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Abstract
 

___________________________________________________________________ 
Students during lectures cannot be denied having academic demands and pressures. Kholidan & 

Alsa (2012) that the pressures and demands of lectures as a cause of stress or a source of student 

stressors. Another opinion states that one source of stress for students is the ambition to achieve and 

complete various academic tasks (Greenberg, 2004). The phenomenon of achievement motivation 

is often found among students, even though students need to maintain their level of academic 

motivation. Achievement motivation has an important role in achieving one's achievements. 

Achievement motivation is very important for individuals to be able to follow the learning process 

well (Nurazmi & Kurniawan, 2016). Resilience acts as a factor that influences achievement 

motivation (Mardiana et al., 2017). According to Connor & Davidson, students need certain 

abilities, one of which is resilience, an ability a person has to survive, overcome, and thrive in 

adversity (Yuliasih & Akmal, 2017). Students who have academic resilience are not easy to despair 

when experiencing academic difficulties. (Harahap et al., 2020).  This quantitative research involved 

201 UNNES Psychology students as samples taken using purposive sampling technique. The data 

of this study were obtained using the academic resilience scale (ARS-30) adapted by Kumalasari 

(2020), Motivated Strategies for Learning Questionaire Manual (MSLQM) adapted by Purwanto 

2014, and Student-Life Stess Inventory (SLSI) adapted by Putra (2018). The results of the analysis 

obtained F of 86.218 with a significance level of 0.000 (p < 0.05), so that the hypothesis that reads 

"there is a relationship between academic resilience and achievement motivation in students who 

experience academic stress" is accepted. 
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INTRODUCTION 

 

Students are learners who are enrolled in one type of higher education institution, including 

academic colleges, polytechnics, high schools, institutes, and universities (Hartaji, 2009). As a student, 

the main responsibility is to follow and complete academic activities during the study period in college 

on time (Hidayah, 2016). Students in higher education that while carrying out campus activities or 

lectures cannot be denied have new and different demands from previous educational experiences. 

These demands include students being required to be more independent in learning activities, higher 

analytical and critical thinking skills, and a different atmosphere and competition in lectures. While 

the pressure experienced by students, namely the competition to get a high GPA (Grade Point 

Average), academic load, a freer environment, and other pressures outside of lectures or learning. 

 All the demands and burdens experienced or felt by students according to Kholidan & Alsa 

(2012) that the pressure and demands of lectures as a cause of stress or a source of stressor for students. 

In research conducted on students of the Faculty of Psychology, Muhammadiyah University of 

Surakarta, the stress experienced by students is due to many academic demands, such as the 

requirements for taking practicum courses that must meet the criteria or procedures of both other 

courses as prerequisites for taking practicum courses and the order of taking practicum courses, 

welfare subjects, the number of assignments that must be done, finding practicum subjects, 

competition in achieving a high GPA, end-of-semester exams, and other demands. (Antara et al., 

2017).  

 Another opinion states that one of the sources of stress experienced by students is the ambition 

to achieve and complete various academic tasks (Greenberg, 2004). One of the factors causing 

academic stress according to Sarafino and Smith (2011) is individual self-factor, namely the 

assessment of opposing motivational abilities. Research has proven that if students' achievement 

motivation is low, the level of academic stress experienced will be high (Mulya & Indrawati, 2017). 

The phenomenon of achievement motivation is often found among students, even though students 

need to maintain their level of academic motivation. This is because achievement motivation has a 

significant role in achieving one's achievements. Achievement motivation is very important for 

individuals to be able to follow the learning process well (Nurazmi & Kurniawan, 2016). 

 Achievement motivation is a factor that encourages a person to achieve goals or achieve 

something desired in order to achieve success (Mayangsari, 2013). The impact of low achievement 

motivation owned by students is that they have characteristics such as lack of enthusiasm and lack of 

self-confidence, lack of personal responsibility at work, work without having clear plans and goals, 

feel hesitant in making decisions, and often take actions that are inconsistent with the goals that have 

been set McClelland (1961). In a study conducted by Mc Cormik and Carrol on students in Saint 

Louis, found that 30% of first-year students failed to continue to the next level, and 50% of students 

did not successfully complete their studies in college. One of the factors that cause this is the low 

achievement motivation in these students (Rochimah & Suryadi, 2018).  

 Another negative impact according to the research data found, as many as 65.71% of 

respondents showed a low level of achievement motivation. From these data, it can be concluded that 

individuals with low achievement motivation tend to have a lack of sense of responsibility for tasks, 

lack of persistence in completing coursework, lack of effort in achieving goals, dislike competition in 

class, avoid challenges or competition, do not want to receive feedback related to their learning 

outcomes, and are reluctant to face problems with high risks (Firdania & Eryani, 2022).  

In addition, the results of research by Firadania & Eryani (2022) also state that students who 

have low achievement motivation will experience academic stress. 

 There are various factors both internal and external that can affect a person's achievement 

motivation. According to McClelland (1987), achievement motivation is influenced by intrinsic 
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factors and extrinsic factors. Intrinsic factors are factors that come from within the individual himself. 

One of the factors that can trigger achievement motivation is the presence of academic resilience. This 

is supported by Nasution's (2017) statement that individuals who grow and are raised in a supportive 

environment, encourage independence, responsibility, and courage in decision making will form a 

strong mentality and attitude. Research conducted by Mardiana, et al (2017) supports the role of 

resilience as a factor influencing achievement motivation. In the study, a significant positive 

relationship was found between resilience and achievement motivation.  

 According to Connor and Davidson, students need certain abilities, one of which is resilience, 

which is an ability that a person has to survive, overcome, and even develop in the difficulties faced 

(Yuliasih & Akmal, 2017). Students who have good academic resilience are not easy to despair when 

experiencing difficulties in academics. Because students can think positively, are always optimistic, 

and have the ability to overcome problems (Harahap et al., 2020). Students who have academic 

resilience are students who are able or successful in overcoming various kinds of challenges or risks in 

studies or lectures in various adaptive ways, and can divide time and burden between academic 

demands and other social demands.  

 Having good academic resilience describes how students deal with various kinds of negative 

experiences that are obtained, which provide pressure or that can hinder during the learning or 

academic process, so that students succeed in meeting academic demands well (Hendriani, 2017). The 

impact of having academic resilience owned by students is that students can adapt positively to the 

difficulties, academic obstacles, and obstacles encountered. Students will face the problems 

experienced with the strengths and weaknesses they have by restoring the psychological condition of 

students (Boatman, 2014). Another positive impact is that students who have academic resilience can 

overcome problems in their lives. Students can make quick decisions even in difficult conditions. In 

addition, students also have the ability to turn problems into a challenge, failure into a success (Reivich 

& Shatte, 2002). Based on the descriptions and phenomena above, it encourages researchers to 

conduct research with the title "The Relationship between Academic Resilience and Achievement 

Motivation in Students Experiencing Academic Stress". 

 The purpose of this study is to determine how the relationship between academic resilience 

and achievement motivation on student academic stress, how the relationship between academic 

resilience and student academic stress, how the relationship between achievement motivation and 

student academic stress. The benefits of this research are expected to provide theoretical benefits, 

which are beneficial for the development of psychological theories, contribution of ideas in enriching 

insights and literacy about academic resilience, achievement motivation, and academic stress in 

students and as reference material for further research, especially those related to educational 

psychology and the benefits of this research. especially those related to educational psychology and 

practical benefits, which are useful to be one of the references in developing student achievement 

motivation, being literature or reading that can help students in increasing knowledge about academic 

resilience, achievement motivation, and academic stress, being a reference for students to create 

strategies and self-development in increasing academic resilience and achievement motivation, being 

an evaluation and reference material for students in studying relevant issues in the field of educational 

psychology. 

 

METHODS 

 

This study uses a quantitative research approach. The dependent variable in this study is 

achievement motivation or the drive individuals have to achieve success in the academic field and the 

drive to make changes in learning behaviour. While there are two independent variables in this study, 

namely academic resilience or the ability of individuals to face and rise in the face of all problems or 
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demands that are being faced in the academic field. The instruments used in this study were obtained 

through the academic stress scale, academic resilience and achievement motivation which researchers 

adopted from previous researchers. This quantitative research involved 201 Semarang State University 

Psychology students who experienced academic stress as a sample using purposive sampling technique. 

The data analysis method in this study used simple linear regression analysis using the SPSS 21 data 

processing programme. 

 

RESULT AND DISCUSSION 

The subjects in this study were Psychology students of Semarang State University. The sample 

recap based on the distribution of subjects can be seen in the following table: 

Table 1. Description of the distribution of research subjects 

Variable Academic Stress 

Category 

Total Precentage 

Psychology State 

University 

Medium 167 26,6 % 

High 34 34 % 

 

 

Total 201 100 % 

   

 

Table 2. Hypothesis test results 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 

Regression 3116,175 1 3116,175 86,218 ,000b 

Residual 7192,422 199 36,143   

Total 10308,597 200    

a. Dependent Variable: Motivasi Berprestasi 

b. Predictors: (Constant), Resiliensi Akademik 

 

 The purpose of this study was to determine the influence between academic resilience and 

achievement motivation in students who experience academic stress in Psychology students of 

Semarang State University. Based on the results of hypothesis testing, it is known that the F value is 

86.218 with sig. 0,000. In addition, it is also known that the R square is 0.302. With this, the hypothesis 

that reads "there is an influence between academic resilience and achievement motivation in students 

who experience academic stress" can be accepted. 

 Based on the results of the analysis, it is known that the regression equation Y = 21.990 + 

0.299X has a constant value of 21.990 which means that the consistent value of the participation 

variable or achievement motivation is 21.990. The significance value of X is 0.000. The p value <0.05 

proves that there is an influence between variables, which means that there is an influence of academic 

resilience on achievement motivation.  

 Furthermore, the regression coefficient value of X of 0.550 shows that if academic resilience 

increases by 1 point, it will cause an increase in the value of achievement motivation. The coefficient 

is positive, so it can be said that the direction of the relationship between academic resilience and 

achievement motivation is positive, namely if academic resilience increases, then achievement 

motivation will increase or be high. Therefore, it can be concluded that the hypothesis "there is a 

significant influence between academic resilience and achievement motivation" can be accepted. This 

means that academic resilience has a positive effect on achievement motivation. 
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 Based on hypothesis testing, the results show that the research hypothesis which reads "there 

is a relationship between academic resilience and achievement motivation in students who experience 

academic stress" can be accepted. The hypothesis test shows the influence between academic resilience 

on achievement motivation. That is, these results indicate that the independent variable (academic 

resilience) has an effect on the dependent variable (achievement motivation). 

 Academic resilience is one of the many variables associated with achievement motivation. 

Achievement motivation among students has been widely researched. The phenomenon of 

achievement motivation is often found among students, even though students need to maintain their 

level of academic motivation. This is because achievement motivation has a significant role in 

achieving one's achievements. Achievement motivation is very important for individuals to be able to 

follow the learning process well (Nurazmi & Kurniawan, 2016). Achievement motivation is a factor 

that encourages a person to achieve goals or achieve something desired in order to achieve success 

(Mayangsari, 2013). 

 According to McClelland (1987), achievement motivation is influenced by intrinsic factors 

and extrinsic factors. Intrinsic factors are factors that come from within the individual himself. Factors 

from within and outside the individual can affect achievement motivation. Resilience has an 

important role in the emergence of achievement motivation. This is supported by Nasution's (2017) 

statement that individuals who are raised in a supportive environment, encourage independence, 

responsibility, and courage in making decisions will develop mental toughness and a strong attitude. 

Previous research by Mardiana et al. (2017) stated that there is a significant positive relationship 

between resilience and achievement motivation.  

 In addition, research conducted by Wijayanti, Fitriana, & Ajie (2021) conducted on student 

athletes in Semarang showed that there was a significant positive relationship between resilience and 

achievement motivation. Academic resilience in students who have made students not easy to despair 

when experiencing difficulties in academics. Because students can think positively, are always 

optimistic, and have the ability to overcome problems (Harahap et al., 2020). Having good academic 

resilience describes how students deal with various kinds of negative experiences that are obtained, 

which provide pressure or which can hinder during the learning or academic process, so that students 

succeed in meeting academic demands well (Hendriani, 2017). 

 This is in line with the opinion of Schunk, Pintrich, & Meece (2008) that one of the indicators 

that students have achievement motivation is having an attitude of persistance or toughness in trying. 

This shows that individuals have the willingness to continue trying to do the tasks they have until they 

successfully complete them. The resilience of individuals in trying can be seen easily when doing tasks 

and finding difficulties in the process of doing them. Individuals who have high persistence will have 

tenacity in doing their tasks until completion despite facing difficulties.  

 In addition, according to Schunk, Pintrich, & Meece (2008), one of the indicators that 

students have achievement motivation in the academic environment is Effort or exertion, individuals 

have a tendency or willingness to exert various kinds of strategies or ways that can be taken to achieve 

the expected goals. Achievement motivation behaviour in this indicator is described by the amount of 

effort shown by individuals that will lead them to achieve the goals or achievements they want to 

achieve. The effort shown is physical, cognitive, and metacognitive effort. This strengthens the 

opinion that academic resilience can lead to student achievement motivation. This can be explained 

that students who have academic resilience also have the ability to turn problems into a challenge, 

failure into a success (Reivich & Shatte, 2002). 

 Based on the explanation above, it is concluded that there is an influence of academic 

resilience on achievement motivation. This can help Psychology students of Semarang State 

University in fostering or increasing achievement motivation by having the ability of academic 

resilience. The results of the analysis can be used to evaluate and develop academic resilience and 
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achievement motivation in students in accordance with the guidelines on the respective relationship 

levels of academic resilience to achievement motivation in this study. 

 An overview of academic stress, academic resilience, and achievement motivation of 

Psychology students at Semarang State University can be seen in the following table: 

 

Table 3. Categorisation of Research Subjects Based on Mean and Standard Deviation 

(N=244) 

Variables M SD Category Interval score f % 

Achievement 

Motivation 

55,04 7,179 Low X < 33,4 1 0,5% 

   Medium 33,4 ≤ X < 66,6 194 96,5% 

   High 66,6 ≤ X 6 3% 

Academic Resilience 110,52 13,198 Low X < 64 0 0% 

   Medium 64 ≤ X < 104 49 24,4% 

   High 104 ≤ X 152 75,6% 

 

 Based on table 3 above, it is known that the achievement motivation of Psychology students 

of Semarang State University from a total of 201 participants, the data obtained with details as many 

as 1 student is in the low category (0.5%), and as many as 194 students are in the medium category 

(96.5%), and as many as 6 students are in the high category (3%). In the results of descriptive statistics, 

a theoretical mean of 50 was obtained.  

 Achievement motivation is the desire a person has to complete something in achieving 

standards of success and to make an effort with the aim of achieving success. Achievement motivation 

of students in this study was measured using the Motivated Strategies for Learning Questionaire Manual 

(MSLQM) scale adopted from Purwanto (2020) scale adapted by Schunk, Pintrich, & Meece (2008). 

This descriptive analysis was conducted to determine the tendency of the dynamics of achievement 

motivation of Psychology students at Semarang State University.  

 This motivation is the driving force that helps a person achieve the best achievement. 

Therefore, Psychology students at Semarang State University are known to have the behaviour to 

exert all their efforts to achieve success in achieving their goals for achievement. This is corroborated 

by the opinion that achievement motivation is a factor that encourages a person to achieve goals or 

achieve something desired in order to achieve success (Mayangsari, 2013). In addition, Santrock 

(2003) explains that achievement motivation is an individual's desire to complete something in 

achieving a standard of success and to make an effort with the aim of achieving success or success. 

 Based on table 3, it can be seen that the academic resilience of Psychology students of 

Semarang State University from a total of 201 participants, the data obtained with details as many as 

49 students are in the moderate category (24.4%), and as many as 152 students are in the high category 

(75.6%). In the results of descriptive statistics, the theoretical mean of 84 was obtained.  

 When viewed in table 4.6, the mean value is included in the moderate category which is in 

the score interval 104 < X. Thus, it can be concluded that the academic resilience of Psychology 

students of Semarang State University is in the high category. The description of academic resilience 

of Psychology students at Semarang State University. Academic resilience is an individual's ability to 

face challenges, difficulties, changes, and as coping that individuals have. Some of these challenges 

such as academic demands, academic task load, competition or competition in achieving academic 

achievement, and decreased involvement in lectures. Student academic resilience in this study was 

measured using the Academic Resilience Scale (ARS-30) from Cassidy (2016) which was adapted by 

Kumalasari (2020). This descriptive analysis was conducted to determine the tendency of academic 

resilience dynamics of Psychology students at Semarang State University. 
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 This is strengthened by the opinion according to Garmezy, resilience is the power of recovery 

or control that allows a person to return to adaptation patterns as before experiencing extreme stress 

(Terzi, 2013). Connor & Davidson (2003) describe resilience as the ability to cope with stress and grow 

in the midst of life's difficulties through the process of adaptation. Therefore, Psychology students at 

Semarang State University are known to be able to control negative emotions and cope with stress 

well to face and solve problems and academic tasks they face. Academic resilience within the scope 

of higher education means an individual's ability to cope well and effectively with challenges, 

pressures, and difficulties within the academy. Academic resilience refers to a phenomenon described 

by the ability to achieve good results despite dealing with difficulties in adapting and dealing with 

dynamics academically (Martin & Marsh, 2006). 

 

CONCLUSION 

 

Based on the explanation that has been done on the results of this research, the following 

conclusions can be obtained: 

1. There is a significant influence between academic resilience and achievement motivation in 

Psychology students at Semarang State University. The effect of academic resilience on 

academic stress is positive, that is, if academic resilience increases, then achievement 

motivation will increase. 

2. The description of achievement motivation in Psychology students at Semarang State 

University is included in the moderate category. This is evidenced by the calculation of 

descriptive statistics where the empirical mean is obtained in the score interval representing 

the moderate category. 

3. The description of academic resilience in Psychology students at Semarang State University is 

included in the high category. This is evidenced by the calculation of descriptive statistics 

where the empirical mean is obtained in the score interval representing the high category. 

 

REFERENCES 

 

American College Health Association. (2013). American College Health Association- National College 

Health Assessment II: Reference Group  Executive Summary Fall  2013. Hanover, MD: 

American College Health  Association. 

 American Psychological Association. (2012). Building your resilience. American  Psychological 

Association 

Agolla, J.E, & Ongori, H. (2009). An Assessment of Academic Stress Among  Undergraduate Students. 

Academic journal, Educational Research amd  Review  Vol.4 (2), pp 063-067.  

Antara, H., With, R., At, S., Faculty, M., University, P., Surakarta, M.,  Widyawati, R. P., Psychology, P. 

S., Psychology, F., & Surakarta, U. M. (2017). 

Atkinson, J.W. (1958). Motives in Fantasy, Action and Society: A Method of  Assessment  and 

Study. Princeton, New York: Van Nostrand. 

Atkinson, et al. 2010. Introduction to Psychology. Jakarta: Erlangga. 

Azwar, S. (2012). Research Methods. Yogyakarta: Student Library. 

Azwar, S. (2019). Reliability and Validity (4th edition). Yogyakarta: Student Library. 

Azzahra, F. (2017). The Effect of Resilience on Psychological Distress in  Students. Journal  Applied Science, 

05(01), 1-27. 

Barseli, M., & Ifdil, I. (2017). The Concept of Student Academic Stress. Journal of Counselling  And 

 Education, 5(3), 143 

Baniani, P., & Davoodi, A. (2021). Predicting Academic Resilience based on  Metacognitive Beliefs and 

Achievement Motivation in High School  Students in Shiraz,  Iran. International Journal 

of Pediatrics, 9(6), 13765-13772. 



 

Muhammad Nafitianto / Educational Psychology Journal 13 (1) (2024) 

40 

Baste, V. S., & Gadkari, J. V. (2014). Study of stress, self-esteem and depression  in medical 

 students and effect of music on perceived stress. Indian Journal  of Physiology and  Pharmacology, 

58(3), 296-299. 

Beale, J. (2020). Academic Resilience and its Importance in Education after Covid-. 19.  Eton Journal for 

Innovation and Research in Education, 4, 1-6. 

Boatman, M. (2014). Academically Resilient Minority Doctoral Students Who  Experienced Poverty and 

Parental Substance Abuse. In Walden  Dissertations and  Doctoral Studies. Walden University. 

Cassidy, S. (2015). Resilience building in students: The role of academic self- efficacy.  Frontiers in 

Psychology, 6(NOV), 1-14.  https://doi.org/10.3389/fpsyg.2015.01781  

Cassidy, S. (2016). The Academic Resilience Scale (ARS-30): A New  Multidimensional  Construct 

Measure. Frontiers in psychology, 7, 1787. 

Cherniss, C., & Goleman, D. (2001). The emotionally intelligent workplace. Sa Francisco:  Jossey-

Bass 

Connor, K. M. & Davidson, J. R. T. (2003). Development Of A New Resilience  Scale: The Connor 

Davidson Resilience Scale (CD-RISC). Depression and  Anxiety, 18, 76-82. 

Desmita. (2014).Psychology of Learner Development. Bandung: PT Remaha  Rosdakarya. 

Damanik, R. (2020). Factors Affecting Achievement Motivation of  Students. Journal of Serunai 

Educational Administration, 9(1), 51-55. DOI:  https://doi.org/10.37755/jsap.v9i1.252 

Everal, Altrows, & Pauluson.2006. Creating a Future: A Study of Resilience in  Suicidal  Female 

Adolescents. Journal of Counselling & Development. Vol 84. 

Fauziah, A., & Widodo, P. B. (2022). The Relationship Between Resilience and  Motivation 

 Achievement in Student Athletes  Achievement Pathway in  Semarang. EMPATI Journal, 11(2), 

97-101. 

 Febriana, I., & Simanjuntak, E. (2021). Self Regulated Learning and Academic Stress  Academic Stress 

 in College Students. EXPERIENTIA: Journal of Psychology  Indonesia, 9(2), 144-153. 

Firdania, N., & Eryani, R. D. (2022, January). The Relationship between Academic Stress and 

 Motivation  Achievement of Students during Online Learning in the City of  Bandung. In 

Bandung  Conference Series: Psychology Science (Vol. 2, No.  1, pp. 582-589). 

Gadzella, B. M. & Masten, W. G. (2005). An analysis of the categories in the  student-life  stress 

inventory. Journal of psychology research Vol.1 No.1. 

Ginsburg. (2006). A  Parents Guide to Buliding Resilience in Children and  Teens.USA: American Academy of 

Pediatrics. 

Gizir, C. A. (2004). Academic factors contributing to the academic achievement of  eight grade students of 

proverity. Thesis. Istanbul: Department of Educational  Science of Middle East Technical University. 

 Govaerst, S & Gregoire, J. (2004). Stressful Academic Situations. A Study on  Appraisil 

 Variables in Adolescence. British Journal of Clinical Psychology 54 261-271. 

Greenberg, J. I. (2004). Comprehensive stress management (8th Ed.). New York:  MC Graw Hill, Higher 

Education. 

Grotberg, E. (2003). Tapping Tour Inner Strength. How To Find The Resilience to  Deal With Anything. 

Oakland: New Harbinger Publications, Inc. 

Hamzah, B., & Hamzah, R. (2020). Factors associated with the level of  academic stress in stikes graha 

medika students. Indonesian Journal  for Health  Sciences, 4(2), 59-67. 

Harahap, A. C. P., Harahap, S. R., & Harahap, D. P. (2020). An Overview of Resilience  Academic 

 Students during the Covid-19 Pandemic. Journal of Education  And Counselling, 10, 240- 246. 

Hartaji, R. D. A (2009). Achievement motivation in students who study  with  parents' choice of major. 

Thesis (unpublished). Depok:  Gunadarma University. 

Hendriani, W. (2017). Positive Adaptation in Academic Resilience of Doctoral Students.  Humanitas, 

14(2), 139. 

Hidayah, K. (2016). The effect of studying while working and learning activities on student achievement 

 learning achievement of university students. Thesis (unpublished). Malang: Malik State Islamic 

University  Ibrahim University. 

Hikmah, Y. 2014. The Effect of Eclectic Group Counselling Services in Reducing Stress in High Achievers. 

 Reducing Stress in Children with High Learning Achievement Class Students  Xi Sma Negeri 8 

 Medan Year  2014/2015 (Doctoral  dissertation, UNIMED). 

https://doi.org/10.3389/fpsyg.2015.01781
https://doi.org/10.37755/jsap.v9i1.252


 

Muhammad Nafitianto / Educational Psychology Journal 13 (1) (2024) 

41 

Holaday & McPhearson.(1997). Resilience and Servere Burn. Journal Of Counselling  & 

 Development. Vol 75. 

Hussain, I., & Thakur, N. (2019). Association between resilience, mindfulness and academic  stress among 

university students. International Journal of Research and Analytical  Reviews, 6(1), 316-319. 

Indriyani, S., & Handayani, N. S. (2019). Academic stress and achievement motivation  in students who 

work while studying. Journal of Psychology, 11(2), 153  -160. 

Kountul, Y. P., Kolibu, F. K., & Korompis, G. E. (2019). Factors that  Associated with Stress Levels in 

Students of the Faculty of Health  Sam Ratulangi University Manado. KESMAS, 7(5). 

Majrika, R. Y., & Widiasmara, N. (2018). The relationship between social support  with  academic stress 

in adolescents in Yogyakarta high school. Thesis (unpublished).  published).  Yogyakarta: 

Universitas Islam Indonesia. 

Maulana, Z. F. (2014). Differences in stress levels between first-year students  and year  second year 

students at the faculty of medicine, university of Lampung. Majority, 3(4),  154-162. 

Martin, A. J., & Marsh, H. W (2003). Academic Resilience and The Four Cs:  Confidence, Control, 

Composure, and Commitment,  and  Commitment. 

Martin, A. and Marsh, H. (2006). Academic resilience and its psychological and  educational 

 correlates: A construct validity approach. Psychology in the  Schools, 43(3), 267-281. 

Mathur, R., & Sharma, R. (2015). Academic stress in relation with optimism and  resilience. 

 International Research Journal of Interdisciplinary &  Multidisciplinary Studies  (IRJIMS) A 

Peer-Reviewed Monthly Research  Journal, 1(7), 129-134. 

Mayangsari, M. D. (2005). The relationship of other acceptance that may be able to  increase his motivation 

Parents With Independence. Thesis, not  Besides  parental acceptance. published. Yogyakarta: 

Faculty of  Psychology UGM. 

Mardiana, T., Chairilsyah, D., & Risma, D. (2017). The relationship between self resilience  with 

achievement motivation of PG Paud students class of 2015, Faculty of  Faculty of Teacher 

Training  and Education Sciences Riau University. Online Journal of Students  Faculty of 

Teacher Training  and Education Sciences Riau University, 4(2), 1-13. 

McClelland, D.C. 1987. Human Motivation. New York: The Press Syndicate of  The  University of 

Chambridge. 

Mulya, H., & Indrawati, E. (2016). The Relationship Between Achievement Motivation and  Academic Stress 

in First Year Students of the Faculty of Psychology  University  Diponegoro Semarang. 

Empathy, 5(2), 296-302. 

Mulya, H. A., & Indrawati, E. S. (2017). The relationship between achievement motivation  with 

 academic stress in first year students of the Faculty of  Psychology University  Diponegoro 

University Semarang. Journal of Empathy, 5(2), 296- 302. 

Morales, E. E. (2010). Linking Strengths: Identifying and Exploring Protective  Factors  Clusters in 

Academically Resilient Low-Socioeconomic Urban  Students of Colour. Roeper  Review, 32(1), 

164-175. 

Nakalema, G., & Ssenyonga, J. (2014). Gladys Nakalema Joseph Ssenyonga  Mbarara  University 

ofScience and Technology, Uganda. African Journal of  Teacher  Education, 3(3), 1-21. 

https://doi.org/10.21083/ajote.v3i3.2762 

Narulita, A. 2011. "The Relationship between Self-Adjustment, Achievement Motivation with  Stress 

 Academic Stress of Bandung Overseas Students". Scientific Paper  State University   Malang: 

Malang. 

Nasution, S. I. (2017). Analysing the factors that influence achievement motivation  achievement 

 students of the Islamic education management study programme at the faculty of tarbiyah 

 anduruan UIN  Raden Intan Lampung. Al-Idarah: Journal of Education  Islam, 7(2), 39-

54. 

Nevid, J.S., Rathus, S.A., & Greene, B. (2005). Abnormal psychology volume 1  Translation. 

 Jakarta: Erlangga. 

Nurazmi, R., Kurniawan, K. (2016). Improving low achievement motivation  through  behavioural 

counselling self-management techniques. Indonesian Journal of  Guidance and  Counselling: 

Theory and Application, 5(4), 27-32. 

https://doi.org/10.21083/ajote.v3i3.2762


 

Muhammad Nafitianto / Educational Psychology Journal 13 (1) (2024) 

42 

Pfeiffer Denise. (2001). Academic and Environmental Stress Among Undergraduate  and  Graduate 

College Students: A Literature Review. research Paper Submitted  in Partial  Fulfillment of 

the Requiremets for the Master of Science Degree With a Major in  Guidance and Counselling-Mental 

Health. 

Priyoto, 2014. Stress Management Concepts.Yogyakarta: Nuha Medica. 

Purwanto, E. (2016). Quantitative Research Methodology. Yogyakarta: Library  Student Library. 

Ramadhani, B. S. (2020). The Relationship Between Resilient Personality (Hardiness) And  Achievement 

Motivation with Academic Stress in College Students. (Doctoral  dissertation, Universitas Mercu 

Buana Yogyakarta). 

Rahayu, E. W., & Djabbar, M. E. (2019). The role of resilience on academic stress  high school students. 

Manuscript of Proceedings of the XI IPPI National Meeting (September), 20-21. 

Reivich, K., & Shatte, A. (2002). The Resilience Factor. 7 Essential Skills  Overcoming Life's Inevitable 

Obstacles. New York: Random House, Inc. 

Reivich K, Shatte A. (2002). The resilience factor; 7 essential skills for overcoming  life's inevitable obstacles. 

1st ed. New York: Broadway Books. 

Richardson, G. E. (2002). The Metatheory of Resilience and Resiliency. Journal of  Clinical Psychology, 

58(3), 307-321. 

Rinawati, F., & Sucipto, S. (2019). Analysis of Factors Affecting  Stress and Student Motivation. Journal of 

Mental Nursing (JKJ):  Association of Nurses  National Nurses Association of Indonesia, 

7(1), 95-100. 

Rochimah, N., & Suryadi, S. (2018). The Effect of Achievement Motivation and  Self-Confidence 

 Towards Student Self-Study. El Banar: Journal of Education and  Teaching, 1(1), 7-12. 

Roellyana, S., & Listiyandini, R. A. (2016). The role of optimism on academic resilience  academic 

resilience in final year students working on their thesis.  Proceedings  National Conference of 

Young Researchers in Indonesian Psychology, 1(1), 29-37. 37. 

Rosyidah, I., Efendi, A. R., Arfah, M. A., Jasman, P. A., & Pratami, N. (2020).  Overview of  Level 

of Academic Stress of Nursing Science Study Programme Students Faculty of Nursing  Nursing Unhas. 

Abdi Journal, 2(1), 33-39. 

Rumiani. (2006). Academic procrastination in terms of achievement motivation and stress.  students. Undip 

Journal of Psychology, 3 (2), 37-48. 

Saam, P.D.Z. & Wahyuni, S., 2012. Psychology. Jakarta: PT RajaGrafindo Persada. 

Samsu. (2021). Research Methods: Theory and Application of Qualitative Research,  Quantitative,  Mix 

Methods, and Research & Development (Rusmini, Ed.).  Jambi: PUSAKA JAMBI. 

Sarafino, P. (1994). Health Psychology, Biopsychology Social Interactions. 2nd.  

  Edition. Singapore:  John Wiley & Sons. Inc. 

Sarafino, E. P. & Smith, T. W. (2011). Health Psychology, 7th editions. New York;  Jhony Wiley & Sons, Inc. 

Sarafino, E. P., & Smith, T. W. (2014). Health psychology biopsychosocial  interactions. america: Wiley. 

Sary, Y.N.E., 2015. Textbook of educational psychology. Yogyakarta: Parama  Publishing. 

Schunk, D.h., Pintrich, P.R., & Meece, J.L. 2008. Motivation in Education, Theory,  Research, and 

Applications. Third Edition. New Jersey: Pearson Education,  Inc. 

Schunk, D. H., & Usher, E. L. (2012). Social Cognitive Theory and Motivation. In  R.  M. Ryan (Ed.), 

The Oxford Handbook of Human Motivation (pp. 13-27).  New York:  Oxford University Press, 

Inc. 

Septiana, N. Z. (2021). The relationship between academic stress and academic resilience of elementary school 

students during the covid-19 pandemic.  during the covid-19 pandemic. SITTAH: Journal of 

Primary Education, 2(1), 49-64. 

Septiani, T., & Fitria, N. (2016). The relationship between resilience and stress in  students  official high 

school students. Journal of Psychology Research, 7(2), 59- 76. 

Setiawati, O. R., Alamsyah, R. T., Sani, N., & Anggraini, M. (2022). Relationship  Stress  With Learning 

Motivation in Students of the Faculty of  Medicine  Malahayati University Class of 

2019. Journal  Tambusai Health, 3 (2),  26- 33. 

Sinaga, M. A. J. 2015. Academic Stress among Kindergarten Children Who  Receive  Reading 

Instruction and Non-teaching  Reading (Doctoral dissertation,  Psychology Study Programme 

FPSI-UKSW). 



 

Muhammad Nafitianto / Educational Psychology Journal 13 (1) (2024) 

43 

Siregar, N. (2017). The relationship between achievement motivation and academic achievement in 

 students of the Faculty of Psychology, Prima Indonesia University. Journal of Diversita, 3(1), 40-46.

 46. 

Sugiono, S. (2015). Quantitative, qualitative, and r & d research methods. Bandung:  Alfabeta. 

Terzi, Ş. (2013). Secure Attachment Style, Coping with Stress and Resilience Among  University 

Students, 1(2), 97-109. 

Trigueros, R., Aguilar-Parra, J. M., Cangas, A. J., Bermejo, R., Ferrandiz, C., &  LOpez- Liria, R. (2019). 

Influence of emotional intelligence, motivation and  resilience on  academic performance 

and the adoption of healthy lifestyle habits among adolescents.  Environmental Research and Public 

Health, 16(2810). 

Utami, L. H. (2020). Gratitude and Student Academic Resilience. Nathiqiyyah:  Journal of Islamic 

Psychology, 3(1), 1-21. 

Wijayanti, R. K., Fitriana, S., & Ajie, G. R. (2021). The Relationship between Achievement Motivation 

 with Student Academic Resilience in Completing  Thesis. NIRWASITA:  Journal of 

Education and Learning, 1(3), 33-42. 

Wuthrich, V. M., Jagiello, T., & Azzi, V. (2020). Academic Stress in the Final Years of  School: A 

Systematic Literature Review. Child Psychiatry and  Human Development,  51(6), 986- 1015. 

Yang, M., & Stress, M. (2017). The Role of Wisdom and Knowledge on Resilience  In Students Experiencing 

Academic Stress. Intuition: Journal  Scientific Psychology,  9(2), 1-15. 

Yoga P. D. Kountul, Febi K. Kolibu, Grace E. C. Korompis. (2018). Factors  Factors Associated with 

Stress Levels in Students of the Faculty of Health  Sam Ratulangi University Manado. Journal 

of KESMAS. 

Zeidner, M. (1992).   Sources of Academic Stress.  The Case of First Year   Jewish and Arab College Students in 

Israel. Higher Education, Vol 24, No. 1. Pp. 25- 40. 

 


