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Abstract

This case study aims to know the teachers’ perception of the communicative
approach and its implementation in teaching speaking skills based on an
emancipated curriculum. The participants of this study consisted of three
English teachers at three Islamic high schools in Demak Regency. Observations
were conducted to evaluate the implementation of the communicative approach
by analyzing teacher documents, specifically lesson plans. Also, questionnaires
were distributed to investigate teacher perceptions regarding the communicative
approach. It was analyzed using 16 principles of the communicative approach
according to Larsen-Freeman's theory (2000). This study’s findings reveal that
the three teachers have positive perception of implementing the communicative
approach in teaching speaking skill based on the emancipated curriculum in
Demak Regency. In implementing the communicative approach, guided by
classroom observation and the teachers’ lesson plans, the teachers follow the
sixteen principles of the communicative approach as outlined by Larsen-
Freeman (2011). Teachers also use lesson plans using the principles of the
communicative approach and carry out the teaching and learning process
through the lesson plan. It can be concluded that the three teachers have a
positive perception and implement the communicative approach based on the
emancipated curriculum. This study also concludes that there is a relationship
between the communicative approach and the emancipated curriculum. It can
be seen in the similar principles and characteristics between the communicative
approach and emancipated curriculum.
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INTRODUCTION

Speaking proficiency is a crucial aspect of
English language competence. It is one of the four
primary criteria for assessing an individual’s
English proficiency (Dutta, 2020). Nunan (1991)
defines speaking skills as the capacity to verbally
articulate thoughts, opinions, or remarks to
others. It encompasses the capacity to pose and
respond to inquiries. It can also enhance
vocabulary by providing insight into the context
of the situation and conditions, even if we do not
comprehend the other person’s discourse.

This article compiled various challenges
frequently encountered by teachers in the
teaching speaking skills. Preliminary research
indicates that several problems
present in the teaching-speaking process include

commonly

deficiency in self-confidence, lack of motivation,

inability to articulate thoughts and ideas
effectively, inconsistent language usage by
students,

delivered through the teacher’s lecture method.

and instruction predominantly

Several solutions are needed to overcome
several problems that teachers frequently find
when teaching speaking in the classroom
(Isworo, 2017). Andriani et al. (2024) explain that
instilling students’” confidence in teaching
speaking skills is concrete step to overcome
students who lack motivation and are less
involved in the teaching and learning process. He
also added that involving students in learning can
increase students’ activeness and motivation to
learn.

Richards (2006)
implementation of the

that the
teaching approach

indicates

considers the needs of students. It means that the
selection of approaches, methods, strategies, and
learning techniques should be adjusted to the
students’ backgrounds, learning styles,
attitudes. Several adjustments are very important

and

so that students can follow the teaching-learning
process especially teaching speaking skill with
enthusiasm. Teachers should also use interesting
teaching media, namely multimedia
presentations, videos, or computer simulations

(Puspitarini & Hanif, 2019) .

Various pedagogical approaches should be
employed by teachers in the teaching-speaking
process, one of which is the communicative
The communicative approach
emphasizes communication (Amir &
Anggitasari, 2022). This approach aims to

approach.

develop students’ communicative competence.
This approach is based on the idea that the ability
to use language to communicate is the primary
goal of language teaching. Teachers create
situations and chances for students to engage in
communication with one another or with the
teacher (Maria, 2021).

The communicative approach is suitable
for improving English language skills, especially
speaking skills (Phoeun & Sengsri, 2021). This
approach is based on direct communication in the
context of teaching English. It also gives students
freedom to provide opportunities for them to
express their opinions (Richards, 2006). The use
of inappropriate grammar is also tolerated in this
approach. This approach is compelling to
improve students' speaking skills. The emphasis
of this approach is to improve communication.

The approach is a
pedagogical approach characterized by several

communicative

principles, including student-centered learning
(SCL) (Minayeva et al., 2022). This principle
emphasizes that the teaching learning process
centers on students while positioning the teacher
as a facilitator (Park, 2023). The teacher as a
mediator signifies students to comprehend a
concept or theory. The teacher does not provide
a whole comprehensive explanation of the
material. However, the teacher bridges students
to understand the material.
Richards  (2006)
communicative

that
approach in

revealed
implementing
teaching speaking improves several positive
things, including increasing student activity in the
teaching and learning process, increasing the
intensity of speaking skills as a means of
practicing speaking learning and increasing
student motivation to learn. It happens due to
students are more involved in the learning
process.

The approach, as
articulated by Richards (2006), encompasses

communicative
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various classroom activities designed to
implement its principles. These activities
emphasize pleasurable learning and engage
students in articulating their perspectives on
classroom activities. These activities encompass
information gap activities and jigsaw activities.
Information Gap Activities is a teaching
method that involves students working together
in groups to complete the information they get
(Caballero et., 2023). It also known as an
information exchange. In this activity, students
have different information and must convey it
verbally to each other. Information Gap
Activities can help students
participation in learning (Adawiah & Nuraen,
2018). It also Develop the ability to ask, answer,
and take notes in the learning process.
Gap Activities
Descriptive drawing, Spot the Difference, Jigsaw

increase their

Information include
readings and listening, and Split dictations.
Certain diverse activities engage students’
interests, fostering greater involvement in the
teaching and learning process (Neira, 2019). In
executing Information Gap Activities, teachers
have to prepare themselves and arrange various
elements adequately. Teachers play a crucial role
in the effective execution of information gap
activities. Teachers execute as designers,

organizers, participants, advocates, language
instructors, researchers, and evaluators (Owen &
Razali, 2018).

In this the
communicative approach is implemented based
on the latest curriculum, namely the emancipated
(Kurikulum  Merdeka).  The

emancipated curriculum is developed to support

article,

curriculum

the vision of Indonesian education and learning
2023). This
curriculum provides flexibility to teachers and
students to create quality learning that is relevant

recovery (Kapitariyani et al.,

to their needs. It aligns with this study due to
teachers are free to determine the approach,
methods, and learning techniques suitable for
student conditions (Sundari, 2023).

The emancipated curriculum is a new
curriculum that begins to be implemented in the
2022/2023 academic year. This curriculum aims
to develop student competencies as students with

Pancasila characters (Syarochil & Abadi, 2023).
In this curriculum, Teachers have the freedom to
choose various teaching tools so that the
teaching-learning process can be adjusted to
students' needs and interests (Bhujangga et al.,
2024). implementing the
emancipated curriculum include facilitating
active

Several roles in

student engagement and utilizing
technology as an educational instrument. It also
includes enhancing teacher competencies,
Engaging communities and parents, and training
teachers to comprehend the principles and
execution of the emancipated curriculum.

The communicative approach and the
emancipated curriculum are connected as both
prioritize skills
(Kapitariyani et al., 2023). The communicative
seeks  to students’
communicative competence in both spoken and

written language.

effective  communication

approach enhance
This approach prioritizes
students’ requirements and linguistic functions
the
emphasizes  the
significance of proficient communicative skills,

over grammatical roles. In addition,

emancipated  curriculum
including articulating opinions, engaging in
active listening, and acknowledging diverse
perspectives (Syarochil & Abadi, 2023).

This
reflection  on

curriculum
students’
curriculum  is

promotes  critical
thoughts.  The
emancipated founded on

constructivist learning theory, necessitating
teachers to create opportunities for students to
confidently articulate their idea. At the same
time, the communicative approach prioritizes the
student’s needs and the functional use of
language.

This article explains in-depth teachers’
perceptions of the communicative approach.
According Feldman (1999), perception is a point
of view about something. Perception also plays a
vital role in our ability to navigate and orient
ourselves in our environment. Knowing one’s
Perception of something is very important
because Perception significantly influences one’s
behavior, attitude, and communication (Yanti et
2017). Perception is a

psychological factor that plays a role in shaping

al., In behavior,

one’s behavior. In attitude, a person’s behavior is
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their
communication, good Perception will also lead to
a good attitude. Moreover, a person’s Perception

based on Perception of reality. In

of another person or something can influence
communication.
crucial to

Teachers' perceptions

determining how practical a learning approach is

are

to implement (Gumartifa et al., 2023). It is a
condition a teacher experiences during learning
or other educational activities, such as the
relationship between teachers and the principal,
teachers and teachers, or teachers and their
students. (Rahmawati, 2019). Teacher perception
is important to know because it can provide an
overview of the teacher’s views on various things,
such as the learning process, curriculum, and
character education (Kandila et al., 2021).

Teacher perceptions of the learning process
provide an overview of how teachers view it, both
online and offline. On the other hand, teacher
perceptions of the curriculum influence their
views on curriculum changes. Experienced
teachers tend to have a positive view of
curriculum changes that aim to improve the
quality of education. Teacher perceptions of
character education can also improve character
education, which can help students have good
character in everyday life. (Rahayu & Wirza,
2020).

This research article aims to explain the
implementation of the communicative approach
in teaching speaking skills based on an
emancipated curriculum at three Islamic senior
high schools in Demak Regency. The
communicative approach is implemented in
teaching speaking based on the emancipated
curriculum, where students are given a lot of
space to express ideas and opinions. In general, it
aims to overcome problems teachers often face in
teaching speaking skills. The communicative
approach is a learning approach that emphasizes
communication and interaction skills, and it is
considered to be able to solve several problems
found in preliminary research at the research site.

This article attempts to assess the teacher’s
perception of the communicative approach in
speaking skills grounded in the
of the

acquiring

principles emancipated curriculum.

Knowing the teacher’s perception of a learning
approach is very important. It can be used as a
measuring tool for the future learning process.
Teacher perception also plays an important role
in evaluating the overall teaching-learning
process in the classroom. It can also be used to
explain the strengths and weaknesses of the
implementation of the learning approach. The
selection of the learning approach can be
determined based on the teacher’s perception of
the approach, methods, and learning models, as
well as the learning style and background of the
students.

METHOD

This study employs the case study method.
It provides in-depth explanations of teachers'
perceptions and  implementation  of  the
communicative approach in teaching speaking
skills through the emancipated curriculum.
Teachers’ perception is appropriate based on the
implementation of the communicative approach
applied in Islamic senior high schools, which
seeks to equip students with effective and
confident communication skills. This approach
highlights language application in authentic
contexts, including interpersonal interactions,
student
The
concept states that proficiency in language for

engagement in role-plays, and

participation in cooperative activities.

communication is an objective that must be
attained to cultivate students’ capacity for
spontaneous and creative language use, including
grammatical mastery.

This study was conducted at three different
Islamic senior schools in Demak Regency. Three
teachers from three Islamic senior high schools
served as sources of information for this study.
The sample in this study was randomly selected.
Random sampling is a technique for selecting
samples randomly from a population using the
principle of randomness (Creswell, 2012).

The instruments used in this article were
questionnaires and classroom observation. The
instruments in this article are reviewed by
experts. Experts reviewed the instruments to
ensure its validity and reliability. To ensure the

213



Abdul Malik Al Hakim, et al./ English Education Journal 14 (2) (2024) 210-222

validity and reliability of the instruments, experts
did several things, including Reviewing the draft
questionnaire and providing suggestions to the
researcher.

The first instrument used in the study was
questionnaire. Open-ended questionnaires are
used to find answer from the three teachers in
three Islamic senior high schools regarding
implementing a communicative approach in
teaching speaking skill based on the emancipated
curriculum at Demak regency. The teachers
respond to the questionnaire by providing
justifications or directly supporting or refuting the
questions on the questionnaire.

The participants in this study consisted of
three teachers who taught at three different
Islamic senior high schools in Demak Regency.
The three teachers are symbolized by T1 for the
first teacher, T2 for the second teacher, and T3for
the third teacher.

The analysis steps in this study were
carried out in several stages. Data were collected
through questionnaires teachers and classroom
observations. Then, the data is reduced by
selecting, simplifying, and focusing on the
information sought in this study without
eliminating the the
Subsequently, Data were presented by analyzing
the data that had been obtained in the form of
descriptions and narratives. In the last step, the
that

important information in the study.

essence of material.

Researcher drew conclusions included

RESULTS AND DISCUSSIONS

These findings and discussion answer the
research question of this study. This is explained
by analysing the results of research instruments,
namely questionnaires and observations. The
results of the analysis help determine teachers'
perceptions of communicative approaches and
the  implementation  of
approaches.

communicative

Teachers' Perception of the Communicative
Approach in Teaching Speaking Skills Based on
The emancipated Curriculum

Questionnaire was distributed to collect
the teachers’ perception. The questionnaire is an
open-ended questionnaire consisting of ten
questions. Participants were instructed to answer
the questions openly and clearly. The results of
the questionnaire for teachers are explained and
analyzed based on the principles of
approach by experts
the novelty
significance of the research based on previous

communicative and

strengthened by using and
research.

The result based on Open-ended Questionnaire

Table 1. Responses to teachers’ Questionnaire

Question T1 T2 T3
The Tagree with I agree The
communicati the first with the stateme
ve approach  statement stateme ntwas
emphasizes because the nt true and
the Communicat proven
significance ive Approach in my
of learners  emphasizes class.
participating meaningful
in and
substantive authentic
communicati communicati
on to attain on
communicati
ve fluency

Based on the teachers’ responses above.
This is in line with the research by Ummah
(2019). She explained that the communicative
approach focuses on empowering students to
increase their communicative skills. However,
this current study also focuses on improving skills
and character. It can be seen from implementing
the communicative approach based on the
emancipated curriculum, where this curriculum
students’ skills and

emphasizes improving

character.
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Table 2. Responses to Teachers Questionnaire

Question T1 T2 T3
The The Based The
communicati stateme onmy  communicat
ve approach ntisnot experien ive
gives relevant ce of the approach
importance tothe  teaching does not
to  second- context and have a
language of learning significant
communicati Indones process impacton a
on. ia in my second

because class, language.
the students

second use their

languag first

ein language

Indones to help

iais the teach

national foreign

languag language

e. s.

learning English
process proficien
cy

Based on the teacher's statements above,
they are related to the opinions of Sulistiyo
(2016). He stated that English subjects are taught
based on English as a foreign language. This
shows that learning English has nothing to do
with improving second language skills. Students
use more of their first language, in this case their
mother tongue, to help them practice their
speaking skills.

Table 3. Responses to Teachers Questionnaire

Question T1 T2 T3
How  the Yes, I Student The
communica agree. engageme communica
tive students nt and tive
approach  must participati approach
enhances  utilize on are can
students' the target derived  enhance
motivation language from negotiation
to toconvey student  and
collaborate informati interactio collaboratio
and on and n and n  among
communica articulate negotiatio students.

te  during opinions n

the teaching to

and enhance
their

Amir & Anggitasari (2022) research
aligns with the responses to the teacher’s
questionnaire above, which not only increases
student involvement in the learning process but
also significantly boosts their motivation to learn.
Furthermore, this approach, when applied in line
with the rules of the emancipated curriculum. It
stimulates students to develop literacy and
numeracy competencies.

Table 4. Responses to Teachers Questionnaire

Question T1 T2 T3
Objective of Yes it is I agree Yes. I think
language, true. with  the
based on Students this fundamenta
the are required stateme 1 principle of
communica to engage in nt the
tive intensive communica
approach, communica tive
is to tion  with approach is
enhance their peers communica
communica tion.

tion skills

Based on the teachers’ responses above, it
can be concluded that the main goal of language
learning is for students to use language well and
correctly, both orally and in writing. This is also
supported by Rahmawati (2018). She stated that
language learning also
communication skills in various contexts. The

aims to develop
teacher’s answer above is the primary goal of
language-based learning. This has been done by
teachers in the teaching and learning process in
their classrooms.

Table 5. Responses to Teachers Questionnaire

Question T1 T2 T3
Fluency is Yes. I Yes. Yes, I
achieved think this Activities agree
through activity is requiring  with this
learning significant intensive statemen
activities for student t.
that enhancing communica
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prioritize ~ English-  tion and
utilizing the speaking discussion
target fluency. are highly
language advantageo
and us.
discussion.
The previously teachers response
mentioned aligns with Amir & Anggitasari (2022)
research, which  elucidates  that  the

communicative approach prioritizes discussion-
based learning. Discussion-based learning
demonstrates that students can engage actively in
the educational process. It relates to the
emancipated curriculum in which students are
actively engaged in teaching learning process.

Table 6. Responses to Teachers Questionnaire

Question T1 T2 T3
The In my In my Iagree with
significanc classroom opinion, it this
e of fluency , students can statement,
in speaking possessin enhance it's true that
skills g fluency students' emphasizin
indicates  in discipline g fluency in
that speaking and learning
emphasizin skills will confidenc will
g fluency in enhance e. enhance
English can their self- students'
enhance confidenc confidence
students' e during in the
self- their educationa
confidence education 1 process.
and
motivation
to learn.

Responses to the teacher questionnaire
above show that fluency in speaking is essential
helps convey
socialize. This supports Sosas's (2021) statement
that the less fluent the speech, the more difficult
it is for the speaker and listener to engage in
conversation effectively. In addition, speaking

because it information and

skills are crucial for expressing thoughts or
feelings to others and building good relationships.
This is related to the emancipated curriculum,
where the ability to socialize and interact is highly
emphasized (Luhur et al., 2023).

Table 7. Responses to Teachers Questionnaire
Question T1 T2 T3

The I think this This is I  agree
communicativ statement good with this
e approach is true, the stateme statemen
prioritizes emphasize nt t
fluency in is fluency
speaking over rather than
grammatical  grammatic
accuracy al

accuracy

Fluency and grammatical proficiency are
equally essential in English communication.
Fluency focus about the capacity to articulate
concepts understandably. Grammar proficiency
the capability
distinctly, and systematically utilize words and
Nonetheless, grammar remains
essential for articulating thoughts clearly and

focus about to accurately,

sentences.

accurately (Hien, 2021). Proper grammar will
yield well-structured sentences and paragraphs,
facilitating comprehension of the intended
meaning. In the context of the communicative
approach, fluency is prioritized over grammatical
mastery.

Table 8. Responses to Teachers Questionnaire

Question T1 T2 T3
The I agree T havea I  agree
implementatio with the different that
n of  the statement opinion teachers
communicativ by that the must
e approach arguing  primary have
must be that ability good
implied by teachers of a fluency
teachers who become  teacher skills in

are fluent in facilitator is to speaking
speaking skills s in the master English.
learning  the This is
process.  learning very
material importan
t because
teachers
also act
as
corrector
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S for
students.

The responses of the three teachers above
agreed with the statement. This states that. The
speaking proficiency of teachers is crucial for
enhancing students’
competencies. These abilities are essential in

communicative

assessing students throughout the learning

process. Teachers can provide immediate
corrections when students make errors in their
speaking related to
pronunciation. This aligns with the emancipated

curriculum, which necessitates that teachers

practice,  primarily

effectively convey material and information in
ways that are easily understandable and accepted
by students while also motivating them through
the delivery of appropriate messages (Syarochil &
Abadi, 2023).

Table 9. Responses to Teachers Questionnaire

Question T1 T2 T3
The The teacher Yes, the It is
teachers act is a teacher crucial

as facilitator facilitator acts as a due to the

and rather than facilitator teacher's
mediator in a focal role in
the teaching learning assessing
and point in and
learning executing rectifying
process. the students'

communica work

tive

approach.

The three responses above agree that
teachers act as facilitators and mediators in the
Independent Learning Curriculum. It means that
teachers are facilitators to present more
interactive and innovative learning (Kapitariyant,
2023). Teachers help students develop
independent learning skills and critical thinking
skills and increase motivation and active
participation. Meanwhile, act as

mediators in student learning activities, for

teachers

example, by mediating or providing a way out of
congestion in student discussion activities.

Teachers can also be intermediaries in

communication.

Table 10. Responses to Teachers Questionnaire

Questionnaire T1 T2 T3
The I Yes, Yes,
communicative agree discussi discussi
approach has with  on- on-
transitioned from  this based based
lecture-based state  learning learning
instruction and ment enhanc will
lengthy es enhance
explanations to speakin student
discussion- g engage
oriented learning proficie ment in

ncy the
educati
onal
process
Based on the teacher’s response,

integrating lecture and discussion methods in

learning can  foster increased  student
engagement. In this teaching model, the teacher
presents material and several questions directly to
the students. This combination techniques can be
a productive approach to the learning process
(Sasstos, 2020). The discussion method enables
students to articulate their understanding and
enhance the material provided by the instructor.

Based on all responses to teachers’
questionnaire, the teacher's perception of the
communicative approach in teaching speaking
skills based on emancipated curriculum found
differences in responses from three participants.
Ten open duestionnaire statements were
answered with lengthy and shortly explanations,
and some were answered only by agreeing or
rejecting the statement without giving a rational
reason. On the other hand, several participants
also responded positively to implementing the
communicative approach in the teaching and
learning process in the classroom, although for
several different reasons. Thus, teachers are
considered to have comprehensive insight into
implementing the communicative approach in
skills based on the

emancipated curriculum.

teaching speaking
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Some answers provided by teachers are
highly diverse and distinct from each other.
Several variables contribute to this, including
background, and educational
context. Regarding their backgrounds, the three
teachers are equivalent. All are alums of state

in Central Java. Nonetheless,

experience,

universities
regarding experience, T1 possesses greater
seniority and has taught longer than the other
teachers. T1 has one year of non-formal
education experience at a specific educational
institution. This illustrates a distinction among
teachers regarding mindset, perception, and

proficiency in the teaching and learning process.

The
Approach in Teaching Speaking Skills

Implementation of Communicative

The implementation of the communicative
approach was examined by analyzing the
instructional materials, notably the lesson plan.
The observation was conducted on teaching
devices in three Islamic senior high schools.
Teachers were asked for learning devices on
specific metrics, especially materials on speaking
skills. The learning devices were evaluated
utilizing 16 concepts of the communicative
approach outlined by Freeman and Anderson
(2011). The results of the classroom observation
are explained and analyzed based on previous
research and strengthened by using the novelty
and significance of the research.

The result based on Observations

The first principle elucidates that the
learning process employs authentic materials,
which means utilizing original and genuine
learning media, such as directly imitating or
analyzing conversations of native speakers.

Based on the learning tools of the three
participants, T1 uses authentic material by using
dialogues by native speakers on YouTube. After
that, students analyze the vocabulary from the
dialogue and practice the song with the correct
pronunciation. Meanwhile, T2 uses a learning
book published by the Ministry of Education and
Culture to learn speaking skills. The learning
process is carried out based on the book. T3 also
uses authentic material using authentic learning

videos based on context. All three participants
have used authentic material. This is related to
the Independent Learning Curriculum, which
states that authentic material is one way to
measure students’ abilities. Authentic material is
an assessment that gives students assignments to
demonstrate their real-life abilities. Authentic
students’
learning and make the teaching and learning

material can increase interest in
process more enjoyable (Kapitariyani et al., 2023)

The second principle states that Students
should practice using English in the discourse or
dialogue. This means that teachers provide many
opportunities for students to use the target
language during the learning process in the
classroom. Based on the teacher's lesson plan, T1
and T2 provide many activities for students to
practice speaking skills with the pair method.
Meanwhile, T3 uses a reciprocal method to
practice speaking skills with teachers and
students. It is effective to use in the teaching and
learning process. Especially in speaking learning.
Students are given many opportunities to show
their opinions and points of view (Haryanti &
Sari, 2019).

The that
Vocabulary and grammatical rules are taught
based on learning materials. This means that

third principle explains

grammatical rules are not directly explained in
detail at the beginning of learning, but grammar
materials are delivered through the learning
materials being studied. Based on the teacher's
lesson plan, the three participants delivered
grammar materials based on the material guide
from the teacher's book. They are not teaching
directly and comprehensively.

The fourth and fifth principles have the
same vision: Teachers create learning activities
that make students more active and critical in
communicating and expressing opinions using
the target language. This principle means that
teachers provide opportunities for students to
discuss, communicate, and dialogue using the
target language and according to the learning
material. Based on the analysis of participant
lesson plans. T1 uses discussion method. T2 also
uses group discussion-based learning methods.
The teacher divides students into several groups
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to discuss learning materials with the teacher.
Then, the students take turns presenting the
discussion results to the class. While T3 uses a
pair-based learning method, the teacher divides
students into several pairs to imitate the dialogue
in the learning video. That statement related with
Sasstos (2020). He stated that Discussion-based
learning illustrates that students can actively
participate in the educational process. It pertains
to the emancipated curriculum because students
are actively involved in the learning process.

The sixth principle states that the teacher
acts as a facilitator. This allows for student-
centered learning. The teacher only facilitates
students' discussions and presentations on
learning materials. Based on the participant's
lesson plan and the explanation above, T1 uses
jigsaw activity in the teaching-learning process
meanwhile, T2 use discussion-based learning
methods, while T3 uses pair-based learning
methods for dialogue. Teachers, as facilitators,
have an essential role in helping students learn
and develop. Teachers help students by providing
convenience in carrying out learning activities.
Teachers also help students overcome difficulties
in learning. This will certainly be very useful in
improving students’ speaking skills (Usman et al.,
2023).

The seventh and eighth principles have the
same goal which is allowing students to
communicate using the target language to
improve their speaking skills. These principles
have been implemented in the learning process,
specifically creating a learning method that
makes students more active and involved.

The following two principles are learning,
which focuses on mastering speaking skills before
mastering grammatical rules, and learning in the
classroom, which focuses on learning methods
that make students more active and involved.
Both principles mean that the teaching and
learning process in  implementing the
communicative approach focuses on the student
center. T1 prioritize speaking skills as skills that
must be mastered first. T2 has implemented
learning that focuses on mastering speaking skills
rather than grammatical rules. T3 also organizes
learning that focuses on students, which is usually

called student-centered learning. Rao ( 2019) in
his research explain that although speaking skills
are important, mastery of grammar is also
important in English. However, the focus of this
approach is fluency rather than accuracy. The
emphasis on interaction and communication for
students will automatically improve their English
language skills.

The following principle explains that the
communicative approach is based on social
context. This principle means that learning uses
authentic materials.

For example, speaking

materials taught
dialogues. Based on the lesson plans of the three

participants, T1 used the discussion method, and

are using native-speaker

T2 also used discussion-based learning, which did
not meet the principle that the communicative
approach is based on social context. In contrast,
T3 used dialogue-based learning and imitated
native speakers. Ummah (2019) said that Social
context-based speaking learning can be done
using the communicative approach. This
approach has several advantages, including
providing contexts relevant to real life, such as
social, political, economic, and cultural topics.
This can also develop language skills holistically,
namely by developing all communicative skills
simultaneously.

The

interconnected. The principle explains that

following two principles are
mistakes in learning speaking skills are tolerated
in the teaching and learning process. Students are
also given the freedom to express their opinions.
This principle means that speaking skills are
dominant in providing students with valuable
experience in developing their English language
skills in the future. Based on the participant's
lesson plan. T1 stated that the learning process
focuses on fluency rather than accuracy. T2 uses
methods that allow students to express their
opinions. They also tolerate mistakes when
practicing speaking skills. Speaking skills in
implementing the communicative approach
than

Meanwhile, T3 uses a learning method that

emphasize fluency more accuracy.
focuses on imitating how native speakers talk in

specific contexts.
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The last three principals have the same
vision, namely that the target language is used in
communication and is used correctly and
appropriately. This principle means that the
learning process is interactive between teachers
and students or between students and students.
Based on the teacher's lesson plan, it can be
explained that tl and t2 use methods that
emphasize the practice of speaking skills.
Students discuss and convey the results of their
discussions using the target language. On the
other hand, t3 also uses an interactive method
between students and students. Students are
asked to imitate native speakers' dialogues
regarding vocabulary and pronunciation.

Summarizing what has been done to
implement the communicative approach based
on the lesson plan, it was found that the three
teachers used several different methods and
strategies in the teaching and learning process. T1
and t2 tend to have similar methods and strategies
for implementing the communicative approach in
teaching and learning. T1 tends to use group
discussion methods and presentations of
discussion results in front of the class. While T2
also uses the discussion method, there is a slight
difference with t1. Namely, the results of student
discussions are conveyed to other groups by all
group members. This is more effective because it
provides equal opportunities for all group
members to convey the results of their discussions
to other groups. At the same time, T3 uses a pair-
based learning method. This method focuses on
analyzing learning videos and imitating native
speaker speaking skills. Teachers tolerate
students’ speaking-learning mistakes by using
appropriate and varied correction techniques.
Correction of errors made by teachers is called
direct technique. In addition, teachers can also
instil self-confidence in students to practice
speaking skills. Self-confidence is a success factor
in improving the ability to socialize and
communicate (Dutta, 2020).

Based on the lesson plans of teachers from
three Islamic Senior High Schools in Demak,
most of them have included 16 principles of the
communicative approach based on Richard in the
teaching and learning process in the classroom.

Teachers have integrated learning activities with
communication-based learning. Although not all
principles are mentioned in detail, some of the
outlines and focuses on these principles have been
described in the lesson plans of the three teachers.
Based on the explanation above, it can be
concluded that teachers have implemented a
communicative approach to teaching speaking
skills based on the lesson plan.

CONCLUSION

This research provides two conclusions
based on the analysis of the research instruments.
First, three English teachers at the Madrasah
Aliyah level in Demak Regency gave positive
perceptions implementing  the
communicative approach to teaching speaking

towards

skills based on the emancipated curriculum. The
three participants had basic knowledge about the
principles of the communicative approach to
teaching speaking skills. Second, the results of
this study indicate that the communicative
approach is implemented through
communication-based learning activities in the
teaching and learning process. The learning
activities can be seen from the analysis of the
lesson plan carried out by the researcher on the
learning devices of the three participants.
According to Richard, this analysis shows that
the speaking skill learning activity is based on the
principles of the
approach. This indicates that the teacher has
correctly implemented the
approach in teaching speaking skills.

sixteen communicative

communicative

REFERENCES

Adawiah, R., & Nuraen, N. (2018). Teaching
speaking through (iga) information gap
activity at tenth grade of Man 4 Karawang.
PROJECT (Professional Journal of English
Education), 1(5), 608.

Amir, F., & Anggitasari, A. (2022). The using
communicative language teaching in the
online class through Soundcloud, Zoom,
and Google Classroom Applications.

220



Abdul Malik Al Hakim, et al./ English Education Journal 14 (2) (2024) 210-222

Proceedings Series on Physical & Formal
Sciences, 3, 89-92.

Andriani, A., Abdullah, F., Hidayati, A. N., &

N. A. N. (2024). Teaching
speaking in Kampung Inggris: The tutors’
challenges and solutions. Journal of
Education and Learning, 18(1), 253-260.

Bhujangga, N. M. G. V., Nitiasih, P. K., Wayan,
N., & Mahayanti, S. (2024). The
development of differentiated English learning

Syafira,

material based on Emancipated Curriculum for
11 th Grade of Senior High School in Buleleng
Regency. 4, 2422-2438.

Caballero Guillén, M. E., & Cisterna Zenteno, C.
(2023). The contribution of information
gap activities to support honduran ninth-
grade students’ speaking fluency. GIST —
Education and Learning Research Journal,
26(26), 81-102.

Creswell, john w. (2012). Educational research:
Planning, conducting, and evaluating
quantitative and qualitative research. In
Educational Research (Vol. 4).

Diane Larsen-Freeman and Marti Anderson.
(2011).
teaching.

Dutta, S. (2020). The importance of “English”
language in today’S world. International
Journal of English Learning & Teaching Skills,
2(1), 1028-1035.

Gumartifa, A., Syahri, L., Siroj, R. A., Nurrahmi,
M., & Yusof, N. (2023). Perception of
teachers regarding problem-based learning
and traditional method in the classroom

Techniques-principles-language-

learning innovation process. Indonesian
Journal on Learning and Advanced Education
(IJOLAE), 5(2), 151-166.

Haryanti, H., & Sari, F. (2019). The use of genre-
based approach to improve writing skill in
narrative text at the eleventh grade
students of SMA Ethika Palembang.
English Community Journal, 3(1), 280.

Hien, L. T. N. (2021). Communicative language
teaching in teaching ESL for University
Students. Journal of English Language
Teaching and Applied Linguistics, 3(6), 49—
57.

Isworo, C. E. (2017). Practice teachers possible
solutions to students problems of speaking
during PPL in junior high schools. LLT
Journal: A Journal on Language and Language
Teaching, 19(2), 12-18.

Kandila, D. P., Dewi, N. S. N., & Pujasari, R. S.
(2021). Teacher’s perception of students’
silence in EFL classroom: A Case Study.
Teaching & Learning English in Multicultural
Contexts, 5(1), 20-34.

Kapitariyani Kimpo Ellen, & Lala Bumela

Sudimantara. (2023). Examining
emancipated curriculum development in
middle schools: A  case  study.

PANYONARA: Journal of English Education,
5(2), 165-188.

Luhur, A. B., Fitriati, S. W., & Rozi, F. (2023).
The impact of implementing emancipated
curriculum on students’ learning outcomes
in spoken interaction texts. FEnglish
Education Journal, 13(2), 310-327.

Maria C.R, I. (2021). Using communicative
approach in teaching speaking
competence of young learners through
home-based learning. KnE Social Sciences,
2021, 145-159.

Minayeva, Y., Sugralina, L., Salkeeva, L., &
Omasheva, A. (2022). Student-centered
learning:
challenges.

readiness and

of International

Teachers’
Proceedings
Conference on Research in Education and
Science, 8(1), 257-265.

R. A. O. (2019). The impact of
information gap activities on young efl

Neira,

learners’ oral fluency. Profile: Issues in
Teachers’ Professional Development, 21(2),
113-125.

Nunan, D. (1991). Language teaching methodology:
a textbook for teachers.

Owen, E. A., & Razali, A. B. (2018). The effect
of communicative activities on Libyan
secondary school students’ speaking
performance in Malaysia. International
Journal of Instruction, 11(4), 45-60.

Park, H. (2023). The effects of student-centered
learning on first-year college students’

perceptions of and investment in english

221



Abdul Malik Al Hakim, et al./ English Education Journal 14 (2) (2024) 210-222

learning. English Teaching(South Korea),
78(3), 55-84.

Phoeun, M., & Sengsri, S. (2021). The effect of a
flipped classroom with communicative
language teaching approach on
undergraduate students’ English speaking
ability. International Journal of Instruction,
14(3), 1025-1042. a

Puspitarini, Y. D., & Hanif, M. (2019). Using
learning media to learning
motivation in elementary school. Anatolian
Journal of Education, 4(2), 53-60.

Rahayu, R. P., & Wirza, Y. (2020). Teachers’
perception of online learning during
pandemic covid-19. Jurnal Penelitian
Pendidikan, 20(3), 392-406.

Rahmawati, Y. (2018). Teachers’ perspective on

increase

the implementation of communicative
approach in Indonesian classrooms. IJEE
(Indonesian Journal of English Education),

5(1), 92-100.
Rahmawati, Y. (2019). Teachers’ voices on the
challenges of the implementation of

communicative approach in regards to the
2013 curriculum. IJEE (Indonesian Journal
of English Education), 6(1), 65-78.

Rao, P, S. (2019). The importance of speaking
skills in English classrooms. Alford Council
of International English & Literature Journal,
2(2), 6-18. www.acielj.com

Richards, J. C. (2002). Teaching listening and
speaking from theory to practice. In
Language Teaching (Vol. 35, Issue 4).

Richards, J. C. (2006). Communicative language
teaching paradigm. In Cambridge University
Press (Vol. 1, Issue 1).

Sasstos, L. M. Dos. (2020). The discussion of
communicative

language teaching

approach hi language classrooms. Journal
of Education and E-Learning Research, 7(2),

104-109.

Sulistiyo, U. (2016). English language teaching
and EFL teacher competence in
Indonesia. Proceedings of the Fourth

International Seminar OnEnglish Language
and Teaching (ISELT-4), 1994, 396-406.

Syarochil, A. 1, & Abadi, M. (2023).
Problematics of the implementation of the
Emancipated Curriculum (Ikm) in

Indonesian language of class X. Jurnal
Pendidikan (Teori Dan Praktik), 8(1), 1-8.

Tri Sundari, D. (2023). The implementation of
emanncipated learning in two mover
schools in Kota Sorong (A Multi-Case
Study Conducted in SMPIT Al Izzah and
SMP Nusantara). Journal of Education
Research, 4(3), 1169-1182.

Ummah, M. S. (2019). The communicative
approach in English language teaching.
Sustainability (Switzerland), 11(1), 1-14.

Usman, U., Nuraulia, D., Nauroh, R., Rajudin,
I., & Rifgiawati, 1. (2023). Project to
strengthen pancasila student profile as an
application of differentiated learning in the
independent curriculum: A case study at a
senior high school in Pandeglang,
Indonesia. Jurnal Pendidikan Indonesia
Gemilang, 3(1), 103-113.

Yanti, G. S., Regina, & Ikhsanudin. (2017).
Teachers’ perceptions and practices of
communicative language teaching. Jurnal
Pendidikan Dan Pembelajaran Untan, 6(4),
1-16.

222



