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Abstract 

 

Background - The implementation of the Independent Curriculum at the elementary school level has 

become a crucial issue in promoting adaptive, student-centered education. 

Research Urgency - Despite its nationwide rollout, the implementation of the Independent Curriculum in 

faith-based elementary schools remains underexplored, particularly in balancing national standards with 

religious and contextual values. This study is crucial to uncover how such schools adapt the curriculum in 

practice, providing insights for more inclusive and responsive education policies. 

Research Objectives - This study aims to describe the planning, implementation, and evaluation 

processes of the Independent Curriculum at SDIT Insan Mandiri, South Jakarta, while identifying 

its effectiveness and the challenges encountered.  

Research Method - Employing a descriptive qualitative approach, data was collected through 

observation, interviews, and document analysis.  

Research Findings - The findings reveal that learning plans are tailored to students' potential and 

needs through the development of contextual teaching modules, including outdoor learning and 

the use of various media. Curriculum implementation involves innovative activities such as 

market days and infak collection, which contribute to students' character development and social 

competence. Evaluation is conducted through Learning Communities and student self-reflection 

using color-coded cards as indicators of engagement and understanding.  

Research Conclusion - The study concludes that curriculum implementation aligns with differential, 

constructivist, and competency-based educational principles, despite technical constraints such as 

inconsistencies between textbooks and learning objectives and limited time for additional 

mentoring.  

Research Novelty/ Contibution - The novelty of this study lies in its participatory evaluation practices 

based on student self-reflection and collaborative learning communities, which remain 

underexplored in other elementary-level applications of the Independent Curriculum. 
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INTRODUCTION 

 

Education is an important element in nation building, and curriculum development plays a 

central role in improving the quality of education (Noor et al, 2024; Liang, 2023; Jannah, 2023). A 

well-designed curriculum can create an effective and enjoyable learning environment (Adhikari & 

Kunwar, 2023; Gunawan et al, 2024). In Indonesia, the curriculum has undergone various changes to 

adapt to the times (Ridwan et al, 2023; Langoday et al, 2024; Imelda et al; 2023). One of the latest 

innovations is the Independent Curriculum, which is designed to develop student competencies 

optimally.  

According to Law Number 20 of 2003, a curriculum is a learning plan that includes the 

objectives, content, and methods used in the educational process. Since 1947 to 2018, Indonesia has 

experienced eleven curriculum changes, culminating in the creation of the Independent Curriculum 

in response to post-COVID-19 educational challenges (Reza et al, 2023; Aliyyah et al, 2023; 

Fuadaturrohmah & Munawar, 2023). The Independent Curriculum, introduced by the Indonesian 

government, aims to strengthen the national education system by giving schools and teachers greater 

autonomy in designing curricula that suit local needs and student characteristics (Vinna et al, 2024).  

The Merdeka curriculum focuses on project-based learning to develop soft skills and 

characters that are in accordance with the Pancasila student profile (Fan et al, 2023; Anggaira, 2022; 

Widarini & Sutarji, 2023; Latifah et al, 2023).This approach provides ample time for indepth learning 

of basic competencies such as literacy and numeracy. Project-based learning is a co-curricular activity 

designed to reinforce the achievement of competencies and shape students' character, allowing them 

to engage in practical and relevant activities that connect theory with real practice (Dewi et al, 2024). 

Thus, it is hoped that students can develop critical thinking skills, teamwork, and problem-solving 

skills effectively (Muawiyah, 2024).  

This curriculum also provides flexibility for schools to adjust learning programs according to 

the needs of students (Geçkinli, 2024). The main focus is on the development of soft skills, such as 

leadership and teamwork, which are essential to prepare students for future challenges (Oosthuizen 

et al, 2020; Mytsenko & Rusanovska, 2023). In addition, this curriculum emphasizes essential content 

that gives students enough time to delve into concepts and strengthen competencies. In the 

Independent Curriculum, teachers act as facilitators who provide positive support to students, create 

a fun learning atmosphere and support character development (Afriani et al, 2023). With this role, 

teachers not only function as material presenters, but also as guides and motivators who help students 

reach their maximum potential (Zhou et al, 2023).  

Integrated Islamic Education is an educational concept that combines the values of general 

education and Islamic education (Anggrayni, 2023). This concept refers to Islamic religious teachings 

that are based on the Qur'an and As-Sunnah. The purpose of Islamic education is to form individuals 

who are pious, have knowledge and skills, and practice commendable values in all their activities 

(Adelia & Anbia, 2023). Education is a maturation process carried out by educators towards students, 

both formally and informally (Nwanguma & Abigail, 2024; González & Bonal, 2021; Caves et al, 

2021). Islamic education is expected to produce leaders who always do good and stay away from bad 

deeds, in accordance with the guidelines of the Qur'an and As-Sunnah (Hidayat et al, 2024; Sholeh at 

al, 2023).  

Curriculum implementation involves three main stages: planning, implementation, and 

evaluation (Nanai, 2024). The planning stage includes determining the objectives, content, and 

methods that will be used in the learning process (Yanuarti et al, 2022). The implementation stage 

involves the implementation of the plan that has been prepared in the field (Stepić & Popović, 2022). 

The evaluation stage is the process of assessing and improving the educational process that has been 

carried out to ensure that the learning objectives are achieved effectively (Kazi, 2021). Good 

implementation will ensure that the curriculum can provide optimal results for students. This research 

is focused on the implementation of the Independent Curriculum at the Integrated Islamic Elementary 
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School (SDIT) Insan Mandiri, South Jakarta. This research includes planning, implementation, and 

evaluation of learning. Implementation is the process of applying ideas, ideas, concepts, and 

innovations in practical actions that have a positive impact on changes in knowledge, skills, and 

attitudes (McLeod & Hopfe, 2021; Ade, 2021; Marin et al, 2023). With a focus on specific schools, 

the results of this study are expected to provide a clearer picture of the implementation of the 

Independent Curriculum.  

This research aims to answer the following questions: How is the learning planning of the 

Independent Curriculum at SDIT Insan Mandiri? How is the implementation of the Independent 

Curriculum learning at SDIT Insan Mandiri? How is the evaluation of the Independent Curriculum 

learning at SDIT Insan Mandiri? The purpose of this study is to analyze the planning, implementation, 

and evaluation of the Independent Curriculum learning at SDIT Insan Mandiri. By answering these 

questions, this research will provide the necessary insights to improve curriculum implementation in 

schools.  

The results of this research are expected to contribute to the policy and practice of 

implementing the Independent Curriculum, as well as be a reference for related agencies in improving 

the quality of education. In addition, this study provides an in-depth analysis of the consistency of the 

implementation of the Independent Curriculum at SDIT Insan Mandiri and its impact on the quality 

of education. The Independent Curriculum, with a focus on essential content and character 

development, aims to produce creative and innovative future generations (Chao, 2023).  
 

 

METHODS 

 

The type of research used is qualitative descriptive and evaluative research. This approach 

was chosen to provide an in-depth overview and explanation of the implementation of the  

Independent Curriculum at SDIT Insan Mandiri South Jakarta. This research has a natural and 

interpretive nature, which means that the focus is on explaining and validating phenomena that occur 

in the field (Tilman et al, 2025). The research location at SDIT Insan Mandiri South Jakarta, the 

school implements an integrated curriculum that integrates activities and curriculum with Islamic 

values as well as the intellectual, emotional, and spiritual development of students. The data sources 

in this study involve school principals, grade 1 teachers, and other related parties, which are selected 

through purposive sampling techniques. In addition, documentation from archives, literature, and 

school documents is also used to enrich a deeper understanding of the research subject.  

The data collection techniques used include observation, interviews, and documentation. 

Observation is carried out in a structured, semi-structured, and participatory manner, in order to 

observe behavior and activities in schools. In-depth interviews are conducted with key and supporting 

informants, using unstructured and structured interview methods, to obtain in-depth and 

comprehensive information. Documentation through literature studies and school documents is also 

used to reinforce the results of interviews and observations. The researcher plays the role of the main 

instrument in this study, which means that the researcher himself collects, analyzes, and interprets the 

data. Data analysis techniques include collecting raw data, reducing data to group and organize data 

into themes, presenting data in the form of descriptions, tables, diagrams, and other visualizations, as 

well as drawing conclusions from data and testing the validity of conclusions. To ensure the validity 

of the data, triangulation of sources and techniques is used, namely by combining various data sources 

and data collection techniques such as observation, interviews, and documentation. With this 

descriptive qualitative approach, the research is expected to be able to provide a comprehensive 

understanding of the implementation of the Independent Curriculum at SDIT Insan Mandiri South 

Jakarta.  
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RESULTS AND DISCUSSION 

Based on the results of interviews, observations and documentation along with a data 

reduction table related to the Independent Curriculum learning plan  

  
Table 1. Data Reduction of Independent Curriculum Learning Planning  

Category/Theme  Description  Data Source  

School Readiness  The process of preparing teaching modules and 

class projects by teachers is gradual.  
Interview with Teacher  

Sharing Activities  Regular meetings between schools to share 

experiences and knowledge.  
Interview with Teacher  

Teacher Training  Periodic training to understand and implement 

the Independent Curriculum.  
Observations and 

Documents  

Teaching Modules and 

Projects  
Preparation of teaching modules based on 

Learning Objectives and Learning Outcomes, as 

well as practical classroom projects.  

School Documentation  

Outing Activities  A one-year program of classroom activities to 

strengthen student learning.  
Observations and 

Documents  

  

In an effort to implement the Independent Curriculum at SDIT Insan Mandiri, the learning 

planning process is carried out very carefully and gradually. This starts from the school's readiness to 

prepare teaching modules and class projects that are tailored to the conditions and needs of students. 

This preparation is carried out by the principal and teachers, ensuring that all preparation of teaching 

modules is carried out before the curriculum is fully implemented. This readiness shows the school's 

commitment to implementing the Independent Curriculum well and ensuring that the entire process 

runs smoothly, without any significant obstacles in the learning process.  

Sharing activities between schools is an integral part of the learning planning process (Waluyo 

& Aryani, 2024; Rijanto, 2020). Regular meetings every Thursday allow teachers from various 

schools to share their experiences and knowledge regarding the implementation of the Independent 

Curriculum. Through this activity, teachers can provide input and solutions to problems that may be 

faced in the implementation of the curriculum (Bradfield & Exley, 2020). These intensive discussions 

also help improve teachers' understanding and skills, so that they can be more confident in running 

the curriculum in their respective classrooms (Süer & Demirkol, 2023; Tabari & Rahimy, 2021).  

Teacher training is also an important element in ensuring the successful implementation of 

the Independent Curriculum (Witraguna et al, 2024; Sanjaya et al, 2022). The training is conducted 

regularly involving speakers from outside the school to provide new perspectives and prepare teachers 

to face various situations in the classroom (Bergmark, 2020). This training includes teaching methods, 

the use of teaching modules, and strategies to handle students with diverse needs (Duguet & Morlaix, 

2024). With good training, teachers can implement the curriculum more effectively and efficiently 

and be able to provide quality learning to students (Rao  & Vijayalaksmi, 2021; Mothowanaga & 

Gladwin, 2021).  

In addition, the outing activities held by SDIT Insan Mandiri are also part of a comprehensive 

learning plan. In this activity, the teachers make an agenda or program of classroom activities that 

will be carried out for one year. The goal is to ensure that students do not forget the teachings they 

have received in the previous semester. This planning process is carried out in a  

very structured and detailed manner, including the division of tasks per subject, the 

preparation of teaching modules, and the planning of class projects. Thus, the learning planning of 

the Independent Curriculum at SDIT Insan Mandiri not only involves strong collaboration between 

teachers, but also ensures that the curriculum can be implemented effectively and has a positive 

impact on students.  
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The following is a table that summarizes the implementation of the Independent Curriculum 

learning at SDIT Insan Mandiri and its data sources, including aspects of the Pancasila Student Profile 

Strengthening Project (P5) and assessments:  

  
Table 2. Data Reduction of Independent Curriculum Learning Implementation  

Category/Theme  Description  Data Source  

Implementation of the  
Independent Curriculum     

SDIT Insan Mandiri has implemented the  
 Independent Curriculum since 2022 as a driving 

school, focusing on the holistic development of 

students according to the Pancasila Student Profile.  

Interview with Teacher   

Classroom Learning  
Plans    

New programs such as making religious books on 

nationalism, literacy, storytelling, and innovative 

learning atmospheres such as learning in the park.  

Interview with Teacher   

Learning Approach            Learning is carried out gently to avoid trauma to 

students and give rewards according to the 

intelligence of each student.  

Interview with Teacher   

Learning Methods                Using the method of playing while learning for the 

lower class, and using media such as television 

and sports for the upper class.  

Interview with Teacher   

Collaboration and  
Communication          

Intensive collaboration with parents to provide an 

understanding of learning methods and prevent 

misunderstandings.  

Interview with Teacher   

Pancasila Student Profile  
Strengthening Project  
(P5)   

Activities such as market days, collecting infaq, 

teaching the values of sharing, tolerance, and other 

positive characters according to the Pancasila 

Student Profile.   

Interview with Teacher   

Assessment                          Cognitive and non-cognitive assessments, including 

summative scores taken per subject, as well as 

observations of diverse children's intelligence.  

Interview with Teacher   

  

The implementation of the Independent Curriculum at SDIT Insan Mandiri, which began in 

2022 as a driving school, shows the school's commitment to improving the quality of holistic 

education. The main focus on developing student learning outcomes in accordance with the Pancasila 

Student Profile, which includes competencies and character, reflects the holistic approach applied 

(Dosmarohaa & Sunardi, 2024). With this approach, the school seeks to develop students not only 

from the academic aspect, but also in terms of character and national values. The implementation of 

the Independent Curriculum is designed to support the development of students as a whole so that 

they are ready to face future challenges with a good attitude and extensive knowledge (Azizah et al, 

2023; Permatasari et al, 2023; Wahyuni et al, 2024).  

The classroom learning design at SDIT Insan Mandiri includes various innovative programs 

such as making religious books on nationalism, literacy, and storytelling. These activities are designed 

to instill positive values and build students' character from an early age. A softer and more personal 

approach to teaching, as well as the creation of a fun learning atmosphere such as learning in the 

garden (Kong & Chen, 2024), shows that the school pays great attention to the emotional and 

psychological well-being of students. By giving awards based on the intelligence of each student, 

SDIT Insan Mandiri appreciates and celebrates the diversity of talents and abilities of students, 

making each student feel valued and supported in their learning journey (Eden et al, 2024; Akintayo 

et al, 2024; Mun et al, 2020).  

The learning methods used at SDIT Insan Mandiri also reflect the flexibility and adaptability 

of the school in dealing with the diverse needs of students. By using play-to-learn methods for the 

lower classes and media such as television and sports for the upper classes, the school ensures that 

every student can learn in the most effective way for them (Park, 2024). Intensive collaboration with 
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parents is also an important key in ensuring that the learning methods applied can be understood and 

supported by the student's family (Purnomo et al, 2022). This collaborative approach helps to create 

a harmonious and supportive learning environment, both at school and at home.  

The Pancasila Student Profile Strengthening Project (P5) at SDIT Insan Mandiri involves 

various activities such as market days and infak collection, which aims to teach the values of sharing, 

tolerance, and mutual cooperation to students. This activity not only supports the development of 

students' character but also teaches them about the importance of social responsibility and 

contribution to society (Herianingtyas et al, 2024). By integrating Pancasila values in daily activities, 

this school seeks to form a generation that is not only academically intelligent but also has strong 

character and morals (Ridwan et al, 2024).  

Finally, learning assessments at SDIT Insan Mandiri include cognitive and non-cognitive 

assessments designed to evaluate students' abilities as a whole. Cognitive assessment is more focused 

on exercises whose results are used as evaluation material, while noncognitive assessment includes 

summative scores per subject (Kuruppu, 2021). In addition to assessments, schools also conduct 

observations to identify the intelligence possessed by each student and accommodate their learning 

needs in accordance with the theory of multiple intelligences (Gandasari et al, 2022). With this 

comprehensive approach, SDIT Insan Mandiri seeks to explore the potential of each student to the 

maximum and provide education that suits the needs and abilities of each student. The implementation 

of the Independent Curriculum at SDIT Insan Mandiri shows the school's dedication in providing 

quality education that supports the holistic development of students.  

The following is a data reduction table that summarizes the evaluations and obstacles in the 

implementation of the Independent Curriculum at SDIT Insan Mandiri and its data sources:  

  
Table 3. Reduction of Evaluation Data and Obstacles to the Implementation of Independent Curriculum Learning  

Category/Theme  Description  Data Source  

Teacher and Student  
Evaluation            

Teachers conduct evaluations through the 

Learning Community (Kombel) to see students' 

learning abilities. Students conduct peer 

evaluations and self-reflection.  

Interview with Teacher   

Evaluation Process              The evaluation is carried out to assess whether 

the methods and plans implemented are 

running well, as well as to find solutions to 

problems.  

Interview with Teacher   

Student Self-Reflection       Students use three types of cards (red, yellow, 

green) for self-reflection. Red cards for being 

unhappy, yellow for mediocre, and green for 

liking lessons.  

Interview with Teacher   

External Constraints            The book is not in line with the Learning 

Objectives making teachers have to rearrange 

the teaching module.  

Interview with Teacher   

Technical Constraints          Teachers should give numbering to chapters in 

each meeting, consistency of program time, 

and extra monitoring to field teachers.  

Interview with Teacher   

Internal Constraints             The number of teachers is large, so the 

evaluation is inefficient, and there is a lack of 

time to provide additional lessons to students 

who need them.  

Interview with Teacher   

  

The evaluation carried out at SDIT Insan Mandiri in the implementation of the Independent 

Curriculum covers various aspects to ensure the effectiveness of learning. Evaluations are carried out 

by teachers through the Learning Community (Kombel) and by students with peer assessments and 

self-reflection. Teachers use Kombel to assess students' learning abilities and identify areas that need 

improvement. Peer-to-peer assessment provides an opportunity for students to provide constructive 
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feedback to each other, while self-reflection helps students understand their own learning progress 

(Lim et al, 2020). These diverse evaluation methods aim to create a more inclusive learning 

environment and support the holistic development of students (Chan & Lee, 2021).  

One of the evaluation methods applied is to use color cards for self-reflection, where students 

use red, yellow, and green cards to show their feelings towards the lesson given. A red card indicates 

displeasure, a yellow card indicates a sense of normalcy, and a green card indicates a fondness for a 

lesson. This method helps teachers understand the extent to which students enjoy and understand the 

lessons given (Akpinar & Özalp, 2023). In addition, Islamic values are also included in the lessons to 

relate learning to students' daily lives, so that they can see the relevance and benefits of what they 

learn. This approach helps students feel more engaged and motivated in the learning process 

(Anuyahong & Pengnate, 2023).  

However, the implementation of the Independent Curriculum at SDIT Insan Mandiri is not 

without obstacles. One of the external obstacles faced is the inconsistency between textbooks and 

Learning Objectives (TP), which forces teachers to rearrange their teaching modules. This requires 

extra time and effort from the teacher to ensure that the material taught is in accordance with the TP 

that has been set (Hien et al, 2023). In addition, teachers must also give a numbering to each chapter 

in the meeting, and be consistent with the implementation time of the program. Technical obstacles 

like this often hinder the smooth learning process and require creative solutions from teachers 

(Panackal et al, 2023).  

Another internal obstacle is the large number of teachers, which causes the evaluation process 

to be inefficient. With so many teachers, monitoring and coordination has become more difficult, 

especially when it comes to providing additional lessons to students who need them. The lack of time 

allocated to provide additional guidance is also a problem, as not all students can be given enough 

attention according to their needs. These obstacles show that the implementation of the Independent 

Curriculum requires continuous adjustment and improvement to ensure that all students can get the 

maximum benefit from this curriculum. Nevertheless, the efforts made by SDIT Insan Mandiri in 

overcoming this obstacle should be appreciated because it shows their commitment to providing 

quality education for each student.  

  

Based on the results of the Independent Curriculum learning planning at SDIT Insan Mandiri, 

it can be seen that the steps taken by this school are in line with existing educational planning theories. 

One relevant theory is the differential learning planning theory, which emphasizes the importance of 

tailoring teaching approaches to the individual needs of students (Lidström et al, 2019). SDIT Insan 

Mandiri has implemented programs that are tailored to the conditions and potential of students, such 

as the creation of individual teaching modules and awards based on the intelligence of each student. 

This approach is very much in line with differential learning theory which aims to improve student 

motivation and learning outcomes through a more personalized approach (Woolcott et al, 2021).   

In addition, constructivist learning theory also supports the steps taken by SDIT Insan Mandiri 

in designing innovative and interactive learning. Learning in parks and the use of media such as 

television and sports reflect the principles of constructivism, where students are encouraged to 

actively engage in the learning process through hands-on experience and interaction with the 

environment (Gusango et al, 2021). This theory emphasizes that learning is an active process in which 

students build their own knowledge through interaction with the environment and real experiences 

(Erawati & Adnyana, 2024). Thus, SDIT Insan Mandiri has succeeded in applying the principles of 

constructivism in their learning.  

Learning planning at SDIT Insan Mandiri also reflects the theory of competency-based 

curriculum planning, which emphasizes the importance of developing various student competencies 

according to future needs (Lisdawati, 2024). Programs such as market days and infak collections not 

only teach social values and character, but also develop students' competencies in the aspects of 

creativity, mutual cooperation, and social responsibility. This theory emphasizes that the curriculum 
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should be designed to develop students' competencies holistically, including academic, social, and 

emotional aspects (Hunaepi et al, 2023). Thus, learning planning at SDIT Insan Mandiri is in 

accordance with the theory of competency-based curriculum planning. Inconsistencies between 

textbooks and Learning Objectives and lack of time to provide additional lessons to students. 

Nonetheless, the steps taken by the school to overcome these obstacles, such as rearranging teaching 

modules and collaborating with parents, demonstrate their commitment to staying in line with the 

principles of good educational planning (Botes & Barnett, 2022). Overall, the learning planning at 

SDIT Insan Mandiri is in accordance with the existing educational planning theories, and this school 

continues to strive to overcome the obstacles faced to provide quality education for every student.  

The implementation of the Independent Curriculum learning at SDIT Insan Mandiri is also in 

line with various existing educational theories. Constructivist learning theory, for example, suggests 

that students become active in the learning process through hands-on experience and interaction with 

the environment (Le & Tran, 2023). SDIT Insan Mandiri's approach of creating an innovative learning 

atmosphere, such as learning in the park and using media such as television and sports, is a 

manifestation of this theory. By providing a rich and varied learning experience, students can build 

their knowledge more effectively and contextually (Wu et al, 2022).  

Social learning theory is also relevant to the implementation of the Independent Curriculum 

at SDIT Insan Mandiri (Permatasari et al, 2023). This theory emphasizes the importance of learning 

through social interaction and collaboration. Programs such as market days and infak activities not 

only teach social values and character to students, but also promote cooperation and social 

responsibility. Students learn through interaction with peers and the surrounding environment, in 

accordance with the principles of social learning (Wati & Afifah, 2023). Thus, the implementation of 

these programs supports student development holistically, both in terms of academics and social.  

Theory of competency-based learning supports the steps taken by SDIT Insan Mandiri in the 

implementation of the Independent Curriculum. This theory emphasizes the importance of developing 

students' competencies that are relevant to their real life and future (Dervenis et at, 2022). Activities 

such as market days and infak collection help develop students' competencies in various aspects, 

including creativity, mutual cooperation, and social responsibility. Assessments that include cognitive 

and noncognitive assessments and observations of multiple intelligences help identify and develop 

each student's overall potential (Candilas et al, 2023). This approach is very much in line with the 

theory of competency-based learning which aims to develop students in various dimensions (Al-

Haqan et al, 2021).   

The results of the evaluation conducted by SDIT Insan Mandiri in the implementation of the 

Independent Curriculum show that the steps taken are in line with the existing theory of educational 

evaluation. According to the formative evaluation theory, which emphasizes the importance of 

continuous evaluation during the learning process, evaluation is carried out by teachers through the 

Learning Community and by students with peer assessment and self-reflection (Rahmawati, 2023). 

Formative evaluation aims to identify and overcome obstacles that arise during the teaching and 

learning process, so that improvements can be made directly. The evaluation methods used, including 

peer assessment and self-reflection, are well suited to the theories of cooperative learning and 

metacognition (Tornwall & Ikonen, 2023).  

Inconsistency between textbooks and Learning Objectives (TP) and the lack of time to provide 

additional guidance, highlight the need for further adjustments in the implementation of the 

curriculum (Puad & Ashton, 2022). Time management theory in education suggests that efficient and 

effective time allocation is essential for the successful implementation of the curriculum (Dudley et 

al, 2019). Teachers at SDIT Insan Mandiri had to rearrange their teaching modules and assign a 

numbering to each chapter in the meeting, indicating a need for improvements in time and resource 

management. The efforts made by this school to overcome these obstacles, such as intensive 

collaboration with parents, reflect their commitment to stay in line with the theory of good educational 

planning and management (Baroroh et al, 2020).  



Journal of Nonformal Education  p-ISSN 2442-532X | e-ISSN 2528-4541 

Vol. 11, No. 1(2025) 189-203  https://journal.unnes.ac.id/journals/jone 

 

197 

Evaluations and obstacles faced by SDIT Insan Mandiri in the implementation of the 

Independent Curriculum are in line with existing educational theories. The steps taken for student 

evaluation and self-reflection as well as the adjustment of teaching modules show that this school 

continues to strive to improve the quality of learning and overcome obstacles that arise (Astalini et 

al, 2022). Although there are still some challenges, SDIT Insan Mandiri's commitment to providing 

quality and relevant education for students shows that they are on the right track in implementing the 

Independent Curriculum (Wibowo et al, 2022). The approach used by the school reflects the 

principles of good education and continuously strives to meet the needs of students holistically (Hall 

et al, 2020).  
 

CONCLUSION 

 

Implementation of the Independent Curriculum at SDIT Insan Mandiri shows a strong 

conformity with various existing educational theories. The learning planning carried out by this 

school has followed the principles of differential, constructivist, and competency-based learning 

planning. Programs that are tailored to students' needs and potentials, as well as the use of innovative 

and interactive learning methods, support the holistic development of students in accordance with 

these theories. The implementation of learning that includes activities such as market days and infak 

collection is also in line with social and competency-based learning theory, which emphasizes the 

importance of social interaction and the development of various student competencies. The evaluation 

conducted by SDIT Insan Mandiri, through the Learning Community (Kombel) and student self-

reflection, reflects the theory of formative evaluation and metacognition, which aims to provide useful 

feedback and develop students' self-awareness of their learning process. Despite technical obstacles 

such as inconsistencies between textbooks and Learning Objectives, as well as a lack of time for 

additional guidance, the school's efforts to overcome these obstacles through the rearrangement of 

teaching modules and collaboration with parents demonstrate a high commitment to remain in 

accordance with the principles of good education. SDIT Insan Mandiri continues to strive to improve 

the quality of learning and overcome the obstacles that arise, showing that they are on the right track 

in implementing the Independent Curriculum to provide quality and relevant education for every 

student.  

 
REFERENCES 

 

Ade, J. (2021). Challenges in the Implementation of the Bologna Process. Polytechnic Journal, 11(2), 

79-86. https://doi.org/10.25156/ptj.v11n2y2021.pp79-86  

Adelia, P. and Anbia, R. (2023). The Relevance of Principles of Islamic Education Philosophy in the 

Context of Education in the 21st Century at SMK IT Khoiru Ummah Curup. IJFIS, 1(2), 59-

63. https://doi.org/10.58723/ijfis.v1i2.112  

Adhikari, S. and Kunwar, R. (2023). An Overview of the Conceptualization, Theoretical Foundations 

and Rationale for Developing a Local Curriculum. Integrated Journal for  

Research in Arts and Humanities, 3(4), 128-136. https://doi.org/10.55544/ijrah.3.4.17  

Afriani, C., Gimin, G., & Hendripides, H. (2023). Analysis of Teacher Readiness in Implementing 

the Independent Learning Curriculum. Jetish Journal of Education Technology  

Information  Social  Sciences  and  Health,  2(2),  1670-1677. 

https://doi.org/10.57235/jetish.v2i2.780  

Akintayo, O., Eden, C., Ayeni, O., & Onyebuchi, N. (2024). Inclusive Curriculum Design: Meeting 

the Diverse Needs of Students for Social Improvement. International Journal of Applied 

Research in Social Sciences, 6(5), 770-784. https://doi.org/10.51594/ijarss.v6i5.1100  

https://doi.org/10.25156/ptj.v11n2y2021.pp79-86
https://doi.org/10.25156/ptj.v11n2y2021.pp79-86
https://doi.org/10.25156/ptj.v11n2y2021.pp79-86
https://doi.org/10.25156/ptj.v11n2y2021.pp79-86
https://doi.org/10.58723/ijfis.v1i2.112
https://doi.org/10.58723/ijfis.v1i2.112
https://doi.org/10.55544/ijrah.3.4.17
https://doi.org/10.55544/ijrah.3.4.17
https://doi.org/10.57235/jetish.v2i2.780
https://doi.org/10.57235/jetish.v2i2.780
https://doi.org/10.51594/ijarss.v6i5.1100
https://doi.org/10.51594/ijarss.v6i5.1100


Supadi et al. / Journal of Nonformal Education. Vol.11, No.1(2025): 189-203 

198 

 

Akpinar, M. and Özalp, M. (2023). Teacher! Please Light My Way: Effect of Providing Individual 

Feedback on Achievement in Social Studies Education. International Journal of Education and 

Literacy Studies, 11(4), 272-280. https://doi.org/10.7575/aiac.ijels.v.11n.4p.272  

Al‐Haqan, A., Smith, F., Al‐Taweel, D., Bader, L., & Bates, I. (2021). Using a Global Systematic 

Framework Tool to Guide the Advancement of the Pharmacy Workforce Education and  

Training on a National Level. Research in Social and Administrative Pharmacy, 17(6),  

1101-1109. https://doi.org/10.1016/j.sapharm.2020.08.008  

Aliyyah, R., Rasmitadila, R., Gunadi, G., Sutisnawati, A., & Febriantina, S. (2023). Perceptions of 

Elementary School Teachers Towards the Implementation of the Independent Curriculum 

During the Covid-19 Pandemic. Journal of Education and E-Learning Research, 10(2), 154-

164. https://doi.org/10.20448/jeelr.v10i2.4490  

Anggaira, A. (2022). Project-based Learning Model and its Implementation: Students’ Perception in 

Curriculum Development Subject. Journal of Education Research, 3(3), 144-148. 

https://doi.org/10.37985/jer.v3i3.273  

Anggrayni,  R.  (2023).  Dualism  in  Philosophical  Studies.  JITIM,  4(1),  39-46.  

https://doi.org/10.52690/jitim.v4i1.723  

Anuyahong, B. and Pengnate, W. (2023). Developing a New Approach to Teaching English 

Vocabulary using Mnemonics and Memory Techniques. International Journal of Research  

Publication and Reviews, 4(4), 3100-3106. https://doi.org/10.55248/gengpi.4.423.35573  

Astalini, A., Darmaji, D., Kurniawan, D., Jaya, H., & Husna, S. (2022). Analysis of Teacher 

Responses to the Use of Web-based Assessment to Assess Students' Attitudes Towards Science 

Subjects. Integrated Science Education Journal, 3(3), 66-71. 

https://doi.org/10.37251/isej.v3i3.282  

Azizah, S., Khairat, A., Barroso, U., & Maja, G. (2023). Implications of The Implementation of the 

Independent Curriculum for the Development of Students' Talents and Interests. Lingeduca: J. 

of Language and Education Studies, 2(3), 187-195. 

https://doi.org/10.55849/lingeduca.v2i3.311  

Baroroh, S., Budiartati, E., & Fakhruddin, F. (2020). Implementation of Parenting Education in Early 

Childhood Education Institutions. Journal of Nonformal Education, 6(1), 77-84. 

https://doi.org/10.15294/jne.v6i1.24168  

Bergmark, U. (2020). Teachers’ Professional Learning when Building a Research-based  Education: 

Context-specific, Collaborative and Teacher-driven Professional Development. Professional 

 Development  in  Education,  49(2),  210-224. 

https://doi.org/10.1080/19415257.2020.1827011  

Botes, W. and Barnett, E. (2022). The Analysis of Natural Science Lesson-plans Integrating the 

Principles of Transformative Pedagogy. International Journal of Learning Teaching and 

Educational Research, 21(10), 249-264. https://doi.org/10.26803/ijlter.21.10.13  

Bradfield, K. and Exley, B. (2020). Teachers’ Accounts of Their Curriculum Use: External 

Contextual Influences During Times of Curriculum Reform. The Curriculum Journal, 31(4), 

757-774. https://doi.org/10.1002/curj.56  

Candilas, K., Ovalo, J., Miquiabas, V., & Rapirap, C. (2023). Multiple and Emotional Intelligence: 

Correlates of Freshmen Education Students' Academic Performance in English. Asiacall Online 

Journal, 14(2), 47-61. https://doi.org/10.54855/acoj.231424  

Caves, K., Ghisletta, A., Kemper, J., McDonald, P., & Renold, U. (2021). Meeting in the Middle:  

TVET Programs’ Education–employment Linkage at Different Stages of Development. Social 

Sciences, 10(6), 1-19. https://doi.org/10.3390/socsci10060220  

Chan, C. and Lee, K. (2021). Constructive Alignment Between Holistic Competency Development 

and Assessment in Hong Kong Engineering Education. Journal of Engineering Education, 

110(2), 437-457. https://doi.org/10.1002/jee.20392  

https://doi.org/10.7575/aiac.ijels.v.11n.4p.272
https://doi.org/10.7575/aiac.ijels.v.11n.4p.272
https://doi.org/10.1016/j.sapharm.2020.08.008
https://doi.org/10.1016/j.sapharm.2020.08.008
https://doi.org/10.20448/jeelr.v10i2.4490
https://doi.org/10.20448/jeelr.v10i2.4490
https://doi.org/10.37985/jer.v3i3.273
https://doi.org/10.37985/jer.v3i3.273
https://doi.org/10.52690/jitim.v4i1.723
https://doi.org/10.52690/jitim.v4i1.723
https://doi.org/10.55248/gengpi.4.423.35573
https://doi.org/10.55248/gengpi.4.423.35573
https://doi.org/10.37251/isej.v3i3.282
https://doi.org/10.37251/isej.v3i3.282
https://doi.org/10.55849/lingeduca.v2i3.311
https://doi.org/10.55849/lingeduca.v2i3.311
https://doi.org/10.15294/jne.v6i1.24168
https://doi.org/10.15294/jne.v6i1.24168
https://doi.org/10.1080/19415257.2020.1827011
https://doi.org/10.1080/19415257.2020.1827011
https://doi.org/10.26803/ijlter.21.10.13
https://doi.org/10.26803/ijlter.21.10.13
https://doi.org/10.1002/curj.56
https://doi.org/10.1002/curj.56
https://doi.org/10.54855/acoj.231424
https://doi.org/10.54855/acoj.231424
https://doi.org/10.3390/socsci10060220
https://doi.org/10.3390/socsci10060220
https://doi.org/10.1002/jee.20392
https://doi.org/10.1002/jee.20392


Journal of Nonformal Education  p-ISSN 2442-532X | e-ISSN 2528-4541 

Vol. 11, No. 1(2025) 189-203  https://journal.unnes.ac.id/journals/jone 

 

199 

Chao, Y. (2023). General Education Courses Integrated with Character Development Activities: 

Effectiveness on the Character Development of University Students. Problems of  

Education in the 21st Century, 81(5), 586-597. https://doi.org/10.33225/pec/23.81.586  

Dervenis, C., Fitsilis, P., & Iatrellis, O. (2022). A Review of Research on Teacher Competencies in 

Higher Education. Quality Assurance in Education, 30(2), 199-220. 

https://doi.org/10.1108/qae-08-2021-0126  

Dewi, L., Widiana, I., & Jayanta, I. (2024). The Project-based Learning Assessment Guide (Project-

based Learning) is Oriented Towards Phenomenon-based Learning. Journal of Education 

Research  and  Evaluation, 8(2), 362372. https://doi.org/10.23887/jere.v8i2.74594  

Dosmarohaa, A. and Sunardi, S. (2024). Application of the Project Based Learning Model in the 

Implementation of Pancasila Values in History Learning in Phase E of High Schools in Salatiga. 

Eduline Journal of Education and Learning Innovation, 4(1), 97-104. 

https://doi.org/10.35877/454ri.eduline2408  

Dudley, D. and Burden, R. (2019). What Effect on Learning Does Increasing the Proportion of 

Curriculum Time Allocated to Physical Education Have? A Systematic Review and Meta- 

analysis.  European  Physical  Education  Review, 26(1), 85100. 

https://doi.org/10.1177/1356336x19830113  

Duguet, A. and Morlaix, S. (2024). The Role of Secondary School Teacher Training in Their 

Teaching Practices — A Secondary Publication. Journal of Contemporary Educational 

Research, 8(4), 328-345. https://doi.org/10.26689/jcer.v8i4.6839  

Eden, C., Chisom, O., & Adeniyi, I. (2024). Cultural Competence in Education: Strategies for 

Fostering Inclusivity and Diversity Awareness. International Journal of Applied Research in 

Social Sciences, 6(3), 383-392. https://doi.org/10.51594/ijarss.v6i3.895  

Erawati, N. and Adnyana, P. (2024). Implementation of Jean Peaget’s Theory of Contructivism in 

Learning: A Literature Review. Indonesian Journal of Educational Development (IJED), 5(3), 

394-401. https://doi.org/10.59672/ijed.v5i3.4148  

Fan, H., Xie, H., Feng, Q., Bonizzoni, E., Heidari, H., McEwan, M., … & Ghannam, R. (2023). 

Interdisciplinary Project-based Learning: Experiences and Reflections from Teaching 

Electronic Engineering In China. IEEE Transactions on Education, 66(1), 73-82. 

https://doi.org/10.1109/te.2022.3186184  

Fuadaturrahmah, F. and Munawar, A. (2023). Learning Process Management in Post-pandemic Early 

Childhood Education. Journal Management of Sport, 1(2), 44-50. 

https://doi.org/10.55081/jmos.v1i2.1781  

Gandasari, A., Wahyudin, D., Abdulhak, I., & Djohar, A. (2022). The National Curriculum 

Implementation into the Operational Curriculum Based on Multiple Intelligences Theory  

(Research Dissemination before Pandemic Covid-19). Indonesian Journal of Social Sciences, 14(1), 

14-25. https://doi.org/10.20473/ijss.v14i1.33003  

Geçkinli, F. (2024). Context Analysis of an English Preparatory School Program in Higher Education: 

A Case Study. Akademik Platform Eğitim Ve Değişim Dergisi, 7(1), 1-24.  

https://doi.org/10.55150/apjec.1360220  

González, S. and Bonal, X. (2021). Covid‐19 School Closures and Cumulative Disadvantage: 

Assessing the Learning Gap in Formal, Informal and Non‐Formal Education. European  

Journal of Education, 56(4), 607-622. https://doi.org/10.1111/ejed.12476  

Gunawan, I., Maskur, R., & Suherman, S. (2024). Mediating Role of Curriculum Engagement ICT 

in the Relationship Between Attitude Toward Curriculum and Academic Achievement. 

Profesorado Revista De Currículum Y Formación Del Profesorado, 28(3), 237-260. 

https://doi.org/10.30827/profesorado.v28i3.29471  

Gusango, E., Maani, J., & Ssetumba, J. (2021). The Use of Constructivists’ Approach in Teacher 

Preparation; A Case of Primary Teachers Colleges of South Eastern Uganda. American  

Journal of Education and Practice, 5(1), 53-84. https://doi.org/10.47672/ajep.705  

https://doi.org/10.33225/pec/23.81.586
https://doi.org/10.33225/pec/23.81.586
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.1108/qae-08-2021-0126
https://doi.org/10.23887/jere.v8i2.74594
https://doi.org/10.23887/jere.v8i2.74594
https://doi.org/10.35877/454ri.eduline2408
https://doi.org/10.35877/454ri.eduline2408
https://doi.org/10.1177/1356336x19830113
https://doi.org/10.1177/1356336x19830113
https://doi.org/10.26689/jcer.v8i4.6839
https://doi.org/10.26689/jcer.v8i4.6839
https://doi.org/10.51594/ijarss.v6i3.895
https://doi.org/10.51594/ijarss.v6i3.895
https://doi.org/10.59672/ijed.v5i3.4148
https://doi.org/10.59672/ijed.v5i3.4148
https://doi.org/10.1109/te.2022.3186184
https://doi.org/10.1109/te.2022.3186184
https://doi.org/10.55081/jmos.v1i2.1781
https://doi.org/10.55081/jmos.v1i2.1781
https://doi.org/10.20473/ijss.v14i1.33003
https://doi.org/10.20473/ijss.v14i1.33003
https://doi.org/10.55150/apjec.1360220
https://doi.org/10.55150/apjec.1360220
https://doi.org/10.1111/ejed.12476
https://doi.org/10.1111/ejed.12476
https://doi.org/10.30827/profesorado.v28i3.29471
https://doi.org/10.30827/profesorado.v28i3.29471
https://doi.org/10.47672/ajep.705
https://doi.org/10.47672/ajep.705


Supadi et al. / Journal of Nonformal Education. Vol.11, No.1(2025): 189-203 

200 

 

Hall, A., Chaplin, T., McColl, T., Petrosoniak, A., Caners, K., Rocca, N., … & Woods, R. (2020). 

Harnessing The Power of Simulation for Assessment: Consensus Recommendations for  the 

Use of Simulation-based Assessment in Emergency Medicine. Canadian Journal of Emergency 

Medicine, 22(2), 194-203. https://doi.org/10.1017/cem.2019.488  

Herianingtyas, N., Marini, A., Zakiah, L., & Chen, Y. (2024). Integration of the Pancasila Student 

Profile Strengthening Project with Design Thinking in the Merdeka Curriculum: Stimulating 

Students' Creative Thinking Skills. Tarbiya Journal of Education in Muslim Society, 10(2), 

237-250. https://doi.org/10.15408/tjems.v10i2.38392  

Hidayat, A., Azhar, M., Purnomo, H., Reza, I., & Napitupulu, L. (2024). Influence of Taqwa (Piety) 

and Amal Saleh (Good Deeds) on Patience Among Muslim Students at an Islamic Campus. 

International Journal of Islamic Thought and Humanities, 3(1), 89-105. 

https://doi.org/10.54298/ijith.v3i1.188  

Hien, P., Le, N., Doan, H., & Luong, H. (2023). Examining Philology Teachers’ Lesson Planning 

Competencies in Vietnam. International Journal of Learning Teaching and Educational 

Research, 22(6), 121-136. https://doi.org/10.26803/ijlter.22.6.7  

Hunaepi, H., Suastra, I., Tanjung, H., Laia, B., & Raharjo, R. (2023). The synergies between 

educational philosophy streams and ki hajar dewantara's ideologies in the mardeka belajar 

curriculum. Reflection Journal, 3(2), 49-63. https://doi.org/10.36312/rj.v3i2.1734  

Imelda, I., Nasution, B., Hasmin, E., Aini, N., & Manu, C. (2023). Pedagogical Evolution: the 

Curriculum Revolution as a Pinnacle Transformation Unveiling Unprecedented Innovation in 

Indonesia's Educational Fabric. IJGIE (International Journal of Graduate of Islamic 

Education), 4(2), 399-411. https://doi.org/10.37567/ijgie.v4i2.2588  

Jannah, R. (2023). Analysis of Educational Curriculum Evolution in Indonesia and its Impact on 

Increasing Education Quality. International Journal of Social Service and Research, 3(8), 

2041-2049. https://doi.org/10.46799/ijssr.v3i8.513  

Kazi, M. (2021). Instructional Leadership: Teaching Evaluation as a Key Element for 6th Grade 

Student's Achievement in Mathematics. International Journal of Educational  

Management, 35(6), 1191-1204. https://doi.org/10.1108/ijem-03-2021-0091  

Kuruppu, K. (2021). Education Reform as a Platform to Improve Interactions of the Engineering 

Students During Online Teaching and Learning at Higher Education Amidst Covid-19 

Pandemic. International Journal of Educational Reform, 31(2), 202-217. 

https://doi.org/10.1177/10567879211042327  

Kong, C. and Chen, J. (2024). School Garden and Instructional Interventions Foster Children's 

Interest in Nature. People and Nature, 6(2), 712-732. https://doi.org/10.1002/pan3.10597  

Langoday, Y., Nurrahma, N., & Rijal, S. (2024). Policy Reflection: Kurikulum Merdeka as 

Educational Innovation in the Era of Society 5.0. Edunesia Jurnal Ilmiah Pendidikan, 5(2), 

957-978. https://doi.org/10.51276/edu.v5i2.915  

Latifah, N., Hayat, M., & Khoiri, N. (2023). Effectiveness of Differentiated Learning in Natural and 

Social Science Projects Aspects of Substances and Their Changes in Realizing the  Pancasila 

Student Profile Dimensions of Faith, Devotion to God Almighty and Having Noble Morals. 

Jurnal Penelitian Pendidikan IPA, 9(12), 12232-12239. 

https://doi.org/10.29303/jppipa.v9i12.6559  

Le, L. and Tran, T. (2023). Effectiveness of Experiential Learning in Teaching Vietnamese Language 

in Primary Schools: Perspectives of Teachers and Administrators. International Journal of 

Education and Practice, 11(1), 85-93. https://doi.org/10.18488/61.v11i1.3263   

Liang, B. (2023). Research on the High-quality Development of Vocational Education in the Era of 

Mathematics and Wisdom Under the "Three Educational Reform". Frontiers in  

Educational Research, 6(28), 200-207. https://doi.org/10.25236/fer.2023.062828  

https://doi.org/10.1017/cem.2019.488
https://doi.org/10.1017/cem.2019.488
https://doi.org/10.15408/tjems.v10i2.38392
https://doi.org/10.15408/tjems.v10i2.38392
https://doi.org/10.54298/ijith.v3i1.188
https://doi.org/10.54298/ijith.v3i1.188
https://doi.org/10.26803/ijlter.22.6.7
https://doi.org/10.26803/ijlter.22.6.7
https://doi.org/10.36312/rj.v3i2.1734
https://doi.org/10.36312/rj.v3i2.1734
https://doi.org/10.37567/ijgie.v4i2.2588
https://doi.org/10.37567/ijgie.v4i2.2588
https://doi.org/10.46799/ijssr.v3i8.513
https://doi.org/10.46799/ijssr.v3i8.513
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1108/ijem-03-2021-0091
https://doi.org/10.1177/10567879211042327
https://doi.org/10.1177/10567879211042327
https://doi.org/10.1002/pan3.10597
https://doi.org/10.1002/pan3.10597
https://doi.org/10.51276/edu.v5i2.915
https://doi.org/10.51276/edu.v5i2.915
https://doi.org/10.29303/jppipa.v9i12.6559
https://doi.org/10.29303/jppipa.v9i12.6559
https://doi.org/10.18488/61.v11i1.3263
https://doi.org/10.18488/61.v11i1.3263
https://doi.org/10.25236/fer.2023.062828
https://doi.org/10.25236/fer.2023.062828
https://doi.org/10.25236/fer.2023.062828


Journal of Nonformal Education  p-ISSN 2442-532X | e-ISSN 2528-4541 

Vol. 11, No. 1(2025) 189-203  https://journal.unnes.ac.id/journals/jone 

 

201 

Lidström, H., Hemmingsson, H., & Ekbladh, E. (2019). Individual Adjustment Needs for Students in 

Regular Upper Secondary School. Scandinavian Journal of Educational Research, 64(4), 589-

600. https://doi.org/10.1080/00313831.2019.1595714  

Lim, C., Jalil, H., Ma’rof, A., & Saad, W. (2020). Peer Learning, Self-regulated Learning and 

Academic Achievement in Blended Learning Courses: A Structural Equation Modeling 

Approach. International Journal of Emerging Technologies in Learning (IJET), 15(03), 110-

117. https://doi.org/10.3991/ijet.v15i03.12031   

Lisdawati, L. (2024). Independent Curriculum Based Learning Management in Primary School 

Education Units. PIJED, 3(1), 1-8. https://doi.org/10.59175/pijed.v3i1.182  

Marin, A., Parvatiyar, A., Mitchell, R., & Villegas, D. (2023). From Lab to Market: Learning 

Entrepreneurial Marketing through Multi-semester, Stage-Gate, Capstone Project in STEM 

MBA.  Journal  of  Marketing  Education, 45(3), 226-246. 

https://doi.org/10.1177/02734753231185415  

McLeod, R. and Hopfe, C. (2021). Experiential Learning in Building Physics: The Icebox  Challenge. 

Journal  of  Building  Physics, 45(3), 391-401. 

https://doi.org/10.1177/17442591211017948   

Mothowanaga, N. and Gladwin, B. (2021). Rethinking the Implementation of the Revised History 

Curriculum: Teachers` and Learners` Preparedness in Selected Public Secondary Schools in 

Khomas Region, Namibia. Namibian Journal for Research Science and Technology, 3(1), 15-

20. https://doi.org/10.54421/njrst.v3i1.65   

Muawiyah, S. (2024). Fostering Creative and Critical Thinking Skills through Collaborative 

Learning: A Theoretical Approach. ISC-BEAM, 1(1), 612-620. 

https://doi.org/10.21009/iscbeam.011.43   

Mun, R., Ezzani, M., & Lee, L. (2020). Culturally Relevant Leadership in Gifted Education: A 

Systematic Literature Review. Journal for the Education of the Gifted, 43(2), 108-142. 

https://doi.org/10.1177/0162353220912009   

Mytsenko, V. and Rusanovska, T. (2023). Principles of Soft Skills Formation in Students of Higher 

Education Institutions: Theoretical and Practical Aspects the Article Describes Theoretical and 

Practical Aspects of the Basic Principles of Soft Skills. Academic Notes Series Pedagogical 

Science, 1(208), 192-196. https://doi.org/10.36550/2415-7988-2023-1-208192-196   

Nanai, N. (2024). Issues in English Language Teaching (ELT) Affecting Decision Making in 

Curriculum Development Process in Tanzania. International Journal of Language and  

Education Research, 6(1), 24-33. https://doi.org/10.29329/ijler.2024.661.2  

Noor, F., Aslam, P., Mushtaq, Q., Maqbool, S., & Sarfraz, J. (2024). Literature Review on Curriculum 

Development. JHRR, 4(2), 663-667. https://doi.org/10.61919/jhrr.v4i2.848   

Nwanguma, T. and Abigail, E. (2024). Improving the Synergy Between Informal and Formal 

Education in Education Management in Nigeria. British Journal of Contemporary Education, 

4(1), 28-38. https://doi.org/10.52589/bjce-w9zmu5ts  

Oosthuizen, H., Lange, P., Wilmshurst, T., & Beatson, N. (2020). Leadership-in-Teams, Ready, 

Willing and Able: Perspectives of International Accounting Students. Meditari  

Accountancy Research, 29(1), 161-182. https://doi.org/10.1108/medar-05-2019-0499  

Panackal, N., Rautela, S., & Sharma, A. (2022). Modeling the Enablers and Barriers to Effective E-

learning: A Tism Approach. International Journal of Interactive Mobile Technologies (IJIM), 

16(08), 138-164. https://doi.org/10.3991/ijim.v16i08.29455   

Park, E. (2024). Exploring the Differences in Learning Strategy Use Between Online and Offline  

Classes. Stem Journal, 25(1), 54-65. https://doi.org/10.16875/stem.2024.25.1.54  

Permatasari, P., Aldi, K., Nidiatika, A., & Maja, G. (2023). Implementation of the Independent 

Curriculum in Improving the Quality of Education in SMA Negri 1 Belitang III. Scientechno 

https://doi.org/10.1080/00313831.2019.1595714
https://doi.org/10.1080/00313831.2019.1595714
https://doi.org/10.3991/ijet.v15i03.12031
https://doi.org/10.3991/ijet.v15i03.12031
https://doi.org/10.59175/pijed.v3i1.182
https://doi.org/10.59175/pijed.v3i1.182
https://doi.org/10.1177/02734753231185415
https://doi.org/10.1177/02734753231185415
https://doi.org/10.1177/17442591211017948
https://doi.org/10.1177/17442591211017948
https://doi.org/10.54421/njrst.v3i1.65
https://doi.org/10.54421/njrst.v3i1.65
https://doi.org/10.21009/isc-beam.011.43
https://doi.org/10.21009/isc-beam.011.43
https://doi.org/10.21009/isc-beam.011.43
https://doi.org/10.21009/isc-beam.011.43
https://doi.org/10.21009/isc-beam.011.43
https://doi.org/10.1177/0162353220912009
https://doi.org/10.1177/0162353220912009
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.36550/2415-7988-2023-1-208-192-196
https://doi.org/10.29329/ijler.2024.661.2
https://doi.org/10.29329/ijler.2024.661.2
https://doi.org/10.61919/jhrr.v4i2.848
https://doi.org/10.61919/jhrr.v4i2.848
https://doi.org/10.52589/bjce-w9zmu5ts
https://doi.org/10.52589/bjce-w9zmu5ts
https://doi.org/10.52589/bjce-w9zmu5ts
https://doi.org/10.52589/bjce-w9zmu5ts
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.1108/medar-05-2019-0499
https://doi.org/10.3991/ijim.v16i08.29455
https://doi.org/10.3991/ijim.v16i08.29455
https://doi.org/10.16875/stem.2024.25.1.54
https://doi.org/10.16875/stem.2024.25.1.54


Supadi et al. / Journal of Nonformal Education. Vol.11, No.1(2025): 189-203 

202 

 

Journal of Science and Technology, 2(2), 125-135. 

https://doi.org/10.55849/scientechno.v2i2.164  

Puad, L. and Ashton, K. (2022). A Critical Analysis of Indonesia's 2013 National Curriculum: 

Tensions Between Global and Local Concerns. The Curriculum Journal, 34(3), 521-535. 

https://doi.org/10.1002/curj.194   

Purnomo, Y., Apriyanti, N., Mubarokah, S., & Anggraheni, W. (2022). The Role of Parental 

Involvement and Mathematics Self-concept of Elementary School Students in Online 

Mathematics Learning. The Education and Science Journal, 24(7), 110-125. 

https://doi.org/10.17853/1994-5639-2022-7-110-125  

Rahmawati, Y. (2023). Assessing Cross-cultural Understanding and Intercultural Communication  

Skills in EFL Classrooms: Challenges, Best Practices, and Perceptions. NextGen, 1(2), 22- 

32. https://doi.org/10.58660/nextgen.v1i2.37   

Rao, G. and Vijayalakshmi, D. (2021). Preference For Mode of Learning for Knowledge and Skills 

by Professional Management Students During the Covid-19 Pandemic Period. Management 

 and  Labour  Studies, 47(1), 22-39. https://doi.org/10.1177/0258042x211020604  

Reza, F., Rohmah, Z., & Abdullah, N. (2023). Challenges in Implementing Kurikulum Merdeka for 

EFL Teachers. JEELS (Journal of English Education and Linguistics Studies), 10(2), 439-469. 

https://doi.org/10.30762/jeels.v10i2.1899   

Ridwan, A., Kurniawati, K., & Marta, N. (2023). Historical Thinking Skills in the Kurikulum 

Merdeka at Sma Negeri 42 Jakarta. Edutec Journal of Education and Technology, 7(2), 673-

689. https://doi.org/10.29062/edu.v7i2.808   

Ridwan, N., Sulfasyah, S., & Nur, J. (2024). Developing Educators of Strong Character through 

Pancasila Courses for Elementary School Teacher Education Students. IJOPATE, 2(1), 11- 

19. https://doi.org/10.58723/ijopate.v2i1.156  

Rijanto, A. (2020). Business Financing and Blockchain Technology Adoption in Agroindustry. 

Journal of Science and Technology Policy Management, 12(2), 215-235. 

https://doi.org/10.1108/jstpm-03-2020-0065  

Sanjaya, W., Erita, Y., Putri, R., & Indriyani, N. (2022). Teachers' Readiness and Ability in Designing 

Teaching Modules in the Independent Curriculum. Journal of Digital Learning and Distance 

Education, 1(7), 288-296. https://doi.org/10.56778/jdlde.v1i7.46  

Sholeh, M., Waston, W., Nirwana, A., & Hidayat, S. (2023). Good Character, Good Deeds and Good 

Speech for Developing Multicultural Islamic Education: An Islamic Concept. MIER,  

1(2), 180-195. https://doi.org/10.23917/mier.v1i2.3427   

Stepić, G. and Popović, D. (2022). Planning, Realization, and Evaluation of Team Teaching: 

Teachers’ Perspective. Društvene I Humanističke Studije, 2(19), 593-614. 

https://doi.org/10.51558/2490-3647.2022.7.2.593 Wahyuni, A., Hasbi, M., & Kanada, R. 

(2024). Implementation of the Independent Curriculum: Educational Innovation that  

Encourages  Learning  Independence.  IJAER, 2(5), 365-378. 

https://doi.org/10.59890/ijaer.v2i5.2544   

Süer, S. and Demirkol, M. (2023). Are Primary Teachers Literate or Not: A Study on Curriculum 

Literacy of Primary Teachers. International Journal of Contemporary Educational Research, 

10(1), 72-88. https://doi.org/10.33200/ijcer.1160273   

Tabari, B. and Rahimy, R. (2021). Tailored vs. Standard Curriculum and General English 

Achievement: A Study of Teachers’ Views. Latin American Journal of Content and Language 

Integrated Learning, 14(1), 123-149. https://doi.org/10.5294/laclil.2021.14.1.5  

Tilman, C. B., UNTL, E. F., Belo, A. P., UNTL, D. F., dos Santos Seixas, H., HNGV, U., ... & MJ, 

C. (2025). The Literature Depth Review on the Study Design in Qualitative Research  

Methodology (2025). American Journal of Medical and Clinical Research & Reviews,  

4(4), 1-10. https://doi.org/10.58372/2835-6276.1288  

https://doi.org/10.55849/scientechno.v2i2.164
https://doi.org/10.55849/scientechno.v2i2.164
https://doi.org/10.1002/curj.194
https://doi.org/10.1002/curj.194
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.17853/1994-5639-2022-7-110-125
https://doi.org/10.58660/nextgen.v1i2.37
https://doi.org/10.58660/nextgen.v1i2.37
https://doi.org/10.1177/0258042x211020604
https://doi.org/10.1177/0258042x211020604
https://doi.org/10.30762/jeels.v10i2.1899
https://doi.org/10.30762/jeels.v10i2.1899
https://doi.org/10.29062/edu.v7i2.808
https://doi.org/10.29062/edu.v7i2.808
https://doi.org/10.58723/ijopate.v2i1.156
https://doi.org/10.58723/ijopate.v2i1.156
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.1108/jstpm-03-2020-0065
https://doi.org/10.56778/jdlde.v1i7.46
https://doi.org/10.56778/jdlde.v1i7.46
https://doi.org/10.23917/mier.v1i2.3427
https://doi.org/10.23917/mier.v1i2.3427
https://doi.org/10.51558/2490-3647.2022.7.2.593
https://doi.org/10.51558/2490-3647.2022.7.2.593
https://doi.org/10.51558/2490-3647.2022.7.2.593
https://doi.org/10.51558/2490-3647.2022.7.2.593
https://doi.org/10.59890/ijaer.v2i5.2544
https://doi.org/10.59890/ijaer.v2i5.2544
https://doi.org/10.33200/ijcer.1160273
https://doi.org/10.33200/ijcer.1160273
https://doi.org/10.5294/laclil.2021.14.1.5
https://doi.org/10.5294/laclil.2021.14.1.5
https://doi.org/10.58372/2835-6276.1288
https://doi.org/10.58372/2835-6276.1288
https://doi.org/10.58372/2835-6276.1288
https://doi.org/10.58372/2835-6276.1288


Journal of Nonformal Education  p-ISSN 2442-532X | e-ISSN 2528-4541 

Vol. 11, No. 1(2025) 189-203  https://journal.unnes.ac.id/journals/jone 

 

203 

Tornwall, J. and Ikonen, R. (2023). Student Peer Review and Receptiveness to Feedback in Global  

Classrooms. Nurse Educator, 49(2), 96-101. https://doi.org/10.1097/nne.0000000000001523  

Vinna, V., Nyanasuryanadi, P., & Utomo, B. (2024). Exploration of Practical Obstacles: Teachers' 

Experiences in Implementing the Independent Learning Curriculum. Jetish Journal of 

Education Technology Information Social Sciences and Health, 3(2), 852-858. 

https://doi.org/10.57235/jetish.v3i2.2297  

Waluyo, S. and Aryani, I. (2024). The Role of Schools in Improving Physical Motor Development 

of Children in Learning at SD Negeri 2 Wlahar Purbalingga Regency. ICSS, 3(1), 227-234. 

https://doi.org/10.59188/icss.v3i1.202   

Wati, L. and Afifah, S. (2023). The Effect of Learning Interest and Learning Environment on Student 

Learning Outcomes in History Class X IPS. Indonesian Journal of Education  

Research (IJOER), 4(2), 32-36. https://doi.org/10.37251/ijoer.v4i2.579   

Wibowo, S., Saptono, B., Hastomo, A., Herwin, H., & Ardiansyah, A. (2022). The Implementation 

of Independent Curriculum on Mover Schools. International Journal of Education and 

Learning, 4(3), 214-223. https://doi.org/10.31763/ijele.v4i3.925   

Widarini, N. and Suterji, N. (2023). Implementation of the Profile Strengthening of Pancasila Student 

Profile (P5) in Building Student Character in First Middle School. International Journal  of 

Multidisciplinary Sciences, 1(2), 218-231. https://doi.org/10.37329/ijms.v1i2.2276   

Witraguna, K., Setiawati, G., Wahyuni, N., Jaya, I., & Mediani, N. (2024). Learning in the Merdeka 

Curriculum: Elementary School Teachers' Understanding of Differentiated Learning. 

International  Journal  of  Elementary  Education, 8(1), 47-56. 

https://doi.org/10.23887/ijee.v8i1.69779   

Woolcott, G., Marks, A., & Markopoulos, C. (2021). Differentiating instruction: development of a 

practice framework for and with secondary mathematics classroom teachers. International 

Electronic  Journal  of  Mathematics  Education, 16(3), em0657. 

https://doi.org/10.29333/iejme/11198   

Wu, L., Sekelsky, B., Peterson, M., Harper-Gampp, T., Delgado, C., & Chen, K. (2022). Immersive 

Virtual Environment for Scale Cognition and Learning: Expert-based Evaluation for Balancing 

Usability Versus Cognitive Theories. Proceedings of the Human Factors and Ergonomics 

Society  Annual  Meeting, 66(1), 1972-1976. 

https://doi.org/10.1177/1071181322661094  

Yanuarti, M., Asmarawati, E., & Prasetyo, H. (2022). Analysis of Learning Productivity in Economic 

Mathematics Course of Management Study Program S1 University Pamulang Academic Year 

2021/2022. International Journal of Educational Research & Social Sciences, 3(5), 2091-2096. 

https://doi.org/10.51601/ijersc.v3i5.521  

Zou, H., Yao, J., Zhang, Y., & Huang, X. (2023). The Influence of Teachers' Intrinsic Motivation on 

Students' Intrinsic Motivation: The Mediating Role of Teachers' Motivating Style and Teacher‐

student Relationships. Psychology in the Schools, 61(1), 272-286. 

https://doi.org/10.1002/pits.23050  

  
 

https://doi.org/10.1097/nne.0000000000001523
https://doi.org/10.1097/nne.0000000000001523
https://doi.org/10.57235/jetish.v3i2.2297
https://doi.org/10.57235/jetish.v3i2.2297
https://doi.org/10.59188/icss.v3i1.202
https://doi.org/10.59188/icss.v3i1.202
https://doi.org/10.37251/ijoer.v4i2.579
https://doi.org/10.37251/ijoer.v4i2.579
https://doi.org/10.31763/ijele.v4i3.925
https://doi.org/10.31763/ijele.v4i3.925
https://doi.org/10.37329/ijms.v1i2.2276
https://doi.org/10.37329/ijms.v1i2.2276
https://doi.org/10.23887/ijee.v8i1.69779
https://doi.org/10.23887/ijee.v8i1.69779
https://doi.org/10.29333/iejme/11198
https://doi.org/10.29333/iejme/11198
https://doi.org/10.1177/1071181322661094
https://doi.org/10.1177/1071181322661094
https://doi.org/10.51601/ijersc.v3i5.521
https://doi.org/10.51601/ijersc.v3i5.521
https://doi.org/10.1002/pits.23050
https://doi.org/10.1002/pits.23050

