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INTRODUCTION

Changes in the Indonesian educational
curriculum are a reflection of continual ef-
forts to adapt the national education system
to global dynamics and the development of
the times. History records that the Indonesi-
an curriculum has undergone eleven revisi-
ons, starting from the 1947 Lesson Plan up
to the 2013 Curriculum (K13). These chan-
ges include the 1952 Detailed Lesson Plan,
1964 Education Plan, and the 1968, 1975,
1984, and 1994 curricula, followed by the
Competency-Based Curriculum (2004) and
the School-Based Curriculum (2006). All of
these reforms were made to adapt education
to the times and the needs of students.. The-
se curriculum changes reflect the necessity to
accommodate advancements in science and
technology, social values, and the nation’s
developmental needs (Rahmah, 2015). Cur-
riculum development not only represents an
adjustment to external challenges but also
constitutes a systematic improvement of the
direction, content, and process of education
to produce graduates who are relevant to con-
temporary demands. The curriculum must be
designed with due regard to principles such as
relevance, effectiveness, efficiency, and flexibi-
lity, all of which contribute to the quality of
national education (Machmud et al., 2021).

In the context of curriculum change, the
adoption of Information and Communication
Technology (ICT) becomes an inseparable ele-
ment. The paradigm shift from conventional
to digital learning demands that teachers pos-
sess adequate digital competence to integrate
technology into the teaching and learning pro-
cess (Garzon-Artacho et al., 2021) . In recent
years, the use of technology in education has
not only functioned as a learning medium but
also as a tool to enhance the quality of inter-
action and collaboration in learning. Research
shows that teachers with digital skills can be
more adaptive in managing digital classrooms
and designing technology-based learning such
as Smart Learning and Digital Games-Based
Learning (Gresinta & Tukiran, 2024). The-

refore, technological training and ongoing
professional development have become inc-
reasingly important to support the role of te-
achers in implementing curriculum changes
that respond to the demands of the digital era
(Dele-Ajayi et al., 2021).

Curriculum reform has contributed to
teachers’ commitment to continuous profes-
sional development (Tikkanen et al., 2020).
Developing a coherent understanding of the
curriculum has been shown to shape the ex-
tent to which such reforms are perceived as
impactful on the development of school prac-
tices (Sullanmaa et al., 2019). However, little
is known about how teachers’ experiences in
change management and knowledge sharing
within school communities are connected to
their perceptions of curriculum coherence and
school impact over time during reform proces-
ses (Sullanmaa et al., 2024).

Theoretically, curriculum changes in In-
donesia are designed to adapt the education
system to the development of the times and the
demands of the 21st century, which empha-
size technology integration and the improve-
ment of teacher competence. However, vario-
us theories state that the success of curriculum
change largely depends on teachers’ readiness
to master digital competencies and effectively
implement ICT-based learning. On the other
hand, there is a gap between these theoretical
demands and empirical conditions in the field,
where many teachers still lack adequate digi-
tal literacy and technological readiness. This
indicates a theoretical gap between the ideal
concept of curriculum change, which requires
the digitalization of learning, and the reality
of its implementation in schools.

Worldwide, governments and educa-
tional institutions are vigorously promoting
technology integration to facilitate remote
learning opportunities for students (Amank-
wah et al., 2024). Digital technologies com-
monly chosen include Facebook, blogs, Skype,
and WhatsApp, which offer unique potential
to facilitate and enhance learning (Lathipatud
Durriyah & Zuhdi, 2018). Nevertheless, the
reality in Indonesia reveals a considerable gap
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between educational policy demands and the
readiness of teachers, particularly in techno-
logy mastery. Indonesia faces limitations in
infrastructure, inadequate training and profes-
sional development for teachers and lecturers,
and a digital divide across regions (Rabani et
al., 2023). Several studies note that many te-
achers in Indonesia still face challenges in cre-
ativity, digital literacy, as well as in operating
complex hardware and software (Mutohhari
et al., 2021 ;Rasimin et al., 2024). According
to Falloon, (2020), digital literacy refers to the
ability to understand, use, and utilise digital
technologies effectively and efficiently, inclu-
ding skills in searching for, evaluating, crea-
ting, and communicating information across
various digital platforms, along with ethical
considerations and critical thinking about
digital content. Factors such as age, training
background, and type of school also become
important determinants in achieving digital
skills (Garzon-Artacho et al., 2021). In some
areas, such as coastal or remote regions, inf-
rastructure constraints, lack of training, and
absence of systemic support widen the digital
divide among teachers (Hamsiah et al., 2024).
Moreover, differences in digital literacy by
gender and age further complicate this issue
(Rachmadtullah et al., 2023; Karabulut Cos-
kun & Bayir, 2025). Technology-based lear-
ning has become a requisite for children to
be taught from an early age (Pramono et al.,
2023).

An et al., (2021) identified four thema-
tic challenges for teachers in the forthcoming
period, among them (1) professional develop-
ment for online learning; (2) access to techno-
logy; (3) technology training for teachers and
students; and (4) action planning and commu-
nication. Hence, educational technology inno-
vation becomes critically important in addres-
sing these challenges. Innovation is not merely
concerned with using digital devices but also
involves designing learning that can stimulate
pupil motivation and create constructive, col-
laborative learning environments (Thomas-
sen et al., 2019). Innovations in educational
technology and teaching methods provide po-
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werful tools to enhance digital literacy in early
childhood (Kaynar et al., 2020). Technologies
such as the metaverse, interactive applications,
and game-based approaches are potential
instruments in raising digital literacy and te-
aching effectiveness (Behnamnia et al., 2020;
Machmud et al., 2021). Teachers must mas-
ter technology in order to effectively integrate
learning that aligns with the educational goals
of the 21st century (Bui, 2022).

Collaboration among stakeholders in-
cluding teachers, schools, communities, and
the technology industry also plays a signifi-
cant role in creating a highly competitive lear-
ning ecosystem (Statti & Torres, 2020). The
use of technology in education has proven to
generate several benefits, including enhancing
learning quality and pupil motivation and
improving administrative task efficiency for
teachers and lecturers (Rabani et al., 2023).

This study is important to bridge the
gap between curriculum policy and teacher
readiness in facing educational transformati-
on in the digital era. The ability to face global
competition, technological development, and
the demands of an information-based labor
market requires education systems to adapt to
rapid social and economic changes (Gimiis,
2022). In this context, teachers play a strate-
gic role in developing students’ critical thin-
king, decision-making, and problem-solving
skills to face the challenges of the 21st centu-
ry. This study is also aligned with the spirit of
education for sustainable development, which
emphasizes the importance of continuously
transforming the education system (Zhang et
al., 2020). Furthermore, understanding teach-
ers’ concerns regarding curriculum changes in
the digital era may provide valuable input for
more targeted and contextual teacher training
policies.

Economics teachers were selected as the
focus of this study because economics edu-
cation is closely related to digital technology
development, social behavior, financial lite-
racy, entrepreneurship, and the dynamics of
the global economy. Economics teachers are
not only required to understand theoretical
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concepts but also to integrate digital techno-
logy and connect learning materials with
real economic phenomena such as the digital
economy, electronic transactions, digital con-
sumer behavior, inflation, and changes in the
labor market caused by technological advan-
cement (Tafner & Casper, 2023). Therefore,
economics teachers play an important role in
preparing students to understand modern eco-
nomic realities and make rational economic
decisions. However, the limited empirical data
regarding economics teachers’ perceptions
and readiness to adopt digital technology in-
dicates a gap in the academic literature (Dalle
et al., 2021; Mainake & McCrocklin, 2021).
Previous findings also indicate that economics
education is an essential component in pre-
paring students for the modern economy and
requires continuous strengthening through
professional teacher development programs
(Fahrurrozi et al., 2021; Yidana & Arthur,
2023; Perales & Arostegui, 2024).

The objectives of this research are to
explore in depth the responses of economics
teachers in the regions of Banjarmasin and
Barito Kuala to curriculum reform in the di-
gital era, particularly in these two distinct are-
as. Specifically, the study aims to: (1) map the
level of concern among economics teachers
towards curriculum change; (2) identify the
extent to which economics teachers utilise the
Internet in teaching; and (3) understand the
perceptions of economics teachers regarding
the implementation of curriculum changes in
the digital era.

METHODS

Research Design

This study employed a quantitative rese-
arch design with a survey approach to capture
the current phenomenon of economics teach-
ers’ concerns regarding curriculum changes
in the digital era. The survey method was

selected due to its appropriateness for inves-
tigating attitudes, perceptions, and behaviours
within a defined population over a specific pe-
riod. This design enables the systematic collec-
tion of data that can be quantified and gene-
ralized to represent the broader target group.
The research aimed to explore how economics
teachers respond to curriculum reforms in the
context of the digital era, particularly in relati-
on to their awareness of and engagement with
digital tools in teaching and learning.

Participants

The study involved a total of 76 senior
high school economics teachers (from two dis-
tinct regions in South Kalimantan, Indonesia.
Of these, 53 participants were from schools lo-
cated in the urban area of Banjarmasin, whi-
le the remaining 23 participants represented
schools in the more rural region of Barito
Kuala. All participants were actively teaching
economics at the time of the study and posses-
sed varying levels of teaching experience and
exposure to professional development related
to digital learning. This demographic diversity
provided a valuable basis for examining diffe-
rences in teacher readiness and responses to
curriculum changes in the digital era.

Instruments

Data were collected through a structu-
red questionnaire adapted from the instru-
ment developed by Holt and Hord (2007),
which focuses on individuals’ concerns and
readiness in adopting change, particularly in
educational settings. The questionnaire items
were tailored to reflect the specific context of
curriculum reform and the Indonesian edu-
cational environment with 36 item. It inclu-
ded both closed-ended and Likert-scale items
to measure the level of concern, frequency
of digital technology use, and teachers’ self-
assessed readiness to integrate digital tools in
teaching.
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Table 1. Stages of Concern (SoC) Instrument and Sample Questions

Stage

Brief Description

Sample Questions

Stage 0 — Uncon-
cerned

Individuals show little or no
concern or involvement with

the innovation.

1. “I am not concerned about this innova-
tion at this time.” 2. “Currently, other pri-
orities prevent me from focusing my atten-

tion on this innovation.”

Stage 1 — Informa-

tional

Individuals begin to show inter-
est and seek basic information
about the innovation.

1. “I have a very limited knowledge of the
innovation.” 2. “I would like to discuss the
possibility of using the innovation.”

Stage 2 — Personal

Individuals become concerned
about how the innovation af-
fects their role, responsibilities,

and personal abilities.

1. “I am concerned about my ability to
manage all the innovation requires.” 2. “I
am concerned about time spent working
with nonacademic problems related to this
innovation.”

Stage 3 — Manage-

ment

Individuals focus on the pro-
cesses, organization, and effi-

cient use of the innovation.

1. “I would like to know how to use the
innovation.” 2. “I would like to have more
information on time and energy commit-

ments required by this innovation.”

Stage 4 — Conse-

quence

Individuals focus on the impact
of the innovation on students,

outcomes, or the organization.

1. “I am concerned about the impact on
students.” 2. “I would like to know how

the innovation affects students.”

Stage 5 — Collabo-
ration

Individuals seek to coordinate
and cooperate with others re-
garding the use of the innova-
tion.

1. “I would like to develop working rela-
tionships with both our faculty and outside
faculty.” 2. “I would like to coordinate my
effort with others to maximize the innova-

tion’s effects.”

Stage 6 — Refocus-

ing

Individuals explore ways to im-
prove, modify, or replace the
innovation with better alterna-

tives.

1. “I would like to help other faculty in
their use of the innovation.” 2. “I would
like to know what other faculty are doing
in this area.”

Source: Processed Primary Data (2025)

Data Analysis

The data collected from the questionnai-
res were analysed using descriptive quantitati-
ve techniques. Frequencies, percentages, me-
ans, and standard deviations were calculated
to summarise participants’ responses and to
identify general trends. This approach enabled
the researchers to illustrate overall patterns of
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concern, levels of digital engagement, and per-
ceptions among economics teachers regarding
the implementation of curriculum changes in
the digital era. The use of descriptive statistics
was deemed appropriate for this exploratory
phase of the research, as it provided a clear
overview of the current conditions and teach-
er readiness within the studied context.
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RESULTS AND DISCUSSION

Demographic Characteristics of Respon-
dents

This study involved 76 high school eco-
nomics teachers, consisting of 53 teachers
from Banjarmasin City and 23 teachers from
Barito Kuala Regency. The demographic pro-
file of the respondents is presented in Table 1.

Table 2. presents the demographic pro-
file of the 76 economics teachers who partici-
pated in the study. The respondent group was
predominantly female, accounting for 73.7%

of the total. In terms of age, the largest group
fell within the 45 to 54 years range (43.5%),
indicating that most participants are well-es-
tablished in their careers. A majority of the te-
achers held a Bachelor’s degree in Economics
Education (40.3%), suggesting formal training
specifically for teaching economics. Regarding
teaching experience, the highest percentage
was found in the 5 to 10 years range (20.1%),
followed by those with 16 to 20 years of expe-
rience (13.9%), indicating a diverse range of
experience levels within the sample.

Table 2. Demographic Profile of Respondent Economics Teachers (N=76)

Characteristic Category Frequency Percentage
() (%)
Gender Male 20 26.3
Female 56 73.7
Age < 35 years 27 18.8
35 to 44 years 12 8.3
45 to 54 years 31 43.5
> 55 years 6 4.2
Highest Education =~ Bachelor’s in Economics (Non-Teaching) 8 5.6
Bachelor’s in Economics Education 58 40.3
Master’s (Non-Education) 3 2.1
Master’s in Education 4.9
Teaching Experience <5 years 4 2.8
5 to 10 years 29 20.1
11 to 15 years 8 5.6
16 to 20 years 20 13.9
21 to 25 years 13 9.0
26 to 30 years 2 1.4
> 31 years 2 1.4

Source: Processed Primary Data (2025)

Mapping the Level of Concern of Econom-
ics Teachers toward Curriculum Changes

This section maps the economics teach-
ers’ level of concern (awareness and response)
regarding the implementation of the digital-
era curriculum, assessed using the Stages of
Concern (SoC) model.

Table 3 demonstrates that the majority
of economics teachers have moved beyond

initial self-concerns regarding the digital. The
highest frequencies are concentrated in the Im-
pact-Concern stages: Consequence (21.05%)
and Refocusing (21.05%). Teachers at the
Consequence stage are actively concerned
with the effect of e-learning on students and
are motivated to promote its use. Those at the
Refocusing stage show a proactive response
by exploring and modifying implementation

18
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strategies for better results. Conversely, the
low percentage in the Management (2.63%)

and personal optimization, there is a relatively
limited focus on the organizational challenges

and Collaboration (9.52%) stages suggests that
while teachers are focused on student impact

of e-learning and inter-teacher cooperation.

Table 3. Level of Concern of Economics Teachers toward Curriculum Implementation in the

Digital Era
Awareness Level Focus Freq (%)

I. Self Stage (Self-Concern)
Awareness Awareness of the innovation 3.95
Informational Seeking further information 15.79
Personal Impact on self, role, and workload 20.94
II. Task Stage (Task-Concern)
Management Managing resources and time 2.63
III. Impact Stage (Impact-Concern)
Consequence Impact on students, effectiveness 21.05
Collaboration Collaborating with others 9.52
Refocusing Exploring modifications for greater benefit 21.05

Source: Processed Primary Data (2025)

Identifying the Extent to Which Economics

Teachers Utilize the Internet in Teaching
This section addresses the extent of in-

ternet utilization by evaluating the teachers’

self-efficacy in using various internet network
functions for e-learning. The overall mean
self-efficacy score is 3.73 (on a 1-6 scale), pla-
cing it in the Moderate category (2.71-4.40).

Table 4. Economics Teachers’ Self-Assessment of Their Ability to Use Internet Networks

Aspect of Internet Usage Ability Mean Score  Interpretation Category

Reading text from websites 4.15 Moderate
Replying to e-mail messages 4.05 Moderate
Opening a web browser 4.03 Moderate
Printing from websites 4.00 Moderate
Sending an e-mail to someone 3.90 Moderate
Copying part of a text from a site and saving it 3.89 Moderate
Downloading and saving images to disk 3.88 Moderate
Logging in and out of e-mail systems 3.70 Moderate
Searching websites using keywords 3.53 Moderate
Accessing a specific site by typing its URL 3.49 Moderate
Creating a simple web page (text, images, links) 2.65 Low

Source: Processed Primary Data (2025)

Table 4 highlights that teachers’ percei-
ved competence is highest for consumptive
and communicative basic skills, such as rea-
ding texts from websites (4.15) and responding
to e-mails (4.05). These skills are foundational
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for accessing digital information and engaging
in online communication. Conversely, the self-
assessed ability to create a simple web page
(2.65) is significantly Low, indicating a lack of
confidence in higher-order, content-creation
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skills required to develop custom digital lear-
ning materials. This gap between information
consumption and creation is a crucial finding
regarding the actual utilization of the internet
in teaching.

Understanding Economics Teachers’ Per-
ceptions in Implementing the Digital Cur-
riculum

This section analyzes the teachers’ self-
efficacy and perception regarding their capabi-
lity to adopt and manage various digital lear-
ning models, representing their understanding
of the digital curriculum’s implementation
requirements.

Table 5 shows a robust and High self-

perception of capability across most digital
learning model management skills. Teachers
are most confident in implementing blended
learning (5.94) and in their capacity to ma-
nage changes in learning models (5.94). This
suggests a strong understanding that the digi-
tal in curriculum implementing will likely be
implemented in a hybrid format, integrating
traditional methods with technology. Alt-
hough competence in “Fully online learning”
is rated as moderate (4.10), the consistently
high scores across all other management and
guidance items reflect a positive and high level
of cognitive readiness and acceptance of the
necessary pedagogical changes for curriculum
reform and implementation.

Table 5. Economics Teachers’ Self-Assessment of Ability to Use Digital Learning Models

Digital Learning Model / Ability

Blended learning (mix of traditional and online)

Managing changes in learning models
Guiding developments in online technology
Open learning

Using Massive Open Online Courses (MOQOCs)

Fully online learning

Mean Score  Interpretation Category
5.94 High
5.94 High
5.88 High
5.06 High
4.50 High
4.10 Moderate

Source: Processed Primary Data (2025)

The findings of this study offer valuab-
le insights into economics teachers’ readiness
and responses to curriculum changes in the
digital era, particularly in the regions of Ban-
jarmasin and Barito Kuala. The data reveal
a dual patternteachers exhibit both proactive
concerns and significant limitations in maste-
ring advanced digital skills.

The mapping of teacher concerns shows
a strong concentration at the Impact-Con-
cern stages, particularly at the Consequen-
ce (21.05%) and Refocusing (21.05%) levels.
This suggests that most teachers are no longer
preoccupied with logistical issues of imple-
mentation (i.e., Management stage), but are
instead focusing on the effectiveness of online
learning in improving student outcomes and
exploring ways to optimize digital technology
integration. This finding contrasts with pre-
vious studies such as Dele-Ajayi et al., (2021),
which reported teacher concerns clustering

around the Awareness, Informational, and
Management stages. The shift observed in this
study indicates a transition from basic accep-
tance to deeper pedagogical engagement with
technology a key factor for sustainable curri-
culum transformation (Boz & Cetin-Dindar,
2023; Zhang et al., 2020).

However, the relatively low percentage
of teachers at the Collaboration stage (9.52%)
suggests that despite high individual motiva-
tion, the culture of peer learning and support
remains underdeveloped. This lack of collabo-
ration can hinder the systemic integration of
complex educational innovations (Salmons,
2023; Statti & Torres, 2020).

In terms of internet use, teachers re-
ported a moderate level of self-efficacy (mean
score: 3.73). They demonstrated stronger
competence in consumptive digital skills such
as reading online texts (mean: 4.15) and basic
communication. This indicates a foundational
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ability to access and use digital information es-
pecially important in areas like Barito Kuala,
where infrastructure challenges persist (Ham-
siah et al., 2024; Rabani et al., 2023). On the
other hand, low self-efficacy was reported in
content creation tasks such as building simple
websites (mean: 2.65). This aligns with broa-
der findings that many teachers lack higher-
order digital skills, such as creativity, design,
and critical thinking (Garzén-Artacho et al.,
2021; Mutohhari et al., 2021).

This limitation suggests that many te-
achers remain passive users of technology
rather than active creators of digital learning
experiences. As Falloon, (2020) argues, this
restricts their ability to transform pedagogy
and limits the full potential of curriculum re-
form through technology.

Interestingly, teachers reported a high
level of self-efficacy (mean: 5.94) in adop-
ting blended learning models and managing
educational change. This perception reflects
a pragmatic, outcome-oriented mindset. Te-
achers seem to view the curriculum not as a
mandate for full digital instruction, but as a
framework that encourages the strategic in-
tegration of technology to complement tradi-
tional teaching methods. Blended approaches
are particularly appropriate given the current
limitations in infrastructure and skills (Bui,
2022; Rasimin et al., 2024).

Moreover, these findings support pre-
vious research indicating that digital literacy is
influenced by demographic variables such as
gender and age (Rachmadtullah et al., 2023;
Karabulut Coskun & Bayir, 2025). Therefore,
training programs must be inclusive and diffe-
rentiated, especially for a teaching workforce
that is predominantly female and in the mid-
to-late stages of their careers (An et al., 2021)

Additional insights also come from
Hur, (2025), who found that although teach-
ers initially lacked knowledge and awareness
of artificial intelligence (AI), targeted Al li-
teracy education significantly increased their
confidence and awareness. However, concerns
persisted even after training, such as fears of
being replaced by Al and potential negative
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effects of generative Al on students’ critical
thinking development. This emphasizes the
need to address not only technical skills but
also ethical, pedagogical, and social dimen-
sions of digital competency.

While the current study found that te-
achers are highly focused on impact con-
cerns, a study by Amankwah et al., (2024)
showed that demographic characteristics like
age, gender, and teaching experience had no
significant relationship with overall levels of
concern. This suggests that contextual and in-
stitutional factors may play a more influential
role than individual characteristics in shaping
readiness for change.

In relation to curriculum interaction, as
noted by Tran & O’Connor, (2024), curricu-
lum competence involves what teachers pay
attention to, how they interpret curriculum
content, and why they make instructional
decisions including when to introduce speci-
fic concepts or skills based on local student
needs. This process not only involves applying
the curriculum but also actively shapes teach-
ers’ knowledge and pedagogical orientation.
This aligns with the shift observed by (Nalban-
toglu & Biimen, 2024), where teachers moved
from curriculum compliance to more systema-
tic and intentional adaptation based on class-
room conditions and available resources.

From a broader perspective, Tomczyk,
(2024) highlighted the need to reform pre-
service teacher training curricula to cover key
areas such as: creating and managing digital
content, integrating ICT across subjects, de-
veloping soft skills, increasing classroom in-
teractivity, distance learning, advanced digital
competencies, predictive learning, analyzing
ICT’s impact on human life, data protection,
electronic risks, support for learners with disa-
bilities, and understanding media messages.
These findings further confirm that digital
curriculum reform must be accompanied by
comprehensive and adaptive teacher training
systems.

Although economics teachers de-
monstrate strong awareness and concern cen-
tered on improving student outcomes (Refocu-
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sing stage), there remains a significant gap in
their ability to create meaningful digital con-
tent. This misalignment highlights the urgent
need for professional development that moves
beyond basic ICT training toward ongoing
mentorship, with a focus on content creation
and innovative pedagogy (Kaynar et al., 2020;
(Gresinta & Tukiran, 2024) Addressing infra-
structure limitations in rural areas and strengt-
hening collaborative practices will be crucial
to turning teacher motivation into effective
and equitable implementation of digital-era
curriculum reforms (Amankwah et al., 2024).

CONCLUSION

This study concludes that economics
teachers in Banjarmasin and Barito Kuala
exhibit a proactive and pedagogically mature
response to curriculum changes in the digital
era. Their primary concerns are concentrated
at the Impact-Concern stages, particularly at
the Consequence and Refocusing levels. This
indicates a strong motivation to improve stu-
dent outcomes and a desire to optimize teach-
ing practices beyond mere compliance with
policy changes. However, this high pedagogi-
cal awareness is constrained by moderate le-
vels of digital self-efficacy (mean: 3.73), cha-
racterized by a significant disparity between
consumptive digital skills, such as reading
online texts (mean: 4.15), and limited confi-
dence in higher-order content creation skills,
such as creating simple web pages (mean:
2.65). Despite these limitations, the teachers
demonstrate high readiness for implementing
blended learning approaches and confidence
in managing educational change (mean: 5.94),
suggesting that they are strategically prepared
to integrate digital tools as enhancements to
existing classroom practices.

To bridge the gap between high pedago-
gical intent and limited content creation skills,
it is strongly recommended that professional
development programs in economic education
shift their emphasis from basic digital literacy
to intensive and sustained mentoring focused
on digital content creation and instructional

design. These programs should prioritize the
development of creative competencies aligned
with the Refocusing stage of teacher concern,
and simultaneously cultivate a culture of col-
laboration to address the low participation in
the Collaboration stage. By fostering peer lear-
ning, resource sharing, and community-based
support, teachers can collectively innovate
and scale effective e-learning practices beyond
individual classrooms. Additionally, training
initiatives should be sensitive to demographic
variations, particularly in relation to gender
and age, and must be supported by policies
that ensure equitable infrastructure and access
especially in rural or under-resourced areas
such as Barito Kuala. Addressing these criti-
cal aspects is essential for translating teacher
motivation into effective, scalable, and sustai-
nable implementation of curriculum reform
in the digital era.

In line with these findings, the implica-
tions of this study suggest that economics te-
achers need to develop competencies in digital
content creation, school management should
strengthen mentoring and collaborative sup-
port systems, future research should employ
more robust statistical techniques to enhance
analytical rigor, and education policy must
ensure equitable infrastructure across rural
and urban schools to reduce the digital divi-
de. This study has a limitation in that it used
a relatively small sample size, which means
the findings cannot be fully generalized to a
broader population. Therefore, future research
is recommended to involve a larger and more
diverse sample in order to provide a more
comprehensive understanding and to enhance
the validity and generalizability of the results
in a wider context. In addition, future studies
are encouraged to employ quantitative rese-
arch approaches using more robust statistical
techniques, such as regression analysis with
SPSS, or structural equation modeling using
SmartPLS or similar software, in order to
test hypotheses more rigorously and provide
stronger empirical validation of the relation-
ships among variables.
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