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INTRODUCTION

In today's fiercely competitive global market, students must acquire essential 21st-century skills to
thrive. The skills are vital for addressing the demands of employment, education, and business in the
twenty-first century, succeeding the fourth industrial revolution (Saleem et al., 2024). They will need
the skills to adapt to a rapidly evolving world, guaranteeing their capacity for continual learning and
problem-solving (Kain et al., 2024). Educational institutions, accordingly, serve a crucial function to
promote these competencies by offering inventive instructional approaches and real-world
applications that integrate language, professional, and cognitive skills.

Within this broader educational landscape, English for Specific Purposes (ESP) serves as a
foundation for enabling students to meet discipline-specific communicative demands. ESP provides
the linguistic base that supports more specialized forms of language instruction (Motteram &
Dawson, 2025), preparing learners to acquire profession-specific competencies through a seamless
connection between general English proficiency and applied professional communication. The
quality of ESP teaching directly influences students’ language proficiency and communicative
competence, which are essential for effective participation in academic and workplace environments
(Kamil et al., 2025). By embedding ESP learning objectives, institutions can ensure that learners
acquire both specialist knowledge and the communicative abilities needed for real-world
professional engagement.

In management courses, marketing-related competencies form a central focus within ESP
instruction. The increasing demand for marketing skills (Elmobayed et al., 2023) underscores the
importance of teaching students to optimize resources, stimulate innovation, and support
exploratory thinking (Ouragini & Lakhal, 2024). Key skills such as product promotion, market
analysis, communication strategies, research, and project management (Champlain College Online,
2024) enable learners to analyze markets, identify target audiences, and design effective promotional
strategies. These abilities enhance students’ competitiveness in fast-paced business environments
(Zahara et al., 2023) and ensure that they make the most strategic use of their existing resources.
Because these competencies require both conceptual understanding and sustained engagement with
practical, context-driven tasks, the integration of marketing skills into ESP courses is essential for
preparing learners to navigate contemporary professional demands.

Given this need, it becomes increasingly important to employ teaching approaches that
support students in acquiring both specialized language skills and field-specific knowledge. ESP
instruction is expected to address these dual requirements by equipping students with the academic
and professional language necessary to operate effectively in their target fields (Arno-Macia et al.,
2020; Basturkmen, 2025). At the same time, students in business education require practical learning
opportunities to strengthen their academic readiness and occupational preparation (Omer et al.,
2024). Case studies, group projects, and presentations serve as effective mechanisms for helping
learners deepen their conceptual understanding while enhancing their technical language
proficiency. By combining language skills with marketing knowledge, students are better positioned
to unlock new opportunities and achieve their career goals.

However, students often face challenges in balancing conceptual mastery with real-world
practice, which can hinder their ability to apply knowledge effectively. Many also lack confidence,
struggle to find the right words, or even fail to comprehend key concepts. This situation makes
learning feel less meaningful, as students may complete tasks without fully realizing the long-term
benefits of the process they are undergoing. The challenge is particularly evident in ESP learning,
where students are expected to integrate language skills with field-specific knowledge. Such
difficulties prevent learners from gaining meaningful experience in the course and ultimately affect
their achievement (Alhassan et al., 2021).

On this account, for the purpose of balancing the learning intake and practical outcomes,
outcome-based education (henceforth, OBE) is considered appropriate. It was brought up by
William Spady in the 1990s to shift the emphasis of formal education to what students learn rather
than what they are taught, which prioritizes ends, objectives, achievements, and results (Rao, 2020).
It is a performance-driven approach to curriculum design that has become a widely adopted
standard in many countries, including Europe, Australia, and Southeast Asian countries like
Indonesia and Malaysia (Syeed et al., 2022), and is considered a promising potential in higher
education pedagogy (Katawazai, 2021).

Spady (2020) declares that OBE is regarded as the most effective instructional technique for
integrating curricular material with industry demands, thereby providing students with economically
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based knowledge and skills and training them to be ready-to-work professionals. Aligned with this
view, the higher education curriculum fits this framework (Mufanti et al., 2024). The factors of
evaluation methodologies, learning goals, personal learning styles, English language proficiency,
and job demands specifically serve a pivotal role in successful OBE implementation at the university
level (Asim et al., 2021). In language classrooms, OBE assessment, for example, project-based
assessment, has been proven to promote students’ language productive skills and learning
achievement (Setyowati, 2023). Within the ESP context, this alignment becomes even more crucial,
as the goals of OBE highly suit ESP core learning, which is to prepare students with the language
skills needed in the workforce. Thus, strengthening ESP practices within an OBE framework ensures
that graduates not only meet academic expectations but also acquire the communicative competence
required in real professional environments.

Several previous studies have investigated the significance of OBE in enhancing educational
effectiveness, particularly in the context of English for Specific Purposes (ESP). Hamidi et al. (2024)
demonstrated that OBE promotes the responsibility and participation of learners, and these have a
positive impact on behavioral transformation and scholarly commitment. Another research
indicated OBE implementation in enhancing students’ engagement and creating changes in lesson
plans and learning activities (Nguyen et al., 2024). OBE is also perceived as effective in teaching
interdisciplinary skills and positively impacts students’ learning outcomes (Asbari & Nurhayati,
2024) through interactive teaching (Cao et al., 2024). Not only beneficial for students, but this
framework also has the potential to provide progressive mechanisms for educators to improve their
teaching capacity (Shyamalaprasanna et al., 2021). In the ESP setting, OBE-based ESP instruction
has been verified to allow students to develop the experience and competencies required to perform
responsibilities congruent with their area of expertise in the industry (Sukerti et al., 2020).

Although outcome-based education (OBE) has garnered significant interest, research remains
limited regarding ESP students’ experiences with OBE, particularly in terms of how it supports the
development of marketing skills. Few studies have examined students’ perspectives within the
marketing-related context. This study aims to investigate ESP students’ views on OBE in marketing
skills, using a survey method to systematically collect and analyze their responses. Accordingly, the
research question is formulated as follows: How do ESP students perceive the significance of OBE in
enhancing their marketing skills and language proficiency?

By exploring students' perceptions, this research seeks to contribute to the existing body of
knowledge on OBE in ESP, providing insights that can inform curriculum design and instructional
practices. The findings of this study are expected to shed light on the potential benefits and
challenges of OBE implementation in ESP courses, particularly in the context of management
studies.

METHODS

The present study employed a survey design in reference to Gideon (2012) to investigate students’
perception of OBE implementation in their ESP courses. The design was chosen because it allows
systematic collection of data from a larger group of students using structured instruments, providing
measurable insights into their experiences, attitudes, and perceptions. In this context, the design
helps shed light on how students interpret and experience OBE-related educational marketing
practices.

A total of 69 university students majoring in the management study program from a private
university in Garut, West Java, were chosen as the respondents of this study. The following criteria
of selection were applied: a) they have joined the product-promotion project as a part of OBE in
their ESP courses, and b) they actively participated during the OBE implementation.

Close-ended questionnaires were distributed to students who agreed to participate. The
questionnaire was adapted from Nguyen et al.(2024) and Thuy (2022), whose studies focused on
examining students’ perceptions of OBE implementation with emphasis on implementing activities,
teaching activities, and supporting learning environments. In this study, the questionnaire was
structured into 19 items covering seven blueprint categories (Table 1). Although no formal validation
(e.g., expert review or pilot testing) was conducted, the questionnaire was adapted from instruments
that have been used in prior peer-reviewed studies to ensure its content was relevant and aligned
with the research objectives. The adaptation involved minor adjustments in wording to fit the
context of ESP courses in a management study program. This approach provides a reasonable level
of content credibility while acknowledging the limitations regarding formal validation.
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Table 1. The questionnaire blueprints
Blueprints Number of questions
Lecturer support and interaction
Active participation in learning
Social and critical skill development
Assessment and transparency
Effectiveness of methods and clarity of learning objectives
Planning and motivation for self-study
Learning facilities and resources

W= W= bW

The data collected from the closed-ended questionnaires were analyzed quantitatively using
descriptive statistics to summarize students’ perceptions of OBE implementation in their ESP
courses. First, all responses were coded numerically according to the Likert scale (1 = Strongly
Disagree to 5 = Strongly Agree) to facilitate calculation. Next, frequencies and percentages were
calculated for each questionnaire item to determine the proportion of students selecting each
response option. The items were then aggregated according to the seven blueprint categories,
lecturer support and interaction, active participation in learning, social and critical skill
development, assessment and transparency, effectiveness of methods and clarity of learning
objectives, planning and motivation for self-study, and learning facilities and resources, to provide a
clear summary of students’ perceptions across different aspects of the OBE-based ESP course. The
results are presented in tables to illustrate patterns and trends in student responses, to offer a
straightforward and objective depiction of their experiences and views.

FINDINGS AND DISCUSSION
As the present study solely focuses on one research question about student perceptions, the findings
are directly segmented into the seven themes mentioned in advance.

Lecturer support and interaction

Table 2. Lecturer support and interaction

. Responses
Question Statement Strongl St 1
number rongly Disagree Neutral Agree rongty
Disagree Agree
1 Help and advice from 0(0.0%) 0 (0.0%) 5(7.2%) 34 (49.3%) 30 (43.5%)
lecturers
13 Discussions with 1 (1.4%) 1 (1.4%) 31(44.9%) 26 (37.7%) 10 (14.5%)
lecturers

19 Guidance and support 0(0.0%) 0 (0.0%) 4 (5.8%) 32 (46.4%) 33 (47.8%)

Most students reported receiving strong support from their teachers. A sizable majority, 92.8%
(49.3% agree and 43.5% strongly agree), thought that they received good advice from lecturers,
while 94.2% (46.4% agree and 47.8% strongly agree) reported receiving direction and support.
However, interactions with professors elicited a more mixed response, with 52.2% (37.7% agreeing
and 14.5% strongly agreeing) of students reporting beneficial discussions, 44.9% neutral, and 2.8%
disagreeing. It illustrates that, while students typically feel supported by lecturers, there may be
ways to improve discussion-based interactions so that they are more meaningful and engaging for
students.

The above results are in harmony with OBE’s emphasis that student-lecturer interaction is the
primary importance. When lecturers can interact intensively during learning with their students,
students' engagement will be stimulated (Cents-Boonstra et al., 2021), which in the end will assist
students in attaining learning objectives effectively. Two roles are played by lecturers: as facilitators
and instructors. Lecturers must be available and open listeners. The latest study by Apaydin et al.
(2025) conducted a study which showed that in OBE frameworks, empathy and the presence of the
instructor play a critical role. Students learn better when the lecturer is warm, takes an interest, and
is authentically there. Also, Raikhanova and Baki¢-Miri¢ (2023) say that in outcomes-based
learning, result-based objectives and teaching strategies need to mesh, for example, in motivational
and achievement case-based learning. In a performance-based learning model, the proprietary
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learning framework in OBE, a regular dialogue framework that the instructor and students engage
in, which includes regular check-ups, the students often might not be aware of the learning goals. In
blended learning, structured communication like providing asynchronous feedback as well as
progress updates, improves student confidence and activity directly.

The above findings also underscore the need for lecturers to implement approaches that
promote more meaningful and frequent encounters with students, such as regular dialogue and
feedback. To do this, lecturers should focus on building a friendly and inclusive learning
atmosphere that promotes active involvement and open communication. On top of that,
incorporating teaching tactics with learning objectives is the key (Barthakur et al., 2022), especially
in OBE, and periodic monitoring allows lecturers to customize their support to students' varying
needs. However, lecturers must maintain a balance between supporting students and fostering
autonomy and active engagement, since it might impact learning motivation (Sun, 2024). By
implementing these tactics, lecturers can foster a more engaging and efficient learning environment
conducive to student achievement.

Active participation in learning

Table 3. Active participation in learning

Question Responses
number Statement ]gt 5 ongly Disagree Neutral Agree Strongly
isagree Agree
2 Joining presentations, 0 (0.0%) 1(1.4%) 10 (14.5%) 31 (44.9%) 27 (39.1%)
discussions, and make
content
3 Given a chance to 0(0.0%) 0(0.0%) 6(8.7%) 30 (43.5%) 33 (47.8%)

improve grades

11 Group work and reading 0 (0.0%) 0(0.0%) 17 (24.6%) 30 (43.5%) 22 (31.9%)
materials

12 Extra activities beyond 0 (0.0%) 2(2.9%) 22(31.9%) 27 (39.1%) 18 (26.1%)
assignments

A large number of students reported having an enjoyable experience with the learning activities. A
large number of students, 83.9% (44.9% agree and 39.1% strongly agree), claimed they actively
participate in presentations, discussions, and content production. It implies that the learning
environment promotes student involvement and participation. The majority of students, 91.3%
(43.5% agree and 47.8% strongly agree), said they were provided the opportunity to improve their
grades. It also reveals that the instructor provides students with opportunities to improve their
performance, which can be motivating and beneficial to student learning. In the case of group
activities and reading materials, 75.4% of students (43.5% agree and 31.9% strongly agree) said they
are valuable. Yet, the comparatively low number of students who strongly agreed with this
statement signals that some students may not find these activities as beneficial or engaging.
Regarding extracurricular activities beyond schoolwork, 65.2% of students (39.1% agree and 26.1%
strongly agree) said they were beneficial. While this is certainly a good answer, the number of
students strongly agreeing with this statement is lower than for the other questions, implying that
there may be alternative ways for strengthening the value of these activities.

This finding is supported by the literature on OBE. It was reported that OBE facilitates
students to gain the necessary skills by actively engaging with the skills that they need to develop,
which is, anyway, helpful in the growth of critical thinking, problem-solving, communication, and
collaboration skills (Asbari & Nurhayati, 2024). Hamidi et al. (2024) further assert that OBE heavily
focuses on learning that is done through practice, revision of what has been understood, and gradual
improvement of performance. The approach makes it possible for learners to have a greater amount
of involvement; hence, they find it easier to accomplish their learning tasks. Students also get the
opportunity to revise and develop, and thus, they become more enthusiastic about improving their
performance. Social engagements like group tasks and extracurricular programs also offer the
children the space to practice cooperative skills. It is, indeed, the student-centered philosophy of
OBE that has not only made academic growth possible but also has helped the children to be good
human beings through the development of their interpersonal skills.
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The study revealed that students became highly engaged and motivated in the classroom,
confirmed by their active participation in discussions, group projects, and presentations. By focusing
on particular learning outcomes, OBE empowers students to participate actively in their learning
process; it allows them to acquire critical thinking, problem-solving, and collaborative abilities. As
discovered by Ali (2024), OBE has the potential to improve learning. Another crucial thing is social
engagement, featuring group projects and extracurricular involvement that allows students to
practice cooperative abilities while also enhancing their interpersonal skills and capacity to work
effectively in teams. Social skills are truly supportive of students’ academic development (Elliott et
al., 2024). Therefore, incorporating OBE into ESP classrooms not only fosters academic success but
also assists students in becoming competent individuals equipped with critical life skills.

Social and critical skills development

Table 4. Social and critical thinking skills

Question Responses
tat t
number Statemen St.rongly Disagree Neutral Agree Strongly
Disagree Agree
4 Learning cooperation, 0(0.0%) 0(0.0%) 14(20.3%) 29 (42.0%) 26 (37.7%)
speaking, and critical
thinking

The majority of students expressed satisfaction with learning activities that emphasized teamwork,
speaking, and critical thinking. The vast majority of students, 79.7% (42.0% agree and 37.7%
strongly agree), believe that these activities are useful, with 20.3% remaining neutral. The high level
of agreement indicates that these activities are helpful in fostering student learning and engagement,
while there may be ways to improve the experience for neutral students.

These findings are consistent with the principles of OBE to foster the development of both
academics and life skills. Jintalan (2025) demonstrated that OBE fosters social learning and higher-
level thinking. When students work together and reflect on their learning, they learn to be
independent and reflective. And this is good practice for when they are met with actual adversity
beyond the classroom. The findings suggest that this is already at work in learning. In line with this,
Apaydn et al. (2025) found that group work could be a major driving factor for higher-order
thinking skills development if it includes a critical discussion and peer feedback. Moreover, the
findings of this study suggest that implementing reflective inquiry allows students to improve their
reasoning skills and to learn how to express their opinions effectively. In addition, the skills acquired
through this process, like problem-solving and consensus-building, are those that are at the core of
the learning objectives targeted within the ESP framework.

The development of soft skills such as teamwork, communication, and critical thinking is a
substantial component of OBE. To strengthen these skills more significantly, teachers should include
more project-based learning activities that excite students to collaborate and think critically. When
collaborating, peer involvement, including in assessment (Zhan et al., 2023) and a critical discussion
in group work (Zhang et al., 2024) are powerful means to help nurture higher-order thinking skills.
The process of questioning and answering in a group can help students improve their reasoning skills
and articulate their viewpoints effectively. Educators can better prepare students for career success
by stressing the development of these abilities. Furthermore, the findings of this study argue for the
value of adding real-world applications and scenarios into the learning process. It is intended to
present relevant, practical, and connected to the real issues of this world (O’Neill & Short, 2025) so
that learning becomes more engaging and attaches to their environment.

Assessment and transparency

Table 5. Assessment and transparency
Responses

Question

aumber Statement Strongly

Disagree

Strongly

Disagree Neutral Agree Agree
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5 Fair and proper 0 (0.0%) 0(0.0%) 9 (13.0%) 28 (40.6%) 32 (46.4%)
assessment

9 Clear explanation of 0(0.0%) 0(0.0%) 7 (10.1%) 28 (40.6%) 34 (49.3%)
task rules

10 Transparent grading 0 (0.0%) 0 (0.0%) 4 (5.8%) 29 (42.0%) 36 (52.2%)

A large percentage of students expressed contentment with the assessment and evaluation processes.
A significant percentage of students, 87.0% (40.6% agree and 46.4% strongly agree), agreed that the
assessments were fair and proper, with 13.0% remaining neutral. Similarly, 90.0% of students
(40.6% agree and 49.3% strongly agree) believed that assignment guidelines were laid out clearly,
while 94.2% (42.0% agree and 52.2% strongly agree) said scoring was objective. These high levels of
agreement reflect that the instructor was successful in building a fair, clear, and transparent
assessment method, which can help to foster student trust and confidence.

In light of the findings, a comprehensive assessment is one aspect that has been recently
pinpointed by Poolkrajang and Papanai (2024) and helped students really understand which
direction they should be moving. Due to the fact that after OBE, students become goal-oriented,
they hence require a clear understanding of the goals and the procedure that they have to follow, in
order to be able to accomplish the goals. Communicating clearly about the assessment gives
confidence to students and makes them even more responsible for their learning progress. Such a
positive and warm atmosphere is definitely a very important base for their success.

The findings mentioned above are supported by Raikhanova and Baki¢-Miri¢ (2023), who
pointed out that outcomes-based learning becomes more effective when objectives and teaching
methods are coordinated, such as through the application of case-based learning which has been
proven to be an effective way of increasing student motivation and performance. Besides these facts,
they also stressed that explicit assessment rubrics, task modeling, and formative feedback cycles are
important components of assessment strategies that are in line with OBE principles. Through this
method, learners not only improve their performance but also are given more freedom and can be
more confident. The results of various studies deepen the assumption that students in this paper's
research had a clearly set and purposeful framework for the assessment of their work.

The essence of clear and honest assessment processes in OBE should also be a matter of
concern. To expand on the findings, lecturers should experiment with specific assessment rubrics
and task modeling to provide students with a clear knowledge of expectations and objectives. As
specified by Ibarra-Saiz et al. (2021), quality of assessment determines the success of learning. In this
case, an accurate and valid assessment should be applied. During the process of assessment,
lecturers can help students stay on track and achieve their goals by offering regular feedback and
assessment. Furthermore, clear and open assessment processes can build a sense of trust and
accountability among students and lecturers. This, in turn, can improve student motivation and
performance, or Fischer et al. (2024), it is claimed as a crucial determinant in learning. By
emphasizing clear communication and assessment, educators can foster a supportive and effective
learning environment that supports student success.

Effectiveness of methods and clarity of learning objectives

Table 6. Learning Methods and Goals

Question Responses
number Statement St.rongly Disagree Neutral Agree Strongly
Disagree Agree
6 Methods help reach 0(0.0%) 0(0.0%) 9 (13.0%) 30 (43.5%)  30(43.5%)
targets
7 Task goals are clearly 0(0.0%) 0(0.0%) 6 (8.7%) 31 (44.9% 32 (46.4%)
explained
8 Learning targets are 0(0.0%) 0 (0.0%) 7 (10.1%) 30 (43.5%) 32 (46.4%)

clearly explained

15 Information on materials 0 (0.0%) 0 (0.0%) 17 (24.6%)  30(43.5%) 22 (31.9%)
and syllabus
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More than half of students felt that the approaches utilized in the course helped them achieve their
targets, with 87.0% (43.5% approving and 43.5% strongly approving), whilst 13.0% were
ambivalent. The clarity of task goals and learning objectives was equally well accepted, with 91.3%
(44.9% agree and 46.4% strongly agree) and 89.9% (43.5% agree and 46.4% strongly agree) of
students believing that they were properly described, respectively. However, 75.4% of students said
that information on materials and syllabus was effectively supplied, while 24.6% were neutral. It is
apparent that the students overall believed the course techniques and communication were effective;
however, there may be ways to improve the delivery of information on materials and curriculum.

Furthermore, this emphasis on clear goals and outcomes confirms the OBE premise that all
teaching and learning must be made in terms of outcomes. Katawazai (2021) argued that learners
who know their aims and purposes are more motivated to achieve them. What’s more, clear
learning goals help teachers craft more helpful learning activities. Students then learn more focused
and efficiently. The findings of the texts in the course should tell us. In view of Raikhanova and
Baki¢-Miri¢ (2023), OBE gives the best results if the learning goals and the teaching methods are
congruent. For instance, case-based learning is the method that has been proven to excite motivation
and improve student achievement. The researchers found that when learning designs are in line with
clear objectives, learners can become more motivated, and they can also acquire more effective
learning strategies. Besides, clear descriptions of the syllabus, learning objectives, and the way of
assessment support student satisfaction and are the motivating factor for them in the successful
completion of the course.

The research results emphasize the urgent need of having explicit learning objectives and
outcomes in OBE. Lecturers might prioritize ensuring that learning objectives are set in the
framework of SMART (Specific, Measurable, Attainable, Relevant, Time-Bound) (Beaulieu et al.,
2024), combined with the business or marketing principles. By using this framework, lecturers can
create a more focused and effective learning environment by connecting their teaching approaches
with specific business learning objectives. Case-based learning, project-based learning, and other
experiential learning methods can be especially beneficial. Furthermore, providing students with
detailed descriptions of the curriculum, learning objectives, and assessment techniques can increase
student satisfaction and motivation. By initially doing this, lecturers may help students attain their
full potential and establish a sense of ownership over their learning by focusing on clear
communication and alignment of learning goals and instructional techniques. Besides, lecturers will
get insight from students’ feedback, so they can adjust and align it with the curriculum, in this case,
for example, enhancing the congruence between the current course objectives and assessment
activities (Barthakur et al., 2022).

Planning and motivation for self-study

Table 7. Learning plans and motivation

Question Statement Responses
number Strongly Disagree Disagree  Neutral Agree Strongly Agree
14 Semester learning 0 (0.0%) 1(1.4%) 33(47.8%) 25(36.2%) 10 (14.5%)
plans

The students generally shared a mixed opinion of semester learning plans. Whereas 50.7% of
students said semester learning plans were effective (36.2% agreed and 14.5% strongly agreed),
47.8% were undecided, and 1.4% disagreed. It additionally indicates that, while some students find
the programs beneficial, many others may not have a strong opinion or are not completely utilizing
them. There may be opportunities to improve the clarity, relevance, or implementation of semester
learning plans to better support student learning.

In OBE, planning acts to focus students. According to Renko et al. (2022), planning links to
motivation, and learning results are improved. When students know the plan, they can better plan
and stay on track. The plan must be detailed in an early and clear communication to teachers. This
encourages students to learn independently. Moreover, Katawazai (2021) states that if a student is
studying in courses that come with an open syllabus and is aware of their success criteria, these
students tend to have a larger motivation to study and monitor their progress more regularly. It gives
them a clear roadmap, in turn increasing their self-confidence and, more importantly, actually helps
them feel they are in control of their learning. The implementation of checkpoints during the
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semester has been shown to not just further a planning ethos but also to concentrate on, in order to
anticipate potential problems and pick out the best strategy for overcoming an issue. Not only is this
method more centered on making the learning process focused, but it also seeks to make students
more independent and resilient, perhaps even for life beyond the classroom.

The data convey that students could benefit from more specific guidance on semester learning
plans, with nearly half selecting "neutral" and indicating a lack of clarity. To address this, lecturers
could provide clear and transparent plans at the beginning of each semester that outline learning
objectives, milestones, and assessment criteria. Regular checkpoints and progress monitoring can
also help students stay on course and gain control over their learning. By offering a clear roadmap,
lecturers may help students set objectives, manage their time, and build autonomous learning skills.
Furthermore, including students in the planning process can boost motivation and involvement. In
the context of learning business by leveraging the use of English, lecturers will provide students with
stimulation and boost their vision of business major students, and to involve group work related to
future L2 use in the global economy (Sato, 2021). This technique can also assist students in
developing important skills such as time management, self-regulation learning, and problem-solving,
which are worthwhile far beyond the school environment.

Learning facilities and resources

Table 8. Facilities and learning resources

Question Responses
number Statement ]?)tirsc:;i}é Disagree Neutral Agree Strongly Agree
16 Study places help 0(0.0%)  0(0.0%) 25(36.2%)  33(47.8%) 11(15.9%)
practice
17 Studying with 0(0.0%)  0(0.0%) 20(29.0%)  38(55.1%)  11(15.9%)
friends helps
learning
18 Books/materials in 0(0.0%) 3(4.3%) 34(49.3%)  25(36.2%)  7(10.1%)
the library

The students' views on the learning facilities and resources were diverse. The majority of students,
63.7% (47.8% agree and 15.9% strongly agree), indicated that study venues helped them practice,
with 36.2% retaining neutral. This shows that, while many students benefit from fields of study,
others may not use them efficiently or find them very useful. In the context of collaborative
learning, 71.0% of students (55.1% agree and 15.9% strongly agree) said that studying with friends
helped them learn, while 29.0% consisted neutral. These findings indicate that many students
appreciate the benefits of peer-to-peer learning. However, the availability and utility of books and
materials in the library elicited a more divided response. Only 46.3% of students (36.2% agreed and
10.1% strongly agreed) considered the library's resources to be appropriate, with 49.3% neutral and
4.3% disagreeing. Therefore, it suggests that the library's collection and resources may need to be
reviewed in order to better serve students' requirements.

Moreover, the findings demonstrate that OBE education is not limited to the classroom,
which will further have a good impact on students. According to Liu et al. (2024) exposure to
supportive learning environments serves as a motivator for active learning. Learning materials must
also be simple for students to locate and utilize. This would include libraries, books, and areas for
collaborative work. They need this kind of positive feedback in order to get better at outcome-based
learning.

In line with the perspective of Swain and Pathak (2024), Bautista and Lopez-Costa (2025)
point out that modern learning environments should respond to and facilitate the dynamics of the
current world. For example, such a learning environment should accommodate common areas for
collaborative work, more transparency, and the implementation of digital tools that are
contemporary to learning. Enter independent learning: delineation of the tools to be had, where each
can be located, and how they are used by students. A suitable design environment is not only a space
that facilitates collaboration and idea flow, but also activates the sense of ownership to pursue their
learning, being more proactive in terms of their development as students.
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The findings draw attention to the value of supportive learning settings for transforming
students' educational experiences. Lecturers and the university management might prioritize the
creation of new learning environments that facilitate collaboration and creativity. This will involve
the creation of shared environments for group work, utilizing digital tools, and ensuring that
learning resources are readily available. Institutions can stimulate a culture of collaboration,
innovation, and student-centered learning by investing in their learning environments' physical and
digital infrastructure. In other words, built environment academics (BEA) (Ebekozien et al., 2022)
should be realized as an endeavor to address the challenge of 21st-century skills. Furthermore,
regular student feedback can help identify areas for development and drive the design of learning
spaces that are appropriate for their requirements. In the study of Rohl et al. (2025), feedback from
students are regarded as one of the valid determinants for excellent instruction. From students’
feedback, institutions can also develop well-designed learning environments.

Pedagogical implications for ESP in higher education

The overall results reflecting lower scores on various points, especially lecturer-student interaction,
self-paced learning planning, and using facilities for learning, reveal that to this day, the existing
environment for learning does not satisfy ideal standards for OBE, as indicated in various studies on
OBE. Effective implementation of OBE needs communication between lecturers and students,
feedback, and direction, which can improve engagement and understanding between students and
lecturers (Apaydin et al., 2025; Raikhanova & Bakié-Miri¢, 2023). Improvement in these areas will
give students a better understanding of the objectives of learning and give students motivational
reasons to participate more effectively in ESP for marketing-related activities.

As viewed in various studies on OBE, facilitating and designing directions and plans for better
learning can improve learner motivation and control during the personal educational approach
effectively (Katawazai, 2021; Renko et al., 2022). Designing environments for active education and
updating facilities can also contribute to active education effectively, as proven by studies that well-
designed collaborative areas and availability for well-equipped facilities can improve educational
outputs effectively (Bautista & Lopez-Costa, 2025; Liu et al., 2024). To align the nature of the course
with ideal practices, identified gaps within the findings can be mitigated for more effective OBE-
based ESP instruction.

CONCLUSION

This study aims to investigate students' perceptions of the OBE approach in an ESP course of the
management class. The findings suggest that students generally have a positive perception of the
OBE-based ESP course, particularly in terms of lecturer support and interaction, assessment
transparency, and effectiveness of learning methods. The high agreement rates for lecturer support
and guidance, fairness and clarity of assessments, and effectiveness of learning methods indicate that
the OBE approach is well-received by students. However, the study also identified areas that require
improvement. For instance, discussions with lecturers received a relatively lower agreement rate;
this suggests that students may benefit from more opportunities for dialogue with their instructors.
Additionally, students' planning and motivation for self-study, as well as the availability and
utilization of learning facilities and resources, were areas in which the agreement rates were
relatively lower.

Based on the findings of this study, several recommendations can be made to enhance the
effectiveness of OBE-based ESP courses further. Firstly, lecturers should strive to create more
opportunities for discussion and dialogue with students, particularly in areas where students may
need additional guidance or support. Additionally, institutions are expected to guarantee that
learning facilities and resources are adequate and accessible to support student learning. This covers
providing students with access to relevant materials, technology, and spaces that facilitate
collaboration and practice. Finally, lecturers and institutions should encourage students to develop a
learning plan and provide support for self-study. This can include guiding time management, goal-
setting, and self-directed learning strategies.

This study contributes to higher education by providing insights into how OBE-based ESP
courses can be optimized to enhance both language and professional skills in management students.
The findings underscore the importance of integrating practical, discipline-specific skills with
language learning, offering guidance for curriculum design, instructional strategies, and institutional
support that can benefit ESP programs across higher education.
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Apart from the significant findings, this study is limited to some contexts. Firstly, the study
was conducted in a single institution, which may limit the generalizability of the findings to other
contexts. Secondly, the study relied on self-reported data from students, which may be subject to
biases and limitations. Finally, the study focused on a specific aspect of OBE implementation, i.e, in
marketing skills development, and further research may be needed to explore other areas of OBE in
ESP courses.
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