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ABSTRACT

This study critically examines the cultivation of nationalism and patriotism
through history education in two Nahdlatul Ulama-affiliated Islamic senior high
schools in Margasari, Indonesia, using K.H. Hasyim Asy'ari as the central figure for
values transmission. Drawing on qualitative phenomenological research, the in-
vestigation explores how teachers plan and implement values education, how stu-
dents perceive and internalise these values, and what obstacles constrain effec-
tive cultivation. The findings reveal that while schools demonstrate commitment
to transmitting nationalist and patriotic values through diverse pedagogical strat-
egies and extracurricular activities, implementation remains constrained by lim-
ited infrastructure, time constraints, student disengagement, and the absence of
critical engagement with the historical complexity of K.H. Hasyim Asy'ari's political
and religious positions. This study argues that meaningful values cultivation in
post-colonial Islamic education requires moving beyond transmission toward crit-
ical pedagogy that enables students to interrogate the relationship between reli-
gious identity, nationalism, and historical consciousness.

ABSTRAK

Studi ini mengkaji penanaman nasionalisme dan patriotisme melalui pendidikan
sejarah di dua sekolah menengah Islam binaan Nahdlatul Ulama di Margasari,
dengan menjadikan K.H. Hasyim Asy'ari sebagai tokoh sentral. Menggunakan
pendekatan fenomenologis kualitatif, penelitian menelaah perencanaan dan
pelaksanaan pendidikan nilai oleh guru, persepsi serta internalisasi siswa, dan
kendala yang dihadapi. Temuan menunjukkan bahwa sekolah berkomitmen me-
nanamkan nilai melalui strategi pedagogis dan kegiatan ekstrakurikuler, namun
implementasi terkendala infrastruktur terbatas, alokasi waktu, rendahnya
keterlibatan siswa, dan minimnya telaah kritis atas kompleksitas historis sikap
politik-keagamaan K.H. Hasyim Asy'ari. Studi berargumen bahwa penanaman
nilai bermakna dalam pendidikan Islam pascakolonial perlu melampaui trans-
misi menuju pedagogi kritis yang memungkinkan siswa mengkaji relasi identitas
keagamaan, nasionalisme, dan kesadaran historis.
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Introduction

Approximately eighty years years have passed since Indonesia proclaimed its independ-
ence, liberating the nation from centuries of colonial domination. The journey toward
that historic moment on 17 August 1945 was characterised by the unifying spirit that
burned within the hearts of the Indonesian people as they fought to expel their colonisers
(Yuliantri & Suwignyo, 2024). This spirit of nationalism and patriotism, which animated
the struggle for independence, remains essential to preserve and implement in the con-
temporary era (McCorkle & Rodriguez, 2023). Nationalism and patriotism constitute the
psychological values that enable complete devotion to a nation, manifested through love
of country and willingness to sacrifice for the nation or state.

The erosion of nationalist and patriotic sentiments among Indonesia's younger gener-
ation has become a pressing concern. Datalndonesia.id reported that 65 percent of Gen-
eration Z respondents acknowledged a decline in nationalist and patriotic spirit (Tanip,
2023), primarily attributed to the powerful currents of modernisation and globalisation
that have gradually diminished their concern for national values (Anoraga & Sakai, 2023).
The negative impacts of globalisation, if not managed wisely, have made younger gener-
ations increasingly reluctant to engage with the history and struggles of the heroes who
made tangible contributions to the nation. Research has documented the consequences
of this erosion, including the loss of national identity, potential threats to national unity,
and diminished concern for national values (Sandhu et al., 2023).

Education represents a powerful mechanism for addressing this challenge. As articu-
lated in Indonesia's Law No. 20 of 2003 on the National Education System, national edu-
cation functions to develop capabilities and shape character toward a dignified national
civilisation, with the goal of enlightening the life of the nation. Education serves as a fun-
damental element in the process of socialisation and cultural cultivation, involving the
transmission of socio-cultural values from one generation to the next (Awgichew &
Ademe, 2022). Values developed by previous generations can and must be inherited by
the present generation, not merely as a means of integrating individuals into groups, but
as preparation for confronting present and future challenges (Popa, 2023).

History education occupies a strategically important position in this values transmis-
sion process. Research has demonstrated that history learning can serve as an effective
means for educators to cultivate understanding of the importance of nationalist and pat-
riotic values (Awgichew & Ademe, 2022). The content of history subjects, encompassing
heroism, exemplary conduct, leadership, patriotism, nationalism, and the spirit of perse-
verance, provides a foundation for shaping students' character and personality. History
education at the senior secondary level has particular significance for character for-
mation through the transmission of values. The objectives of history education include
developing chronological, critical, and creative thinking; building social concern; cultivat-
ing national spirit; and fostering honesty, diligence, and responsibility (Edling et al., 2022;
Fahruddin & Saefudin, 2025; Sung, 2020).

The figure of K.H. Hasyim Asy'ari exemplifies the integration of nationalism, patriotism,
and religious commitment. Born on 14 February 1871 in Jombang, East Java, Hasyim
Asy'ari was an Indonesian ulama, National Hero, and founder of Nahdlatul Ulama (NU),
one of Indonesia's largest Islamic organisations (Yani et al., 2023; Yuliantri & Suwignyo,
2024). His struggle and thinking combined the concepts of nationalism and religion in the
fight for Indonesian freedom, earning him recognition as a religious nationalist struggler
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whose approach was accommodative without abandoning Islamic principles (Yani et al.,
2023; Yuliantri & Suwignyo, 2024). His concept of ukhuwah wathaniyah (national broth-
erhood) encompassed politics based on Islam, a spirit of nationalism as the foundation
of national brotherhood, and a spirit of building unity (Lahaji & Faisal, 2023; Sahri, 2024).
The Jihad Resolution he issued on 22 October 1945 played a vital role in defending Indo-
nesia's sovereignty, mobilising santri (Islamic boarding school students) to fight against
colonial forces (Sahri, 2024; Yani et al., 2023). His famous declaration that "love of the
homeland is part of faith" (hubbul wathan minal iman) provided a theological basis for
Indonesian nationalism that continues to resonate (Lahaji & Faisal, 2023; Sahri, 2024).

The significance of this inquiry extends beyond the Indonesian context. As educational
systems worldwide grapple with questions of how to cultivate national identity, civic val-
ues, and historical consciousness in increasingly diverse and globally connected societies,
understanding how religiously-grounded nationalism is taught in Islamic schools be-
comes increasingly important. By examining the cultivation of nationalist and patriotic
values through the figure of K.H. Hasyim Asy'ari, this study contributes to broader inter-
national conversations about the relationship between religious identity and nationalism,
the role of history education in post-colonial nation-building, and the tensions between
values transmission and critical historical consciousness.

Research Questions

1. How do teachers plan and implement the cultivation of nationalist and patriotic values
through history education using K.H. Hasyim Asy'ari as a model?

2. What obstacles constrain effective values cultivation?

3. How do students perceive and respond to the cultivation of these values?

Literature Review

Nationalism and Patriotism: Conceptual Foundations and Contestations

Nationalism and patriotism, while often used interchangeably, represent distinct yet
overlapping concepts with significant implications for history education. Nationalism
originates from the word "nation" and refers to a doctrine or teaching of love for one's
nation and country, focusing on the consciousness of members of a nation or state who
possess the desire to achieve, maintain, and fully devote themselves to national identity,
integrity, prosperity, and strength (Bitschnau & Mul3otter, 2024; McCorkle & Rodriguez,
2023). Patriotism, by contrast, can be understood as the spirit or soul possessed by mem-
bers of a nation or state to sacrifice or be willing to sacrifice for the name of the nation
and state (Lin & Jackson, 2023).

Scholars have extensively debated the distinction between these concepts. Some ar-
gue that nationalism emphasises loyalty to the nation-state as a political entity, while pat-
riotism focuses on love of country as a cultural or geographical entity. Others suggest
that nationalism tends toward exclusivity and the elevation of one's own nation above
others, while patriotism emphasises love and devotion without necessarily denigrating
other nations. In the Indonesian context, both concepts have been historically con-
structed through anti-colonial struggle and nation-building, shaped by competing politi-
cal projects from the anti-imperialist solidarity of the independence movement to the
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authoritarian nationalism of the New Order regime (Pratama, 2022; Purwanta, 2018;
Yuliantri & Suwignyo, 2024).

Critical scholarship challenges the treatment of nationalism and patriotism as unprob-
lematic values to be transmitted through education. Anderson's (1983) conception of na-
tions as "imagined communities" highlights the constructed nature of national identity,
while critical pedagogy, as articulated by Freire et al.'s (2018), call for education that ena-
bles students to develop critical consciousness and challenge oppressive structures. In
the context of values education, this suggests that teachers face a choice between pre-
senting nationalism as a fixed, unquestionable value or enabling students to interrogate
nationalism's historical construction, its exclusions and inclusions, and its contemporary
relevance and limitations.

Historical Consciousness and Values Education

The cultivation of nationalist and patriotic values through history education necessarily
engages with questions of historical consciousness. (Risen, 2005) foundational work con-
ceptualises historical consciousness as the mental operations that define historical think-
ing's rolein human culture, encompassing not merely cognitive operations but also moral
and affective dimensions. Rusen's typology of historical consciousness, encompassing
traditional, exemplary, critical, and genetic forms, offers a framework for understanding
how students' engagement with the past operates at different levels of sophistication.

Traditional and exemplary forms treat the past as a repository of fixed lessons or
moral exemplars, presenting historical figures as models to be emulated without critical
engagement. This approach, while common in values education, tends to foreclose criti-
cal reflection on the complexities and contradictions of historical figures and their con-
texts. Critical and genetic forms, by contrast, recognise the constructed nature of histori-
cal narratives, the multiplicity of perspectives, and the contingency of historical develop-
ment. The development of critical historical consciousness enables students to recognise
that heroic values themselves have a history, that their meanings and expressions have
changed over time, and that contemporary values involve choices about which aspects of
heroes' lives to prioritise and how to interpret their significance.

Wineburg (2001) work on historical thinking complements Rusen's framework by em-
phasising the "unnatural" character of genuine historical understanding. Historical think-
ing requires overcoming presentism, recognising the fundamental otherness of the past,
and engaging with the complexity and ambiguity of historical sources. This capacity for
self-transcendence is essential for developing a critically reflective nationalism that can
acknowledge both the achievements and the limitations of the nation's history. As Wine-
burg argues, historical thinking teaches us "to go beyond our own image, to go beyond
our brief life, and to go beyond the fleeting moment in human history into which we've
been born" (Wineburg, 2001). This orientation enables students to recognise that nation-
alism, like all human constructs, is historically contingent and subject to critical examina-
tion.

K.H. Hasyim Asy'ari: Religious Nationalist and Pedagogical Model

K.H. Hasyim Asy'ari occupies a distinctive position in Indonesian history as both a reli-
gious leader and a nationalist figure. His life and thought exemplify the integration of
Islamic identity with Indonesian nationalism, providing a model for values education in
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Islamic schools. His educational thinking emphasised the virtue of education and eti-
quette, the etiquette of learners and educators, and the achievement of expected educa-
tional outcomes (Rohman et al., 2023; Syahrizal, 2022). His concept of ukhuwah wathani-
yah (national brotherhood) was grounded in Islamic principles while promoting national
unity and solidarity (Jubba et al., 2022; Sahri, 2024).

The Jihad Resolution of 22 October 1945 represents a pivotal moment in Hasyim
Asy'ari's nationalist legacy. The resolution called upon Muslims to defend Indonesia's in-
dependence against Dutch colonial forces seeking to re-establish control (Syukur et al.,
2024). This fatwa provided theological justification for nationalist struggle, framing the
defence of the nation as a religious obligation. Hasyim Asy'ari's declaration that "love of
the homeland is part of faith" (hubbul wathan minal iman) became a foundational princi-
ple for Indonesian Islamic nationalism, affirming that commitment to the nation was not
contrary to Islamic faith but rather an expression of it (Lahaji & Faisal, 2023; Yani et al.,
2023).

His socio-national theology, as articulated in the Jihad Resolution and other works,
demonstrated both an external anti-colonial dimension and an internal focus on Muslim
unity (Sahri, 2024; Yani et al., 2023). This theology, grounded in Ahlusunnah wal Jama'ah
principles, offers a relevant conceptual framework for addressing contemporary national
challenges, particularly regarding unity within the framework of nationality and a vision
of humanity based on religion (Akmaliah, 2022; Kanafi et al., 2021). The values embodied
in Hasyim Asy'ari's life and thought including leadership, courage, willingness to sacrifice,
love of country, discipline, responsibility, and mutual assistance provide a rich resource
for values education in Islamic schools.

Post-Colonial Perspectives on History Education

Understanding the cultivation of nationalist values through history education in Indone-
sia requires situating analysis within post-colonial theoretical frameworks. Indonesia's
educational system bears the imprint of Dutch colonial rule, which established a stratified
system privileging Western knowledge while marginalising indigenous epistemologies
(Sagita Krissandi et al., 2023; Thang et al., 2024). The post-independence period saw ef-
forts to decolonise education, yet these efforts have been uneven and contested. The
New Order regime's centralisation of curriculum and instrumentalisation of education for
state legitimation created a system in which compliance and conformity were rewarded
over critical thinking and intellectual independence (Pratama, 2022; Purwanta & Novi-
anto, 2022).

Contemporary scholarship on decolonising education in Indonesia emphasises that
the country still faces epistemic dependency on state-centred and Eurocentric narratives
(Liu, 2020; Utami et al., 2024). History education, in particular, remains shaped by what
scholars term "epistemic dependency" on state-centred narratives (Purwanta & Novianto,
2022; Saefudin et al., 2023). The Merdeka Curriculum's emphasis on the Pancasila Stu-
dent Profile, with its dimensions of global diversity and critical reasoning, represents an
attempt to move beyond this dependency while maintaining the nation-building function
of education. However, the tension between cultivating critical historical consciousness
and inculcating prescribed values remains unresolved in curriculum policy and classroom
practice (Ba'in et al., 2024; Rachman et al., 2024).
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Critical pedagogy, as articulated by Freire (1970), provides additional analytical tools
for understanding the transformative potential of history education. Freire's critique of
"banking education," in which teachers deposit knowledge into passive students, reso-
nates with the transmission-oriented pedagogies that continue to dominate Indonesian
history classrooms. Critical pedagogy calls for education that enables students to develop
critical consciousness, recognise and challenge oppressive structures, and become
agents of social transformation. In the context of values education, this means moving
beyond the transmission of prescribed values toward enabling students to interrogate
values, consider multiple perspectives, and develop their own ethical orientations.

Research Method

Research Design and Approach

This study employed a qualitative phenomenological approach to investigate the cultiva-
tion of nationalist and patriotic values through history education at MA Asy-Syafi'iyah Ka-
rangdawa and MA Miftahul Ulum Margasari. The qualitative approach was selected for
its capacity to generate rich, contextualised understanding of educational practices as
they unfold in natural settings (Creswell & Creswell, 2023). Unlike quantitative methods
that privilege measurement and generalisation, qualitative inquiry enables researchers
to explore the meanings that participants attach to their experiences, the tacit knowledge
that shapes practice, and the complex interplay of factors that influence educational out-
comes.

The phenomenological design was specifically chosen for its appropriateness in exam-
ining the lived experiences of participants and the meanings they construct from their
engagement with values education (Smith et al., 2022; Stake, 1995). Phenomenology
seeks to understand the essence or structure of experience from the perspective of those
who live it. In the context of this study, the phenomenological design enabled systematic
exploration of how teachers, students, and administrators experience and make meaning
of the cultivation of nationalist and patriotic values through history education. The design
supported the collection and analysis of rich, contextual data that could illuminate the
complexities of values cultivation in specific institutional settings.

The selection of the two schools as research sites was purposive. Both schools are NU-
affiliated Madrasah Aliyah under the Ministry of Religious Affairs, integrating Islamic val-
ues with national education. The schools' emphasis on religious character formation
based on Ahlusunnah wal Jama'ah principles and their focus on the teachings of K.H.
Hasyim Asy'ari made them appropriate sites for examining how religiously-grounded na-
tionalism is cultivated through history education. The schools' implementation of the
2013 Curriculum provided a relevant policy context for the investigation.

Data and Sources of Data

Data for this study were drawn from multiple sources to enable comprehensive under-
standing of values cultivation. Primary data sources included four categories of inform-
ants. School administrators, including the principals and vice principals for student affairs
at both schools, provided institutional perspectives on values education policies, imple-
mentation strategies, and systemic challenges. History teachers at both schools were se-
lected for their experience teaching the relevant historical content and their role in culti-
vating nationalist and patriotic values. Teacher perspectives were essential for
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understanding how values are planned, implemented, and assessed in classroom prac-
tice. Students from Grade XI at both schools were selected to represent diverse perspec-
tives on values education. Student selection was guided by teacher recommendations to
ensure representation across different levels of engagement and academic achievement.
Student interviews explored perceptions of history instruction, engagement with nation-
alist and patriotic content, and awareness of values in their learning experiences.

Classroom activities constituted a second major data source. Direct observation of his-
tory lessons across multiple sessions documented teacher-student interactions, instruc-
tional strategies, student engagement patterns, and the enactment of values cultivation
in practice. Observations focused on identifying how nationalist and patriotic values were
introduced, the pedagogical strategies employed, and student responses. Documentary
evidence constituted a third data source. Lesson plans, syllabi, teaching materials, assess-
ment documents, school regulations, and extracurricular activity records were collected
and analysed to understand how values were articulated in formal curriculum documents
and institutional policies.

Data Collection

Data collection occurred over a structured period enabling concentrated engagement
with participants and observation of multiple instructional sessions. The research em-
ployed three principal data collection techniques.

Semi-structured interviews were conducted with key informants to explore their per-
spectives on values cultivation in depth. Interview protocols were developed to address
the research questions while maintaining flexibility to pursue emergent themes. Admin-
istrator interviews explored institutional policies, values education strategies, and per-
ceived challenges. Teacher interviews explored conceptions of nationalism and patriot-
ism, strategies for values cultivation, professional development experiences, and ob-
served student outcomes. Student interviews investigated perceptions of history instruc-
tion, engagement with nationalist and patriotic content, and the relevance of values to
their lives. All interviews were audio-recorded with participants' consent and transcribed
verbatim for analysis.

Non-participant observation of history lessons was conducted across multiple ses-
sions. The researcher observed instructional activities, teacher-student interactions, stu-
dent engagement behaviours, and the explicit and implicit communication of nationalist
and patriotic values. Observation protocols focused on identifying how values were intro-
duced, the pedagogical strategies employed, and student responses. Detailed field notes
were maintained throughout the observation period, documenting both what was ob-
served and the researcher's reflections on what was observed.

Document analysis involved systematic collection and review of relevant documents.
Lesson plans, syllabi, teaching materials, and assessment documents were analysed to
identify how nationalist and patriotic values were articulated in formal curriculum docu-
ments. School regulations, extracurricular activity records, and institutional policies were
analysed to understand how values were embedded in school culture and daily practices.
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Trustworthiness of Data

To ensure the trustworthiness of findings, this study employed multiple strategies aligned
with qualitative research standards. Triangulation was pursued across sources, compar-
ing data from administrators, teachers, students, and documents; and across techniques,
cross-verifying observation, interview, and documentary evidence. This triangulation en-
abled identification of convergent patterns while also revealing tensions and contradic-
tions that enriched understanding.

Member checking was conducted by sharing preliminary findings with participants
and soliciting feedback on interpretations. This process helped ensure that researcher
interpretations accurately reflected participant perspectives and enabled participants to
correct misunderstandings or add nuance. The researcher maintained detailed field
notes documenting contextual factors and reflexive observations throughout the re-
search process.

Thick description of the setting, participants, and practices enables readers to assess
the transferability of findings to other contexts. Detailed contextual information about
the schools, communities, and educational policy environment supports informed judg-
ment about applicability. The researcher documented the schools' characteristics, the
broader institutional and policy context, and the specific conditions shaping values culti-
vation at the sites.

Data Analysis

Data analysis followed an iterative, thematic approach consistent with qualitative re-
search conventions. The analysis process comprised several phases aligned with Miles,
Huberman, and Saldana (2020) interactive model. Data reduction involved systematic re-
view and condensation of interview transcripts, observation notes, and documentary ev-
idence. This process entailed identifying relevant passages, coding for thematic content,
and organising data according to emerging categories. Initial codes were derived both
from the theoretical framework and from patterns emerging from the data. Codes were
organised around themes including values conceptualisation, planning practices, imple-
mentation strategies, obstacles, and student perceptions.

Data display organised condensed data into thematic matrices and narrative summar-
ies to facilitate pattern identification and cross-case comparison. Displays enabled sys-
tematic examination of relationships between concepts, identification of convergent and
divergent patterns, and testing of emerging interpretations against the full range of evi-
dence. Data were organised around themes including teacher conceptions, planning
practices, implementation strategies, obstacles, student perspectives, and comparative
patterns across schools.

Conclusion drawing and verification were conducted iteratively through constant com-
parison of data across sources and techniques. Emerging interpretations were tested
against discrepant cases and alternative explanations. The researcher engaged in ongo-
ing reflection on how personal assumptions and perspectives might shape data collection
and interpretation. Final conclusions were grounded in the full range of evidence and
subjected to member checking to enhance credibility. This iterative process ensured that
conclusions were well-supported and that alternative interpretations had been consid-
ered.
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Results

Teacher Conceptions and Planning for Values Cultivation

The study revealed that history teachers at both schools demonstrated awareness of K.H.
Hasyim Asy'ari as a national hero and religious figure, though their depth of knowledge
and pedagogical approaches varied. At MA Asy-Syafi'iyah, the history teacher possessed
foundational knowledge of Hasyim Asy'ari's biography, roles, and contributions to Indo-
nesian independence, and could articulate the nationalist and patriotic values embodied
in his life. The teacher's understanding encompassed Hasyim Asy'ari's leadership, cour-
age, willingness to sacrifice, and commitment to national unity. At MA Miftahul Ulum, the
history teacher also demonstrated substantial knowledge of Hasyim Asy'ari, explicitly
identifying indicators of nationalist and patriotic values including bravery, leadership, and
willingness to sacrifice. The school principal confirmed that the history teacher's
knowledge was comprehensive and effectively transmitted to students.

In terms of planning, both teachers prepared lesson plans, syllabi, teaching materials,
and media before instruction. At MA Asy-Syafi'iyah, the teacher prepared lesson plans,
student worksheets, books on Hasyim Asy'ari, and media including laptops, projectors,
and LCD screens. The principal confirmed monitoring these preparations and granting
autonomy to the history teacher based on classroom needs. At MA Miftahul Ulum, the
teacher similarly prepared lesson plans, materials from the subject teachers' forum,
books on Hasyim Asy'ari, and internet sources, with the principal reviewing and approv-
ing lesson plans.

Both schools integrated K.H. Hasyim Asy'ari into the Grade Xl history curriculum
through Competency Standard 3.4, which addresses analysing the roles of national and
regional figures in the struggle for independence. The values cultivated through this con-
tent included leadership, courage, cooperation, responsibility, willingness to ask ques-
tions, expressing opinions, and fostering love of country. This alignment reflects the for-
mal curriculum's recognition of Hasyim Asy'ari's significance for values education, though
the integration remained at the level of content inclusion rather than systematic engage-
ment with the complexity of his historical role.

Implementation of Values Cultivation in Classroom Practice

The implementation of nationalist and patriotic values cultivation in history classrooms
at both schools employed diverse pedagogical strategies while reflecting distinct ap-
proaches. At MA Asy-Syafi'iyah, the teacher utilised both direct and indirect methods. Di-
rect instruction involved lectures on Hasyim Asy'ari's biography and contributions, while
indirect instruction employed video presentations followed by student discussions. The
teacher's distinctive approach emphasised practical engagement, beginning lessons with
activities directly connected to exemplary values including nationalist and patriotic val-
ues. Video media, particularly the film "Sang Kyai," served as a primary tool for stimulating
discussion about the values students could extract from Hasyim Asy'ari's example.

At MA Miftahul Ulum, the teacher employed interactive lectures interspersed with hu-
mour and light quizzes, followed by contextual discussion. Students were assigned tasks
to explain the exemplary values, including nationalist and patriotic values, they could ap-
ply in daily life. The teacher's distinctive approach emphasised contextual learning,
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requiring students to connect material to real situations. In the context of cultivating na-
tionalist and patriotic values, the teacher focused on enabling students to extract lessons
from Hasyim Asy'ari's example and apply them in daily life through positive attitudes and
problem-solving.

Both schools demonstrated similarities in the values they sought to cultivate. The in-
dicators teachers sought to instil included leadership, courage, cooperation, responsibil-
ity, willingness to ask questions, expressing opinions, and fostering love of country. How-
ever, the pedagogical approaches differed significantly, with one teacher emphasising
visual media and discussion while the other emphasised contextual application and re-
flective tasks.

In terms of values implementation beyond the classroom, both schools embedded na-
tionalist and patriotic values in school regulations, daily habits, and extracurricular activ-
ities. At MA Asy-Syafi'iyah, students practiced respect for teachers through handshaking
before lessons, sang "Yalal Wathon" and the national anthem, engaged in cooperation,
demonstrated discipline in time and dress, practiced honesty, and demonstrated cour-
age. These habits were formalised in school regulations. At MA Miftahul Ulum, students
participated in flag ceremonies, sang "Yalal Wathon," demonstrated responsibility, made
courageous decisions, practiced discipline, and asked questions confidently.

Extracurricular activities further reinforced values cultivation. At MA Asy-Syafi'iyah, ac-
tivities included weekly flag ceremonies, Halal bi halal events featuring "Yalal Wathon"
and NU studies, religious holiday celebrations, carnival participation for Independence
Day and Santri Day, and extracurricular organisations including IPNU, IPPNU, Scouting,
and PKS. At MA Miftahul Ulum, activities included flag ceremonies, entrepreneurship ba-
zaars promoting love of domestic products, religious holiday events, carnivals, and extra-
curricular organisations including Scouting, IPNU, IPPNU, and Paskibraka.

Student Perceptions of K.H. Hasyim Asy'ari and Values Cultivation

Student perspectives revealed substantial knowledge of K.H. Hasyim Asy'ari and positive
perceptions of the values cultivated through history education. At MA Asy-Syafi'iyah, stu-
dents demonstrated foundational knowledge of Hasyim Asy'ari as a national hero from
the ulama class who studied in Mecca for seven years, contributed to the independence
struggle, and founded Nahdlatul Ulama. Students articulated the nationalist and patriotic
values they identified in his example, including leadership, courage in the independence
struggle, humility, cooperation, and concern for others. Students confirmed that teachers
effectively integrated Hasyim Asy'ari into the broader topic of national and regional he-
roes, using diverse methods including interactive lectures, video presentations, discus-
sions, and reflective writing. Media included laptops, projectors, whiteboards, and rele-
vant books.

At MA Miftahul Ulum, students similarly demonstrated knowledge of Hasyim Asy'ari as
an NU founder, a diligent scholar, and a national hero with significant contributions to
independence. Students articulated values including leadership, courage, humility, hon-
esty, responsibility, and cooperation. Students confirmed that teachers used interactive
lectures with humour, quizzes, discussions with case studies, and reflective tasks on ex-
emplary values applicable to daily life. Media included whiteboards, photographs, mark-
ers, internet resources, and books on Hasyim Asy'ari.
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Regarding implementation, students at both schools reported applying nationalist and
patriotic values in daily life. At MA Asy-Syafi'iyah, students practiced responsibility, trust-
worthiness, and reliability when leading groups; led flag ceremonies; studied diligently;
respected parents and teachers; cooperated with peers; read and studied; used domestic
products; and confidently asked questions and expressed opinions. At MA Miftahul Ulum,
students practiced cooperation, courageously corrected wrong behaviour, respected
teachers through handshaking, attended school diligently, confidently expressed opin-
ions and asked questions, and engaged in other daily activities. School habits included
flag ceremonies, kitab studies before lessons, singing "Yalal Wathon," cooperation, and
weekly prayers.

Obstacles to Effective Values Cultivation

The study identified several obstacles constraining effective cultivation of nationalist and
patriotic values. Infrastructure limitations emerged as the primary obstacle at both
schools. At MA Asy-Syafi'iyah, the absence of a school library limited access to physical
sources including books, kitabs, and texts on Hasyim Asy'ari. Limited teaching media con-
strained the teacher's ability to prepare materials, methods, and media for instruction.
Students also experienced difficulties in comprehension due to less conducive learning
environments and limited reading materials. At MA Miftahul Ulum, limited books and
texts on Hasyim Asy'ari, combined with the absence of LCD projectors and teaching aids,
required teachers to seek alternative solutions. Students similarly experienced difficulties
due to these limitations.

Time constraints presented a significant challenge. Teachers experienced difficulty
correlating material on Hasyim Asy'ari with other national and regional heroes within the
allocated one meeting (2 x 24 instructional hours) for the relevant competency standard.
This constraint required teachers to develop schemes enabling maximal coverage of ma-
terial on Hasyim Asy'ari's values.

Student engagement obstacles included reduced attention during instruction, bore-
dom, and drowsiness. Teachers experienced difficulty when providing examples of val-
ues, as some students failed to pay attention or became distracted. Classroom disrup-
tions affected students who were genuinely attentive, reducing their focus and compre-
hension. Student-related obstacles also included internal factors such as laziness and for-
getfulness, as well as external environmental factors that did not support values applica-
tion.

Correlation challenges involved difficulties in connecting material on Hasyim Asy'ari's
values with the relevant competency standard, given the limited time available for cover-
ing multiple heroes within a single meeting.

Discussion

The Superficiality of Values Transmission in Islamic School Contexts

The findings of this study reveal a significant gap between the aspirations of values edu-
cation and its realisation in history classrooms at the two NU-affiliated schools. While
teachers demonstrate commitment to transmitting nationalist and patriotic values
through the figure of K.H. Hasyim Asy'ari, the -cultivation remains superficial,
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characterised by transmission-oriented pedagogy that presents values as unproblematic
inheritances rather than contested historical constructs requiring critical engagement.

This superficiality manifests in several ways. First, values are added to existing instruc-
tion without changing its fundamental structure or assumptions. Teachers include con-
tent about Hasyim Asy'ari's biography and contributions but do not enable students to
examine how his nationalist narrative has been constructed, whose perspectives are in-
cluded, and whose are marginalised. Second, values cultivation focuses primarily on be-
havioural outcomes, including discipline and compliance, without addressing the deeper
cognitive and ethical dimensions of nationalism. Third, values cultivation remains implicit
rather than explicit, with teachers not articulating specific learning objectives for values
or assessing values outcomes systematically.

This superficiality reflects broader patterns in Indonesian values education, where na-
tionalism is often presented as an unproblematic value to be transmitted rather than a
complex concept requiring critical examination (Ba'in et al., 2024; Pratama, 2022; So-
habudin & Darmawan, 2023). The transmission-oriented approach to nationalist values
cultivation reproduces the tendency to present nationalism as a fixed, unquestionable
value to be internalised rather than a dynamic, contested concept to be interrogated. This
approach aligns with what Rusen (2005) identifies as the exemplary function of historical
consciousness, where the past serves as a repository of moral lessons applicable to the
present. However, it does not enable students to develop the critical historical conscious-
ness necessary for navigating the complexities of national identity in a diverse, post-co-
lonial society.

The institutional context of Islamic schools adds distinctive dimensions to this superfi-
ciality. While the NU affiliation provides a rich resource for values education through the
figure of Hasyim Asy'ari, it also creates expectations that values be presented as settled
truths rather than subjects of critical inquiry. The integration of religious and national
identity in these schools, while offering potential for meaningful values education, also
risks foreclosing critical engagement with the tensions and complexities of this integra-
tion.

The Post-Colonial Dimensions of Values Cultivation

The challenges of nationalist values cultivation in Indonesian history education must be
understood within the country's post-colonial trajectory. Indonesia's history education
system has been repeatedly shaped by state interests, from the anti-colonial nationalism
of the independence movement to the authoritarian nationalism of the New Order re-
gime (Purwanta & Novianto, 2022; Utami et al., 2024). The Merdeka Curriculum's empha-
sis on the Pancasila Student Profile represents an attempt to move beyond this instru-
mental approach while maintaining the nation-building function of education.

However, the tension between cultivating critical historical consciousness and incul-
cating prescribed values remains unresolved in practice. Teachers in this study empha-
sised behavioural compliance and the transmission of prescribed values while struggling
to address the curriculum's more ambitious cognitive and ethical dimensions. This pat-
tern reflects what scholars term "epistemic dependency" on state-centred narratives
(Pratama, 2022; Purwanta & Novianto, 2022), where the reproduction of official history
and prescribed values takes precedence over critical engagement. As (Utami et al., 2024)
argue, decolonising education in Indonesia still faces epistemic dependency on state-
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centred and Eurocentric narratives. Historical education must move toward epistemic
justice and critical pedagogy to reframe national identity and historical consciousness
(Jackson, 2024; Santiago & Dozono, 2022).

The post-colonial context also shapes the specific manifestations of values cultivation
in Islamic schools. Unlike values education in Western contexts, which often addresses
the complexities of multicultural citizenship, Indonesian Islamic school values education
operates within a framework that emphasises national unity while acknowledging reli-
gious diversity. This framework creates distinctive tensions: the need to acknowledge re-
ligious identity while maintaining national cohesion; the challenge of addressing the rela-
tionship between Islamic values and Pancasila; and the tension between religious partic-
ularism and national universalism.

These tensions were evident in the present study. Teachers emphasised unity and dis-
cipline while not addressing the complexities of Indonesia's diverse religious landscape
or the historical debates about the role of Islam in the Indonesian state. Hasyim Asy'ari's
legacy as a figure who navigated the relationship between Islamic identity and Indonesian
nationalism was presented as a straightforward model rather than an invitation to ex-
plore the nuances of this relationship. This silence reflects broader patterns in Indonesian
history education, where complex historical figures are often simplified to serve values
transmission rather than critical historical understanding.

Teacher Agency and Professional Development

The study reveals the central role of teacher agency in navigating the challenges of values
cultivation. Teachers in this study were not passive recipients of reform but active agents
who made sense of values education, adapted it to their contexts, and developed strate-
gies for addressing implementation obstacles. This finding aligns with research empha-
sising the importance of teacher agency in curriculum change, where teachers' interpre-
tations, adaptations, and innovations shape implementation outcomes (Fullan, 2025; So
et al., 2024).

However, teacher agency operated within significant constraints. The absence of sys-
tematic professional development left teachers to make sense of values cultivation on
their own, a process that Fullan 2025) describes as fraught with the risk of superficial
understanding. Teachers' reliance on existing practices and intuitive judgments, while
demonstrating initiative, could not compensate for the absence of structured profes-
sional development opportunities that would enable deeper engagement with the prin-
ciples and practices of values education. Teachers' difficulty in moving beyond transmis-
sion-oriented pedagogy reflects the limitations of their professional development and the
broader constraints of the educational system.

The study also reveals the importance of professional development that is sustained,
context-sensitive, and focused on pedagogical content knowledge. Research on effective
professional development emphasises the need for ongoing support that addresses
teachers' specific needs and contexts, rather than one-time workshops that provide gen-
eral information without follow-up (Mouza et al., 2022; Revina et al., 2023). In the Indone-
sian context, professional development for values education has been limited, with many
teachers reporting insufficient preparation and support.
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Implications for Policy and Practice

The findings of this study have several implications for policy and practice in values culti-
vation through history education. First, explicit curriculum guidance is needed to clarify
expectations for values cultivation. The Merdeka Curriculum's Pancasila Student Profile,
while including character education dimensions, does not provide sufficient guidance on
how these dimensions should be operationalised in history instruction. Developing clear
learning objectives, pedagogical strategies, and assessment approaches for values culti-
vation would support more systematic integration.

Second, sustained professional development is essential for enabling teachers to cul-
tivate values effectively. Teachers require opportunities to develop pedagogical content
knowledge for values education, including understanding of how nationalism has been
historically constructed, strategies for engaging with multiple perspectives, and ap-
proaches for assessing values learning. Professional development should be sustained,
context-sensitive, and focused on practice, enabling teachers to experiment with new ap-
proaches and receive feedback and support.

Third, critical engagement with historical narratives is essential for meaningful values
cultivation. Teachers need support in moving beyond transmission-oriented pedagogy
toward approaches that enable students to interrogate nationalist narratives, consider
multiple perspectives, and develop their own critical understandings of nationalism. This
requires engagement with critical pedagogy, post-colonial theory, and the specific histo-
ries of marginalisation and resistance that have shaped Indonesian society. The figure of
K.H. Hasyim Asy'ari, with his complex navigation of religious and national identity, pro-
vides rich material for such critical engagement.

Fourth, assessment reform is needed to better capture students' nationalist under-
standing and commitment. Current assessment practices, which focus primarily on cog-
nitive outcomes, do not adequately assess the affective and critical dimensions of values
cultivation. Developing assessment approaches that capture students' capacity for critical
reflection on nationalist narratives, their understanding of nationalism's historical con-
struction, and their commitment to democratic values would support more serious at-
tention to values objectives.

Conclusion

This study has critically examined the cultivation of nationalist and patriotic values
through history education in two NU-affiliated Islamic senior high schools, using K.H.
Hasyim Asy'ari as the central figure for values transmission. The findings reveal that while
teachers and schools demonstrate commitment to transmitting nationalist and patriotic
values through diverse pedagogical strategies and extracurricular activities, implementa-
tion remains constrained by limited infrastructure, time constraints, student disengage-
ment, and the absence of critical engagement with the historical complexity of K.H.
Hasyim Asy'ari's political and religious positions.

The cultivation of values through the figure of K.H. Hasyim Asy'ari reflects both the
potential and the limitations of values education in Islamic school contexts. The integra-
tion of religious and national identity through a figure like Hasyim Asy'ari offers rich ma-
terial for values education, yet the transmission-oriented approach prevalent in these
schools forecloses the critical engagement necessary for developing historical conscious-
ness. Students learn to affirm values but may not develop the capacity to interrogate the
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historical construction of these values, their exclusions and inclusions, or their contem-
porary relevance and limitations.

The obstacles to effective values cultivation reflect both the specific challenges of Is-
lamic school contexts and broader constraints on curriculum implementation in Indone-
sian education. Infrastructure limitations, time constraints, student disengagement, and
the absence of systematic professional development all constrain the depth and quality
of values cultivation. These obstacles are compounded by the post-colonial dynamics of
Indonesian education, where the tension between cultivating critical historical conscious-
ness and inculcating prescribed values remains unresolved.

The implications of this study extend beyond the Indonesian context. As educational
systems worldwide grapple with questions of how to cultivate national identity, civic val-
ues, and historical consciousness in increasingly diverse and globally connected societies,
understanding how religiously-grounded nationalism is taught in Islamic schools be-
comes increasingly important. This study suggests that meaningful values cultivation in
post-colonial Islamic education requires moving beyond transmission toward critical ped-
agogy that enables students to interrogate the relationship between religious identity,
nationalism, and historical consciousness.

Ultimately, this study argues that the cultivation of nationalist and patriotic values
through history education represents both a significant opportunity and a profound chal-
lenge for Indonesian education. The figure of K.H. Hasyim Asy'ari, with his integration of
religious commitment and nationalist struggle, provides rich material for values educa-
tion. However, realising this potential requires more than policy mandates or institutional
affiliations; it requires fundamental shifts in how teachers conceptualise history, values,
and the purposes of education. Without such shifts, values cultivation risks remaining a
superficial addition to the curriculum, achieving behavioural compliance without critical
consciousness, and patriotism without the capacity for reflective citizenship.
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