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Abstract

This study explains the character education model in wayang kulit art for early childhood (5 to
6 years old) as one support to form their future personality. This study is based on an action
research approach to improve character quality to be better than before. The subjects are male
or female students following and understanding character education through wayang kulit. The
action method transforms adult puppet into children, concludes figures with positive character,
and is responsible for early childhood to be actively involved in education and wayang kulit.
The results show that positive character education, such as diligence, sincerity, firmness, help-
ful, determination, wiseness, humility, fairness, and friendliness, is found in human and animal
children characters named Punta, Sena, Juna, Pinten, Tangsen, Bledug, and Belo which follows the
child’s developmental level rapidly advancing towards the future, and it can be used in the early
childhood and kindergarten education environment nationally and internationally. Thus, much
support is needed from children’s educational institutions and wayang kulit arts, i.e., Kemdikb-
udristek (Ministry of Education, Culture, Research, and Technology of Indonesia), Kemen KPP-
PA (Ministry of Women Empowerment and Children Protection of Indonesia), SENAWANGI
(National Secretariat of wayang kulit of Indonesia), PEPADI (Association of Indonesian Wayang
Kulit), UNIMA, UNICEF, and UNESCO, to achieve a culture-based character education program.
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INTRODUCTION

Character education in early child-
hood can use a variety of media, one of
which is through wayang kulit arts such as
wayang kulit, beber, golek, klitik, orang, su-
ket, walisanga, sada, orang, youth, children,
Indonesia. This study takes the genre of
wayang kulit purwa and, in its research for-

mat development, uses wayang kaper. It is
a tiny form size that is more suitable for
children’s puppeteers, and it is in a box set
of 30 to 300 pieces.

Wayang is part of a culture born in
a local community with various elements
of local cultural wisdom in an area (Putra,
2021; Sulistiyani, 2020). Wayang is a tradi-
tional performance presented by puppe-
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teers using media such as puppets (Dwita-
yasa, 2020). Wayang is also a description of
the universe, consisting of humans, giants,
spirits, animals, vehicles, weapons, trees,
houses, fire, water, soil, air, weather, hous-
ehold equipment, writing instruments,
jewellery, and so on (Junaidi et al., 2018).
In addition, wayang represents an object,
a person’s name, a place of residence, and
all objectified forms (Hartati, 2019). A box
set of wayang kulit contains at least 150
pieces (Sajid, RM, 1981). Indonesian re-
searchers argue that wayang originates
from East Java. However, another opinion
from India says that wayang was brought
along with Hinduism (Macari et al., 2021;
Tilbrook et al., 2017). Wayang is present
in literary works, represented from life
through culture as outlined by the crea-
tors in their work (Hidayatullah & Bakhri,
2021). Therefore, wayang needs to be pre-
served, given the development of increa-
singly sophisticated media. The values of
wayang cannot be exchanged for anything
(Prahmana & Istiandaru, 2021).

Wayang consists of a community life
philosophy that plays a crucial role in re-
cording and remembering all events (Reid-
Searl et al., 2017; van der Hoeven et al,,
2021). Wayang describes the improvised
cultural form of a nation, especially Indo-
nesia, and constructs a culture that can be
readily accepted by today’s society (Prah-
mana & Istiandaru, 2021; Reid-Searl] et al.,
2017; van der Hoeven et al., 2021). Wayang
needs to be preserved by involving the
next generation, starting from early child-
hood. Wayang preservation can also be
achieved by developing and maintaining
the wayang’s authenticity as a culture to be-
come the wayang’s existence (Macari et al.,
2021; Tilbrook et al., 2017). Wayang also in-
fluences early childhood character educati-
on, a facility for making a child a qualified
individual (Winarti & Suryana, 2020). Va-
rious advantages of wayang: make it easier
for children to learn, provide more real
experiences, attract children’s attention,
and activate all senses (Devi & Maisaroh,
2017; Pebri, Tegeh, & Rahayu, 2017). Thus,
wayang can develop children’s ability to in-
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teract and communicate well (Halimah et
al., 2020; Rakoczy, 2022; Shambaugh et al.,
2016) through messages described in cos-
mology, character, and involvement.

The messages can vary, such as cha-
racter education, religiosity, nationalism,
and morals (Sahid et al., 2016), and as a
medium for character education or man-
ners through wayang kulit_and their per-
formances. So far, researchers’ study of
early childhood character education still
uses wayang media for traditions (padha-
langan), which is considered very good for
early childhood education. In addition to
having a moral message, it can improve
children’s imagination, social-emotional,
cognitive, and artistic skills in early child-
hood (Ulfa, 2018). A wayang model of the
Javanese superheroes encyclopaedia has
even been created for character recogniti-
on media for early childhood by featuring
the characters Anoman, Kumbakarna, Gatot-
kaca, Arjuna, Bima, and Antareja (Isnaini et
al., 2018). However, too many characters,
too mature/old figures, and the passive
involvement make them unsuitable for the
developmental conditions of children who
still have limited knowledge, are young,
and behave aggressively.

This study aims to complete previo-
us studies around the use of wayang kulit
as an educational medium for children
which paid little attention to the compati-
bility between educational materials and
teaching aids, thus ignoring their limited,
young, and aggressive abilities. Inflexible
traits require reducing the number to a
minimum; youthful characteristics are
displayed as childish characters and bold
features are carried out by active involve-
ment. This study is based on the argument
that wayang, as a source of noble character
education, is very potent and needs to be
appreciated by early childhood as a new
action, considering philosophy, character,
and involvement of children in implemen-
tation. It can answer the lack of charac-
ter education in early childhood with the
principles of Indonesian culture. Thus, the
research study will develop the potential
of wayang as a medium for early childhood
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character education.

On this subject, several definitions of
character education are described. Charac-
ter education is an education system that
instils specific character values in students
through components of knowledge, awa-
reness, willingness, and actions to apply
these values. Character education is close-
ly related to moral education, which aims
to continuously shape and train individual
abilities for self-improvement and a better
life (Junaidi, 2017). In this context, children
must be appropriately stimulated during
the golden age of their brain develop-
ment to determine their ability to develop
potential, carried out in a varied and fun
way (Latifah, 2020; Nuraeni et al., 2019).
Parents must understand the characteris-
tics of their children to determine whether
their children grow and develop optimally
(Harahap, 2021; Rihlah et al., 2020). Also,
parents must be able to listen to children
well, make strict rules, be good role mo-
dels, control emotions, and show affec-
tion and love for children to strengthen
their character (Diana et al., 2021; Agusti-
ni, 2021; Setiawan et al., 2020). In additi-
on to the role of parents, the character of
children is also influenced by the commu-
nity and environment where they live, and
it can be seen how children speak, dress,
and behave not much different from those
around their house (Hidaya & Aisna, 2020;
Kasmiati, 2019). Thus, a good environment
will form positive character and vice versa.
Early childhood education is a must (Na-
zula & Munastiwi, 2021; Prakoso, MA. et
al., 2020).

Strengthening the children’s charac-
ter can also be carried out through the wa-
yang model, demonstrating the existence
of life values that can be used as lessons
and experiences for children (Pandanwan-
gi & Nuryantiningsih, 2018; Wicaksono et
al., 2020). Children’s character education is
also a process that lasts a lifetime, as seen
from how they grow to become individu-
als with character (Rusli, 2020). Children’s
character education must pay attention
to three things: (1) to understand good
and evil, (2) to love for something good
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and hate evil deeds, and (3) to get used to
doing good anywhere and anytime (Dar-
ling-Churchill & Lippman, 2016).

Early childhood learning educati-
on methods can be done in various ways,
such as wayang performances, singing, and
so on (O'Keeffe & McNally, 2021). Ideally,
character education with wayang media
should start from the beginning, as instil-
ling character in early childhood is the
most critical process in forming a better
foundation for a child’s personality (Alan,
2021; Ardoin & Bowers, 2020). However,
it must be done in the right steps to mini-
mize the failure that can cause a poor im-
pact on the lives and morals of children in
the future (Lumaurridlo et al., 2021; Seow,
2018). Internalizing positive values needs
appropriate ways to achieve the intended
purpose properly.

A wayang performance method needs
to be formulated precisely so that early
childhood can readily appreciate it pro-
portionally. An action research design is
used to determine the most effective ways
and steps to make changes, conclusions,
and accountability (Sujarweni, 2014: 10).
Changes can be made by transforming the
philosophy of wayang models from adults/
elderly to children, concluding about the
characters and their positive characters,
and carrying out the responsibility through
active involvement in the early childhood
environment to achieve its goals. These
three strategic steps are executed to deliver
effective and efficient educational content.
This kind of model must have three ad-
vantages: (1) minimal: using few tools; (2)
young: presenting children’s figures and
characters; and (3) easy: children can per-
form it independently. Hence, it fits their
characters: limited centralization, egocen-
tric, and intense curiosity.

METHOD

This descriptive qualitative research
uses multiple sources such as informants,
text, and manuscripts. The informants
were kindergarten teachers and puppet
experts to obtain data verbally (by inter-
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view) about the character education mo-
del in wayang kulit. Literature data is used
to search for books that discuss character
education in wayang.

Observations were conducted to ob-
serve character education practices in wa-
yang kulit for early childhood education
at Taman Kanak-kanak Kuncup Harapan of
Panggungharjo in Sewon of Bantul of Yo-
gyakarta. The interview was conducted by
asking several questions about informant’s
opinions from Early Childhood Educati-
on/Kindergarten teachers and puppeteers.
Information from Kindergarten teachers
could obtain valid data about early child-
hood character education activities from
PAUD/TK teachers, while the existence of
the world of wayang and its development
was obtained from puppeteers and from
wayang kulit masters.

All of research data in the form of
literature search results, interview results
and observation results of educational
practices, were analyzed using thematic
and content analysis techniques.

RESULT AND DISCUSSION

The Cosmology of Character Education
through Wayang for Early Childhood Ed-
ucation (PAUD)

Character education for early child-
hood through wayang for PAUD (Ear-
ly Childhood Education) results from a
change in philosophy from the world of
adults to children. Soetarno believes that
most children do not appreciate the wa-
yang tradition because most of the plays
performed by puppeteers are for adults
(interview, 2022). The plays performed by
adult puppeteers have the themes of birth,
marriage, death, romance, revelation, batt-
le, coups, gambling, disguises, tests, coro-
nations, missions, and so on. It requires
many wayang kulit, at least 180 pieces. The
plays shown in wayang for PAUD have the
theme of learning and playing, so they only
need a smaller number of puppets, namely
as many as 30 pieces. These changes can be
seen in the following Figure 1.

Figure 1. Examples of traditional wayang kulit
with lots of equipment and large rooms (left),
and wayang model for PAUD with minimal
and narrow spaces (right)

(Source: Bayu AS, 2021)

Figure 1 shows many traditional
puppets that require a staging arena with
a minimum length of 1,200 cm and a mini-
mum height of 300 cm and a puppet sto-
rage box measuring 120 cm x 80 cm x 50
cm. The wayang for PAUD only requires
a staging area of 170 cm long and 100 cm
high and a storage box measuring 75 cm
x 60 cm x 25 cm. This minimal number of
wayang kulit impacts the efficiency of the
mind, place, and time, adapted to children
with limited thinking, small bodies (+ 118
cm height), and a fast 2-year study time. In
detail, the cosmology of wayang for PAUD
can be understood through the Table 1..

The Table 1 describes wayang for
PAUD regarding identity, age, expressi-
on, character, position, and form. Iden-
tity using young and adult names. Long
names with four syllables and above are
especially reduced to two to three syllab-
les. Age starts from children aged 1 to 8
years, adults from 27 to 50 years, and old
age from 75 years. Expression is childish,
mature, and old. There are 51 types of
characters consisting of 30 types of good
traits and 21 types of bad traits. The form
comprises 20 human beings, nine animals,
a tree, and a house. This data shows that
wayang for PAUD is dominated by the age
of children, both humans and animals, as
an illustration of the atmosphere of the
world of children.

Wayang Characterization as a Character
Reference

Character education using wayang
for PAUD media for early childhood fo-
cuses on five human and six animal child
figures, with 19 kinds of positive charac-
ters. The five human children were named
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Table 1. Name, age, expression, character, status, form
Name (yeeﬁfil d) Expression Character Status Form
Punta 7 childish diligent and sincere student human
Sena 6 childish firm and helpful student human
Juna 5 childish firm and diligent student human
Pinten 4 childish wise and humble student human
Tangsen 4 childish fair and friendly student human
Kurupat 8 childish reckless and greedy student human
Dursas 7 childish lazy and reckless student human
Durmag 6 childish arrogant and ignorant student human
Kartamar 5 childish arrogant and powerful student human
Traksa 4 childish stupid and dumb student human
Traksi 4 childish nosy and arrogant student human
Pandu 32 maturity  discipline and responsi- King human
bility
Kunti 27 maturity  diligent and compassion- Queen human
ate
Madrim 27 maturity firm and consistent Queen human
Destarat 35 maturity doubt and emotion duke human
Gendari 30 maturity envious and jealous Queen human
Semar 75 old patient, honest, and Head of a vil- human
brave lage
Gareng 50 maturity Humble and give in Head of hamlet human
Petruk 48 maturity sociable and brave Head of hamlet human
Bagong 45 maturity ignorant, honest, and ~ Head of hamlet human
brave
Bledug 9 childish strong and quiet Baby elephant animal
Wareng 6 childish strong and brave bull kid animal
Genjik 6 childish ~ reckless and destructive Wild boar animal
Gogor 7 childish cruel and savage Tiger cub animal
Beyong 1 childish jovial and agile Baby fish animal
Piyik 1 childish agile and obedient Little bird animal
Kompreng 6 childish nimble and docile deer animal
Kisi 3 childish lazy and greedy Baby snake animal
Belo 5 childish energetic and strong foal animal
Kayon 75 old leafy and shady Thorn and oc- tree and
cupancy house

(Source: Author’s compilation, 2022)

Punta, Sena, Juna, Pinten, and Tangsen,
while the six animal children were named
Bledug, Wareng, Belo, Beyong, Piyik, and
Kompreng. The nineteen characters in-
clude diligent, sincere, firm, helpful, deter-
mined, wise, humble, fair, friendly, strong,
quiet, brave, cheerful, agile, obedient,

docile, and energetic. The eleven charac-
ters and nineteen characters contrast with
the six child human characters and three
animal children, namely Kurupat, Dursas,
Durmag, Kartamar, Traksa, Traksi, Genjik,
Gogor, and Kisi, with 17 kinds of negative
characters, namely careless, greedy, lazy,
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reckless, arrogant, pretentious, ignorant,
dumbfounded, nosy, destroyer, cruel,
and savage. Visually, it can be understood
through the Figure 2.

¥
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Figure 2. Wayang for PAUD with Kurawa’s
children, from the left: Traksi, Traksa, Karta-
mar, Durmag, Dursas, Kurupati; and Pandawa’s

children, from the right: Tangsen, Pinten, Juna,
Punta, and Sena (Source: Junaidi, 2019)

From Figure 2, the characters of each
member of the two families (Kurawa and
Pandawa) can be visually recognized by
the colour of their facial expressions. The
majority of the Kurawa family members
are red, which symbolizes bad characters
(fierce, angry, impatient and the like). Whi-
le the faces of the Pandawa family mem-
bers are all brown according to the colour
of human skin in general, which indicates
that they have good human nature traits.
From the aspect of the size of the puppet’s
body, the majority of the Kurawa family
members are large, indicating greed and
laziness, while the Pandawa family mem-
bers tend to be thin, indicating concern
and simplicity.

Figure 3. Wayang hewan (animal) in children,
from the left: piyik, beyong, kisi, kompreng,
genjik, gogor, wareng, belo, and bledug (Source:
Junaidi, 2019)

Figures 2 and 3 show a visual of 20
wayang for PAUD as characters in a story
with their respective characters. Charac-
terizations can be broadly divided into
four groups: (1) groups of human children
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with good characters, (2) groups of human
children with evil characters, (3) groups of
animal children with good characters, and
(4) groups of animal children with evil cha-
racters. These figures and characters are
set in childhood stories of human children
and animals with good character, as in the
two narrative scenario examples below.
(1) In the morning, around 07.00, Punta,
Sena, Juna, Pinten, and Tangsen finished
showering and had breakfast. The five
of them discussed a trip to the zoo. They
sang the verses of Pancasila. After dis-
cussing and singing, they said goodbye
to their parents (Junaidi, 2019).
(2) In the zoo, two animal cages were
beside each other. Bledug’'s cage was
in the west, and Belo’s was in the east.
They were friends with each other’s voi-
ce communication. While eating, Belo
felt he was being fed too much grass, so
he called Bledug to take some with his
trunk. For Belo’s kindness, Bledug than-
ked him. Whenever Belo was in trouble,
Bledug was ready to help (Junaidi, 2019).
These two narrative scenarios talk
about the world of human and animal
children as positive characters regarding
the noble values of Pancasila, even speci-
fically practising peace and sharing God’s
gifts. Punta, Sena, Juna, Pinten, and Tang-
sen sang songs entitled Divinity, Huma-
nity, Unity, Wisdom, and Justice as the
characters of the five verses of Pancasila.
The story of Bledug and Belo being friends
with each other and paying attention to
their friends, even though they have dif-
ferent looks and voices, they can be good
friends. Thus, these characters of wayang
for PAUD can portray childish-themed
stories. Sujinem, a teacher at Taman Kanak-
kanak Kuncup Harapan of Panggungharjo of
Sewon of Bantul of Yogyakarta, expressed
her appreciation for the minimal number of
wayang kulit for PAU, childish expressions,
and simple forms for excellent character
education media. She said she would love
to share it with the parents as an artwork
title project to strengthen the profile of
Pancasila students (Interview, 2022).
This statement delivers a positive
response that character education for early
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childhood through wayang for PAUD is ex-
cellent and can even be used as a medium
for simple games at school. This positive
character education informs the parents of
students to show their children’s achieve-
ments, and they can produce works of art
to form a Pancasila student profile. With
this character education model, children
feel excited and can foster positive thinking
through learning and playing. Furthermo-
re, the school facilitated a set of wayang for
PAUD along with the stage and gamelan
equipment. Training activities are carried
out every day when entering school, and
performances on television, mass media
(JogjaTV), and radio (RRI Nusantara Yo-
gyakarta) are leading promotions for the
public to find new students. The imple-
mentation of positive characters in charac-
terizations, characters, and displays Table
2.

The Table 2 describes the positive
early childhood character education mo-
del: figures, characters, values, and views.
Human and animal children: Punta, Sena,
Permai, Pinten, Tangsen, Bledug, and Belo
have a calm, polite, gallant, dignified, re-
fined, agile, skilled, and energetic nature.
They deserve to convey the values of Di-
vinity, Humanity, Unity, Wisdom, Justice,
Diversity, and Sincerity, delivered through
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singing accompanied by gamelan slendro
and pelog, along with the lyrics ofaras
lendro, Keadilan, Bhinneka Tunggal Ika, and
Menangkal COVID-19.

Involvement of Children in Wayang Ku-
lit Roles

The character education model in
wayang kulit art involves the role of the te-
acher and students through playing, lear-
ning, and acting. As educators, teachers
teach five principal values that must be
appreciated in early childhood: (1) Divi-
nity, (2) Humanity, (3) Unity, (4) Wisdom,
and (5) Justice, which are translated into
diligent, sincere, firm, helpful, determin-
ed, wise, humble, fair, friendly, strong,
quiet, cheerful, agile, obedient, agile, do-
cile, and energetic, using 11 wayang cha-
racters: Punta, Sena, Juna, Pinten, Tangsen
as human children; Bledug, Wareng, Belo,
Kompreng, Beyong, and Piyik as animal
children. Students receive teaching using
wayang kulit through fun activities (play-
ing), increasing knowledge, skills, thin-
king, understanding, attitude, and ability
(learning), and demonstrating/ performing
(acting) using wayang media. Figure 4 are
examples of early childhood involvement
in character education using wayang me-
dia for PAUD.

Table 2. Name, Acting, Speaking, and Singing

Character Personality Value Performance
Punta persistent and sincere Divinity Singing a song called Ketuhanan
Slendro
Sena decisive and helpful humanity Singing a song called Kemanusiaan
Laras Pelog
Juna firm and diligent Unity Singing a song called Persatuan Laras
Slendro
Pinten wise and humble Wisdom  Singing a song called Kerakyatan Laras
Pelog
Tangsen fair and friendly Justice Singing a song called Keadilan Laras
Pelog
Bledug  calm, dignified, and gallant diversity Singing a song called Bhinneka Tunggal
Ika
Belo energetic and polite Sincerity  Singing a song called Menangkal CO-
VID-19-

(Source: Author’s compilation, 2022)
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: 4 & |
Figure 4. Early childhood involvement in
the character education model in wayang for

PAUD: playing in a school environment (left);

a team studying under the teachers’ guid-
ance (center); collective performance (right)

(Source: Bayu AS, 2019)

The children’s involvement inclu-
des the main props and supporters, i.e., as
wayang kulit players, and active, respon-
sible, and collective supporters of game-
lan musicians; Being active, i.e., diligently
practising performing the wayang, playing
gamelan instruments, and singing songs.
Responsible, i.e., carrying out their du-
ties as puppeteers, gamelan players, and
singers. Being collective, i.e., being in a
teamwork, playing and demonstrating it
collaboratively as the team of wayang for
PAUD. The children’s involvement in cha-
racter education through wayang can be
seen in Table 3.

Table 3 shows the early childhood
involvement in the character education
model, consisting of each child’s roles,
tasks, and positions. Children roles as
wayang kulit lead performers (dalang or
puppeteer) and supporting players (pen-
grawit or musician). The tasks are to give
speeches and puppets with wayang move-
ments, play musical instruments such as
gamelan kendang, saron, ketuk, and gong,
and sing to liven up the atmosphere of the
scene and the wayang characters. The po-
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sitions of the children are as the narrator
and wayang mover, players of saron, kethuk,
gong, and singers. Sujinem, a Taman Ka-
nak-kanak Kuncup Harapan kindergarten
teacher, has reported the following:

“Every day, they (students) never
leave the school without performing wa-
yang. They are surely thrilled. It is good
to know they have such spirits. I think of
developing their mind power through
playing saut-sautan (reciprocating rhymes)
using wayang for PAUD” (Interview, 2022).

This interview is the response of a
Kindergarten teacher to her students” acti-
vities in playing wayang kulit: first, they are
very active in doing it every day at school;
second, they love to play with wayang kulit;
third, they are assessed as very good and
seemed enthusiastic about playing wayang
kulit activities; fourth, this is a critical time
to develop children’s mind power through
reciprocating rhymes between wayang
characters. Active, happy, and enthusias-
tic mind power, as well as being skilled
at communication, result from children’s
positive involvement. Furthermore, pro-
grammed character education can be
achieved well and helps improve the qua-
lity of thoughts, speech, and actions.

The Cosmology of Character Education
Through Wayang for PAUD

Reducing wayang kulit is to adjust the
children’s learning period and their appli-
cation ability, namely learning with a short
time and limited experience to follow their

Table 3. Examples of the children’s involvement in the character education model through the

wayang for PAUD
Role Play Job Position
Wayang performer (lead Giving speech and wayang kulit narrator and mover
performer) movement (mayang) (pamayang)
Kendang player (sup- Playing gamelan kendang (ngendhang)  Playing kendang (pangend-
porter) hang)

Saron player (supporter)
Kethuk player (supporter)
Gong player (support)
Singer

Playing gamelan saron (nyaron)
Playing gamelan ketuk (ngethuk)
Playing gamelan gong (ngegong)

Singing for supporting the scenes and

Playing saron (panyaron)
Playing kethuk (pangethuk)
Playing gong (pangegong)
Singing (panembang)

characters of wayang (nembang)

(Source: author’s compilation, 2022)
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conditions that still have limited attention
(Khairi, 2018, p. 19). The education period
for early childhood is two years, shorter
than those at elementary school (six yea-
rs), junior high school (three years), senior
high school (three years), and college or
university (four years); the daily study is
three hours.

In addition, wayang is excluded
from the education curriculum in early
childhood education or kindergarten, so
its existence is not a concern for children.
Adjusting the amount of educational ma-
terial provided can overcome time limi-
tations and less attention, considering the
appropriateness and level of education:
the lower the level of education, the less
amount of the material supplied, so there is
no overload of educational material. These
changes reduce the burden on children, so
not too many must be studied relatively
quickly. Children’s character education is
a form of implementation that focuses on
the growth and development of intelligen-
ce according to children’s uniqueness at
their age (Harun et al., 2021; Suyanto, 2015;
Wijayanti, 2021).

This adjustment can be a character
education model with its own wayang me-
dia, i.e., building a common perception
between the world of wayang and children.
Common perceptions can facilitate integ-
ration between children and wayang due
to the similarity in story and orientation
(building childish perceptions) so that it
can be used as a friendship between them.
Friendship can grow more vital together in
building perceptions of togetherness as an
embodiment of the value of cooperation in
creating strong and unified character edu-
cation programs.

The common perception can preser-
ve wayang well without leaving its nobility
values, and can be done by developing the
existing wayang (Macari et al., 2021; Til-
brook et al., 2017). Thus, the development
of wayang for PAUD can be interpreted as
developing a culture that becomes more
existent in the early childhood environ-
ment based on the principle of together-
ness.
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Characterization of Wayang as a Character
Reference

Most children-aged wayang cha-
racters are to show the research focus by
placing human and animal child figures
as the primary or notable roles (standard
characters), while the placement of adult
and old characters are played as comple-
mentary characters (supporting figures) in
a story performed in a show. Early child-
hood is referred to as the golden age, when
children have a particular period of deve-
lopment since they have unique psycholo-
gical, educational, and physical needs to
determine what they will be like when they
are physically, mentally, and intelligently
mature (Rahiem, 2021) so that their pre-
sence influences the story raised, i.e., the
problem of the world of early childhood.
Thus, developing the noble character va-
lues imparted from an early age is vital for
forming a strong, advanced, dignified, and
cultured life order (Neitzel et al., 2019).

Early childhood is when children
are approximately six years old. This age
determines how character and personali-
ty are formed, where children experience
rapid growth and development (Jamilah
& Lukman, 2021), also known as the gol-
den age (Rahiem, 2021). On this occasion,
it is very appropriate to be given charac-
ter education by using wayang with cheer-
ful characters, to be organized, to adapt
to new environments, and to be obedient.
Three characteristics of early childhood
are (1) easy to manage, (2) taking a rela-
tively long time with a new environment,
(3) often refusing when invited to do ac-
tivities, and often crying (Cahyaningrum
et al., 2017). Thus, using wayang media to
instil character in early childhood becomes
the most critical process in forming a better
foundation for a chil”’s personality (Alan,
2021; Ardoin & Bowers, 2020). However,
on the other hand, failure to internalize
positive values is also not good for the life
and morals of children in the future (Lu-
maurridlo et al., 2021; Seow, 2018), so the
wayang with negative characters must be
avoided.
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Developing positive character can
be appreciated through the character of
Punta, who is diligent and sincere as part
of the values of God; Sena, a helpful and
persistent character as part of human va-
lues; Juna, a firm and diligent character as
part of the value of Unity; Pinten, a wise
and humble character as part of the value
of Wisdom; Tangsen, a fair and friendly
character as part of the value of justice.
These five characters and their natures can
reflect the noble values contained in Pan-
casila: (1) belief in the one and only God,
(2) just and civilized humanity, (3) the uni-
ty of Indonesia, (4) democracy guided by
the inner wisdom in the unanimity arising
out of deliberations amongst representati-
ves, and (5) social justice for the whole of
the people of Indonesia. With the character
education model presented by these hu-
man and animal children’s figures, strong
orderly learning can be programmed from
an early age based on Pancasila ideology,
which demonstrates the existence of life
values that can be made into lessons and
experiences for children (Pandanwangi &
Nuryantiningsih, 2018; Wicaksono et al.,
2020).

An advanced order of life can be
appreciated through the appearance of
children’s figures and characters as the fo-
cus of discussion, which so far is still ori-
ented towards adult and old figures and
characters so that children do not get a se-
parate focus of education to achieve futu-
re progress, which ideally should start at
an early age, is the most crucial process in
forming a better foundation for a child’s
personality (Alan, 2021; Ardoin & Bowers,
2020). Thus, progress in the world of cha-
racter education and wayang can be advan-
ced from an early age, experiencing rapid
growth and development. This aligns with
Jamilah’s opinion that this age determines
how character and personality are formed
where children experience rapid growth
and development (Jamilah & Lukman,
2021). Even more visionary, if character
education for children is also a lifelong
process, we can see how children grow to
become individuals with character (Rusli,
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2020).

Having charming and cultured cha-
racters, presenting children’s figures with
noble characters as the embodiment of
good character education, through the five
human and six animal children’s charac-
ters above, can be used as a medium to re-
cognize, understand, and carry out noble
character and culture based on values of
God. Children can become good individu-
als with certain qualities by knowing, un-
derstanding, and presenting figures with
noble character and culture of Pancasila.
Moreover, their existence must be main-
tained continuously so they do not let their
guard down and fall into the abyss of cri-
me. Wiranti and Suryana state that wayang
also influences early childhood character
education, facilitating children to be indi-
viduals with specific qualities (Winarti &
Suryana, 2020). Thus, a good environment
will form a positive character, and vice
versa. This expectation should be achie-
ved through the children’s character edu-
cation: (1) children can understand good
and bad things, (2) they have a love for
something good and hate something bad,
(3) they can get used to doing good any-
where and anytime (Darling-Churchill &
Lippman, 2016).

Children’s Involvement in Roles of Way-
ang

Education is also vital to early child-
hood to form a complete human persona-
lity, such as building character, manners,
skills, cheerfulness and intelligence, and
obedience to God (Ayu & Junaidah, 2019).
The first years of early childhood educa-
tion are started at home by parents, then
teachers, as determinants of their quality
in the future (Rohmat, 2017). Children’s
education is dynamic, judging from how
they are placed in an environment that is
prepared to give them the freedom to ex-
press themselves (Opie et al., 2021). The
educational treatment given to early child-
hood is believed to be firmly imprinted in
the hearts and minds of clear children. Su-
yanto stated that if children are educated
well, given good examples, and accusto-
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med to living with good values and cha-
racter, they tend to be good people with
golden hearts, positive minds, and noble
characters (Suyanto, 2015). Instilling ho-
nest character is also crucial to study by
parents and teachers more deeply to foster
honest character in early childhood. Early
childhood learning education methods can
be done in various ways, such as through
fairy tales, wayang performances, singing,
playing war, and so on (O’Keeffe & Mc-
Nally, 2021).

Character education in wayang for
PAUD can involve early childhood in ro-
les that are active, fun, enthusiastic, and
develop positive character. Active involve-
ment, namely narrating, moving wayang,
playing gamelan, and singing together in
one group, following their respective roles
as a facility for the education of the value
of unity. At this age, it is imperative to give
education to children as a basis for the for-
mation of a complete human personality,
such as the formation of character, morals
(Pabbajah et al., 2020), character, skilled,
cheerful and intelligence, and obedient to
God (Ayu & Junaidah, 2019), then it must
be actively given a good education through
good wayang characters so that children
become active and always do well. Besides
that, it can also be used to deal with the
negative things of globalization culture,
which allows cultural and moral decaden-
ce to occur (Hidajad, et al., 2022).

Involvement is fun; you have to feel
like you are in a joyful atmosphere. Play-
ing and singing are ways to create a sense
of fun in early childhood. Materials and
media for playing and singing are educa-
tive, with the appearance of wayang kulit
(dolanan), brightly coloured mini gamelan
instruments (jambon), and national songs
that can educate children in a pleasant
atmosphere and build their spirit of na-
tionalism. Thus, a cheerful and ideologi-
cal atmosphere of early childhood can be
created by stimulating children. Children
must be given the proper stimulation du-
ring the golden age of their brain develop-
ment to determine their ability to develop
their potential, and their application must
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be varied and fun (Latifah, 2020; Nuraeni
etal., 2019).

Involvement is enthusiastic; the
children appear to be enthusiastic about
carrying out character education through
the art of wayang. This enthusiasm can be
seen from the seriousness in learning and
demonstrating wayang kulit, playing game-
lan, and singing every day at school; even
the school’s wayang kulit is lent to practice
at each student’s home. This enthusiasm is
triggered by the notion that wayang has its
own advantages, which can make it easier
for children to learn, provide more real ex-
periences, attract children’s attention and
all senses can be activated (Devi & Maisa-
roh, 2017; Pebri, Tegeh, & Rahayu, 2017).
Thus, a good environment will form posi-
tive character, and vice versa, so education
for early childhood is needed using wayang
media (Nazula & Munastiwi, 2021; Prako-
so, MA. et al., 2020).

Involvement is nurturing, namely
the involvement of early childhood in cha-
racter education programs with wayang
media as a concrete step in developing po-
sitive character and cultural arts. Positive
characters originating from Pancasila ide-
ology and the motto Bhinneka Tunggal Ika
(unity in diversity) can grow and develop
early. Wayang cultural arts can be preser-
ved through early growth and develop-
ment in formal education environments.
Thus, the character education program
through wayang for PAUD media facili-
tates positive growth and development
regarding the nation’s noble values and
cultural arts to be sustainable in the land
of its birth.

CONCLUSIONS

This writing that analyzes the cha-
racter education model in wayang for early
childhood finds that its cosmology descri-
bes the world of children who are still li-
mited and childish. The majority of figures
prioritize children’s characters with posi-
tive characters as a reflection of the nob-
le values contained in Pancasila, and it is
important to recognize, understand, and
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implement them. The active involvement
of children as wayang and gamelan perfor-
mers as carriers of good character educati-
on can be fun, proud, and educating. Good
characters are raised through good stories,
main characters, and active roles.

This writing contributes a new
perspective in modelling character educa-
tion through wayang, preferably by the age
development level, so there are similarities
in perceptions and conditions to create a
harmonious and balanced character educa-
tion process. Moreover, active participati-
on is required from (1) the Ministry of Edu-
cation, Culture, Research, and Technology,
(2) the Ministry of Women Empowerment
and Children Protection, (3) the Ministry
of Tourism and Creative Economy, (4) the
Ministry of Religious Affairs, (5) the Mi-
nistry of Foreign Affairs, (6) the Ministry
of Home Affairs, (7) the Agency for Pan-
casila Ideology Education, (8) the National
Secretariat for Wayang, and (9) the Asso-
ciation of Wayang Puppeteers to be willing
to provide moral and material supports to
the achievement of culture-based character
education programs. Model research cases
in early childhood (5-6 years) represent va-
rious kindergarten schools nationally and
internationally. This case is only limited to
the aspect of wayang kulit. Further research
is needed to accommodate elements of wa-
yang and other good values.

REFERENCES

Agustini, N. L. P. R. E. (2021). Character
Education for Children in Indonesia.
Journal of Educational Study, 1(1), 97-
1-2. https://doi.org/10.36663/joes.
v1i1.158.

Alan, U. (2021). Distance Education Dur-
ing the COVID-19 Pandemic in Tur-
key: Identifying the Needs of Early
Childhood Educators. Early Child-
hood Education Journal, 49 (April),
987-994.  https:/ /doi.org/10.1007/
510643-021-01197-y.

Ardoin, N. M., & Bowers, A. W. (2020).
Early childhood environmental
education: A systematic review of

397

the research literature. Education-
al research review, 31 (November),
100353. https://doi.org/10.1016/].
edurev.2020.100353.

Ayu, S. M., & Junaidah, J. (2019). Pengem-
bangan Akhlak pada Pendidikan
Anak Usia Dini. AL-IDARAH: Jur-
nal Kependidikan Islam, 8(2), 212-221.
https:/ /doi.org/10.24042/alidarah.
v8i2.3092.

Cahyaningrum, E. S., Sudaryanti, S., &
Purwanto, N. A. (2017). Pengemban-
gan Nilai-Nilai Karakter Anak usia
Dini melalui Pembiasaan dan Keta-
ladanan. Jurnal Pendidikan Anak, 6(2)
203-213. https:/ /doi.org/10.21831/
jpa.v6i2.17707.

Darling-Churchill, K. E., & Lippman, L.
(2016). Early childhood social and
emotional development: Advancing
the field of measurement. Journal of
Applied Developmental Psychology, 4,
1-7. https://doi.org/10.1016/j.app-
dev.2016.02.002.

Darmayanti, P., Tegeh, I. M., & Ujianti, R.
(2017). Efektivitas Metode Bercer-
ita Dengan Media Boneka Wayang
Terhadap Kemampuan Bercakap-
Cakap Anak Kelompok B Di TK
Widya Sesana Sangsit 2016/2017.
Journal Pendidikan Anak Usia Dini Un-
diksha, 5(3), 336-347. http:/ /dx.doi.
org/10.23887 / paud.v5i1.11557.

Devi, & Maisaroh, S. (2017). Pengemban-
gan Media Pembelajaran Buku Pop-
Up Wayang Tokoh Pandhawa Pada
Mata Pelajaran Bahasa Jawa Kelas
V SD. Jurnal PGSD Indonesia, 3 (2),
1-16.  http://ojs.upy.ac.id/ojs/in-
dex.php/jpi/article/view /985.

Diana, R. R., Chirzin, M., Bashori, K,
Suud, F. M., & Khairunnisa, N. Z.
(2021). Parental engagement on
children character education: The
influences of positive parenting
and agreeableness mediated by re-
ligiosity. Cakrawala Pendidikan, 40(2),
428-443. https:/ /doi.org/10.21831/
cp.v40i2.39477.

Dwitayasa, 1. M. (2020). Mantra Dalam
Teks Dharma Pewayangan. Sphatika:


https://doi.org/10.36663/joes.v1i1.158
https://doi.org/10.36663/joes.v1i1.158
https://doi.org/10.1007/s10643-021-01197-y
https://doi.org/10.1007/s10643-021-01197-y
https://doi.org/10.1016/j.edurev.2020.100353
https://doi.org/10.1016/j.edurev.2020.100353
https://doi.org/10.24042/alidarah.v8i2.3092
https://doi.org/10.24042/alidarah.v8i2.3092
https://doi.org/10.21831/jpa.v6i2.17707
https://doi.org/10.21831/jpa.v6i2.17707
https://doi.org/10.1016/j.appdev.2016.02.002
https://doi.org/10.1016/j.appdev.2016.02.002
http://dx.doi.org/10.23887/paud.v5i1.11557
http://dx.doi.org/10.23887/paud.v5i1.11557
http://ojs.upy.ac.id/ojs/index.php/jpi/article/view/985
http://ojs.upy.ac.id/ojs/index.php/jpi/article/view/985
https://doi.org/10.21831/cp.v40i2.39477
https://doi.org/10.21831/cp.v40i2.39477

398

Jurnal Teologi, 9(1), 1-14 https:/ /doi.
org/10.25078 /sp.v9i1.1597.

Halimah, L., Arifin, R. R. M., Yuliariatin-
ingsih, M. S., Abdillah, F., & Sutini,
A. (2020). Storytelling through Way-
ang Golek” puppet show: Practi-
cal ways in incorporating character
education in early childhood. Cogent
Education, 40(1), 1-12. https://doi.or
g/10.1080/2331186X.2020.1794495.

Harahap, A. Z. (2021). Pentingnya Pendi-
dikan Karakter Bagi Anak Usia Dini.
Jurnal Usia Dini. 7(2), 49. https:/ / doi.
org/10.24114/jud.v7i2.30585.

Hartati, D. (2019). Pembacaan Heuristik
dan Hermeneutik Puisi Indonesia
Modern Bertema Pewayangan. DEIK-
SIS, 11(1), 7-20.11(01), 7. https:/ / doi.
org/10.30998 / deiksis.v11i01.3317.

Harun, H., Jaedun, A., Sudaryanti, S,
& Manaf, A. (2021). Pendidikan
Karakter Anak Usia Dini dalam Di-
mensi Berketuhanan. Jurnal Kepen-
didikan: Penelitian Inovasi Pembe-
lajaran. 4(2), 357-368 https://doi.
org/10.21831/jk.v4i2.26872.

Hidaya, N., & Aisna, Y. (2020). Pendidi-
kan Karakter Anak Usia Dini seb-
agai Upaya Peningkatan Karakter
Bangsa : Literature Review. Jurnal
Hawa : Studi Pengarus Utamaan Gen-
der Dan Anak. 2(1), 11. https:/ /doi.
org/10.29300/ hawapsga.v2i1.2793.

Hidayatullah, A., & Bakhri, S. (2021).
Dekonstruksi  Karakter Drupadi
dalam Pewayangan (Studi Gender
dan Living Qur’an Mengenai Poli-
andpri). Jurnal Sosiologi Reflektif, 15(2),
323-445. https:/ /doi.org/10.14421/
jsr.v15i2.2147.

Isnaini, F. N., Lestari, D., Krahayon, M.
U., & Safitri, H. I. (2018). Edi Surojo
Media Pengenalan Kebudayaan Lo-
kal Berbasis Karakter untuk Anak
Usia Dini. Yogyakarta: Pendidi-
kan Anak, 17(1), 53-60. https://doi.
org/10.21831/jpa.v7il.24445.

Jamilah, S., & Lukman, L. (2021). “Pendi-
dikan Multikultural pada Anak Usia
Dini” Pelangi: Jurnal Pemikiran dan
Penelitian Islam Anak Usia Dini E-

Harmonia: Journal of Arts Research and Education 24 (2) (2024): 386-400

ISSN 2745-6439 | P-ISSN 2655-593X.

Junaidi dan Dewanto, S. (2018). Anatomi
Wayang Kulit Purwa. Yogyakarta: BP
ISI Yogyakarta.

Junaidi, Sahid, N., Wicaksana, I. D. K, &
Slamet. (2019). “Seni Pertunjukan
Wayang Digitalisasi untuk Pendidi-
kan Karakter Anak Usia Dini”. Yo-
gyakarta: Laporan Penelitian Kon-
sorsium Riset Unggulan Perguruan
Tinggi.

Junaidi, Suseno, B. A., & Aziz, A. (2018).
“Wayang untuk Dalang Multi Level
Usia sebagai Wahana Pelestarian
Seni Tradisional”. SATWIKA: Ka-
jlan Ilmu Budaya dan Perubahan
Sosial, 2(1), 20-35. http://dx.doi.
org/10.22219/js.v2i1.7019.

Junaidi. (2017). “Leadership characters in
shadow puppet show”. Harmonia:
Journal of Arts Research And Edu-
cation, 17(2), 181-189. http:/ /dx.doi.
org/10.15294 /harmonia.v17i2.7731.

Kasmiati, K. (2019). Penguatan Pendidi-
kan Karakter Anak Usia Dini pada
Buku Kumpulan Dongeng PAUD
Keistimewaan Binatang. INSANIA :
Jurnal Pemikiran Alternatif Kependi-
dikan, 24(2), 307-318. . https:/ /doi.
org/10.24090/insania.v24i2.3314.

Khairi, Husnuzziadatul. (2018). Karakter-
istik Perkembangan Anak Usia Dini
dari 0-6 Tahun. Jurnal Warna, 2(2),
15-28.

Latifah, A. (2020). Peran Lingkungan Dan
Pola Asuh Orang Tua Terhadap Pem-
bentukan Karakter Anak Usia Dini.
Jurnal Pendidikan Raudhatul Athfal
(JAPRA). https:/ /doi.org/10.15575/
japra.v3i2.8785.

Lumaurridlo, Retnawati, H., Kistoro, H.
C. A., & Putranta, H. (2021). School
readiness assessment: Study of ear-
ly childhood educator experience.
Elementary Education Online, 20(1),
468-478. https:/ /doi.org/10.17051/
ilkonline.2021.01.041.

Macari, S., Chen, X., Brunissen, L., Yhang,
E., Brennan-Wydra, E., Vernetti, A.,
Volkmar, F., Chang, J., & Chawarska,
K. (2021). Puppets facilitate attention


https://doi.org/10.25078/sp.v9i1.1597
https://doi.org/10.25078/sp.v9i1.1597
https://doi.org/10.1080/2331186X.2020.1794495
https://doi.org/10.1080/2331186X.2020.1794495
https://doi.org/10.24114/jud.v7i2.30585
https://doi.org/10.24114/jud.v7i2.30585
https://doi.org/10.30998/deiksis.v11i01.3317
https://doi.org/10.30998/deiksis.v11i01.3317
https://doi.org/10.21831/jk.v4i2.26872
https://doi.org/10.21831/jk.v4i2.26872
https://doi.org/10.29300/hawapsga.v2i1.2793
https://doi.org/10.29300/hawapsga.v2i1.2793
https://doi.org/10.14421/jsr.v15i2.2147
https://doi.org/10.14421/jsr.v15i2.2147
https://doi.org/10.21831/jpa.v7i1.24445
https://doi.org/10.21831/jpa.v7i1.24445
https://issn.lipi.go.id/terbit/detail/1600320511
https://issn.lipi.go.id/terbit/detail/1520494192
http://dx.doi.org/10.22219/js.v2i1.7019
http://dx.doi.org/10.22219/js.v2i1.7019
http://dx.doi.org/10.15294/harmonia.v17i2.7731
http://dx.doi.org/10.15294/harmonia.v17i2.7731
https://doi.org/10.24090/insania.v24i2.3314
https://doi.org/10.24090/insania.v24i2.3314
https://doi.org/10.15575/japra.v3i2.8785
https://doi.org/10.15575/japra.v3i2.8785
https://doi.org/10.17051/ilkonline.2021.01.041
https://doi.org/10.17051/ilkonline.2021.01.041

Junaidi Junaidi et al., Character Education Model in Wayang Kulit for Early Childhood

to social cues in children with ASD.
Autism  Research, 14(9), 175-1985.
https:/ /doi.org/10.1002/aur.2552.

Nazula, L., & Munastiwi, E. (2021). Pen-
guatan Karakter Anak dalam Ke-
luarga dalam Situasi Pandemi Co-
vid-19. Jurnal Pendidikan Karakter,
12(1). https:/ /doi.org/10.21831 /jpk.
v0i1.37648.

Neitzel, J., Early, D., Sideris, ]J., LaForrett,
D., Abel, M. B., Soli, M., Davidson,
D. L., Haboush-Deloye, A., Heste-
nes, L. L., Jenson, D., Johnson, C.,
Kalas, J., Mamrak, A., Masterson,
M. L., Mims, S. U., Oya, P., Philson,
B., Showalter, M., Warner-Richter,
M., & Kortright Wood, J. (2019). A
comparative analysis of the Early
Childhood Environment Rating
Scale-Revised and Early Childhood
Environment Rating Scale, Third
Edition. Journal of Early Childhood Re-
search, 17(4), 488-422.. https://doi.
org/10.1177/1476718X19873015.

Nuraeni, L., Andrisyah, A., & Nurunnisa,
R. (2019). “Efektivitas Program Seko-
lah Ramah Anak dalam Meningkat-
kan Karakter Anak Usia Dini”. Jurnal
Obsesi : Jurnal Pendidikan Anak Usia
Dini. https://doi.org/10.31004/ob-
sesi.v4il.204.

O’Keeffe, C., & McNally, S. (2021). “Un-
charted territory: teachers’” perspec-
tives on play in early childhood
classrooms in Ireland during the
pandemic”. European Early Child-
hood Education Research Journal.
https://doi.org/10.1080/135029
3X.2021.1872668.

Opie, J. E.,, McIntosh, J. E., Esler, T. B,
Duschinsky, R., George, C., Schore,
A., Kothe, E. J.,, Tan, E. S., Green-
wood, C. J., & Olsson, C. A. (2021).
Early childhood attachment stability
and change: a meta-analysis. Attach-
ment and Human Development, 23(6,
697-930. https:/ /doi.org/10.1080/14
616734.2020.1800769.

Pabbajah, M., Abdullah, I., Widyanti, R. N.,
Jubba, H., Alim,N., & Fuller, C. (2020).
Student demoralization in educa-

399

tion: The industrialization of univer-
sity curriculum in 4.0. Era Indonesia.
https://doi.org/10.1080/2331186X.
2020.1779506.

Pandanwangi, W. D., & Nuryantining-
sih, F. (2018). “Komik Wayang Anak
Pandawa sebagai Media Pendidikan
Karakter di Jaman Kekinian”. Journal
of Urban Society’s Arts. https://doi.
org/10.24821 /jousa.v5i1.2208.

Prahmana, R. C. I, & Istiandaru, A. (2021).
Learning sets theory using shadow
puppet: A study of javanese eth-
nomathematics. Mathematics, 9(22)
1-16. https:/ /doi.org/10.3390/
math9222938.

Prakoso, MA., D. B. H.,, Ramadani, Z., &
Rahmah, B. (2020). Best Pratices of
Character Education in Leading
Schools in Bandung. Indonesian Jour-
nal of Educational Assesment. https:/ /
doi.org/10.26499/ijea.v3il.61.

Putra, I. G. M. D. (2021). Problematika
Teater Pakeliran sebagai Konsep Ga-
rap dalam Seni Pewayangan. Pang-
gqung, 31(3), 385-400. https://doi.
org/10.26742/ panggung.v31i3.1714.

Rahiem, M. D. H. (2021). Storytelling in
early childhood education: Time
to go digital. International Journal
of Child Care and Education Policy,
15(1) 1-20. https:/ /doi.org/10.1186/
s40723-021-00081-x.

Rakoczy, H. (2022). Puppet studies pres-
ent clear and distinct windows into
the child’s mind. Cognitive Devel-
opment, 61(1), 101147. https://doi.
org/10.1016/j.cogdev.2021.101147.

Reid-Searl, K., Quinney, L., Dwyer, T.,
Vieth, L., Nancarrow, L., & Walker,
B. (2017). Puppets in an acute paedi-
atric unit: Nurse’s experiences. Col-
legian, 24(4), 441-447. https://doi.
org/10.1016/j.colegn.2016.09.005.

Rihlah, J., Kamilah, U., & Shari, D. (2020).
Gambaran Pendidikan Karakter
Anak Usia Dini di Masa Pandemi
covid-19. PAUD Lectura: Jurnal Pen-
didikan Anak Usia Dini, 4(1), 51-61.
https:/ /doi.org/10.31849/paud-lec-
tura.v4i01.4878.


https://doi.org/10.1002/aur.2552
https://doi.org/10.21831/jpk.v0i1.37648
https://doi.org/10.21831/jpk.v0i1.37648
https://doi.org/10.1177/1476718X19873015
https://doi.org/10.1177/1476718X19873015
https://doi.org/10.31004/obsesi.v4i1.204
https://doi.org/10.31004/obsesi.v4i1.204
https://doi.org/10.1080/1350293X.2021.1872668
https://doi.org/10.1080/1350293X.2021.1872668
https://doi.org/10.1080/14616734.2020.1800769
https://doi.org/10.1080/14616734.2020.1800769
https://doi.org/10.24821/jousa.v5i1.2208
https://doi.org/10.24821/jousa.v5i1.2208
https://doi.org/10.3390/math9222938
https://doi.org/10.26499/ijea.v3i1.61
https://doi.org/10.26499/ijea.v3i1.61
https://doi.org/10.26742/panggung.v31i3.1714
https://doi.org/10.26742/panggung.v31i3.1714
https://doi.org/10.1186/s40723-021-00081-x
https://doi.org/10.1186/s40723-021-00081-x
https://doi.org/10.1016/j.cogdev.2021.101147
https://doi.org/10.1016/j.cogdev.2021.101147
https://doi.org/10.1016/j.colegn.2016.09.005
https://doi.org/10.1016/j.colegn.2016.09.005
https://doi.org/10.31849/paud-lectura.v4i01.4878
https://doi.org/10.31849/paud-lectura.v4i01.4878

400

Rohmat, R. (2017). Manajemen Pendidi-
kan Anak Usia Dini. Jurnal Studi Is-
lam, Gender Dan Anak. https:/ /doi.
org/10.24090/yinyang.v12i2.2017.
pPp299-325.

Rusli, R. (2020). The Role of Family in
Preventing Social Conflict in Soci-
ety from Islamic Perspectives. HU-
NAFA: Jurnal Studia Islamika, (17(1),
110-122.. https:/ /doi.org/10.24239/
jsi.v17i1.576.104-118.

Sajid, R. M. (1981). Ringkasan sejarah
wayang: kutipan dan terjemahan ke
dalam bahasa Indonesia dari naskah
bahasa Jawa, Bauwarna sejarah way-
ang. (Personal Note).

Seow, W. K. (2018). “Early Childhood
Caries.” In Pediatric Clinics of North
America”. https:/ /doi.org/10.1016/j.
pcl.2018.05.004.

Setiawan, ]. A., Suparno, Sahabuddin,
C., Tasrif, & Ramadhan, S. (2020).
The role of parents on the character
education of kindergarten children
aged 5-6 years in bima. Universal
Journal of Educational Research, 8(3),
779-784. https:/ /doi.org/10.13189/
ujer.2020.080307.

Shambaugh, R., Weiss, A., & Guha, A.
(2016). “Rehearsal: A configuration
verification tool for puppet.” ACM
SIGPLAN  Notices”.  https:/ /doi.
org/10.1145/2908080.2908083.

Sujarweni, W., V. (2014). Metodologi Pene-
litian. Yogyakarta: Pustaka Baru
Press.

Sulistiyani. (2020). Makna Simbolik Pu-
nakawan Pewayangan Jawa. Jurnal
Buah Hati, 7(1), 1-10. https://doi.
org/10.46244 /buahhati.v7i1.934.

Suyanto, S. (2015). Pendidikan Karakter
untuk Anak Usia Dini. Jurnal Pendi-

Harmonia: Journal of Arts Research and Education 24 (2) (2024): 386-400

dikan Anak, 1(1), 1-10. https://doi.
org/10.21831/jpa.v1i1.2898.
Tilbrook, A., Dwyer, T., Reid-Searl, K., &
Parson, J. A. (2017). A review of the
literature - The use of interactive
puppet simulation in nursing educa-
tion and children’s healthcare. Nurse
Education in Practice. https://doi.
org/10.1016/j.nepr.2016.12.001.
M. Membangun Kebudayaan Way-
ang Sebagai Media Bercerita Untuk
Anak Usia Dini (0-8 tahun)”. Yogya-
karta: Proceedings of The 3rd Annual
Conference on Islamic Early Childhood
Education, 3, November 2018.
Van der Hoeven, M. L., Widdershoven, G.
A. M., van Duin, E. M., Hein, 1. M.,
& Lindauer, R. J. L. (2021). Time for
Tony the Turtle: Experiences with
the use of a hand puppet in a pro-
gram for young children in domes-
tic violence shelters. Arts in Psycho-
therapy, 75(4), 108440. https:/ /doi.
org/10.1016/j.aip.2021.101840.
Wicaksono, S., Djatiprambudi, D., & Yu-
wana, S. (2020). Wayang sebagai Me-
dia Trans-Embodiment dalam Pen-
didikan Seni dan Budaya pada Anak.
Kebudayaan, 15(2), 131-144. https://
doi.org/10.24832/jk.v15i2.374.
Wijayanti, A. (2021). Pendidikan Kara-
kter Anak Usia Dini di Masa Pan-
demi Covid-19. Jurnal Pendidikan
Modern, 6(3), 130-14.. https://doi.
org/10.37471/jpm.v6i03.248.
Winarti, W., & Suryana, D. (2020). Penga-
ruh Permainan Puppet Fun terhadap
Kemampuan Membaca Anak Usia
Dini. Jurnal Obsesi: Jurnal Pendidi-
kan Anak Usia Dini, 4(2), 873-881..
https:/ /doi.org/10.31004/obsesi.
v4i2.462.

Ulfa,


https://doi.org/10.24090/yinyang.v12i2.2017.pp299-325
https://doi.org/10.24090/yinyang.v12i2.2017.pp299-325
https://doi.org/10.24090/yinyang.v12i2.2017.pp299-325
https://doi.org/10.24239/jsi.v17i1.576.104-118
https://doi.org/10.24239/jsi.v17i1.576.104-118
https://doi.org/10.1016/j.pcl.2018.05.004
https://doi.org/10.1016/j.pcl.2018.05.004
https://doi.org/10.13189/ujer.2020.080307
https://doi.org/10.13189/ujer.2020.080307
https://doi.org/10.1145/2908080.2908083
https://doi.org/10.1145/2908080.2908083
https://doi.org/10.46244/buahhati.v7i1.934
https://doi.org/10.46244/buahhati.v7i1.934
https://doi.org/10.21831/jpa.v1i1.2898
https://doi.org/10.21831/jpa.v1i1.2898
https://doi.org/10.1016/j.nepr.2016.12.001
https://doi.org/10.1016/j.nepr.2016.12.001
https://doi.org/10.1016/j.aip.2021.101840
https://doi.org/10.1016/j.aip.2021.101840
https://doi.org/10.24832/jk.v15i2.374
https://doi.org/10.24832/jk.v15i2.374
https://doi.org/10.37471/jpm.v6i03.248
https://doi.org/10.37471/jpm.v6i03.248

