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Abstract

Reading instruction in English as a Foreign Language (EFL) classroom has increasingly
involved multimodal texts that combine verbal and visual elements, posing new challenges for
learners’ meaning-making processes. While Problem-Based Learning (PBL) and the Genre-
Based Approach (GBA) have been widely discussed as effective pedagogical frameworks,
limited research has examined how PBL can be systematically integrated within a genre-based
reading pedagogy to support students’ engagement with multimodal texts. This study aimed to
explore the integration of PBL within GBA in teaching multimodal reading in an EFL classroom
and to examine how such integration facilitated students’ engagement with multimodal texts.
Employing a qualitative descriptive research design, the study was conducted in an
undergraduate EFL reading class at an Indonesian university. Data were collected through
classroom observations, students’ multimodal reading tasks, and written reflections, and were
analyzed thematically. The findings revealed that PBL was embedded across the stages of the
GBA, functioning as a pedagogical logic rather than a separate instructional strategy. Problem-
based activities encouraged students to approach multimodal reading as an inquiry-driven
process, leading to increased participation, collaboration, and attention to visual-verbal
relationships. The integration also supported learner autonomy, although challenges related to
time management and language proficiency were identified. Overall, the study suggests that
combining PBL with GBA provides a structured yet inquiry-oriented framework that supports
EFL students’ engagement with multimodal reading tasks.

Keywords: genre based approach; multimodal reading; problem-based learning; student
engagement

INTRODUCTION

Reading has long been regarded as a
fundamental skill in English as a Foreign
Language (EFL) learning because it supports
learners’ language development, academic
literacy, and access to knowledge. In recent
years, however, the nature of reading has
changed significantly as learners are
increasingly exposed to texts that combine
written language with images, layout,
symbols, and other semiotic resources. This
shift has led scholars to reconceptualize

reading as a multimodal meaning-making
process rather than a purely linguistic activity
(Serafini, 2014; Chia & Chan, 2017). While
multimodal texts offer rich potential for
learning, they also introduce new challenges
for EFL learners, particularly in interpreting
relationships between visual and verbal
elements and integrating multiple modes of
meaning simultaneously (Abraham & Farias,
2017; Danielsson & Selander, 2016).
Empirical studies in EFL contexts indicate
that students often experience difficulties in
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comprehending multimodal texts effectively,
despite showing increased interest and
engagement (Fitriani et al., 2024; Baharani &
Ghafournia, 2015). These findings suggest
that multimodal texts require more
systematic instructional support in EFL
reading classrooms.

Despite these changing reading demands,
reading instruction in many EFL classrooms,
particularly in Indonesia, remains largely
traditional. Previous studies report that
reading lessons often emphasize vocabulary
explanation, translation, and answering
comprehension questions, with limited
opportunities for students to engage in
strategic, critical, and meaning-oriented
reading processes (Yudi & Widiati, 2014;
Budiharso, 2014). Although various reading
strategies have been introduced, their
implementation is frequently fragmented and
procedural rather than embedded within a
coherent pedagogical framework (Utami &
Rahmat, 2019; Par, 2020). Classroom
interaction is also commonly dominated by
teacher-led questioning, which restricts
students’ opportunities to negotiate meaning
and develop independent interpretations of
texts (Sunggingwati, 2013; Ikaningrum et al.,
2020). As a result, many Indonesian EFL
learners  continue to face persistent
difficulties in reading comprehension,
especially when dealing with abstract ideas,
implicit meanings, and culturally embedded
messages (Masduqi, 2014; Nanda & Azmy,
2020). These conditions highlight the need

for instructional approaches that can
systematically scaffold students’ reading
processes  while  encouraging  active

engagement with texts.

One pedagogical approach that has been
widely discussed for promoting active
learning is Problem-Based Learning (PBL).
PBL is a learner-centered approach that
organizes learning around meaningful

p-ISSN 1858-0165
e-ISSN 2460-853X

problems, encouraging learners to construct
knowledge through inquiry, collaboration,
and reflection (Savery, 2006; Maudsley,
1999). Rather than focusing on the
transmission of content, PBL emphasizes
problem solving as the core of the learning
process, allowing students to develop both
subject knowledge and broader skills such as
reasoning and communication (Fogarty,
1997; Edens, 2000). In language education,
PBL has been reported to provide
opportunities for authentic language use, as
learners use language as a tool for inquiry
and meaning-making (Mathews-Aydinli,
2007; Lu et al., 2014). However, research
also suggests that PBL requires careful
scaffolding and clear instructional structure,
particularly in EFL contexts, to prevent
learners from Dbeing overwhelmed by
complex tasks (Hmelo-Silver et al., 2007;
Moallem et al., 2019). This indicates that
PBL is most effective when integrated within
a structured pedagogical framework rather
than implemented as an isolated method.

The Genre-Based Approach (GBA) offers a
structured framework that can support such
integration. Grounded in systemic functional
linguistics, GBA  emphasizes explicit
teaching of genre, purpose, and staged
meaning-making processes to help learners
understand how texts function in social
contexts (Rose, 2009; Derewianka, 2003). In
reading instruction, GBA guides students
through a sequence of pedagogical stages,
including building knowledge of the field,
modeling and deconstructing texts, joint
construction, and independent construction.
Numerous studies have shown that this
staged pedagogy supports EFL learners’
reading comprehension by providing clear
guidance and gradual scaffolding (Daniarti et
al., 2020; Yuliana et al., 2025; Zhou, 2021).
In the Indonesian context, GBA has been
widely implemented and reported to help
students engage more systematically with
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texts, particularly in educational settings
where learners often struggle with unfamiliar
discourse patterns (Astuti et al., 2022). More
recent research has extended GBA to digital

and multimodal reading contexts,
demonstrating its potential to support
learners in  interpreting  visual-verbal

relationships in contemporary texts (Morris,
2016; Nugraha et al., 2021).

From a multimodal literacy perspective,
reading is understood as a social and semiotic
practice that involves interpreting meaning
across multiple modes, including language,
images, and visual design (Kress, 2010;
Serafini, 2014). Although multimodal texts
provide various affordances for engagement
and learning, studies indicate that EFL
learners often focus on surface features or
individual modes without fully understanding
how different semiotic resources work
together to construct meaning (Walsh, 2006;
Pellicer-Sanchez, 2022). This condition
highlights the importance of explicit
instructional support that guides students’
meaning-making processes across modes.
Previous research has shown that integrating
Genre-Based Pedagogy with linguistic and
visual analytical frameworks can effectively
support EFL students’ critical reading of
multimodal texts (Emiliasari et al., 2022).
However, such studies have primarily
emphasized analytical frameworks and
instructional stages, with limited attention to
how inquiry-oriented learning strategies can
be embedded within genre-based reading
instruction.

Although previous research has examined
PBL, GBA, and multimodal reading
separately, these strands of inquiry have
rarely been integrated in a systematic way,
particularly in EFL reading classrooms.
Studies on PBL have largely focused on
general  language  skills or learner
engagement, while research on GBA has
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often emphasized verbal texts rather than
multimodal texts. At the same time, studies
on multimodal reading frequently report
students’ difficulties without sufficiently
addressing how classroom pedagogy can
support their engagement through structured
yet inquiry-oriented instruction. In the
Indonesian EFL context, limited attention has
been given to how PBL can be embedded
within the staged pedagogy of the GBA to

support  students’  engagement  with
multimodal reading tasks. Responding to this
gap, the present study explores the

integration of PBL within a GBA to teaching
multimodal reading in an EFL classroom.
Specifically, this study aims to examine how
problem-based activities are embedded
across the stages of genre-based reading
instruction and how such integration
facilitates  students” engagement with
multimodal texts.

METHODOLOGY

This study adopted a qualitative descriptive
research design to explore how PBL was
integrated within a GBA in teaching
multimodal reading in an EFL classroom. A
qualitative ~ approach  was  considered
appropriate because the study aimed to
examine instructional processes, classroom
practices, and students’ engagement during
learning activities rather than to measure
causal effects or learning outcomes.
Qualitative  descriptive research allows
researchers to capture naturally occurring
phenomena and provide rich accounts of
educational practices in real classroom
contexts (Creswell, 2014; Merriam & Tisdell,
2016).

The research was conducted in an
undergraduate EFL reading class at a
university in Indonesia. The class was
selected purposively because genre-based
reading instruction and the use of multimodal
texts were part of the regular course syllabus.
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The participants consisted of one intact class
of EFL students enrolled in the reading
course. All students participated in the
learning activities and data collection, and
they were treated as a single group, as the
focus of the study was on instructional
implementation rather than comparison
between groups. This approach is consistent
with classroom-based qualitative research
that emphasizes context-specific
understanding over generalization (Duff,
2014).

Data were collected through classroom
observations, students’ multimodal reading
tasks, and short written reflections.
Classroom observations were conducted
during regular teaching sessions to document
how  problem-based  activities  were
embedded across the stages of the GBA,
including Building Knowledge of the Field
(BKoF), Modelling of Texts (MoT), Joint
Construction  (JC), and  Independent
Construction (IC). Observation notes focused
on learning activities, teacher guidance, and
student participation. Students’ multimodal
reading tasks were collected as documentary
data to capture their engagement with
multimodal texts in response to problem-
based prompts. In addition, students’ written
reflections were used to provide insight into
their perceptions and learning experiences.
The use of multiple data sources enabled a
more comprehensive understanding of the
instructional ~ process and  students’
engagement (Miles et al., 2014).

All learning activities were carried out as part
of regular classroom instruction to ensure
authenticity. Problem-based tasks were
designed around genre-specific reading
challenges commonly found in multimodal
texts. Students worked individually or
collaboratively depending on the
instructional stage. As the participants were
EFL learners, the use of dictionaries and
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learning resources was allowed to support
meaning-making rather than to test language
proficiency, which 1is consistent with
qualitative studies focusing on learning
processes (Richards, 2015).

Data analysis was conducted using thematic
analysis. Observation notes, students’ tasks,
and reflections were examined iteratively to
identify recurring patterns related to the
integration of Problem-Based Learning,
students’ engagement with multimodal texts,
and the role of genre-based scaffolding in
reading instruction. Thematic analysis was
chosen because it provides a flexible yet
systematic way to analyse qualitative data
and identify meaningful patterns across data
sets (Braun & Clarke, 2006). To enhance the
credibility of the findings, data from different
sources were compared and interpreted
collectively, allowing for triangulation and a
more robust interpretation of the results
(Miles et al., 2014).

RESULT AND DISCUSSION

Integration of PBL within GBA Reading
Instruction

The findings indicate that PBL was
systematically integrated into the stages of
the GBA rather than implemented as a
separate instructional strategy. Classroom
observations showed that problem-based
activities were embedded across all stages of
genre-based reading instruction, shaping both
the design of learning activities and students’
interaction with multimodal texts.

At the beginning of the lessons, the lecturer
introduced multimodal texts through open-
ended and ill-structured problems closely
related to the lesson topics. Instead of
providing direct explanations, students were
encouraged to identify key issues, explore
relevant information, and collaboratively
construct interpretations in English. These
problems did not lead to a single correct
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answer; rather, they invited students to
analyse visual and verbal elements, consider
genre purpose, and negotiate meaning. This
practice reflects the core principles of PBL,
which is grounded in the use of authentic and
complex problems as a starting point for
inquiry and learning, where such problems
function as a stimulus for students’ cognitive
engagement, knowledge construction, and
guided learning processes (Smith et al., 2020;
Hmelo-Silver & DeSimone, 2013; Loyens et
al., 2015; Thomassen & Stentoft, 2020).

Within the Building Knowledge of the Field
stage, problem prompts were used to activate
students’ background knowledge and guide
initial exploration of multimodal texts.
Observation notes revealed that the lecturer
frequently posed guiding questions such as
“What information can you get from the
image before reading the text?” and “What
kind of text do you think this is and why?”.
These questions encouraged students to
predict meanings, identify text purposes, and
anticipate reading challenges related to visual
elements and layout. As a result, students
approached reading as an exploratory and
inquiry-driven process rather than a task of
decoding written language.

During the Modelling of the Text stage,
problem-based activities focused on how
meanings were constructed across visual and
verbal modes. Students were guided to
examine the functions of images, captions,
and layout in relation to the written text, and
to explain how these elements supported or
extended the overall message. These
activities were reinforced by explicit genre
instruction, including discussion of text
purpose and schematic structure. The
combination of problem-solving tasks and
genre-based scaffolding allowed students to
engage analytically with multimodal texts
while remaining supported by clear
instructional guidance.
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The Joint  Construction  stage  was
characterized by collaborative problem-
solving activities. Classroom observations
indicated increased student interaction, with
learners discussing interpretations in small
groups and negotiating meaning based on
both visual and verbal evidence. Students
frequently referred back to images and text
segments to justify their interpretations. In
the Independent Construction stage, students
were able to apply similar problem-solving
strategies independently when engaging with
new multimodal texts. They identified
reading problems, analyzed visual-verbal
relationships, and explained their
interpretations ~ with  minimal  teacher
intervention.

Throughout these stages, the lecturer’s role
shifted from being a primary source of
knowledge to a facilitator who guided
inquiry, monitored group discussions, and
redirected attention to learning objectives
when necessary. Observation notes showed
that the lecturer often used probing questions
rather than  immediate  explanations,
supporting students as they navigated reading
challenges. This facilitative role is consistent
with previous findings that effective
implementation of PBL requires lecturers to
support learner autonomy while
simultaneously = maintaining  pedagogical
focus and instructional guidance, ensuring
that inquiry activities remain aligned with
learning objectives (Hamsah & Sidik, 2021;
Sari et al., 2022; Ahmad et al., 2021; Malik
& Malik, 2018; Ni’mabh et al., 2024).

Overall, the integration of PBL within the
GBA was not additive but structural.
Problem-solving functioned as a pedagogical
logic embedded across genre-based stages,
enabling students to engage with multimodal
texts through inquiry while benefiting from
systematic scaffolding. As a form of inquiry-
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based learning, this finding aligns with
previous research emphasizing that inquiry-
based learning is most effective when
supported by explicit instructional structure,
particularly in EFL contexts (Hmelo-Silver et
al., 2007; Rose, 2009; de Jong et al., 2023;
Sam, 2024; Hwang et al., 2015).

Students’ engagement with multimodal
texts through problem-based reading
instruction

The findings show that students were more
engaged when multimodal reading was
taught through problem-based activities
within the GBA. Classroom observations
indicated that students participated more
actively during reading sessions, especially
when tasks were presented as problems to be
discussed and explored together. Students
were more involved in group discussions,
asked more questions, and used English more
frequently to express ideas.

During these activities, students did not focus
only on written text. They also paid attention
to images, layout, and other visual elements.
In group discussions, students often referred
to pictures to explain their understanding and
to support their interpretations of the text.
This indicates a shift from earlier reading
practices that mainly emphasized vocabulary
and sentence meaning. Students began to see
multimodal texts as a combination of visual
and verbal elements that work together to
create meaning.

The classroom observations were further
supported by students’ written reflections.
Many students reported feeling more
motivated and less anxious when working in
groups. They explained that discussing
problems with peers allowed them to share
ideas more freely and practice English
without fear of making mistakes. This pattern
was particularly evident when students were
asked to interpret and discuss the meaning of
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multimodal texts. Rather than working
individually, students could compare their
interpretations, ask questions, and clarify
unfamiliar expressions with their peers. The
group setting therefore appeared to provide a
less threatening environment in which
students could experiment with their
understanding before sharing their ideas with
the whole class. One student reflected, “it is
comfortable to discuss the assignment with
my friends because I am not afraid if my
answer is wrong. We can share our ideas and
help each other understand the text”.
(Students 3, Written Reflection)

Another student similarly described the role
of group discussion in building confidence:
“when [ work in a group, I can speak English
more because my friends also try to speak. If
I make a mistake, they help me and I am not
too nervous.]” (Student 7,  Written
Reflection). These reflections indicate that
group work provided students with both
cognitive and emotional support during the
reading activities. Rather than having to
formulate and present an interpretation
independently, students could first test their
ideas within the group and receive feedback
from their peers. This process appeared to
make participation less intimidating and
encouraged students to take greater risks in
using English.

The findings also suggest that students’
increased motivation was closely related to
the collaborative nature of the task. Group
members were able to divide their attention
among different aspects of the multimodal
text, discuss possible meanings, and
negotiate their interpretations before reaching
a shared wunderstanding. In this way,
collaboration helped students see reading as
an interactive process rather than an
individual activity in which they were
expected to identify a single correct answer.
The classroom observations and students’
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reflections therefore point to the importance
of peer interaction in creating a supportive
learning  environment for  multimodal
reading. Group work functioned not only as a
way of organizing classroom activities but
also as a space where students could develop
confidence, exchange interpretations, and
practice communicating their ideas in
English.

This finding is in line with Ali (2019),
Wijaya, (2021), Lin (2017), as well as
Cosgun and Atay (2021), who argue that
PBL encourages active participation by
placing language use in meaningful and
collaborative situations.

Students also showed greater responsibility
for their own learning. Observation notes
revealed that students gradually took more
initiative in identifying reading problems,
finding  information, and  discussing
interpretations without relying heavily on the
lecturer. This supports Paragae’s (2023) view
that student-centered learning approaches
help learners become more autonomous,
particularly when students are actively
involved in directing their own learning (Pan,
2024; Tang, 2017; Darmayanti, 2022).
Within the genre-based framework, this
autonomy developed step by step, supported
by clear instructional stages.

However, not all students showed the same
level of engagement. Students with lower
English proficiency were less confident in
expressing their ideas, especially during
whole-class discussions. Although group
work helped them participate, their
contributions were often limited. This
reflects a common situation in EFL
classrooms, where language limitations can
affect students’ participation. Even so,
continued exposure to problem-based tasks
and genre-based scaffolding helped increase
students’ confidence over time.
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In general, the findings suggest that problem-
based within genre-based reading instruction
supported more active and meaningful
engagement with multimodal texts. By
treating reading as a problem-solving activity
supported by clear guidance, students
became more involved in interpreting
multimodal meaning.

Pedagogical implications and challenges
from integrating PBL within GBA

The integration of PBL within the GBA
revealed several pedagogical implications as
well as practical challenges. From the
lecturer’s perspective, one major challenge
was designing appropriate problem scenarios.
The problems needed to be open-ended and
meaningful, but also suitable for students’
language levels and aligned with genre-based
learning objectives. Preparing such tasks
required careful planning and additional
time.

Time management was another challenge.
Classroom  observations and lecturer
reflections showed that problem-based
activities often required longer discussion
time. This sometimes made it difficult to
complete all planned activities within one
lesson. This finding is similar to Phung’s
(2020) study, which reported that limited
class time is a common issue in
implementing PBL.

Students’ language proficiency also affected
the implementation of PBL. Students with
lower confidence in English found it difficult
to express their ideas during problem-solving
discussions. Although peer support helped
them stay involved, their participation was
often limited to simple responses. This
finding supports Ali’s (2019) argument that
PBL requires active language use, which can
be challenging for learners who are still
developing their English skills. These
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difficulties show the importance of providing
clear linguistic and instructional support.

Despite these challenges, the findings
highlight the strengths of combining PBL
with the GBA. The clear stages of GBA
helped students understand what to do at
each step of the reading process. When
problem-based activities were placed within
this structure, students were able to explore
multimodal texts more confidently and
systematically. This supports the idea that
inquiry-based learning works best when
supported by clear instructional guidance,
especially in EFL contexts (Hmelo-Silver et
al., 2007; Rose, 2009; de Jong et al., 2023;
Sam, 2024; Hwang et al., 2015).

The findings also suggest that students’
difficulties with multimodal texts are not
only related to language ability but also to
limited experience with analytical reading.
By combining problem-solving activities
with genre-based scaffolding, students were
gradually guided to understand how visual
and verbal elements work together. This
approach supports the development of
multimodal literacy in a structured and
accessible way.

In summary, integrating PBL within the
GBA offers a practical and balanced model
for teaching multimodal reading in EFL
classrooms. Although challenges related to
time, task design, and language proficiency
remain, these can be addressed through
careful planning and sustained scaffolding.
This integration provides a promising
approach for helping students engage with
complex multimodal texts in meaningful
ways.

CONCLUSION

This study concludes that integrating
Problem-Based Learning within a Genre-
Based Approach provides a structured and
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effective framework for teaching multimodal
reading in an EFL classroom. Rather than
functioning as an additional instructional
technique, Problem-Based Learning operated
as a pedagogical logic embedded across the
genre-based  stages, guiding students’
engagement with multimodal texts through
inquiry while being supported by systematic
scaffolding. The findings demonstrate that
problem-based activities encouraged students
to engage more actively with multimodal
texts by positioning reading as a process of
exploration and meaning-making. Students
became more attentive to the interaction
between visual and verbal elements and
participated more actively in collaborative
discussions. The integration of PBL within
GBA also supported student-centered
learning practices, which contributed to the
development  of  learner  autonomy,
particularly through increased responsibility,
initiative, and participation in reading tasks.

At the same time, the study highlights that
effective implementation of PBL requires
careful instructional planning. Challenges
related to time management, task design, and
students’ language proficiency indicate that
inquiry-oriented learning must be
accompanied by clear pedagogical structure
and guidance. The Genre-Based Approach
played a crucial role in addressing these
challenges by providing explicit stages that
supported students’ gradual development in
multimodal reading.

Overall, this study suggests that combining
PBL with a GBA offers a balanced
pedagogical model that integrates inquiry,
collaboration, and structured instruction. This
integration is particularly relevant for EFL
contexts where students need both
opportunities for active engagement and
explicit guidance to navigate complex
multimodal texts. Future research may
explore the application of this integrated
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approach in different educational levels or
examine its impact on specific aspects of
students’ multimodal literacy development.
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