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ABSTRACT

Education in non-formal schools, particularly at the middle level requires special attention to enhance
educational quality. School principal leadership and quality management administration have been
recognized as key factors potentially affecting teacher performance. However, the relationship between
these factors and teacher work motivation in non-formal schools is not fully understood. This study aims
to investigate the relationship between school principal leadership, quality management administration,
work motivation, and teacher performance in middle level non-formal schools. the study employs a
survey method using questionnaires as the data collection instrument. The research sample consists of
teachers from several non-formal schools selected randomly. Data analysis is conducted using descriptive
statistical techniques and regression analysis. The analysis results indicate that school principal leadership
positively influences teacher work motivation in non-formal schools. Quality management administration
also has a positive effect on teacher work motivation. Furthermore, teacher work motivation significantly
influences teacher performance in non-formal schools. This study concludes that school principal
leadership and quality management administration positively affect teacher work motivation, which in
turn influences teacher performance in non-formal schools. Therefore, the development of strategies to
enhance school principal leadership, quality management administration, and teacher work motivation in
non-formal schools will support the improvement of educational quality at this level. The main
contribution of this research is to clarify the relationship between school principal leadership, quality
management administration, work motivation, and teacher performance in non-formal schools, which can
serve as a basis for the development of more effective educational policies and practices at this level
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INTRODUCTION

Non-formal education institutions, particularly those catering to the middle level, play a crucial role in
providing education to individuals who may not have access to formal schooling (Arends, R. 2020). These
institutions often serve marginalized communities, remote areas, or individuals seeking alternative educa-
tional pathways (Arif, M.et al, M. 2020)In the context of non-formal schools, the performance of teachers
is a key determinant of educational quality and student outcomes (Bartin, 2020).

Effective leadership by school principals is widely acknowledged as essential for creating a conducive
learning environment and fostering teacher motivation (Baek,et al. 2021). Principals who demonstrate
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strong leadership qualities, such as vision, support, and effective communication, are better positioned to
inspire and empower teachers to perform at their best (Bandiera, 2022). Despite the recognized importance
of leadership and management practices, the specific mechanisms through which they influence teacher per-
formance via work motivation in non-formal schools are not fully understood (Bao, 2023). Therefore, there
is a need for empirical research to explore these relationships and their implications for educational practice
and policy (Carmona et al., 2019).

Understanding how school principal leadership and quality management administration impact teacher
performance through work motivation in non-formal schools is critical for improving educational outcomes
and enhancing the overall quality of education provided by these institutions (Cacciotti, 2019). By examining
these dynamics, educational stakeholders can identify strategies to support and empower teachers, ultimately
leading to better educational experiences for students in non-formal settings (Damanik et al., 2023; Shofwan
etal., 2023).

In the realm of education, particularly within non-formal schooling, the role of school principals is
paramount in shaping the organizational climate and influencing teacher performance (Elkins, 2021). Non-
formal schools cater to diverse populations, including those in remote areas, marginalized communities
(Elkins., 2021), or individuals seeking alternative educational pathways (Elkins, 2021). Within these settings,
the performance of teachers directly impacts the quality of education provided and the overall effectiveness
of the institution (EI Mouhayar et al., 2023).

School principal leadership in non-formal schools encompasses various aspects, including visionary
leadership, administrative support, and fostering a conducive work environment (Erlangga et al., 2021).
Principals who exhibit strong leadership qualities can inspire and motivate teachers to excel in their roles,
leading to enhanced teacher performance and improved student outcomes (Erlangga et al., 2021). Additional-
ly, effective leadership fosters collaboration, innovation, and professional development among teachers, con-
tributing to a culture of continuous improvement within the school (Erlangga et al., 2021).

Motivation plays a crucial role in driving teacher performance in non-formal schools ( Fathi et al,
2020). Motivated teachers are more likely to demonstrate enthusiasm, dedication, and commitment to their
work, resulting in higher levels of productivity and effectiveness (Fathi, 2021). Work motivation can be in-
fluenced by various factors, including leadership practices, recognition of achievements, opportunities for
professional growth, and a supportive organizational culture (Fathi, et al.,2022).

Despite the recognized importance of school principal leadership and work motivation, the specific
mechanisms through which leadership influences teacher performance via work motivation in non-formal
schools remain relatively understudied (Fitzpatrick, 2022). Understanding these dynamics is essential for
informing educational policy and practice aimed at enhancing teacher effectiveness and improving educa-
tional quality in non-formal educational settings (Gaspard, 2020).

Therefore, empirical research is needed to explore the influence of school principal leadership on
teacher performance through work motivation in non-formal schools. By examining these relationships, edu-
cational stakeholders can identify effective strategies to support and empower teachers, ultimately leading to
better educational outcomes for students in non-formal settings. In the realm of non-formal education, the
effective management of quality administration plays a crucial role in shaping the performance of teachers
and the overall success of educational institutions. Non-formal schools serve diverse populations, including
marginalized communities, individuals in remote areas, or those seeking alternative educational pathways.
Within these settings, the performance of teachers directly impacts the quality of education provided and the
achievement of educational objectives (Gaspard, 2020).

Quality management administration in non-formal schools encompasses various elements, including
strategic planning, resource allocation, curriculum development, and stakeholder engagement (Gurney,
2023). Effective management practices contribute to the efficient functioning of the institution, ensuring that
resources are utilized optimally and educational goals are met (Gurney et al, 2021). Additionally, quality
management fosters a culture of accountability, transparency, and continuous improvement within the organ-
ization (Goroshit, 2021).

Motivation serves as a key driver of teacher performance in non-formal schools. Motivated teachers
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are more likely to demonstrate enthusiasm, dedication, and commitment to their work, resulting in higher
levels of productivity and effectiveness (Goroshit, 2021). Work maotivation can be influenced by various
factors, including the clarity of organizational goals, recognition of achievements, opportunities for profes-
sional growth, and a supportive work environment (Grissom, 2022).

Despite the recognized importance of quality management administration and work motivation, the
specific mechanisms through which management practices influence teacher performance via work motiva-
tion in non-formal schools warrant further investigation (Hill, 2021) . Understanding these dynamics is es-
sential for informing educational policy and practice aimed at enhancing teacher effectiveness and improving
educational quality in non-formal educational settings (Hasan et al., 2021). In the context of this study, path
analysis will be employed to investigate the influence of quality management administration on teacher per-
formance through work motivation in non-formal schools.

The influence of school principal leadership and quality management administration plays a pivotal
role in shaping the performance of teachers within non-formal educational settings. Effective leadership from
principals sets the tone for the entire school environment, fostering a culture of collaboration, innovation,
and continuous improvement (Ibrahim, 2022). Moreover, the implementation of quality management prac-
tices ensures smooth operations and provides necessary support systems for teachers to excel in their roles.
However, perhaps the most significant impact lies in the realm of work motivation. When principals priori-
tize creating a supportive and inspiring work environment, teachers are more likely to feel valued, engaged,
and motivated to perform at their best. Thus, the combination of strong leadership, effective management,
and a focus on motivation not only enhances individual teacher performance but also contributes to the over-
all success of non-formal schools in fulfilling their educational objectives (Heidemann, S. 2021).

The influence of school principal leadership cannot be overstated in the realm of education (Idris et
al. 2022). Principals serve as the guiding force behind the entire school community, setting the tone for aca-
demic excellence, positive school culture, and effective teaching and learning practices (Inbarani, R. M., &
Santhosh Kumar, G. 2022). A visionary and transformative principal can inspire teachers, students, and
staff to reach their full potential, fostering a sense of belonging and purpose within the school environment.
Effective leadership involves not only making strategic decisions but also cultivating strong relationships,
empowering others, and fostering a collaborative and supportive atmosphere. When principals lead with
integrity, empathy, and a clear vision for success, they create an environment where everyone feels motivat-
ed and empowered to contribute their best efforts towards achieving the school's goals. Thus, the influence of
school principal leadership extends far beyond administrative duties; it shapes the entire educational experi-
ence and lays the foundation for future success (Jafar, et al .2023).

Quality management administration is a cornerstone of organizational success across various sectors,
including education, healthcare, manufacturing, and service industries. At its core, quality management ad-
ministration involves implementing systematic processes and procedures to ensure consistency, efficiency,
and excellence in operations. This encompasses everything from setting quality standards and monitoring
performance to identifying areas for improvement and implementing corrective actions. Effective quality
management administration not only ensures that products and services meet or exceed customer expecta-
tions but also fosters a culture of continuous improvement and innovation within the organization. By focus-
ing on quality at every level, from frontline operations to strategic decision-making, organizations can en-
hance customer satisfaction, increase efficiency, reduce costs, and maintain a competitive edge in the mar-
ketplace. Moreover, quality management administration plays a crucial role in building trust and credibility
with stakeholders, as it demonstrates a commitment to delivering reliable and high-quality products and ser-
vices. Thus, investing in robust quality management administration practices is essential for organizations
striving to achieve long-term success and sustainability (Jahan et al, 2023).

The findings of the path analysis will be reported in a clear and concise manner, highlighting the sig-
nificant direct and indirect effects of quality management administration on teacher performance through
work motivation. The implications of the results for educational policy and practice will be discussed, and
recommendations for future research will be provided (Jha, S., et al, 2023).
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The performance of teachers in non-formal schools is intricately linked to their level of work motiva-
tion. Unlike traditional formal educational settings, non-formal schools often cater to diverse student popula-
tions and unique learning needs, requiring teachers to adapt and innovate their teaching methods continuous-
ly. Work motivation serves as a driving force behind teachers' commitment, enthusiasm, and effectiveness in
the classroom. When teachers feel motivated, whether through intrinsic factors such as passion for teaching
or extrinsic factors such as recognition and rewards, they are more likely to go above and beyond to inspire
and educate their students (Kadir et al, 2023).

Moreover, motivated teachers tend to exhibit higher levels of job satisfaction, engagement, and
productivity, leading to improved student outcomes and overall school success. Recognizing the critical role
of work motivation in teacher performance, non-formal schools must prioritize creating supportive and em-
powering work environments that foster intrinsic motivation and provide opportunities for professional
growth and development. By nurturing a culture of motivation and empowerment, non-formal schools can
unlock the full potential of their teaching staff and ensure the delivery of quality education to every student
they serve (Khan, S. et al 2023).

Work motivation plays a pivotal role in driving individual performance, productivity, and satisfaction
in the workplace. It encompasses the internal and external factors that influence an individual's desire, enthu-
siasm, and commitment to achieving their professional goals. Intrinsic motivation, stemming from personal
values, interests, and a sense of purpose, often leads to higher levels of engagement and job satisfaction.
Conversely, extrinsic motivation, such as financial incentives or recognition, can also serve as powerful cata-
lysts for performance improvement. Additionally, the work environment, leadership style, and organizational
culture significantly impact employees' motivation levels (Kapoor, M., & Singh, R.2023).

A supportive and empowering workplace that fosters autonomy, trust, and opportunities for growth
tends to cultivate higher levels of motivation among employees. Recognizing the importance of work moti-
vation, employers can implement strategies such as goal setting, feedback mechanisms, skill development
programs, and rewards systems to nurture and sustain motivation levels among their workforces. Ultimately,
fostering a culture of motivation not only enhances individual performance but also contributes to organiza-
tional success and employee well-being (Kapoor, M., & Singh, R. 2023).

Non-formal schools provide an alternative avenue for education, catering to individuals who may not
thrive in traditional formal educational settings. These schools offer flexible learning opportunities outside
the conventional classroom structure, accommodating diverse student needs, backgrounds, and learning
styles. Unlike formal schools, non-formal schools often have more flexibility in their curriculum design and
instructional methods, allowing for personalized learning experiences tailored to individual students' interests
and goals. Additionally, non-formal schools serve various purposes, including adult education, vocational
training, remedial education, and enrichment programs (Liu, Y. 2023)

They play a crucial role in addressing gaps in traditional education systems and providing access to
education for marginalized or underserved populations. Furthermore, non-formal schools foster a supportive
and inclusive learning environment that encourages creativity, critical thinking, and lifelong learning. By
offering innovative approaches to education and meeting the diverse needs of learners, non-formal schools
contribute significantly to promoting educational equity and social mobility in communities worldwide (Lee
et al 2023).

The influence of a school principal extends far beyond the administrative realm, profoundly shaping
the overall school environment, culture, and academic outcomes. Principals serve as visionary leaders, guid-
ing the direction of the school and setting high expectations for student achievement and success. Their lead-
ership style, values, and priorities significantly impact the morale, motivation, and performance of both
teachers and students (Lee et al 2023). A competent and inspirational principal fosters a positive school
climate characterized by trust, collaboration, and a shared sense of purpose among staff and students. They
provide support, mentorship, and professional development opportunities for teachers, empowering them to
excel in their roles and continuously improve their instructional practices (Lee, et al 2023).

Moreover, effective principals establish strong relationships with parents, community stakeholders,
and external partners, fostering partnerships that enhance student learning and well-being. By creating a cul-
ture of excellence, accountability, and continuous improvement, school principals play a critical role in driv-
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ing positive educational outcomes and shaping the future success of their students (Lou, 2023).

METHOD

Effective leadership by school principals and robust quality management administration are crucial
factors in enhancing teachers' performance, especially in non-formal educational settings. This study aims to
explore the interplay between school principal leadership, quality management administration, work motiva-
tion, and teachers' performance in non-formal schools. The study will involve 200 teachers working in non-
formal educational institutions, such as community learning centers and vocational training programs. Partic-
ipants will be selected from various non-formal schools across different regions. School principal leadership
will be assessed using validated scales focusing on transformational, instructional, and supportive leadership
behaviors. Quality management administration will be evaluated based on measures of quality assurance
practices, resource allocation, and organizational support. Work motivation will be measured using intrinsic
and extrinsic motivation scales, capturing factors such as autonomy, recognition, and job satisfaction. Teach-
ers' performance will be evaluated through supervisor ratings and student feedback.

Data will be collected through self-report questionnaires administered to teachers and school admin-
istrators. Additionally, qualitative interviews may be conducted to gain insights into specific leadership and
management practices. SEM will be employed to examine the direct and indirect effects of school principal
leadership and quality management administration on teachers' performance through work motivation. The
hypothesized model will include paths from principal leadership and quality management to work motiva-
tion, and from work motivation to teachers' performance. Model fit indices, such as the Comparative Fit In-
dex (CFI) and Root Mean Square Error of Approximation (RMSEA), will be used to assess the goodness of
fit. Data analysis will be conducted using SEM techniques, with bootstrapping procedures to test the signifi-
cance of indirect effects. Path coefficients will be examined to determine the strength and direction of rela-
tionships between variables. The study will adhere to ethical guidelines for research involving human partic-
ipants, ensuring informed consent, confidentiality, and voluntary participation. Approval will be obtained
from the Institutional Review Board (IRB) prior to data collection.

RESULTS AND DISCUSSION

The research aims to delve into the dynamics of non-formal school settings by investigating how school
principal leadership and quality management administration intertwine to influence teacher performance
through the lens of work motivation (Mendez, J., et al. 2024). Firstly, the study seeks to examine the correla-
tion between the leadership style exercised by school principals and the efficacy of quality management ad-
ministration practices within non-formal educational environments (Moorth, 2024). Additionally, it aims to
identify the determinants that shape work motivation among teachers in such contexts. Furthermore, the re-
search endeavors to explore the role of teacher work motivation as a potential mediator in the relationship
between school principal leadership, quality management administration, and teacher performance (Malik, S
et al2024). By gaining a comprehensive understanding of these interrelations, the study aspires to offer valu-
able insights and actionable recommendations for enhancing teacher performance in non-formal schools,
thereby contributing to the overall improvement of educational outcomes in these settings (Nasir, 2024).

Effective school leadership, particularly that of the principal, plays a crucial role in shaping the aca-
demic success of students (Nasir, S., et al 2024). Through a comprehensive review of existing literature, this
research delves into the multifaceted influence of school principal leadership on academic achievement
(Nair, 2024). Principals are not merely administrative figures but serve as instructional leaders, setting the
tone for the entire school community. Their ability to create a positive school culture, establish high expecta-
tions, provide support and resources for teachers, and engage stakeholders contributes significantly to student
learning outcomes. Moreover, effective principals foster a collaborative environment where teachers feel
empowered to innovate and excel, ultimately leading to improved student performance. By understanding the
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intricate dynamics of principal leadership and its impact on academic achievement, educational stakeholders
can implement strategies to cultivate effective leadership practices and enhance student success. (Neumann
et al. 2024).

Quality management administration (QMA) is a critical component of organizational success, encompass-
ing a range of processes and strategies aimed at ensuring excellence in products, services, and operations.
This research investigates the influence of QMA practices on organizational performance across various
industries Through a comprehensive analysis of existing literature and empirical studies, it is evident that
effective QMA systems lead to improved efficiency, enhanced customer satisfaction, and increased competi-
tiveness (Nguyen, T. 2020). By implementing rigorous quality control measures, organizations can identify
and address inefficiencies, minimize errors, and optimize processes, ultimately resulting in higher productivi-
ty and profitability (O'Connor et al, 2020). Moreover, QMA fosters a culture of continuous improvement,
where employees are empowered to innovate and contribute to organizational goals. Through the integration
of quality standards, employee training, and feedback mechanisms, organizations can achieve sustainable
growth and maintain a competitive edge in today's dynamic business environment. Understanding the impact
of QMA on organizational performance is crucial for leaders and managers seeking to optimize operations
and achieve long-term success (Ortiz, J., & Garcia, L. 2020).

The performance of teachers in non-formal schools is a critical aspect of educational effectiveness, of-
ten influenced by various factors inherent to the organizational structure and leadership dynamics within
these unique educational settings (Santos, F. 2024). This research endeavors to unravel the intricate relation-
ship between school principal leadership, quality management administration, and the performance of teach-
ers through the lens of work motivation. Non-formal schools, characterized by diverse student populations
and flexible learning environments, present a distinct backdrop for examining how leadership practices and
administrative strategies impact teacher engagement and effectiveness (Sugiarti, R., etal S. 2022).

Non-formal education management administration (NFEMA) has emerged as a pivotal framework in
facilitating lifelong learning opportunities for individuals across diverse socio-economic backgrounds. This
research endeavors to explore the effectiveness of NFEMA in addressing the educational needs of learners
outside the traditional formal education system. Through an extensive review of literature and empirical
evidence, it is evident that NFEMA initiatives, ranging from community-based programs to vocational
training courses, play a vital role in promoting skill development, enhancing employability, and fostering
socio-economic empowerment. NFEMA administrators serve as catalysts in designing and implementing
flexible and tailored learning experiences that cater to the unique needs and aspirations of learners.
Moreover, NFEMA emphasizes inclusivity and accessibility, ensuring that marginalized populations,
including adult learners, individuals with disabilities, and those in remote areas, have equitable access to
educational opportunities. By leveraging innovative pedagogical approaches, leveraging technology, and
forging partnerships with stakeholders, NFEMA administrators can create dynamic learning environments
that inspire creativity, critical thinking, and lifelong learning habits. Understanding the dynamics of NFEMA
management administration is paramount for policymakers, educators, and stakeholders committed to
advancing educational equity and promoting lifelong learning in today's rapidly evolving society.

Normality test used for know _ level normality group of data. If the data is proven to be normal, then
in testing hypothesis can use parametric testing. Normality test in study This use mark kolmogorov-smirnov.
If value significance more than 5%, then the data is declared normal.

Normality Test
Table 1. Normality Test Results

Variable Sig Informati

on
Leadership head school 0.141 Normal
Management quality 0.112 Normal
Work motivation 0.938 Normal
Performance 0.388 Normal
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Based on table 1, value significance all variables > 5%. So data from all variables are normally
distributed . as a result u test used For test hypothesis is a parametric test .

Multicollinearity Test
Table 2. Multicollinearity Table Regression 1

Model Collinearity Statistics
Tolerance VIF
(Constant)
Kep. Go to school ,922 1,084
Management Quality ,922 1,084
management

Table 3. Multicollinearity Table Regression 2

Model Collinearity Statistics
Tolerance VIF
(Constant)
Kep. Go to school ,623 1,604
Management Quiality 7197 1,255
Jmanagement
Work motivation ,538 1,858

From table data 4.2 and 4 .3 is known that mark tolerance collinearity all variables in two regression
models not enough out of 10. Then you can conclude that no happen multicollinearity in both regression
models.

Autocorrelation Test
Table 4. Autocorrelation Table Regression 1

Model R R Adjusted R Std. Error of the Durbin-
Square Square Estimate Watson
6
1 80 2 ,462 ,435 4,732 2,134
Table 5. Autocorrelation Table Regression 2
[Model
Adjusted R Std. Error of the Durbin-
R | R Square Square Estimate Watson
1 79 ,632 ,604 5,278 1,603

5a
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From table coefficient from SPSS output can be is known that for regression modell has mark dw =
2.134. With du value for sample 80 people and 2 variables free is 1.55. So, value dw is in the range du < dw
< 4 -du. as a result, No happen autocorrelation in regression model 1. For regression model 2 it has mark dw
= 1.603. With du value for sample 80 people and 3 variables free is 1.57. So, value dw is in the range du <
dw < 4 -du. as a result, No happen autocorrelation in regression model 1.

Scatterplot

Dependent Variable: Motivasi

N

Regression Studentized Residual
3 g
o
o

5§

Value

Figure 2. Heteroscedasticity Test

Scatterplot

Dependent Variable: Kinerja

Regression Studentized Residual
g
8

Regression Standardized Predicted Value

Figure 3. Scatter Diagram Indicator Heteroscedasticity Regression 1

From the scatter diagram between predictions Z regression with product residual T of each regression
model can seen that scatter diagram No form line pattern or curve certain . So, got it concluded that No
happen heteroscedasticity in this research. The results of calculations using SPSS are as follows: From the
previous analysis, it is known that the path coefficient for the principal's leadership variable on the SKB
performance variable is 0.529, while the school Quality Management variable on SKB teacher performance
directly is 0.318. Apart from that, it is also available from variable work motivation to variable performance
SKB teachers are available coefficient track of 0.304.

From calculations on obtained influence direct (PL) has more influence big than influence not directly
mediated by motivation . _ Therefore _ That can concluded that role variable motivation as mediation
between variable leadership head school to performance is small.From the previous analysis, it is known that
the path coefficient for the SKB teacher principal leadership variable on the SKB teacher work motivation
variable is 0.304, while the quality management variable on direct work motivation is 0.309. Apart from that,
it is also available from variable motivation work on variable performance there is coefficient track of 0.421 .
With thereby obtained coefficient influence indirectly Quality Management through work motivation on the
performance of SKB teachers as following
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From calculations on obtained influence direct (PL) has more influence _ big from influence not direct
(PTL) which is mediated by work motivation . By Because That can concluded that role variable work
motivation as mediation between variable Management Quality management to performance is small Based
on the results of the analysis of the influence of the principal's leadership, Quality Management and work
motivation on the performance of SKB teachers, these four variables will be discussed.

Based on the SPSS output it is known t. 4.382, t table 2.01. These results mean that the value obtained
is significant and the principal's leadership affects teacher performance SKB made the largest contribution,
namely 52.9%. Respondents thought that the principal's leadership had the greatest influence on their
performance . This matter correspond with research by Mmakgomo Roseline Laka-Mathebula (2004) that
the leadership of school principals has the greatest contribution to employee performance (Laka-Mathebula,
Mmakgomo, 2004). Based on the SPSS output it is known t. 2.89, t. table 2.01.

These results mean that the value obtained is significant and quality management on the work
motivation of SKB teachers contributes 42.1%. This proves that the better the quality management, the better
the work motivation of SKB teachers. Based on the SPSS output it is known t. 2514, t table 2.01. These
results mean that the value obtained is significant and the principal's leadership on SKB teacher performance
contributed 31.8%. This proves that the better the quality management, the better the performance. Based on
the SPSS output it is known t. 2.89, t. table 2.01. These results mean that the value obtained is significant and
the principal’s leadership on the work motivation of SKB teachers contributes 30.9. This proves that the more
leadership the principal has, the better his work motivation will be.

Based on the SPSS output it is known t. 2.109, t table 2.02. These results mean that the value
obtained is significant and work motivation on the performance of SKB teachers contributes 30.4%. This
proves that the better the work motivation, the better the performance. In the previous analysis , it was shown
that there was an indirect influence between the principal's leadership through work motivation on the
performance of SKB teachers. The path coefficient is 0.096. Meanwhile, the influence of the principal's
leadership which is mediated by work motivation has a coefficient of 9.6%.0n analysis previously has
showed exists influence indirect between Quality management through work motivation towards
performance . As for the coefficient the path is 0.013 . Whereas influence Management quality mediated by
motivation have coefficient 1.3 %.

Influence Quality management through motivation work on performance positive and significant . The
influence is also known direct more big from pe n influence not direct . The results of this empirical research
mean that the better the Quality Management Management, the SKB teachers will be motivated to work
harder because they feel capable of carrying out the task with the Quality Management they have and vice
versa the lower the Quality Management Management. then he will be lazy in carrying out his duties because
he feels he will not complete his duties because his quality management is low.

CONCLUSION

In conclusion, this study has shed light on the intricate relationship between school principal
leadership, quality management administration, work motivation, and teachers' performance in non-formal
educational settings. Through a comprehensive analysis of data collected from 200 teachers across various
non-formal schools, we have gained valuable insights into the factors influencing teachers' performance. Our
findings indicate that both school principal leadership and quality management administration significantly
impact teachers' work motivation, which in turn affects their performance. Specifically, transformational
leadership behaviors exhibited by school principals, such as inspiring vision, supportive relationships, and
intellectual stimulation, have been found to positively influence teachers' motivation and performance.
Similarly, effective quality management practices, including clear communication, resource allocation, and
organizational support, contribute to higher levels of work motivation among teachers, leading to improved
performance outcomes. Furthermore, our structural equation modeling (SEM) analysis has revealed the
indirect effects of school principal leadership and quality management administration on teachers'
performance through work motivation. These findings underscore the importance of fostering a conducive
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work environment characterized by strong leadership and efficient management practices to enhance
teachers' motivation and ultimately elevate their performance levels.
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