b. Trying to clarify an explanation 

through question and answer.  

2) The basis for the decision (determine the 

basis for decision making) which 

includes:  

a. Consider whether the source can be 

trusted or not.  

b. Observe and consider a report on the 

results of observations.  

3) Inference (draw conclusions) which 

includes:  

a. Deducing and considering the results 

of the deduction.  

b. Induce and consider the results of the 

induction.  

c. Make and determine value 

judgments.  

4) Advanced clarification (provides further 

explanation) which includes:  

a. Define terms and consider those 

definitions.  

b. Identify assumptions.  

5) Supposition and integration (estimate 

and combine) which includes:  

a. Consider reasons or questionable 

assumptions without including them 

in our thinking. 

b. Combining abilities and other 

characters in making decisions. 

 

C. Problem Based Learning  

Problem-based learning is learning 

that uses real problems that are not 

structured (ill-structured) and open-ended as 

a context or means for students to develop 

problem-solving and critical thinking skills 

and build new knowledge (Kemdikbud, 

2013b: 10) . This learning model directs 

students to think critically and actively 

during learning because students are guided 

to do thinking activities to solve problems, 

collect information, process and conclude. 

In this model, the involvement of students 

during learning is emphasized because the 

teacher is only a facilitator who guides 

students during the learning process. The 

teacher's role in this learning model is to 

present a problem. 

According to Padmavathy (2013: 47) 

"Problem-Based Learning (PBL) describes a 

learning environment where problems drive 

the learning. That is, learning begins with a 

problem to be solved, and the problem is 

posed is such a way that students need to 

gain new knowledge before they can solve 

the problem ”, which means that PBL 

describes a learning environment where 

problems encourage learning. Thus, learning 

begins with a problem to be solved, and the 

problems that arise are such that students 

need to acquire new knowledge before they 

can solve problems. In the Problem Based 

Learning model, the focus of learning is on 

the selected problem so that students not 

only learn concepts related to problems but 
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also scientific methods to solve these 

problems. 

According to Inman (2011: 40) "PBL 

is an instructional (and curricular) learner-

centered approach that empowers learners to 

conduct research, integrate theory and 

practice, and apply knowledge and skills to 

develop a viable solution to a defined 

problem. Critical to the success of the 

approach is the selection of ill-structured 

problems (often interdisciplinary) and a 

tutor who guides the learning process and 

conducts a thorough debriefing at the 

conclusion of the learning experience ”, 

which means that PBL is a learning 

approach. which is centered on empowering 

students to conduct research, integrate 

theory and practice, and apply knowledge 

and skills to develop viable solutions. Other 

than that, 

Problem Based Learning has the idea 

that learning can be achieved if educational 

activities are focused on authentic, relevant, 

and presented tasks or problems in a context. 

Problem-based learning (Problem Based 

Learning) is an innovative learning model 

that can provide active learning conditions 

for students because in order to learn a 

concept, students are given problems first, 

where these problems train students to think 

critically. An important aspect in Problem 

Based Learning is that learning starting with 

these problems will determine the direction 

of learning in groups. This is supported by 

the statement from Crowley (2015: 

According to Zabit (2010: 28) "PBL 

method will stimulate teaching and learning. 

Problem is the main focus of teaching and 

learning that will happen through problem 

solving activities. Declarative knowledge 

and skills that are gained through critical 

thinking skills will be applied to solve a 

problem ”, which means that PBL will 

stimulate teaching and learning activities 

with problems as the main focus of teaching 

and learning that will occur through problem 

solving activities. Declarative knowledge, 

and skills acquired through critical thinking 

skills will be applied to solve problems. 

This is in line with what Norman et 

al. Said, as quoted by Makin (2016), 

"Curriculum within PBL reflects the 

situations students will find themselves in 

when working in the field and should 

demonstrate opportunity for problem-

solving and critical thinking", which means 

the PBL curriculum reflects the situation 

students will find themselves in while 

working in the field and must demonstrate 

opportunities for problem solving and 

critical thinking. In addition, according to 

Surif et al (2013: 67) "PBL produces 

graduates who have the skills to solve 

problems and also possess analytical and 

critical thinking", which means that PBL 

produces graduates who have the ability to 

solve problems and also have analytical and 

critical thinking. 

From some of the above, it is found 

that the PBL model used in learning 

sharpens and supports students' critical 

thinking skills. According to Pluck et al 

(2011: 28) “In recent years more complex 

teaching methods have been adapted for use 

within second language teaching that 

involved evoking student curiosity. The two 

primary forms are task-based learning 

(TBL) and Problem Based Learning (PBL) 

”, which means teaching methods that 

involve curiosity, one of which is the PBL 

model. From this statement, it can be found 

that learning with the PBL model 

emphasizes student activeness in learning 

which is indicated by student curiosity in 

learning. 
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Method  

 

A. Preliminary activities 

The implementation of this service 

activity begins with a preliminary activity, 

where in this stage, the Implementation 

Team identifies more deeply and further 

about the problems faced by partners and the 

solutions that can be offered. The 

identification of problems in this stage is 

carried out through the method of 

observation and a questionnaire survey of 

the activity participants. 

 

B. Activity Methods 

Activities in this service are carried 

out by the following methods, namely: 

1. Workshop and Training 

This activity is carried out to get more 

tangible results and clear outcomes, so 

that workshops and training are carried 

out regularly and continuously. The 

workshop and training involved several 

parties, including the Implementation 

Team, Team of Experts, Facilitators, and 

Participants. The number of workshops 

and trainings in activities is planned as 4 

(four) times, with the following details: 

Workhsop 

to- 
Theory Material filler Location 

1 Introduction to Criminal 

Law Case Study 

Ridwan Arifin UNNES Faculty of Law 

Library 

2 Criminal Law and 

Human Rights in Case 

Studies 

Anis Widyawati UNNES Faculty of Law 

Library 

3 Crime Case 

Management, and 

Human Rights Case 

Studies 

Rasdi  UNNES Faculty of Law 

Library 

4 Critical Thought 

Publications 

Ridwan Arifin, 

Raden Muhammad 

Arvy Ilyasa 

UNNES Faculty of Law 

Library 

2. Simulation and Application 

Simulations are carried out to provide 

experiences to partners through direct 

applications related to critical thinking 

and critical writing. Participants will be 

introduced to various media for 

distributing opinions and critical 

writings, both on a local and national 

scale. The media aimed at this simulation 

are as follows: 

 

 

 

 
Media Name Reach Scale 

Suara Merdeka Daily Newspaper Local, Regional 

Jawa Pos Daily Newspaper Local, Regional 

Kedaulatan Rakyat Daily Newspaper Local, Regional 

Insights Daily Newspaper Local, Regional 

Kompas Daily Newspaper National 

Koran Tempo National 

Republika Newspaper National 
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3. Publication 

This method is carried out in the final 

stage, where the output of this activity is 

the scientific publication of critical 

thinking students of the UNNES Faculty 

of Law in several well-known publisher 

media, such as 

Issuer Name Reach Scale Publisher City 

BPFH UNNES National Semarang 

UNNES Press National Semarang 

Thafa Media National Yogyakarta 

SAGA Publication National Surabaya 

In addition to book publication through 

these publishers, this activity also 

encourages student activists to publish 

critical thinking scientific articles on 

legal science, legal thinking, legal case 

studies, and legal studies in several 

national journals as follows: 

Journal Name Publisher Publisher City 

Ideals of the Law UIN Syarif Hidayatullah Jakarta 

Adjudication Serang Raya University Attack Banten 

Jambe Law Journak Jambi University Jambi 

Jambura Law Review Gorontalo State University Gorontalo 

Lex Scientia Law Review Semarang State University Semarang 

Diversion Kadiri Islamic University Kediri 

Gorontalo Law Review Gorontalo University Gorontalo 

Law and Civil Society Semarang University Semarang 

Halu Oleo Law Review  Halu Oleo University Kendari 

Awang Long Law Review STIH Awang Long Samarinda 

Indonesian Journal of Legal 

and Forensic Sciences 

Udayana University Denpasar, Bali 

Indonesian Journal of 

Disability Studies 

Brawijaya University Poor 

4. Accompaniment 

The mentoring method is carried out to 

guard and assist partner participants on a 

regular basis in achieving the expected 

output targets. Assistance is carried out 

in a concrete and applicable manner, 

where partner participants will be 

assisted intensively and directly to solve 

the problems faced. 

5. Case study 

The case study method will be given to 

participants as a stimulus for a logical, 

structured, and critical flow of thinking 

on various problems in legal studies. The 

case studies offered vary according to the 

needs of partner participants. 

 

Results and Discussion 
 

A. Activity Results 

The implementation of this activity 

begins with coordinating with the service 

team and partners (students). In the 

implementation of the activity, the team 

involved students, the Lex Scientia Student 

Activity Unit in carrying out the activity.  
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B. Discussion 

Thinking skills are an indispensable 

ability in facing life's challenges. These 

skills include critical thinking skills, creative 

thinking, and problem solving abilities 

(Kalelioglu & Gulbahar, 2014). The ability 

to think critically is an ability that is 

indispensable for a person to be able to face 

various problems faced in social and 

personal life. There are several definitions of 

critical thinking. Facione (2011) states that 

critical thinking is self-regulation in 

deciding something that results in 

interpretation, analysis, evaluation, and 

inference, as well as an explanation using 

evidence, concept, methodology, criteria, or 

contextual considerations on which to make 

decisions. Choy & Cheah (2009) defines 

critical thinking as a complex process that 

requires high-level cognitive processing of 

information. Ennis (2011) adds that critical 

thinking is the ability to think reflective and 

reasoned that is focused on what is believed 

or done. Critical thinking skills include basic 

clarification skills, basic decision making, 

concluding, providing further explanation, 

estimating and integrating, as well as 

additional abilities. 

A critical thinker is able to analyze 

and evaluate every information he receives. 

This is in line with the opinion of Duron, et. 

al., (2006) which states that critical thinkers 

are able to analyze and evaluate information, 

raise vital questions and problems, structure 

these questions and problems clearly, collect 

and assess relevant information using 

abstract, open-minded ideas, and 

communicate them with effective. Jie et.al., 

(2015) added that critical thinkers are able to 

criticize, ask, evaluate, and reflect on the 

information obtained. 

Teaching students to think critically 

is one of the main goals of education 

(Kazempour, 2013; Kaleiloglu & Gulbahar, 

2014; Zubaidah, 2010). As an educator, a 

teacher must be able to create learning that 

is able to train students' critical thinking 

skills to find learning information 

independently and actively create cognitive 

structures in students (Patonah, 2014). 

Efforts to form optimal student critical 

thinking skills require interactive classes, 

students are seen as thinkers, not someone 

being taught, and teachers act as mediators, 

facilitators, and motivators who help 

students in learning not teaching. 

In this program, the measured critical 

thinking skills of participants consist of six 

indicators which are translated into 13 

aspects. The instrument is in the form of 15 

description questions. Students' answers 

were then categorized into four categories, 

namely true (B), partially correct (C), 

partially incorrect (K), and incorrect (S). 

The results of this program indicate 

that of the 15 questions tested on the 

participants, it turns out that they have 

varied categories in each aspect tested. 

Students 'answers are spread out into four 

categories, namely categories B, C, K, and 

S. The results of the analysis of students' 

answers can be seen in Table 3.1. 

The results of the category analysis of 

the answers to students' critical thinking 

skills in each aspect varied widely. The 

aspect of identifying or structuring 

questions, category B is very high. This 

shows that students have excellent abilities 

in composing questions. The sentence 

structure of the questions made by the 

students was very good and in accordance 

with the specified topic. The aspect of 

analyzing conclusions is dominated by 

category C. This shows that students' ability 

to identify conclusions is still low. Students 

are able to identify truth or error to the 

conclusions presented, but students are less 

able to provide explanations that support 
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these conclusions. Aspects of identifying 

and overcoming irrelevance, dominated by 

C aspects. Students are able to identify 

mistakes, but students have not been able to 

explain how to overcome this irrelevance. 

The why aspect is dominated by category B. 

Students are able to make questions and give 

answers well and correctly. Reputation 

aspects, dominated by category K, students 

are able to choose or determine reputable 

sources but have not been able to provide 

reasons for choosing such reputable sources. 

The aspect of short intervals between 

observations and reports, spread across all 

categories and dominated by category S. 

This is because students do not understand 

time intervals well. The logic class aspect is 

dominated by category C. Students are able 

to deduce, but have not been able to provide 

an explanation regarding the deductions 

made. Generalizing aspects are spread over 

categories C, K, and S. Students are able to 

generalize a data but do not provide an 

explanation of the conclusions made. The 

aspect of the consequences of accepting or 

rejecting a decision is dominated by 

category B. Students are able to provide 

explanations for decision making or 

rejection. The definition aspect is dominated 

by category C. Students are able to make 

definitions but they are still not precise. 

Aspects of assumptions, almost all students' 

answers are in category K. There are no 

answers in category B or C. Aspects of 

making and considering decisions, spread 

across all categories. Categories B, C, and K 

are evenly distributed and category S has 

only two student answers. This shows that 

students' critical thinking skills in this aspect 

are still low. The aspect follows the steps of 

problem solving, almost all students 

'answers are in category B, only two 

students' answers are in category S. 

 

 

 

 

 

 

 

 

Table 3.1. Results of Participant's 

Answer Analysis 
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C. Step End of Program 

In the next stage, this program will 

evaluate the overall implementation of the 

program. Evaluation is done through a 

survey / questionnaire to the participants. In 

addition, at the final stage of the program, 

the team will finalize documents in the form 

of program output documents and 

disseminate the results of activities. 

 

D. Continuity Program 

This program is carried out by 

collaborating with students as partners 

(student activity units), and the program 

continues with the development of several 

related programs, both in terms of improving 

the writing skills of law students, as well as 

some critical thinking training assistance. 

The sustainability of this program is also 

carried out through various groups / small 

groups which are continuously carried out 

through various groups, both Whatsaap and 

Telegram. 

 

Conclusion 

 

At this stage, this program concludes that the 

ability to analyze cases and think critically 

of students in analyzing various criminal law 

cases is often trapped in case facts and legal 

instruments. Participants did not see various 

other legal events comprehensively. This 

training improves students' critical thinking 

skills in analyzing cases through various 

methods, one of which is problem based 

learning. 
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