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Abstract
 

Students’s participation in physical education is determined by learning 
motivation. Studies examining Self-concept, Self-efficacy, and PE learning 
motivation in boarding and reguler school is still limited. This study aims to 
investigate the relationship between self-concept and self-efficacy and their impact 

on PE learning motivation among boarding and regular students. The research 
method employed is quantitative, utilizing a cross-sectional approach. The sample 
in this study consisted of 114 students from SMA Negeri 1 Comal (regular) and 
114 students from MAN Pemalang (boarding). The data collected using the 

Physical Self-Description Questionnaire-Short (PSDQ-S), the General Self-
Efficacy Scale (GSES), and Physical Education Learning Motivation 
questionnaire. The data analysis technique used the correlation analysis. The 
results indicate that self-concept and self-efficacy are significantly associated with 
physical education learning motivation among boarding and regular school 

students with a p-value of 0.016 in boarding students and 0.041 in regular students 
(p < 0.05). This study shows that self-concept and self-efficacy are significant 
predictors of physical education learning motivation in both boarding and regular 
students, with a stronger influence observed in boarding students. These findings 

extend previous research by emphasizing group differences and the importance of 
exploring additional psychological, social, and environmental determinants of 

motivation in physical education. 
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INTRODUCTION 

Physical education is an integral part of the 

national curriculum that aims to develop aspects 

of health, physical fitness, critical thinking skills, 

emotional stability, social skills, reasoning, and 

moral character through physical activities and 

sports (Abadi et al., 2024; Wicaksono et al., 

2025). Physical education can be defined as a 

learning process designed to guide students in 

becoming physically educated individuals 

(Johnson & Turner, 2016). Being physically 

educated here can be interpreted as being skilled 

and having a good understanding of what is good 

for their body or physique. This physical 

education learning experience is designed to 

foster and shape students into adopting a healthy 

and active lifestyle throughout their lives. 

Through physical education, students are 

not only taught about various types of physical 

activities and sports, but also other values such as 

teamwork, discipline, and self-confidence. 

Furthermore, physical education can enhance 

students' concentration and cognitive abilities by 

incorporating a variety of physical activities. 

Research indicates that physical activity in 

school-age children is significantly correlated 

with improved concentration and working 

memory (Sember et al., 2020). 

Furthermore, there is some evidence that 

physical activity can improve concentration and 

learning readiness, which indirectly benefits 

academic achievement (Bailey et al., 2009). 

Children who are accustomed to physical activity 

tend to develop better critical thinking skills later 

in life, which will benefit them in further 

education and adult life (Diamond, 2015). 

However, motivation to learn physical 

education remains a challenge in many schools. 

One study found that students' intrinsic and 

extrinsic motivation scores in physical education 

remained low (Sin & Hudayani, 2020).The 

research results showed that students' intrinsic 

motivation scores in physical education lessons 

were 37.72%. Meanwhile, students' extrinsic 

motivation scores were 42.98%. The problems 

found in the observation of several students SMA 

Negeri 1 Comal (reguler) and MAN Pemalang 

(boarding) showed that students tended to have 

low motivation. This can be seen from students 

being reluctant to move, easily giving up when 

facing challenging movements, and perceiving 

physical education as less important.  

Motivation plays a crucial role in 

improving student learning outcomes, as it can 

significantly influence physical education 

learning outcomes (Sari & Sin, 2020). Learning 

motivation is a crucial aspect of the physical 

education learning process, as it encourages 

students to be actively involved, enjoy the 

learning activities, understand the material, and 

enhance learning outcomes, perseverance, and 

creativity (Utomo & Komarudin, 2022). Students 

with high learning motivation will be more 

actively involved in learning, while those with 

low motivation will tend to participate less 

actively. Motivation plays a significant role in 

feelings of enjoyment, perceptions of 

competence, and experiences in physical 

education, thereby influencing students' 

participation in physical activity outside of school 

(Cox et al., 2008).  

Furthermore, self-concept, which refers to 

how individuals perceive their abilities and 

values, also plays a significant role in motivating 

them to learn physical education. Research by 

Vaquero-Solís et al. (2021) shows that students 

with positive self-concept tend to be more 

motivated to participate in physical education 

activities. A positive self-concept can increase 

self-confidence in physical activity and various 

learning challenges. Furthermore, students with a 

positive self-concept are more motivated to 

engage in physical activity (Antonio Moreno-

Murcia, 2012). 

Self-efficacy is another important factor 

that can influence students' learning motivation 

in physical education. Students with high self-

efficacy believe they are capable of achieving set 
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goals and successfully overcoming challenges. 

High self-efficacy is positively related to student 

learning motivation and engagement in physical 

education (Darmanto et al., 2024). 

Research conducted by Puspitasari et al. 

(2021) shows a significant and positive 

relationship between self-efficacy and 

motivation. Students who feel capable and 

confident are more likely to participate actively in 

learning and physical activities. Conversely, 

students with low self-efficacy may feel anxious 

or hesitant about participating in physical 

education. This can lead to decreased motivation 

and engagement in the learning process. Low self-

efficacy can hinder the learning process and 

student achievement in physical education 

(Chase, 2001). 

Self-efficacy can be used as a measurement 

tool to assess a person's involvement in 

community physical activity. Several studies 

have demonstrated that self-efficacy is positively 

associated with a person's ability to participate in 

sports regularly (Peers et al., 2020; LaForge-

MacKenzie & Sullivan, 2014). This suggests that 

student self-efficacy is closely related to 

motivation to learn physical education. 

Boarding schools typically operate with a 

relatively closed management system and provide 

facilities such as dormitories and cafeterias to 

support students’ daily living needs. As the 

number of boarding schools grows and students 

begin boarding at younger ages, this model has 

become a significant and distinctive component 

of the education system. In recent years, research 

on boarding schools has shifted from discussing 

their conceptual value to examining their role in 

supporting student development, including the 

effects of boarding on academic achievement 

(Foliano et al., 2019). 

Boarding schools and regular schools have 

significant differences in their social and learning 

environments. Boarding school students live in a 

dormitory environment with intensive 

supervision, limited interaction with their 

families, and structured learning routines, which 

encourage independence but can reduce 

emotional support from family (Martin et al., 

2021; Li et al., 2023). In contrast, regular school 

students have greater opportunities to receive 

direct social support from family, although their 

level of independence is often lower (Blau & 

Blau, 2021). Research indicates that the impact of 

the boarding environment on students' 

motivational development and emotional well-

being varies according to the quality of social 

support and the school environment (Zhong et 

al., 2024). 

Based on the background of the problem 

and the researcher's observations, the aim of this 

this study is to identify the correlation between 

self-concept and self-efficacy toward PE learning 

motivation, both in boarding and regular schools. 

 

METHODS 

The research method employed is 

quantitative, utilizing a cross-sectional approach. 

 

Sample 

The population in this study consisted of 

1,408 students from two schools: SMA Negeri 1 

Comal and MAN Pemalang. The sampling 

technique employed was purposive sampling, 

yielding a sample of 114 students from SMA 

Negeri 1 Comal (regular) and 114 students from 

MAN Pemalang (boarding). Data collected by 

google form in regular school and paper-based 

questionnaire for data collection in boarding 

school. 

Instrument 

The instruments used in the study included 

the Physical Self-Description Questionnaire-

Short (PSDQ-S), developed by Marsh et al. 

(2010), for assessing self-concept in physical 

education learning. Self-efficacy in physical 

education learning utilizes the General Self-

Efficacy Scale (Schwarzer & Jerusalem, 1995), 

which has been adapted into an Indonesian 

version (Novrianto et al., 2019). PE learning 
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motivation uses a Physical Education Learning 

Motivation Questionnaire developed by Nur et 

al. (2019) consists of 29 statement items with a 

validity of 0.518 and a reliability of 0.906. 

Data analysis techniques 

The data analysis techniques employed in 

this study included descriptive statistics, 

normality tests, linearity tests, multivariate tests, 

simple correlation tests, and multiple regression 

tests. The analysis was conducted using SPSS 

version 26. 

 

RESULTS AND DISCUSSION 

This study aims to investigate the 

relationship between self-concept and self-

efficacy and their impact on PE learning 

motivation among boarding and regular students. 

 

 

 

 

 

 

 

 

 

 

Figure 1. Self Concept 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Self-efficacy 

 

 

 

 

 

 

 

 

 

 

 

Figure 3. PE learning motivation 

 

The results of the image show that 

the three variables in the boarding and 

regular groups have almost the same 

value pattern. Self concept In the 

boarding group, the minimum score is 

86, and the maximum is 157, with a 

mean of 125.7 ± 16.2. In contrast, the regular 

group has a range of 65–160, with a mean of 

124.3 ± 16.3. In self-efficacy, boarding is in the 

range of 27–50 with a mean of 39.9 ± 5.04, while 

regular is in the range of 23–50 with a mean of 

39.0 ± 4.9. The learning motivation variable also 

shows equality, with boarding having a score of 

47–92, a mean of 70 ± 6.6, and regular having a 

score of 48–92, a mean of 69.9 ± 6.4. 

Figure 4. Normality test for the boarding group 
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Figure 5 Normality test of the regular group 

The results of the normality test above 

show that the research data distribution 

follows a diagonal line for both the regular 

and boarding student groups. Therefore, the 

data distribution for each variable is 

normally distributed. 

 

 

 

 

 

Figure 6. Correlation pearson test Boarding group 

 

 

Figure 7. Correlation pearson test regular group 

 

Based on the analysis results in Figures 6 

and 7 , the simple correlation test results indicate 

a positive and significant relationship between 

self-concept and learning motivation in both 

student groups. In boarding students, the value of 

r = 0.244 (p = 0.009) indicates a weak correlation, 

while in regular students, the correlation value of 

r = 0.199 (p = 0.034) indicates a weak correlation. 

This indicates that the better the student's self-

concept, the more likely their learning motivation 

is to increase. Additionally, self-efficacy has a 

positive and significant relationship with learning 

motivation. In boarding students, the correlation 

value is r = 0.193 (p = 0.039), and in regular 

students, r = 0.198 (p = 0.035), both showing a 

weak but significant correlation. This finding 

confirms that the higher a student's confidence in 
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their abilities, the greater their learning 

motivation will be. 

Figure 8 plots the regression test on the boarding group. 

Figure 9 plots the regression test on the regular group 

Based on the analysis results in Figures 8 

and 9, the regression line plot shows a positive 

slope, indicating that an increase in Self-Concept 

scores tends to be followed by an increase in 

motivation. However, the distribution pattern of 

the points on the graph appears spread out. It is 

not concentrated close to the regression line, 

indicating that the relationship between Self-

Concept and Motivation is weak in both groups 

of students. 

The results of multiple regression analysis 

on each group of variables have a Sig. P-value < 

0.05, indicating that the independent variables 

have a simultaneous effect on the dependent 

variable. In addition, the R-squared value for the 

boarding student group is 0.071, indicating that 

self-concept and self-efficacy can explain 7.1% of 

the variation in students' learning motivation. 

The Adjusted R-squared value of 0.055 means 

that 5.5% of the variation in the dependent 

variable, PE Learning Motivation, can be 

explained by variations in the two independent 

variables, Self-Concept and Self-Efficacy. In 

comparison, the remaining 95.5% (100% - 5.5%) 

is influenced by other variables outside the scope 

of this study. 

In the regular student group, the R Square 

value was 0.056, which means that the two 

independent variables were only able to explain 

5.6% of the variation in learning motivation. The 

Adjusted R Square value of 0.039 indicates that 

the variation in the dependent variable, PE 

Learning Motivation, can be explained by the 

variation in the two independent variables, Self-

Concept and Self-Efficacy. In comparison, the 

remaining 97.1% (100% - 3.9%) is influenced by 

other variables outside the scope of this study. 

The results of the study showed a 

relationship between self-concept and self-

efficacy in motivating students to learn physical 

education, both in boarding and regular schools. 

In the boarding student group, the significance 

value of p = 0.016 (<0.05) indicated that self-

concept and self-efficacy simultaneously had a 

significant effect on PE learning motivation. In 

the regular student group, the significance value 

of p = 0.041 (<0.05) also indicates a significant 

simultaneous effect. However, its strength is 

lower than in the boarding group. 

In physical education learning, self-

concept plays a crucial role because students' 

perceptions of their physical abilities influence 

their level of participation in learning, as well as 

their confidence in trying out the movement 

material provided by the teacher (Nopiyanto et 

al., 2022). This finding aligns with research 

conducted by Medina et al. (2023), which 

demonstrates that physical self-concept plays a 

significant role in influencing students' 

involvement and confidence in physical 

education.  

Additionally, Self-efficacy is a predictor of 

motivation and self-regulation in learning, where 

students with higher self-confidence tend to be 

more enthusiastic and consistent in their 

academic activities (Zimmerman, 2000). 

Perception of competence, including self-efficacy, 

is an important factor that drives intrinsic 

motivation in physical activity and the learning 

process (Deci & Ryan, 2000). Research by 

Sproule et al. (2007) found that students with 

strong self-confidence exhibited more active 

participation and higher motivation in physical 

education lessons. 

Research conducted by Puspitasari et al. 

(2021) shows a significant and positive 

relationship between self-efficacy and 

motivation. Students who feel capable and 

confident are more likely to participate actively in 

learning and physical activities. Conversely, 

students with low self-efficacy may feel anxious 



Fajri, et al. / SPECIAL EDITION 2026 

136 

or hesitant about participating in physical 

education.This can lead to decreased motivation 

and engagement in the learning process. Low self-

efficacy can hinder students' learning and 

achievement in physical education (Chase, 2001). 

The more controlled and disciplined environment 

of boarding schools can facilitate more consistent 

experiences of success, thus slightly increasing 

the contribution of self-efficacy to learning 

motivation. The findings of this study show that 

self-concept and self-efficacy contribute to 

physical education learning motivation, but their 

influence differs between boarding and regular 

students. Although self-concept and self-efficacy 

variables have a weak relationship with student 

learning motivation in physical education, this 

suggests that other factors outside the scope of 

this study are also involved. This aligns with 

research conducted by Zhou (2025), which 

suggests that the dormitory environment can 

significantly influence student learning 

motivation through social interactions and peer 

relationships. Positive roommate interactions can 

increase academic motivation, while the overall 

dormitory environment shapes students' learning 

attitudes and behavioral patterns. Furthermore, 

Kurniawan et al. (2023) emphasized that the 

learning environment can significantly contribute 

to students' motivation for learning. This 

environment encompasses family factors, the 

residential community, the school environment, 

and interactions with peers, which collectively 

create psychosocial conditions that can either 

strengthen or weaken students' Motivation. 

The main contribution of this study is its 

emphasis on contextual differences, showing that 

the role of psychological factors in physical 

education motivation depends on the learning 

environment. These findings provide new insight 

by highlighting that efforts to improve motivation 

should consider not only students’ internal 

characteristics but also the specific environmental 

conditions of boarding and regular schools. 

Therefore, efforts to increase motivation to learn 

physical education require considering both 

internal student factors and external factors 

unique to each school environment. 

CONCLUSION 

Self-concept and self-efficacy have a 

significant relationship with physical education 

learning motivation in boarding and regular 

students, although the strength of the relationship 

is relatively low. This finding suggests that these 

two psychological factors play a supporting role 

in shaping physical education learning 

motivation. The difference in contribution 

between boarding and regular students indicates 

that the learning environment, social 

environment, and support from the school, 

dormitory, and family have a more dominant 

influence on students' learning 

motivation.Therefore, enhancing motivation in 

physical education requires a holistic approach 

that combines the development of students’ 

internal psychological strengths with the 

optimization of learning environments adapted to 

the specific characteristics of each school setting. 

ACKNOWLEDGEMENT 

The author would like to express sincere 

gratitude to SMA Negeri 1 Comal and MAN 

Pemalang for their participation which greatly 

contributed to the completion of this study. 

 
REFERENCES 
Antonio Moreno-Murcia, J. (2012). Motivation 

and Physical Self-Concept in Physical 
Education: Differences by Gender. The Open 

Education Journal, 5(1), 9–17. 
https://doi.org/10.2174/187492080120501
0009 

Ariani, D. W. (2017). Relationship Model among 

Learning Environment, Learning 
Motivation, and Self-Regulated Learning. 

Asian Social Science, 13(9), 63. 
https://doi.org/10.5539/ass.v13n9p63 

Bailey, R., Armour, K., Kirk, D., Jess, M., 
Pickup, I., & Sandford, R. (2009). The 
educational benefits claimed for physical 



Fajri, et al. / SPECIAL EDITION 2026 

137 

education and school sport: An academic 

review. Research Papers in Education, 24(1), 1–
27. 
https://doi.org/10.1080/026715207018098
17 

Bandura, A., Freeman, W. H., & Lightsey, R. 

(1999). Self-Efficacy: The Exercise of 
Control. In Journal of Cognitive Psychotherapy 
(Vol. 13, Issue 2). Macmillan. 

https://doi.org/10.1891/0889-
8391.13.2.158 

Blau, R., & Blau, P. (2021). Identity Status, 
Separation, and Parent-adolescent 

Relationships among Boarding and Day 
School Students. Residential Treatment for 

Children and Youth, 38(2), 178–197. 
https://doi.org/10.1080/0886571X.2019.1
692757 

Bong, M., & Skaalvik, E. M. (2003). Academic 

Self-Concept and Self-Efficacy: How 
Different Are They Really? Educational 

Psychology Review, 15(1), 1–40. 
https://doi.org/10.1023/A:1021302408382 

Chase, M. A. (2001). Children’s self-efficacy, 

motivational intentions, and attributions in 
physical education and sport. Research 

Quarterly for Exercise and Sport, 72(1), 47–54. 
https://doi.org/10.1080/02701367.2001.10
608931 

Cox, A. E., Smith, A. L., & Williams, L. (2008). 

Change in Physical Education Motivation 
and Physical Activity Behavior during 

Middle School. Journal of Adolescent Health, 
43(5), 506–513. 
https://doi.org/10.1016/j.jadohealth.2008.

04.020 

Darmanto, F., Annas, M., Ciptaning, I. S., 
Hakim, L., Kholifah, S., Kamal, R. R., & 
Aprilia, E. P. (2024). Pengaruh Dukungan 
Sosial dan Self Efficacy dalam 

Meningkatkan Aktifitas Fisik Siswa di Kota 

Semarang. Jurnal Kejaora (Kesehatan Jasmani 
Dan Olah Raga), 9(2), 295–306. 
https://doi.org/10.36526/kejaora.v9i2.454
2 

Deci, E. L., & Ryan, R. M. (2000). The “What” 
and “Why” of Goal Pursuits: Human Needs 
and the Self-Determination of Behavior. 

Psychological Inquiry, 11(4), 227–268. 
https://doi.org/10.1207/S15327965PLI11
04_01 

Diamond, A. B. (2015). The Cognitive Benefits of 
Exercise in Youth. Current Sports Medicine 

Reports, 14(4), 320–326. 
https://doi.org/10.1249/JSR.00000000000
00169 

Dutrisac, S., Bearden, A. G., Borgel, J., Weddell, 

R., Jones, M., & Oddie, S. (2023). A tailored 
physical education program enhances 
elementary students’ self-efficacy, attitudes, 
and motivation to engage in physical 

activity. Psychology in the Schools, 60(9), 
3419–3434. 
https://doi.org/10.1002/pits.22927 

Foliano, F., Green, F., & Sartarelli, M. (2019). 
Away from Home, Better at School. The 

Case of a British Boarding School. Economics 
of Education Review, 73, 101911. 
https://doi.org/10.1016/j.econedurev.201

9.101911 

Hariyadi, H., Harianto, H., & Widianto, A. T. E. 
(2024). Hubungan Konsep Diri dengan 

Motivasi Belajar pada Siswa. Jurnal 
Penelitian Perawat Profesional, 6(5 SE-
Articles). 

https://doi.org/10.37287/jppp.v6i5.3326 

Johnson, T. G., & Turner, L. (2016). The Physical 
Activity Movement and the Definition of 

Physical Education. Journal of Physical 

Education, Recreation & Dance, 87(4), 8–10. 
https://doi.org/10.1080/07303084.2016.11
42192 

Kurniawan, F., Yeni Erita, Didi Syahrir, & Vani 
Qhairum Nisa Utami. (2023). The influence 
of students’ environment on students’ 

learning motivation. Journal of Digital 

Learning and Distance Education, 1(8), 297–
305. 
https://doi.org/10.56778/jdlde.v1i8.58 

LaForge-MacKenzie, K., & Sullivan, P. J. (2014). 



Fajri, et al. / SPECIAL EDITION 2026 

138 

A Comparison of the Self-Efficacy-
Performance Relationship Between 
Continuous and Noncontinuous Sport 

Conditions. Journal of Applied Sport 

Psychology, 26(3), 363–376. 
https://doi.org/10.1080/10413200.2014.89
4154 

Li, H., Law, W., Zhang, X., & Xiao, N. (2023). 
Social support and emotional well-being 

among boarders and day school students: A 
two-wave longitudinal study. Children and 

Youth Services Review, 155, 107217. 
https://doi.org/https://doi.org/10.1016/j.
childyouth.2023.107217 

Marsh,  Herbert W, & Craven,  Rhonda G. 

(2006). Reciprocal Effects of Self-Concept 
and Performance From a Multidimensional 
Perspective: Beyond Seductive Pleasure and 

Unidimensional Perspectives. Perspectives on 

Psychological Science, 1(2), 133–163. 
https://doi.org/10.1111/j.1745-
6916.2006.00010.x 

Marsh, H. W., Martin, A. J., & Jackson, S. (2010). 
Introducing a Short Version of the Physical Self 
Description Questionnaire: New Strategies, 

Short-Form Evaluative Criteria, and 
Applications of Factor Analyses Herbert. 438–
482. 

Martin, A. J., Burns, E. C., Kennett, R., Pearson, 
J., & Munro-Smith, V. (2021). Boarding and 
Day School Students: A Large-Scale 
Multilevel Investigation of Academic 

Outcomes Among Students and 
Classrooms. Frontiers in Psychology, 

11(January). 
https://doi.org/10.3389/fpsyg.2020.60894
9 

Medina, J. U., Sagredo, A. V., Rivera, C. F., 
Rodríguez, K. H., Pavez-Adasme, G., & 
Poblete-Valderrama, F. (2023). Perception 
of physical self-concept in secondary school 
students in Physical Education classes. 

Retos, 49, 510–518. 
https://doi.org/10.47197/retos.v49.98769 

Nita, N., & Agustika, G. (2023). Efikasi Diri dan 
Regulasi Diri Berpengaruh terhadap 

Motivasi Belajar pada Siswa. MIMBAR 

PGSD Undiksha, 11, 81–90. 
https://doi.org/10.23887/jjpgsd.v11i1.582
34 

Nopiyanto, Y. E., Yarmani, Sutisyana, A., 

Syafrial, Arwin, & Sugihartono, T. (2022). 
Academic Self Concept of Physical 

Education Students. Kinestetik : Jurnal Ilmiah 
Pendidikan Jasmani, 6(3), 514–519. 
https://doi.org/10.33369/jk.v6i3.23444 

Novrianto, R., Mada, U. G., Kargenti, A., & 
Marettih, E. (2019). Validitas Konstruk 
Instrumen General Self Efficacy Scale Versi 

Indonesia Construct Validity of Indonesian 
Version General Self Efficacy Scale. July. 
https://doi.org/10.24014/jp.v15i1.6943 

Nur, L., Suherman, A., Subarjah, H., & Budiana, 
D. (2019). Physical Education Learning 

Motivation: A Gender Analysis. Jurnal 
Pendidikan Jasmani Dan Olahraga, 4(1), 8–13. 
https://doi.org/10.17509/jpjo.v4i1.13790 

Peers, C., Issartel, J., Behan, S., O’Connor, N., & 
Belton, S. (2020). Movement competence: 
Association with physical self-efficacy and 

physical activity. Human Movement Science, 
70(April 2019), 102582. 
https://doi.org/10.1016/j.humov.2020.102

582 

Puspitasari, Y., Lasan, B. B., & Setiyowati, A. J. 
(2021). Hubungan Dukungan Sosial dan 
Efikasi Diri terhadap Motivasi Berprestasi 

Siswa SMA. Jurnal Pembelajaran, Bimbingan, 

Dan Pengelolaan Pendidikan, 1(10), 838–846. 
https://doi.org/10.17977/um065v1i10202
1p838-846 

Raufelder, D., & Kulakow, S. (2021). The role of 

the learning environment in adolescents’ 
motivational development. Motivation and 

Emotion, 45(3), 299–311. 
https://doi.org/10.1007/s11031-021-
09879-1 

Sari, S. N., & Sin, T. H. (2020). Hubungan Tingkat 
Kebugaran Jasmani dan Motivasi Belajar 
dengan Hasil Belajar Mata Pelajaran Penjas 

pada Kurikulum 2013. 5(September), 191–



Fajri, et al. / SPECIAL EDITION 2026 

139 

198. 

Schwarzer, R., & Jerusalem, M. (1995). 

Generalized self-efficacy scale. J. Weinman, 
S. Wright, & M. Johnston, Measures in Health 
Psychology: A User’s Portfolio. Causal and 

Control Beliefs, 35(37), 3–82. 

Sember, V., Jurak, G., Kovač, M., Morrison, S. 
A., & Starc, G. (2020). Children’s Physical 

Activity, Academic Performance, and 
Cognitive Functioning: A Systematic 

Review and Meta-Analysis. Frontiers in 
Public Health, 8(July). 
https://doi.org/10.3389/fpubh.2020.00307 

Sin, T. H., & Hudayani, F. (2020). Studi motivasi 
siswa dalam mengikuti pembelajaran 
pendidikan jasmani olahraga kesehatan. 
SCHOULID: Indonesian Journal of School 

Counseling, 5(1), 30. 
https://doi.org/10.23916/08588011 

Siregar, I. S. (2025). Analisis Pengaruh 

Lingkungan Terhadap Motivasi Belajar 
Siswa. Ahsani Taqwim: Jurnal Pendidikan Dan 

Keguruan, 2(2), 377–390. 
https://doi.org/10.63424/ahsanitaqwim.v
2i2.289 

Sproule, J., Wang, C. K. J., Morgan, K., McNeill, 

M., & McMorris, T. (2007). Effects of 
motivational climate in Singaporean 
physical education lessons on intrinsic 
motivation and physical activity intention. 

In Personality and Individual Differences (Vol. 
43, Issue 5, pp. 1037–1049). Elsevier 
Science. 

https://doi.org/10.1016/j.paid.2007.02.01
7 

Sri Dinda, Yang Gusti Feriyanti, & Lalu Iswandi. 
(2025). Peran Penting Lingkungan Keluarga 

Terhadap Motivasi Belajar Siswa. Ahsani 

Taqwim: Jurnal Pendidikan Dan Keguruan, 
2(2), 449–464. 
https://doi.org/10.63424/ahsanitaqwim.v

2i2.296 

Standage, M., Duda, J. L., & Ntoumanis, N. 

(2005). A Test of Self-Determination Theory in 
School Physical Education. 411–433. 

https://doi.org/10.1348/000709904X2235
9 

Utomo, S., & Komarudin, K. (2022). The 
Correlations Between Physical Fitness, 

Learning Motivation, Intellectual Quotient 
and Learning Habits Toward the Learning 
Outcomes of the Students of Sport Special 
Class in the High Schools Located in Special 

Region of Yogyakarta. International Journal 

of Social Science Research and Review, 5(8), 43–
52. 
https://doi.org/10.47814/ijssrr.v5i8.405 

Vaquero-Solís, M., Tapia-Serrano, M. A., 

Hortigüela-Alcalá, D., Sierra-Díaz, M. J., & 
Sánchez-Miguel, P. A. (2021). Physical 
activity and quality of life in high school 
students: Proposals for improving the self-

concept in physical education. International 
Journal of Environmental Research and Public 

Health, 18(13). 
https://doi.org/10.3390/ijerph18137185 

Wicaksono, G. B., Lestari, L., & Islam, S. (2025). 
The effectiveness of the TGFU approach in 
increasing student engagement in physical 

education lessons. Pedagogy of Health, 4(2), 

132–140. 

Zhong, Z., Feng, Y., & Xu, Y. (2024). The impact 

of boarding school on student development 
in primary and secondary schools: a meta-

analysis. Frontiers in Psychology, 15(March), 
1–12. 
https://doi.org/10.3389/fpsyg.2024.13596

26 

Zhou, S. (2025). Relationships Between Student 
Peer Relationships, Time Management, 
Academic Performance and Dormitory 

Culture. Lecture Notes in Education Psychology 

and Public Media, 78(1), 36–42. 
https://doi.org/10.54254/2753-

7048/2025.19188 

Zimmerman, B. J. (2000). Self-Efficacy: An 

Essential Motive to Learn. Contemporary 

Educational Psychology, 25(1), 82–91. 
https://doi.org/https://doi.org/10.1006/c

eps.1999.1016 



Fajri, et al. / SPECIAL EDITION 2026 

140 

 


