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Abstract
The aim of  this research is to analyze and describe the influence of  economic pros-
perity and training on teacher competence through achievement motivation as an 
intervening variable. This research is a quantitative research with a research popu-
lation of  320 public high school teachers in Bima City, and a research sample of  
97 teachers. The instrument of  this research is a questionnaire and was developed 
from each research variable. Data were analyzed using Structural Equation Mod-
eling (SEM) analysis with the Partial Least Square (PLS4) method. The results of  
the research show that directly or intervened by achievement motivation, economic 
prosperity does not have a significant influence on teacher competence. Meanwhile, 
training, whether direct or intervened by achievement motivation, has a positive and 
significant influence on teacher competence. In conclusion, the more intense and 
relevant the training activities and the higher the teacher’s achievement motivation, 
the higher the teacher’s competence. Therefore, the development of  teacher compe-
tency is prioritized by training based on the results of  problem analysis and the need 
for teacher competency development as well as increasing achievement motivation.
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competencies, namely pedagogic competence, 
personality competence, social competence 
and professional competence. According to  
(Hakim, 2015; Mulyasa, 2017; Musfah, 2016) 
teacher competence is a collection of  know-
ledge, behavior and skills so that they become 
personnel, scientific, technological, social 
and spiritual abilities to form the competence 
of  the teaching profession. Ensuring teacher 
competence, the government conducts teacher 
competency tests including tests of  pedagogic 
competence and teacher professional compe-
tence.

In the context of  changes to the inde-
pendent learning curriculum, demands for 
efforts to increase teacher competency are in-
creasingly needed and are no longer seen as 
partial. Teachers are required to master and 
adapt to curriculum changes. The indepen-
dent learning curriculum requires competent 
teachers as the main requirement so that it can 
implement the curriculum as well as possible 
(Sari, 2020). Teachers not only master certain 
areas of  expertise, but teachers must have 
competence in integrating literacy (numerics, 
socio-cultural), and preventing the three major 
sins in the world of  education (sexual violen-
ce, bullying, and intolerance).

There, the phenomenon shows that the 
competence of  teachers in Bima City still real-
ly needs to be improved. Because the demands 
of  implementing an independent curriculum 
require teachers who truly have high compe-
tence (Kemedikbud, 2020).

The level of  competence can be in-
fluenced by various factors including welfare, 
training through the achievement motivation 
of  economics teachers. (Collins et al., 2018; 
Munandar et al., 2019) explain that economic 
welfare is a condition associated with assets 
that have economic value. The level of  teach-
er economic welfare can be seen through the 
following indicators: (a) monthly income can 
meet the basic daily needs of  the family on a 
regular and quality basis; (b) family education 
needs can be fulfilled properly and optimally; 
(c) can develop continuing education and de-
velop themselves professionally, and (d) have 

introduction

National Education aims to develop ca-
pabilities and shape the character and civili-
zation of  a dignified nation in the context of  
educating the nation’s life, aiming to develop 
the potential of  students to become human 
beings who believe and fear God Almighty, 
have a noble character, are healthy, knowled-
geable, capable, creative, independent, and 
become a democratic and responsible citizen 
(Sisdiknas, 2003). 

The vision carried out by national edu-
cation is the realization of  the national educa-
tion system as a strong and authoritative social 
institution to empower all Indonesian citizens 
to develop into Indonesian people quality so 
that they are capable and proactive in respon-
ding to the challenges of  the times.

The goals and vision of  national edu-
cation are still not maximally realized, this 
can be seen from several indicators inclu-
ding Indonesia’s low Human Development 
Index (HDI) ranking (Inspektorat Kemente-
rian PUPR, 2020). The low HDI has a close 
relationship with education and the quality 
of  learning designed by teachers. The teach-
er is one of  the important components in the 
implementation of  education, in other words, 
the teacher is at the forefront of  implemen-
ting education. It is the teacher who deals 
directly with students to transfer knowledge 
and technology while educating with positive 
values through guidance and example. Ac-
cording to (Blannin, 2020; Makovec, 2018; 
Mulyasa, 2017) that success in education is 
determined by the experience and quality of  
teachers because they are learning leaders, 
facilitators, and at the same time as the cen-
ter of  learning initiatives, and the presence of  
teachers greatly affects the quality of  teach-
ing through the provision of  more time. on 
students, interaction with students who are 
more incentive, high sense of  responsibility to 
teach from the The government through Law 
Number 14 of  2005 concerning Teachers and 
Lecturers, confirms that teachers in carrying 
out their duties as educators must have four 
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income In this context, teachers can have ot-
her additional work outside of  their duties as 
a teacher at a school. Additional income will 
certainly increase the level of  family welfare 
so that the teacher’s family will be able to imp-
rove their standard of  living. The results of  
research by (Kulla, 2017; Sanjaya, 2018) that 
there is partial teacher competence that can be 
a spirit by the welfare of  teachers.

That economic welfare is referred to as 
complementary compensation/benefit eco-
nomically, meaning that it is complementa-
ry (material and non-material) remuneration 
provided based on policies aimed at maintai-
ning and improving the physical and mental 
condition of  employees so that their work pro-
ductivity increases. providing welfare to emp-
loyees (teachers) aims to: (a) increase emplo-
yee loyalty and attachment to the company; 
(b) provide peace and fulfillment of  needs 
for employees and their families; (c) motivate 
employees’ work passion, discipline, and pro-
ductivity; (d) reduce absenteeism and turnover 
rates; (e) create a good and comfortable wor-
king environment and atmosphere; (f) assis-
ting the smooth implementation of  the work 
to achieve the objectives; (g) maintain health 
and improve one’s quality; and (h) Improving 
social status and family (Cowling & Mailer, 
2013; Hasibuan, 2020).

Research on the impact of  increasing 
teacher welfare through certification allowan-
ces, the problem is that welfare is not oriented 
towards increasing competence and professio-
nalism due to teachers’ lack of  awareness in 
improving their abilities (Sriyono, 2020).

From the existing and still weak prob-
lems in improving teacher abilities through 
certification in the form of  increasing teacher 
understanding of  the importance of  certificati-
on and providing information related to teach-
er certification. Teachers still do not have awa-
reness of  the importance of  increasing their 
competencies. Lack of  teacher understanding 
regarding the importance of  internal teacher 
certification policies increasing the teacher’s 
competence or ability. Various efforts are nee-
ded to improve teachers’ abilities, such as by 

holding training to create professional and 
competent teachers (Munawir et al., 2022).

Training also provides an opportunity 
for someone to develop skills and abilities at 
work. Everyone has their own abilities, but the 
abilities they have are not necessarily in accor-
dance with the specifications that are sought 
and needed by the organization, therefore it is 
important for organizations to carry out trai-
ning in order to know what should be done. 
Training means the process of  helping emplo-
yees to master specific skills or to correct defi-
ciencies in carrying out work. Training needs 
to be held so that someone can improve their 
work competence (Hidayat et al., 2017).

According to (Musfah, 2016) training is 
every effort to improve the competence and 
performance of  workers in a particular job 
that is being their responsibility. Training is 
an institutional approach that is realized and 
intended to increase the ability of  staff  to fill 
their specific roles, especially in relation to 
teaching (Agussalim, 2022; Katidjan et al., 
2018). 

Training provides opportunities for te-
achers to gain new knowledge, skills, and at-
titudes that change their behavior, which in 
turn will increase their competence. Regarding 
some of  the effects of  training for educational 
institutions. The results of  the study (Musfah, 
2016; Mustikawati & Qomariah, 2020) found 
important findings related to the benefits of  
training, namely: (a) quality training can inc-
rease competence and skills; (b) management 
demonstrates that employee training is impor-
tant; (c) greatly helped by personal develop-
ment; (d) training is not only encouraged, to 
learn but also to develop new competencies 
and skills.

Pratama & Lestari (2020) actually found 
that training did not have a significant influen-
ce on increasing teacher competency. Training 
without follow-up in the application of  theory 
is the reason training does not have a signifi-
cant influence on improving teacher abilities. 
Achievement motivation is needed so that 
teachers can follow up independently and in 
groups on training activities, including increa-



Agussalim et al./ Dinamika Pendidikan 19 (1) (2024) 31-44

34

sing welfare through certification allowances 
(even teachers in remote areas have special 
allowances) to have an impact on increasing 
competence.

Achievement motivation is also an im-
portant part of  influencing teacher competen-
ce (Kaunang, 2020; Kurniawan et al., 2018; 
Maharani et al., 2020) explain that achieve-
ment motivation is an encouragement to do a 
task as well as possible based on a standard of  
excellence. Achievement motivation is not just 
an impetus to act but refers to a measure of  
success based on an assessment of  the tasks a 
person does. Achievement motivation is rela-
ted to one’s expectations in doing something; 
in other words, people who believe in the out-
come of  their actions will be motivated to do 
so (Saggaf  et al., 2018; Usman et al., 2016).

McClelland (Adam & Kamase, 2019; 
Kurniawan et al., 2018) explains that people 
who have high achievement motivation have 
the following characteristics: Individuals who 
have achievement motivation will do school-
work or be responsible for their work. people 
who are responsible for their work will be sa-
tisfied with the results of  their work because 
it is the result of  their own efforts; setting the 
value to be achieved or setting the standard of  
excellence. Set the value to be achieved. Values 
that are higher than their own values or higher 
than the values achieved by others. To achie-
ve a value that is in accordance with the stan-
dard of  excellence, students must completely 
master the material being studied; trying to 
work creatively. Highly motivated, persistent, 
and enterprising people seek creative ways to 
complete their schoolwork. Creative way of  
learning; (a) trying to achieve goals. People 
who have aspirations will study well and have 
high motivation; (b) have the moderate duty. 
Have a task that is neither too difficult nor too 
easy. Divide the task into several parts so that 
it is easy to do; (c) carry out activities as well 
as possible. Doing learning activities as well as 

possible and nothing is forgotten; (d) anticipa-
te or will carry out activities to avoid failure or 
difficulties that may occur.

Based on the description above, it is ne-
cessary to carry out research to improve Te-
acher Competence: The Effect of  Economic 
Welfare, Training and Achievement Motivati-
on as an Intervening Variable.  The aim of  the 
research is to analyze and describe the influen-
ce of  economic prosperity and training on te-
acher competency with achievement motiva-
tion as an intervening variable. The results of  
the research are a contribution of  researchers 
to the development of  science, and as policy 
recommendations for increasing teacher com-
petence.

The research paradigm model in the Fi-
gure 1.

Figure 1. Research Paradigm Model

From the research paradigm, the for-
mation of  this research model is supported by 
previous literature studies and theories, with 
the following hypotheses:
H1. Economic welfare has a positive and sig-
nificant effect on teacher competence.
H2. Training has a positive and significant ef-
fect on teacher competence
H3. Achievement motivation has a positive 
and significant effect on teacher competence
H4. Economic welfare has a positive and sig-
nificant effect on teacher competency through 
achievement motivation
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H5. Training has a positive and significant ef-
fect on teacher competence through achieve-
ment motivation.

METHODS

This research is survey research with a 
correlational research type. The number of  re-
search teachers at State High Schools in Bima 
City was 320 people (Badan Pusat Statistik 
Kota Bima, 2021). The sample was determin-
ed using random sampling techniques and 
the Slovin formula was calculated to obtain a 
sample size of  97 people. The characteristics 
of  research respondents are as in Table 1.

Table 1.  Respondent Characteristics

Charac-
teristics

Categories Frequencies Percen

Gender Male 46 47

Famale 51 53

Amount 97 100

School SMAN 1 
Kota Bima

21 22

SMAN 2 
Kota Bima

20 21

SMAN 3 
Kota Bima

19 19

SMAN 4 
Kota Bima

20 21

SMAN 5 
Kota Bima

17 17

Amount 97 100

Source: Processed Primary Data (2022)

Table 2. Questionnaire Construct

Laten Variable Indicator Item

Economic 
Welfare (Mu-
lyasa, 2017; 
Musfah, 2016)

Salary and benefits
Additional income
Payment accuracy
Smooth payment
Family needs

5

Training
(Mulyasa, 
2017; 
Saifulloh et 
al., 2012)

Seminar
Workshop
Conference
Education and Training
Discussion Professional 
development

5

Achievement 
Motivation
(Adam & Ka-
mase, 2019) 

Be confident about the 
picture of  the results of  
his actions.
There is passion and 
desire to succeed
There is respect for him
Want to go beyond

4

Teacher Com-
petence
(Mulyasa, 
2017; Musfah, 
2016)

Mastering various 
learning methods and 
strategies
Able to implement en-
joyable learning
Understand the charac-
teristics of  students
Mastering a scientific 
field
Mastering scientific 
development research
Ability to utilize Infor-
mation and Communi-
cation Technology in the 
learning process

6

Source: Processed Primary Data (2022)

Data were analyzed using Structural 
Equation Modeling (SEM) analysis with the 
Partial Least Square (PLS4) method.

The research instrument is a question-
naire constructed from each latent variable as 
in Table 2.
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RESULT AND DISCUSSION

Structural Equation Modelling (SEM) 
based on Partial Least Squares (PLS) were 
used to estimate observed conceptual relation-
ships, calculate index readings, and estimate 
large and complex models (Ghozali, 2018). 
Study hypotheses were tested after validation 
of  convergent validity, discriminant validity, 
and combined reliability (external model) of  
each indicator of  the four components. This 
study uses a goodness of-fit model to assess 
the feasibility of  the model by identifying the 
predictive association between the R-square 
(R2) value, and the resulting assess how good 
observation is. It is used to estimate models 
and parameters. Additionally, we tested the ef-
fects of  mediation in the PLS4 method using 
a bootstrap approach (Hair, 2016). 

The results of  the validity test showed 
that overall, the indicators are variable produ-
ce factor loading is greater than (>) 0.6. Thus, 
it can be concluded that the research instru-
ment items are declared valid in measuring 
each latent variable, except Y.1 (0.570), more 
details can be seen in Table 3.

Table 3 shows the combined reliability 
values for all variables: Economic Welfare, 
Training, Achievement Motivation, and Te-
acher Competence. From the results of  the 
analysis it is known to have above 0.7 so it can 
be stated that all research variables are reliab-
le.

Table 3. Convergent Validity (Loading Fac-
tor)

Laten Variable Item
Loading 
Factor

Conclusion

Economic 
Welfare

X1.1
X1.2
X1.3
X1.4
X1.5

0.821
0.746
0.845
0.682
0.622

Valid
Valid
Valid
Valid
Valid

Training X2.1
X2.2
X2.3
X2.4
X2.5

0.787
0.724
0.771
0.731
0.662

Valid
Valid
Valid
Valid
Valid

Achievement 
Motivation

X3.1
X3.2
X3.3
X3.4
X3.5

0.830
0.807
0.877
0.691
0.707

Valid
Valid
Valid
Valid
Valid

Teacher 
Competence 

Y.1
Y.2
Y.3
Y.4
Y.5
Y.6

0.573
0.763
0.799
0.869
0.883
0.716

Invalid
Valid
Valid
Valid
Valid
Valid

Source: SmarPLS4 Output (2022)

Table 4. Cronbach Alpha Reliability

Laten Variabel
Cronbach’s 

Apha
Conclusion

Economic 
Welfare

0.799 Reliabel

Training 0.783 Reliabel

Achievement 
Motivation 

0.746 Reliabel

Teacher Com-
petence

0.858 Reliabel

Source: SmarPLS4 Output (2022)

Table 4 shows the combined reliability 
values for all variables: Economic Welfare, 
Training, Achievement Motivation, and Te-
acher Competence. From the results of  the 
analysis it is known to have above 0.7 so it can 
be stated that all research variables are reliab-
le.

Structural Models
The goodness of  fit is used to determi-

ne the contribution of  exogenous variables 
to endogenous variables. The goodness of  fit 
in PLS analysis uses R-Square (R2. The re-
sults of  the coefficient of  determination (R2), 
shown in Figure 2.

Based on Figure 2 shows that all 
constructs from each latent variable are decla-
red valid because they have factor loadings > 
0.60. Figure 2 the R-square (R2) for the achie-
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vement motivation (X3) variable is 0.530 or 
28.07%. The achievement motivation variable 
can be explained by the economic welfare and 
training (X2) variables of  28.7%, or in other 
words the contribution of  the economic welfa-
re and training (X2) variables to achievement 
motivation is 28.7%. While the rest is influen-
ced by other factors which was not examined 
in this study. Meanwhile, the R-square (R2) of  
0.727 or 52,85% shows the influence of  eco-
nomic welfare and training (X2), and achieve-
ment motivation (X3) on teacher competence 
(Y), while the rest are other factors not discus-
sed in this research. Shown in Table 5.

the P-value is > 0.05, then the research hypot-
hesis is rejected. Based on the results of  the 
analysis with SmarPLS4, It is known that all 
hypotheses are accepted, except H1 and H4 as 
in Table 6.

Figure 2. Results of  Structural Model in PLS Path Coefficient 

Table 5. The Goodness of  Fit Model

Endogenous R-Square

Achievement Motivation 0.530

Teacher Competence 0.727

Source: SmarPLS4 Output (2022)

Hypothesis Testing
Hypothesis testing in research is carried 

out to confirm whether a previously proposed 
hypothesis is accepted or rejected. The testing 
criteria are assessed by the P value; namely, if  

Table 6. Hypothesis Testing Results

Variabel 
Laten

Puth Coefficient Conclusion

X1-Y -0.049 Not significant

X2-Y 0.678 Significant

X3-Y 0.255 Significant

X1-X3-Y 0.199 Not significant

X2-X3-Y 0.610 Significant

Source: SmarPLS4 Output (2022)

The Effect of Economic Welfare on the 
Competence Teachers

The welfare of  economics teachers is 
measured by indicators of  the amount of  sa-
lary, allowances and other incentives received 
by teachers to meet learning and family hous-
ehold needs. Economic welfare for teachers 
is very important because according to (Ha-
sibuan, 2020) economic welfare is referred 
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to as complementary compensation/benefit, 
meaning it is complementary remuneration 
provided based on policies aimed at maintai-
ning and improving the physical and mental 
condition of  teachers so that their work pro-
ductivity increases. Then Hasibuan explained 
that providing economic welfare aims: (a) to 
increase loyalty to one’s devotion; (b) provide 
peace of  mind and fulfill the needs of  teach-
ers and their families; (c) motivating teachers’ 
work enthusiasm, discipline and work pro-
ductivity; (d) creating a good and comfortable 
working environment and atmosphere; (e) as-
sist in the smooth implementation of  work to 
achieve objectives; (f) maintaining health and 
improving teacher quality; and (g) improving 
the socio-economic status of  teachers and 
their families.

Theoretically, it can be understood that 
economic prosperity is very important for te-
achers, because prosperous teachers will of  
course have the opportunity to fulfill their 
learning and teaching needs, will be motiva-
ted, which in turn will make it easier for teach-
ers to improve their teaching competence. On 
the contrary, it could happen if  someone’s be-
havior is consumptive so that the welfare they 
receive is used for things that are not related to 
their professionalism as a teacher. In relation 
to economic welfare, based on the results of  
the questionnaire, it shows that the economic 
welfare of  public high school economics te-
achers in Bima City is classified as quite high, 
but family needs are also very high, including 
several teachers whose welfare is used to buy 
luxury cars and houses, and are disoriented. 
with the aim of  increasing the welfare of  te-
achers, especially certified teachers.

Based on the results of  hypothesis tes-
ting, economic prosperity does not have a 
positive and significant influence on teacher 
competence. This means that the proposed 
research hypothesis is rejected. This can be 
caused by low teacher awareness in increasing 
enthusiasm for learning and completing lear-
ning resources so that welfare does not have 
an impact on increasing teacher competence. 
Teacher welfare through providing teacher 

certification can increase self-confidence in 
the teaching profession, and also have a high 
lifestyle impact. 

The results of  this research support 
(Sriyono, 2020) the impact of  increasing te-
acher welfare through certification allowan-
ces, the problem is that welfare is not oriented 
towards increasing competence and professio-
nalism due to teachers’ lack of  awareness in 
improving their abilities.

The results of  this research refute the 
opinion and research  (Mulyasa, 2017; Nabila 
et al., 2023; Alamdari & Alamdari & Mehra-
bi, 2014)) that the low economic welfare of  
teachers can affect the spirit of  service and 
also efforts to develop professionalism. To 
maintain the quality of  teacher competence 
through teacher welfare. The welfare provided 
is very meaningful and useful for meeting the 
physical and mental needs of  a teacher and 
his family so that teachers can increase work 
morale and increase their competence. Efforts 
to improve quality (competence) are closely 
related to efforts to improve welfare and must 
be supported by teacher behavior that upholds 
professionalism and a quality control system 
for teacher pursuits in schools so that teachers’ 
socio-economic status becomes a driving force 
in improving professional competence. 

The Effect of Training on the Competence 
Teachers

Education and training are efforts to de-
velop a person’s competencies and skills. Trai-
ning provides teachers with the opportunity 
to gain new knowledge, skills and attitudes to 
change behavior and develop teacher profes-
sionalism. In other words, training activities 
are absolutely necessary because training in-
cludes participating in seminars, workshops, 
conferences, education and training in the 
form of  discussions and this kind of  thing 
gives teachers the opportunity to hone their 
skills (Trisnawati et al., 2018).

The results of  research on the econo-
mic training activities of  State High Schools 
in Bima City turned out to be in the catego-
ry that needed to be further improved, or that 
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the involvement and seriousness of  teachers at 
various scientific meetings such as seminars, 
conferences, training and writing workshops 
and scientific publications had to be further 
increased. The culture of  writing is still low, 
which has an impact on the low quality of  
scientific work publications, which is also the 
main reason that training activities are impor-
tant for teachers to improve their competence. 
Further development of  motivation as a con-
dition for promotion in rank and class so that 
everything is carried out in a positive manner. 
This situation has an impact on strengthening 
teacher competence because the results of  re-
search hypothesis testing show that training 
has a positive and significant effect on teacher 
competence. Research supports research (Byr-
ne, 2010; Musfah, 2016; Wulandari & Sung-
kono, 2023) that schools that actively carry 
out training activities are successful in increa-
sing teacher competency mastery.

Experience in training is the biggest fac-
tor influencing the professionalism of  study 
field teachers, so study field teachers can make 
the most of  their time to increase their kno-
wledge and skills through training to increase 
teacher professionalism. Training experience 
can be obtained by developing experience in 
training such as curriculum development trai-
ning, implementing MGMP (Subject Teacher 
Conference), training in preparing learning 
administration such as syllabus, lesson plans 
and curriculum which influence the level of  
knowledge, attitudes and skills, as well as te-
acher professional competence (Mulyawan, 
2012).

The Effect of Achievement Motivation on 
Teacher Competence

The quality of  national education, 
which is still relatively low, requires qualified 
(competent) teachers because it has been pro-
ven that teachers are the historical pillars of  
a nation’s educational progress, and for this 
purpose, teachers must have achievement mo-
tivation. ”Without motivation we stop acting 

and doing something we want to achieve and 
we will stop believing that we are capable of  
being whatever we want, therefore every day 
we always motivate ourselves, because when 
we are motivated we have strength, ideas and 
dreams and we ”will have the strength to pur-
sue that dream with our unbounded belief  
that we will achieve it,” said (Musfah, 2016)

The link is achievement motivation, 
based on the results of  a questionnaire regar-
ding the achievement motivation of  public 
high school teachers in Bima City, it is clas-
sified as quite high. This reflects that moti-
vation needs to be increased further because 
the researchers’ findings show that achieve-
ment motivation has a significant effect on 
the competence of  economics teachers. Rese-
arch supports the opinion of  (Mulyasa, 2017; 
Musfah (2016) that the main factor is the low 
competence and professionalism of  Indonesi-
an teachers due to lack of  teacher motivation 
in improving their own quality. Low teacher 
competency is a result of  low teacher motiva-
tion to excel; High motivation can overcome 
all inherent obstacles to the teacher. 

The results of  this research support re-
search (Pongoh, 2014; Suyatno et al., 2019) 
that achievement motivation influences com-
petency development. Further mentionedIt is 
natural that teachers who have high achieve-
ment motivation will have better mastery of  
their competencies because teachers who have 
motivation will carry out school assignments 
or be responsible for their work, determine the 
grades to be achieved or set standards of  excel-
lence, try to work creatively, and always strive 
to achieve ambition.

The Effect of Economic Welfare on Teacher 
Competence Through Achievement Motiva-
tion

Increasing teacher professionalism has 
been designed in such a way with the main 
aim being to increase teacher competence, 
both pedagogical competence, personality 
competence and social competence in delive-
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ring the Indonesian generation to become a 
superior generation. Teacher certification has 
been implemented. The aim is to increase te-
acher professionalism in the learning and edu-
cation process (Masruroh, 2014).

There are two hopes with this teacher 
and lecturer certification program. On the one 
hand, teachers want increased welfare, on the 
other hand there is a demand for professiona-
lism in carrying out their duties. How do te-
achers perform after obtaining a professional 
certificate? How is the welfare of  teachers af-
ter receiving double the salary? Is there a sig-
nificant increase in performance in accordan-
ce with the demands of  the profession? This 
question is often intriguing and the simplest 
answer is an increase or addition to your sala-
ry every month. But unfortunately, up to now, 
the salary problem is still hampered by not 
being able to receive it regularly every month. 
Don’t know why it happened like that. Ratio-
nally, teachers who have received a decree and 
certificate will receive their right, namely to re-
ceive a salary in accordance with existing pro-
visions/regulations. Will increasing salaries 
like that automatically improve teacher welfa-
re? This still needs to be questioned, because 
the majority of  teachers before certification 
could be said to live below the poverty line or 
just barely (, (Masruroh, 2014).

Teacher welfare can not only be measu-
red by the amount of  salary and allowances 
as well as other additional income, but must 
also be looked at in terms of  responsibility for 
fulfilling life’s needs such as daily necessities, 
children’s and family education costs. Apart 
from that, teacher welfare needs to be seen 
from a broad perspective, such as teacher eco-
nomic behavior so that it is found to be directly 
proportional between competence and teacher 
income. Of  course, since most teachers recei-
ved professional certification allowances, their 
professionalism has increased as research 
results (Wedasuwari et al., 2023) show that 
teachers who have been certified, and 80 stu-
dents were involved in filling out the teacher’s 
teaching behavior questionnaire or Teacher 
Behavior Inventory (TBI) which includes as-

pects of  clarity, enthusiasm, interaction, or-
ganization, speed, disclosure, speaking ability 
and interpersonal relationships show that the 
teaching behavior of  post-certification State 
High School teachers is in the good category.

Will increasing salaries like that auto-
matically improve teacher welfare? This still 
needs to be questioned, because the majority 
of  teachers before certification could be said 
to live below the poverty line. The research re-
sults show that teacher welfare does not have 
a significant influence on teacher competen-
ce through achievement motivation. In other 
words, the previously proposed research hy-
pothesis was rejected. The results of  the rese-
arch show that teachers feel they do not have a 
high level of  welfare because it is not directly 
proportional to the increase in income and 
allowances with family needs, thus resulting 
in low achievement motivation in increasing 
competence. The income level of  teachers who 
receive allowances is very lower compared to 
non-teacher civil servants who work in central 
or regional government agencies who receive 
performance allowances (Mulyasa, 2017). 

The Effect of Training on Teacher Compe-
tence Through Achievement Motivation

As professionals, teachers are required 
to validate their knowledge, both through self-
study and through coaching and development 
programs instituted by the government. Coa-
ching is an effort to increase teacher professio-
nalism which can be done through seminars, 
training and education activities. Teacher 
development is carried out within the frame-
work of  professional and career development. 
Teacher professional development includes 
the development of  pedagogical competence, 
personality competence, professional compe-
tence and social competence. Career develop-
ment as referred to includes assignments and 
promotions (Masruroh, 2014).

Education and training activities are 
programs that have proven to be the most 
effective in increasing teacher competency. 
Short-term training must truly formulate trai-
ning objectives in accordance with the needs 
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for developing teacher professionalism. This 
can be done based on a study of  the results 
of  identification and analysis of  problems as 
well as the need for teacher competency de-
velopment. Apart from that, training activi-
ties are also developed, not only developing 
competencies, but must first increase teacher 
achievement motivation. The research results 
show that both directly and indirectly through 
achievement motivation training can increase 
teacher competence. The research results sup-
port research (Mulyawan, 2012; Saifulloh et 
al., 2012) 2012) that training is the most effec-
tive way to increase one’s competence. Every 
institution that discovers and needs new skills 
must assign workers to take part in training 
activities.

Implication
The discussion of  research results and 

hypothesis testing illustrates that increasing 
teacher competence needs to start from within 
the teacher, namely awareness and a teacher’s 
ability to always excel. Achievement motiva-
tion is the key to continuously improving ser-
vice competence as a professional teacher. Te-
achers who have achievement motivation have 
indicators of  being diligent, planning for the 
future, high curiosity, always working hard, 
don’t like wasting time, and are confident in 
their actions.

Without achievement motivation, te-
achers with a high level of  well-being will not 
have a positive impact on increasing teacher 
competence. Likewise with training activities 
organized or participated in by teachers, if  
they are not based on achievement motivation 
then the training activities cannot be imple-
mented practically, especially since the mate-
rial is not relevant to the problem being solved.

The above is proven by research results 
that achievement motivation is an intervening 
variable that significantly influences teacher 
competence.

Conclusion

Efforts to increase teacher competency 
must be through training activities and inc-
reasing the achievement motivation of  each 
teacher. The research results show that the 
higher and more relevant the training activi-
ties and achievement motivation, the higher 
the teacher’s competence. Meanwhile, teach-
ers’ economic welfare, both directly and indi-
rectly, was found not to significantly influence 
the increase in teacher competence. Therefore, 
the research recommendation is that the for-
mulation of  teacher competency development 
policies prioritize problem-based education 
and training activities and the need for teacher 
competency development, and it is important 
for teachers to adapting income to economic 
behavior and the aim of  providing allowances 
is to make teachers more motivated to impro-
ve competence. 
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