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Abstract 
___________________________________________________________________ 
This study with topic digital learning materials result to explain vocational high 
school students’ perceptions of the usefulness of digital learning materials and to 

identify their needs for digital learning materials in English learning. This study used 
a descriptive qualitative approach with a qualitative survey design. The data were 

collected through a questionnaire distributed through questionnaire to 115 students 
who are in Grade X and XI at some private vocational high school in Semarang. 

The respondents came from different vocational classes, including Culinary Arts, 

Software Engineering, Fashion Design, and Visual Communication Design. The 
data were analyzed by organizing students’ responses, identifying important points, 

grouping similar answers, and interpreting them based on the research questions. 
The decision show that students generally had positive perceptions of need and use 

digital learning materials. They deliberated the digital learning materials useful 
because they helped them understand English lessons and supported the learning 

process. However, the improvement of English skills was still moderate, as many 

students felt that the materials only improved their skills a little. The findings also 
show that students needed digital learning materials that matched their vocational 

majors, included real-life and future job situations, and provided clear explanation. 
Therefore, digital learning materials for vocational English learning should be 

mobile-friendly, clear, practical, contextual, and relevant to students’ future plan 
career. 
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INTRODUCTION 

Digital technology now days in education system has become increasingly significant along with 

rapid enhancement of information and communication system used by technology (Blau, 2018). In 

practice, implementation digital learning often upgrades more by technological availability plus 

institutional policies than by students’ actual learning needs and classroom conditions (Lim, 2004). 

This issue becomes important in vocational high school because vocational education related to 

practical skills. Vocational students expected not only to understand theoretical knowledge but also 

to practical in real situation (Hutchinson & Waters, 1987). Accordingly learning materials used in 

vocational education should support students’ vocational major and future workplace, because 

vocational high school students raised to work after finish their study at school. In English learning 

contexts, students from different majors have a different language skills, communication practices, 

and learning materials according to their vocational fields, especially in English context. 

Learning materials have an important thing, materials that effective should support 

meaningful learning experiences and match with learners’ contexts and needs (Tomlinson, 2011). 

Understanding students’ experiences to learn digital learning materials use, need to utilize 

knowledge from Technology Acceptance Model (TAM). 2 theories in TAM, this research only 

specifically focuses on perceived usefulness. Perceived usefulness refers to the intensity individuals 

who trust that applying a particular system can increase their performance (Davis, 1989). PU 

considered one of the strongest factors that influencing technology acceptance (Davis, 1989). 

However, students’ perceptions alone are not enough to explain this research. Identifying students’ 

learning needs regarding digital learning materials is also important. In English for Specific Purposes 

(ESP), needs analysis described an important process for identifying learners’ goals, difficulties, and 

learning plan requirements (Hutchinson & Waters, 1987).  

Based on researcher experience in one private Vocational High School in Semarang, 

researcher observed that teaching process in that school conducted without relying textbook 

materials due to the direction given by teacher, it happens because limited book in that school. 

Students need borrow the text book in the library whenever English class come, it takes many time. 

As a result, teaching materials independently prepared by the teacher. It is true that teacher worked 

to prepare the material, but if no have textbook in hand, how the teacher can maintenance it. This 

condition reflects an issue in which textbooks may not fully support classroom learning and 

students’ needs. The gap in this study shows digital learning material by investigating vocational 

high school students’ perceived usefulness and their learning needs in digital English learning 

material. By combining these aspects, this study is expected to provide a comprehensive knowledge 

about digital learning materials for vocational student that can relate to their work in the future.  

5 key terms shown in this study, first is perception, refers to students’ views and opinion of 

digital learning materials in English context based on their learning experiences. Perception involves 

how students can interpret and give a meaning to their experiences (McDonald, 2012). second, 

perceived usefulness refers to the students believe grade about digital learning materials that can 

improve their learning performance and support their English learning process (Davis, 1989). 

Although perceived usefulness and perceived ease of use are both theory that constructs in the 

Technology Acceptance Model (TAM), this study only focus on perceived usefulness. Third, Needs, 

in this study refer to students’ requirements, expectations, and learning demands that hopefully can 

support their effective learning in the future (Baloochi, 2020). Fourth, English for Specific Purposes 

(ESP) needed in this study, because needs are related to learners’ target situations which for what 

purpose they learn some material and learning requirements that help them achieve learning goals 

(Hutchinson & Waters, 1987). Fourth, Digital learning materials, refer to ICT theory that learning 

device can increase English learning processes (Van den Berg et al., 2004). The last key term, 

Materials, which supported students’ learning experiences and align with vocational learning 

contexts can be effective because developed based on learners’ needs and learning contexts to 

support their learning experiences (Tomlinson, 2011).  

The significance of this study expected to institution in education and all the educator. In 

vocational English learning, digital learning materials not only function as some adding material but 

also as environments that shape students’ engagement, understanding, and skilling for workplace 

communication in the future. Theoretically, this study contributes to investigate learner perspective 

by integrating concepts from English for Specific Purposes (ESP), technology acceptance, and 

contextual learning. ESP emphasizes that learning materials should match with learners’ goals and 

learning processes (Dudley-Evans & St John, 1998). Practically, this study provides improvement of 
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digital learning materials for vocational students. In many schools, digital materials are adopted 

based on term and policy of curricula, without consideration of vocational students’ experiences. 

Pedagogically, this study contributes to vocational high schools to strengthen their digital learning 

implementation. Integration of digital material not only require infrastructure and teacher 

proficiency but also an understanding of students’ learning conditions and challenges. Students may 

face issues related to access the digital material and lack of digital literacy because low reading skill 

in which this study can investigate the challenges of digital materials in practice. Meanwhile 

previous studies emphasize that successful ICT integration depends on combination between 

technology, learning needs, and educational planning (Lim, 2004; Han et al., 2024). 

The use of digital learning materials in vocational classroom contexts is connected to two 

aspects such as students’ perceived usefulness and students’ learning needs. The first aspect, 

students’ perceived usefulness (PU), is contain theory from the Technology Acceptance Model 

(TAM) by Fred Davis (1989). Perceived usefulness refers to students’ beliefs or view about which 

digital learning materials that help improve their learning performance and support their English 

learning processes (Davis, 1989; Davis & Granić, 2024). The second aspect is students’ learning 

needs, which interpreted through the perspective of English for Specific Purposes approach. ESP 

emphasizes that learning materials should relate with learners’ goals, vocational contexts, 

communication needs, and learning situation (Hutchinson & Waters, 1987; Dudley-Evans & St 

John, 1998). Through this perspective, students’ needs include contextual learning activities that 

have relevant content, guided practice, interactive learning support, and accessible digital learning 

environments that support effective English learning. 

These two aspects are connected because students’ perceptions of usefulness influenced by 

whether digital learning materials reflect their vocational learning needs and learning contexts. In 

vocational education, students from different majors require different practices and material in 

learning activities (Johnson, 2002). Therefore, Students’ perceived usefulness of digital learning 

materials and identifies students’ learning needs in order to provide a clear understanding of how 

digital learning materials can support vocational English learning contexts examined this study. The 

novelty of this research summarized in 3 aspects. First, focusing vocational high school students’ 

perspective, investigate students’ lens of English digital learning material that relatable with their 

major. Second, using Modification to solve all problem from relatable theory, relating one by one 

theory to implementing solve into specific answer. Last novelty in data participant because including 

4 majors from vocational high school students. 

 

METHODS 

A descriptive qualitative approach was employed in this study because it aimed to understand and 

describe students’ views and experiences regarding digital learning materials. This approach allowed 

the researcher to explore participants’ perspectives in greater depth and describe the phenomenon 

based on the meanings that participants attached to their experiences. In qualitative research, 

researchers seek to understand how participants perceive and interpret a particular phenomenon 

within their context (Creswell, 2013). A qualitative survey design was adopted to collect descriptive 

information from participants concerning their opinions, perceptions, and needs related to the use of 

digital learning materials. Through this design, the researcher was able to gather information directly 

from students and identify common patterns in their responses while maintaining the participants’ 

perspectives as the primary source of data (Creswell, 2013). 

 

Respondents  

The participants of this study were Grade X and Grade XI students at a private vocational high 

school in Semarang, Indonesia. The students conducted from four different vocational majors, there 

are Software and Game Development, Culinary Arts, Fashion Design, and Visual Communication 

Design. These majors picked because they are in a same school but specific reason is each major has 

different learning contexts and characteristics that may influence students’ perceptions and needs of 

digital learning materials in English learning. 278 students as population by the research observed in 

which contain of grade X and XI. The Grade X students are 171 students, while Grade XI students 

are 107 students. The population of Grade X students bigger than grade XI because Visual 

Communication Design is the newest major at the school, it makes Grade X student more lots. 
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Instruments  

The instrument used in this study was a close-ended questionnaire distributed by Google Forms. 

The questionnaire was designed to collect qualitative data relating vocational high school students 

about perceived usefulness and learning needs related to digital learning materials. The 

questionnaire consisted of three sections. The first section collected participants’ background 

information, including their name, major, class, access to digital devices, and internet accessibility. 

This information used to provide contextual understanding related to students’ use of digital learning 

materials. The second section consisted of close-ended questions related to students’ perceived 

usefulness and the last section, section 3, consisted student learning needs regarding digital learning 

materials in English material. The questions were developed based on the research objectives and 

relevant theories from previous chapter related to perceived usefulness and needs analysis.  

 

Data collection procedures  

This study is a close-ended questionnaire that distributed by Google Forms as a main data 

collection. The questionnaire was distributed online through Google Forms from April 27 to April 

30, 2026. Before completed the questionnaire, participants asked to complete a consent form 

provided in the Google Form such as fill the square symbol that symbolize they were agree. 

Participation in this study voluntary by themselves, and all responses were treated confidentially, 

they data such as name and class will secretly and used only for research purposes. The 

questionnaire used to collect qualitative data from vocational high school students about their 

perceived usefulness and learning needs related to digital learning materials. The use of a close-

ended questionnaire easier participants to choice multiple choice described based on their own 

opinions and perspectives.  

 

Data analysis  

Thematical analysis used in this study to analyze the data. Thematic analysis is a method that has 

many useful theories such as identifying, analyzing, and reporting patterns or themes within 

qualitative data according to (Braun & Clarke, 2006). This technique considered easy able because 

the data collected from students’ responses in the close-ended questionnaire. By the thematic 

analysis, the researcher was able to organize students’ responses and interpret the main ideas. 

Following Braun and Clarke (2006), the data analysis conducted into six steps. 1) The 

researcher should familiar with the data by reading the students’ responses when starting write 

finding chapter. 2) The researcher makes some initial codes by named of each student such as P1 

and so on for identifying important words, phrases, and statements related to perceived usefulness 

and learning needs. 3) The codes grouped into each major and based on similar meanings if same. 4) 

The themes reviewed to ensure they represented by students’ responses clearly. 5) The themes 

defined and named according to the focus research in this study. 6) The findings written with 

carefully and interpreted in relation to the research questions and relevant theories in previous 

chapter. Through those steps, the researcher could describe the students’ perceptions of the 

usefulness of digital learning materials and identify their needs for digital learning materials carefully 

to get the worth result. 

 

FINDINGS AND DISCUSSION 

The findings are organized according to the two research questions. The first research question 

focuses on students' perceptions of the usefulness of digital learning materials in English learning. 

The second research question focuses on students' needs for digital learning materials. Before the 

findings are presented in this part, the respondents are described using code as P1 until P115 in the 

data. As described in previous chapter the population of this study consisted of Grade X and Grade 

XI students in a private vocational high school with total 278 students, consisting of 171 Grade X 

students and 107 Grade XI students.  

 

Table 1.  Population and Collected Questionnaire Responses 

Grade Level Population Respondents Response Coverage 

Grade X 171 78 45.6% 

Grade XI 107 37 34.6% 
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Total 278 115 41.4% 

 

From Table 1, only 115 students completed the questionnaire. Therefore, the responses in this 

chapter represented 41.4% of the total population, means only 115 from 278 students are fill the 

questionnaire. Since the study used a qualitative survey design, the findings describe the participated 

students and not treated as a statistical representation of all students in the school. Table above to 

prove the fact about population of data. 

 

Table 2. Respondents by Vocational Major 

No. Vocational Major Frequency Percentage 

1 Culinary Arts 70 60.9% 

2 Software Engineering 22 19.1% 

3 Fashion Design 5 4.3% 

4 Visual Communication Design 18 15.7% 

 

Table 2 shows that Culinary Arts students joined the largest respondent group, while Fashion 

Design students formed the smallest group. This is relevant because culinary arts students is the 

biggest population in the school. 

 

Table 3.  Students' Devices for Learning 

No. Device Frequency Percentage 

1 Smartphone 112 97.4% 

2 Laptop 3 2.6% 

  

Table 3 indicates that almost all respondents used smartphones as their main devices for 

learning, because smartphone is a primary device now days for student. Total of 112 students or 

97.4% reported using smartphone, while only 3 students or 2.6% used laptop. This result shows that 

digital English materials should be readable on small screens which is can open it in smartphone 

also laptop, not contain a big memorize, and suitable for mobile learning. In other hand, it will face 

another challenge that will come such notification in smartphone that can distracted learning. 

 

Table 4. Students' Internet Access for Learning Using Digital Learning Materials 

No. Answer Frequency Percentage 

1 Yes, I have good internet access 106 92.2% 

2 No, I don't have good internet access 9 7.8% 

 

Table 4 give a fact that most respondents had good internet access, with 106 students 

choosing 'Yes, I have good internet access.' However, 9 students still reported that they did not have 

good internet access in their environment like home. This condition means that digital learning 

materials can be used by most students, but the materials should still be downloadable and easy to 

access for students with limited connectivity. Student can be downloaded the material first at school 

so the material can use in offline without internet. 

 

Students' Perception of the Usefulness of Digital Learning Materials 

The first research question in first chapter asks how vocational high school students perceive the 

usefulness of digital learning materials in English learning. In this finding, usefulness is understood 

through perceived usefulness in the Technology Acceptance Model theory by Davis (1989) defines 

perceived usefulness as the belief that using a technology can improve a user's performance. In this 

research context, the concept refers to students' beliefs that digital learning materials help them 
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understand English lessons, learn more effectively, improve English skills, increase motivation, and 

support English learning in general. 

The perception data were taken from five closed-ended questionnaire items. The items asked 

whether digital learning materials helped students understand English lessons, how effective the 

materials were in helping them learn English, whether the materials improved their English skills, 

how the materials affected motivation, and how useful the materials were for English learning. The 

response categories were then grouped thematically under perceived usefulness. The results are 

presented in Table 5. 

 

Table 5. Summary of Students' Perceptions of the Usefulness of Digital Learning Materials 

Questionnaire Focus Answer Frequency Percentage Interpretation 

Help students 

understand English 

lessons 

They help me a lot 63 54.8% Strong support 

 They help me a little 52 45.2% 
Moderate 

support 

Effectiveness in helping 

students learn English 
Very effective 72 62.6% 

High 

effectiveness 

 Sometimes effective 40 34.8% 
Moderate 

effectiveness 

 Not effective 3 2.6% 
Low 

effectiveness 

English skill 

improvement 

They improve them a 

little 
74 64.3% 

Limited 

improvement 

 
They improve my skills a 

lot 
39 33.9% 

Strong 

improvement 

 
They do not improve my 

skills 
2 1.7% 

No 

improvement 

Motivation in learning 

English 

They make me more 

motivated 
81 70.4% High motivation 

 
Sometimes they motivate 

me 
32 27.8% 

Moderate 

motivation 

 They do not motivate me 2 1.7% Low motivation 

General usefulness for 

English learning 
Very useful 68 59.1% High usefulness 

 Sometimes useful 47 40.9% 
Moderate 

usefulness 

 

 Table 5 shows that students generally had positive perceptions of digital learning materials. 

In relation to understanding English lessons, 63 students or 54.8% stated that digital learning 

materials helped them a lot, while 52 students or 45.2% stated that they helped a little. No negative 

response appeared in this item. This means that all respondents felt that digital learning materials 

provided at least some support for understanding English lessons. 

The effectiveness item also showed a positive tendency. There were 72 students or 62.6% who 

considered digital learning materials very effective in helping them learn English. Meanwhile, 40 

students or 34.8% that chose 'Sometimes effective,' and 3 students or 2.6% pick 'Not effective.' As 
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they lens resulting indicates that most students experienced digital learning materials as useful 

learning tools, even a small number of students did not feel the same level of benefit. 

The question about English skill improvement showed a more moderate result. The largest 

group, 74 students or 64.3%, thinks that digital learning materials improved their skills a little. Only 

39 students or 33.9% felt that the materials can improved their skills a lot, while 2 students or 1.7% 

deliberate that the materials did not improve their skills. This pattern shows that digital materials 

may support comprehension and task completion, but they may not provide enough practice yet, 

feedback, or repeated language. 

The strongest positive result in the motivation item. with total of 81 students or 70.4% view 

that digital learning materials made them more motivated to learn English. Another 32 students or 

27.8% stated that the materials sometimes motivated them motivate to learn use digital tools, while 

only 2 students or 1.7% assume that the materials did not motivate them. This finding suggests that 

digital learning materials can make English learning more attractive, especially when the materials 

are visual, interactive, and more item to enhance practice skill of vocational high school students. 

For the general usefulness question, 68 students or 59.1% considered digital learning 

materials are very useful, while 47 students or 40.9% considered them sometimes useful. This shows 

that the respondents didn’t reject the use of digital learning materials. They viewed the materials 

digitalized as useful learning support, although the usefulness was experienced at different terms. 

The moderate responses in several items show that usefulness depends on the quality, clarity, 

accessibility, and relevance of the materials for vocational students. 

 

Students' Needs for Digital Learning Materials 

The second research question in first chapter of this study asks what vocational high school students 

need from digital learning materials. In this study, students' needs were interpreted in relation to 

vocational English learning. From the perspective of English for Specific Purposes, learning 

materials should be developed based on learners' needs, including the target situations where 

learners are expected to use English and the learning support which they need to reach those 

situations (Hutchinson & Waters, 1987). 

The needs data were taken from five closed-ended questionnaire items. The items focused on 

the importance of materials that match students' majors, English materials related to real-life 

situations in future jobs, clear explanations, practice activities, and career preparation. The response 

categories were grouped thematically under students' needs for digital learning materials. The results 

are presented in Table 6. 

 

Table 6. Summary of Students' Needs for Digital Learning Materials 

Questionnaire Focus Answer Frequency Percentage Interpretation 

Digital learning 

materials that match 

students' major 

Very 

important 
90 78.3% High need 

 
Quite 

important 
25 21.7% 

Moderate 

need 

English materials 

related to real-life 

situations in future jobs 

I really need 

them 
87 75.7% High need 

 
I sometimes 

need them 
28 24.3% 

Moderate 

need 

Clear explanations and 

easy-to-understand 

materials 

Very 

important 
72 62.6% High need 

 
Quite 

important 
43 37.4% 

Moderate 

need 
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Exercises, quizzes, or 

tasks in digital 

materials 

I really need 

them 
78 67.8% High need 

 
I sometimes 

need them 
36 31.3% 

Moderate 

need 

 
I do not need 

them 
1 0.9% Low need 

Materials that help 

prepare for future 

careers 

Very 

important 
86 74.8% High need 

 
Quite 

important 
29 25.2% 

Moderate 

need 

 

Table 6 shows that students had strong needs for contextual and vocationally relevant digital 

learning materials. The highest result appeared in the item about materials that match students' 

majors. A total of 90 students or 78.3% considered this very important, while 25 students or 21.7% 

considered it quite important. This means that major relevance was not a minor preference; it was a 

central need for the respondents. 

The need for real-life and future job-related English materials was also strong. A total of 87 

students or 75.7% stated that they really needed such materials, while 28 students or 24.3% stated 

that they sometimes needed them. This result deliberate vocational student’s expectation of English 

learning to be connected with situations they may face outside the classroom, especially in their 

workplan career. Students also showed an explanation that is the material should be easy to 

understand. There are 72 students or 62.6% who considered very important, and 43 students or 

37.4% considered them quite important. This finding assumption that digital learning materials 

should not only be attractive in form but also present instructions, examples, and language 

explanations in a clear and accessible to access. 

The item about exercises such quizzes or any tasks also showed a high need. 78 students or 

67.8% stated that they really needed practice activities in digital materials. Another 36 students or 

31.3% said that they sometimes needed them, while only 1 student or 0.9% stated that such activities 

were not needed. This result is important because the perception findings showed that English skill 

improvement was still moderate in vocational high school. Practice activities may help digital 

materials to get clear explanation and support more active language in use. The final needs item 

related to future career preparation. 86 students or 74.8% considered this very important, while 29 

students or 25.2% considered it quite important. This result shows that students expected that digital 

English materials can help them prepare for future workplan. Therefore, digital materials should 

include vocabulary, tasks, and examples that reflect students' vocational fields and future career 

plan. 

 

Discussion 

Discussion of Finding Students' Needs for Digital Learning Materials 

The first finding revealed that most students regarded digital learning materials useful in learning 

English material. The data indicated that63 students or 54.8% said the digital materials helped them 

a lot in understanding English in lessons.Moreover,72 students or 62.6% said it was very effective,81 

students or 70.4% said it motivated them, and68 students or 59.1% considered it as a great asset for 

them to study English. These findings imply most students did not look digital learning materials as 

an supplementary instrument but a support instrument to help learning them easier and efficient for 

vocational high school students. This finding supports Technology Acceptance Model's perceived 

usefulness formulated by Davis (1989) that any technology will be accepted to users if users believes 

it help to perform their task to them in effective. In this context of student's digital materials 

acceptance is demonstrated by positive student response on understanding, effectiveness, motivation 

and usefulness. 
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Therefore, it can concluded digital learning materials were very useful since they providing 

students access towards a wide variety of explanations, explanations, examples, movies, e-books, 

online platform, and exercise and activities that were effective in supporting the learning of English. 

For the case of Vocational high school students it provided easy access information since language 

learning required precise and adequate example of instruction, expression, and information 

The strongest positive response about motivation appeared in the item. This suggests that 

digital learning materials which make English learning more interesting for students. Digital 

materials may attract students because they are closer to their daily learning habits and can include 

visual, audiovisual, and interactive elements. Students may feel more engaged when learning 

materials are presented through videos, online quizzes, digital slides, or platforms that can be 

accessed through their own devices individually. This finding supports the view of learning materials 

should not only present a content but also encourage learners to become involved in the learning 

process (Tomlinson, 2011). This moderate result indicates that English skill improvement requires 

more than access to digital materials, improvement in context of the material. Students need 

opportunities to practice, receive feedback, repeat language use, and apply English in meaningful 

situations that linier to their major. Digital materials help students understand vocabulary or 

complete tasks, but stronger skill development requires activities that involve active language use. 

Therefore, the usefulness of digital learning materials should be strengthened by adding practice-

based tasks, contextual exercises, short quizzes, guided feedback, and activities that encourage 

students to use English for communication rather than only read or watch the content, it is not 

interest for the student. 

The students' learning environment also supports the interpretation of perceived usefulness. 

Most students used smartphones as their main learning devices, with 112 students or 97.4% 

choosing smartphones, while only 3 students or 2.6% used laptops. Most students also reported that 

they have good internet access, but 9 students or 7.8% still had limited access. These conditions 

show that digital materials are useful only when they are accessible to open the material. Materials 

that are too large size, difficult to open on smartphones that not up to date, or dependent on stable 

internet connection reduce the usefulness by students. Therefore, digital English materials should be 

designed in mobile friendly, with readable layout, short videos, simple links, downloadable files, and 

low-data learning resources. Based on the first finding described, digital learning materials have a 

positive role in supporting vocational students' English learning. The materials help students 

understand lessons, increase motivation, and support the learning process through digital English 

learning material. Nevertheless, their role still needs to be improved especially in relation to English 

skill development. This means that digital learning materials should not only attractive and 

accessible, but also pedagogically organized to support vocational students practice, interaction, and 

meaningful language use. 

 

Discussion of Finding Students' Needs for Digital Learning Materials 

The second finding in this discussion section shows that students needed digital learning materials 

that were relevant to their vocational learning context. The strongest need found in the item about 

materials that match students' majors. With total of 90 students or 78.3% considered this very 

important. This result indicates that students expected English digital learning materials to be 

connected with their fields of study, not only with general English topics like other senior high 

school. Since the respondents came from Culinary Arts, Software Engineering, Fashion Design, and 

Visual Communication Design, their English learning needs were also different according to their 

vocational major. 

This finding consists with English for Specific Purposes and needs analysis. Hutchinson and 

Waters (1987) explain that ESP should begin from learners' needs, especially the target situations in 

which learners will use the language in real life situation. In this study, the students' target needs 

appeared in their demand for English materials that related to their majors and future jobs. Culinary 

Arts students need material such as English for recipes, ingredients, menus, cooking procedures, and 

service communication. Software Engineering students need material such as English for technical 

instructions, application descriptions, programming terms, and digital communication. Fashion 

Design and Visual Communication Design students also need material English for product 

descriptions, portfolios, design concepts, presentations, and creative project communication. 

Students showed a strong need for materials related to real-life situations in their future jobs. 87 

students or 75.7% stated that they really needed such materials. This fact data shows that students 



Herlyna Cahya Ningrum & Sri Wahyuni | ELT Forum 15 (Special Issue) (2026) 

52 

 

wanted English learning to be practical and connected to future workplace communication. This 

need as student wanted is relevant to contextual teaching and learning. Johnson (2002) states that 

learning becomes meaningful when students can connect what they lesson content with real-life 

situations. In vocational English learning, this means that digital materials should include 

conversation such as workplace dialogues, customer interaction, job-related vocabulary, procedural 

texts, product presentation, interview practice, and other situations that students may face in their 

future job careers. 

The need for clear explanation also appeared as an important finding in this finding. 72 

students or 62.6% considered clear and easy explanations very important. This result shows that 

students not only need materials that are relevant, but also materials that are understandable. Digital 

materials may become ineffective when explanations are too long or not supported by examples they 

expected. For vocational students, clear explanation is especially important because they need to 

connect English expressions with practical tasks as vocational students. Therefore, digital learning 

materials should contain simple instructions, clear examples, visual support, and step-by-step 

activities. The students' need for practice activities also strong choices. 78 students or 67.8% stated 

that they really needed practice activities, quizzes, or tasks. This finding explains the result of 

English skill improvement in the first finding was more moderate. Students may perceive digital 

materials as useful, but they still need more opportunities to practice. Learning materials should 

support learners through meaningful use of language, not only delivery some content (Tomlinson, 

2011).  

The data also show that 86 students or 74.8% considered digital materials for future career 

preparation being very important. This result strengthens the argument that vocational students need 

English materials that have practical value for their future career plan. Career oriented digital 

materials can help students prepare for job interviews, workplace communication, customer service, 

product explanation, report writing, make a CV, portfolio presentation, and professional interaction. 

This kind of material is important because vocational education aims to prepare students for 

employment and professional worker after graduate. The second finding shows that students' needs 

can be grouped into two main substances. The first category is the target needs, which include 

materials that match students' majors, real-life job situations, and career preparation. The second 

category is learning needs, which include clear explanations, practice activities, and accessible. 

These categories show that students in the fact need digital learning materials that are both relevant 

and learnable. Relevant materials help students see the connection between English and their 

vocational fields, while make a learnable materials help them understand and practice the language 

more effectively. 

The discussion of the second finding also shows the importance of designing digital materials 

based on students' actual conditions. Since most students used smartphones, the materials should fit 

on small screens. Since a small number of students had limited internet access, the materials should 

not contain a big size memory, and can downloaded to learn it when offline. Practical options 

include short PDF modules, compressed videos, simple online quizzes, downloadable worksheets, 

and offline-friendly tasks. These formats can make digital materials more inclusive for students with 

different accessible conditions. In sum, the second finding shows that students need digital learning 

materials that are based on their major, contextual, clear, practice oriented, accessible, and career 

related. These needs are connected one and other in the first finding. Students perceived digital 

learning materials as useful, but they expected the materials to become more specific to their 

vocational fields and more supportive of English skill material. Therefore, the improvement of 

digital English learning materials should focus not only on the use of technology, but also on the 

relevance, clarity, practice value, and career plan in the materials. 

 

CONCLUSION 

There are 2 conclusion in this research, the first conclusion is that vocational high school students 

had positive perceptions of the usefulness of digital learning materials in English learning. The 

closed-ended questionnaire data showed that 63 students or 54.8% stated that digital learning 

materials helped them a lot in understanding English lessons. In addition, 72 students or 62.6% 

considered the materials very effective, and 68 students or 59.1% considered the materials very 

useful. The strongest response appeared in motivation, where 81 students or 70.4% stated that digital 

learning materials made them more motivated to learn English. At the same time, the usefulness of 

digital learning materials still needs to be strengthened. The result on English skill improvement was 
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more moderate because 74 students or 64.3% stated that the materials improved their skills only a 

little. This means that digital learning materials help students to understand the lessons and feel 

more motivated, but they may not provide enough practice, feedback, and contextual tasks yet to 

improve English skills more strongly. Therefore, digital materials should not only present material. 

They should also guide students to use the digital material. 

The second conclusion is students need digital learning materials that were relevant to their 

vocational majors and future careers. The strongest need was for materials that match students' 

majors, 90 students or 78.3% considering this very important. Students also needed real life and job 

materials oriented, clear explanations, practice activities such as exercises, quizzes, or tasks, and 

materials that help them prepare for future careers. These findings show vocational students need 

English digital materials that are practical, contextual, and connected to their plan future work. The 

findings also show that students' digital learning item should considered in developing materials. 

Most respondents, 112 students or 97.4%, used smartphones as their main learning devices. Most of 

them also had good internet access, but 9 students or 7.8% did not. Therefore, digital English 

materials for these students should be mobile friendly, easy to open, and not too dependent on high 

internet data. In sum, digital learning materials are useful for vocational English learning, but their 

quality depends on how well the material insist respond to students' learning conditions, vocational 

majors, and future job needs.  

four suggestions are proposed. First, developer of the material in Indonesia suggested to select 

and develop digital learning materials that are relevant to students' vocational majors. The materials 

should not only contain general English topics because they’re not senior high school student, for 

examples and tasks related to Culinary Arts, Software Engineering, Fashion Design, and Visual 

Communication Design. For example, Culinary Arts students can be given materials about recipes, 

food ingredients, menus, and restaurant service. Software Engineering students can be given 

materials about technical instructions, application features, and digital communication. Fashion 

Design and Visual Communication Design students can be given materials about product 

descriptions, software to illustrated their ideas which the step use English language, portfolios, 

presentations, and creative project explanations. 

Second, teachers are suggested to add more practice activities using digital learning materials. 

Since many students felt that digital materials improved their English skills only a little, the materials 

should include vocabulary exercises, short quizzes, reading tasks, listening activities, conversation 

dialog, short writing tasks, and contextual projects. These activities should simply understanding, 

Feedback should provide so that students know what they have done correctly and what still needs 

improvement. Third, the school is suggested to support the use of digital learning materials by 

providing stable internet access, in free way. Since most students use smartphones, but the accessible 

of the internet are low. The school can also support teachers through training or sharing sessions on 

how to design simple and clear digital English materials for vocational students. Fourth, students are 

asked to use digital learning materials actively. Students should not use digital materials only when 

they are asked to complete assignments. They can also use them to learn some materials and 

practice vocabulary which prepared their skill for future workplace communication. Students should 

also communicate their learning difficulties to teachers so that the materials can improved according 

to student needs. 

In addition, for future researchers are suggested to conduct further studies with a wider and 

more balanced number of respondents from each major, because many majors in some vocational 

high school. Future studies may also focus on developing digital English materials based on the 

needs found in this study, such as major specific vocabulary, real life workplace conversation, 

interactive exercises, and career preparation tasks such as curriculum vitae. Since this study used a 

closed-ended questionnaire in a qualitative survey design, future researchers may add open-ended 

questions, interviews, or classroom observation to obtain deeper explanations of students' responses, 

and can use quantitative research to make the data more capable. 
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