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This study aims to explore the type of Teacher Talk used by Indonesian pre-
service teachers in teaching Indonesian as a foreign language (BIPA) in
Australian classrooms. Here, the teachers used English to set a common
language in the classroom. Open-ended questionnaires and interviews were
conducted to find out the type of Teacher Talk and gain teachers’ perspectives
during the teaching process from four participants. The data collected revealed
six types of Teacher Talk they used in the classroom and were categorized using
Flanders Interaction Analysis Categories (FIAC). It shows that using English n
the classroom could develop comprehension interactions. Thus, it enhances
students' willingness and confidence to interact and engage during the learning
process. Moreover, using English to explain Indonesian helps students to
understand the materials. Therefore, this study challenges existing hypotheses
in teaching foreign languages and shows that using students’ first language also
could help students in learning a new language. Even so, providing activities
related to the target language is still important.

© Copyright 2026

INTRODUCTION

Indonesia and Australia have had a strong
relationship for years. This relation made a big
opportunity for Indonesia and Australia to
collaborate in several aspects. Through this
relationship, Indonesia’s Ministry of Education
and Culture committed to have cultural exchange
with the Australian government. This program
includes teaching Indonesian as a foreign language
(BIPA) in some Australian schools. Moreover,
teaching BIPA provides opportunities for
Indonesian teachers to work globally.

This opportunity is not only available for
teachers, but also open for students who are
majoring in education in Indonesian universities.
They were given the opportunity to become a pre-
service teacher in Australia as BIPA teachers'
assistants. This was monitored under the
supervision of the Indonesian Education and
Culture Attaché in Canberra. During teaching
practice in BIPA classes, these pre-service teachers

use English as the medium of instruction when
teaching students whose English is their first
language. Although they are not native English
speakers, they teach native English students in
Australian classes.

The research on wusing English as a
medium of Instruction (EMI) has gradually
aligned with the increasing use of English in the
classroom globally. EMI itself is defined as using
English to teach subjects other than English in the
classroom (Richards & Pun, 2023). However, in
teaching a second or foreign language, using the
target language in the classroom is essential. Based
on the Direct Method by Maximilian Berlitz
(1887), foreign language learning should involve a
significant amount of active oral interaction.
Learners are expected to use the target language
spontaneously  with minimal analysis on
grammatical rules. It concludes that conducting
interaction using the target language requires a
high level of language proficiency (Choi et al.,
2026). Thus, to apply effective interaction using
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target language will requires practice first (Harahap
& Fauzana, 2025). To meet this expectation in
foreign language learning, the classroom
environment should limit the use of the first
language (Brown & Lee, 2015).

Providing an atmosphere where students
can actively participate in interactions using target
language becomes essential. Enhancing interaction
between students and teachers promotes classroom
dynamics, learning outcomes, and students’
opportunities (Yao & Shao, 2024). In an effective
classroom environment, students are able to share
ideas clearly and confidently, which improves
language skills and promotes authentic (Muluneh
et al., 2026). It can be said that the classroom
environment and teacher-student interaction can
develop healthy relationships (Ong & Quek,
2023).

Thus, this is aligned with the Long
Interaction Hypothesis (1996), which states that
interaction is a basis for practicing a second
language. He argues that interaction should be
comprehensible to acquire a language.
Additionally, this study focuses on foreign
language learning; the context is most likely that
students are learning other countries’ languages
and do not have to communicate beyond the class
session (Brown & Lee, 2015). Here, teachers play
a role in maintaining language input in the
classroom.

This study takes part in teaching BIPA in
Australian classes, especially conducted by
Indonesian pre-service teachers. It is found that
their first language is Indonesian and English is
their additional language. Otherwise, they conduct
teaching in Australian classes, where most of the
students' first language is English. Thus, they
emphasize using English in teaching, rather than
using the target language, Indonesian. This shows
that this setting does not align with the existing
hypothesis.

The setting shows that this research
provides a multilingual setting in the classroom.
Here, EMI plays its role as a common language for
both teachers and students. This research is in
accordance with Richards & Pun who stated that
one of the aims of using EMI in the classroom is to
promote a common language in multicultural
classrooms. Since there is a different language
barrier between teachers and students, EMI is used
as a facilitator of the classroom interactions. It
shows that English is the language used by the
Teacher and can be defined as a Teacher Talk
(Aliabadi & Weisi, 2023; Wu, 2021).

Other than that, Teacher Talk has an
important role in teaching. Through verbal
language, teachers could provide rich input to
students and improve their social behavior and
learn independently, which enhances learning
outcomes (Aliabadi & Weisi, 2023). The way

teachers talk in the classroom affects the learning
process and students’ motivation (Harahap &
Fauzana, 2025). Additionally, Wu (2021)
addressed Teacher Talk as a kind of language used
by the teachers. The kind of language used here is
more likely related to the type of interaction.

Therefore, this study aims to explore how
Indonesian pre-service teachers use English as
students’ firstlanguage as Teacher Talk to facilitate
classroom interaction. In exploring Teacher Talk,
a framework will guide this study. For instance,
Flanders Interaction Analysis Categories (FIAC)
was commonly used by researchers in classifying
teacher interactions. = Some-Guiebre (2020)
mentioned that FIAC used to be a tool in
classifying verbal behavior in classroom
interactions. FIAC has key points of interaction,
such as teacher behavior, student behavior, and
silence or confusion. Moreover, teachers' behavior
isdivided into two categories: teacher response and
teacher initiation.

Many researchers have explored the role
and effectiveness of implementing EMI in many
contexts. For instance, the research on students’
perspectives regarding the EMI classroom setting
was conducted by Zumor (2019). This research
involved students studying Computer Science,
Engineering, and Medicine at King Khalid
University. They were asked to fill out a
questionnaire to draw their challenges in lecture
comprehension, communication, pedagogy, and
assessment in EMI classes. This study provides
new insight into the students’ perceptions and
suggests ensuring the English barrier for students.

In implementing EMI in the classroom,
teachers should meet such English levels (Richards
& Pun, 2023). Therefore, teachers’ competencies
have also been significant in this field. Sugimoto
(2021) did research on teachers' experience in
conducting EMI class to develop training or
development programs. This study aims to reveal
teachers’ awareness of the importance of
competency for EMI instructors. Further, those
teachers believed that communication skills are
important, including clarity, encouragement to
engage in discussion, and a sense of humor. These
findings give additional insight and purpose on
developing teachers’ competencies.

Further, An et al. (2021) has also
participated in research of EMI related to
classroom interaction, which is closely related to
the recent study topic. This study is based on
teachers' dominant and lower-level students in the
EMI class. An et al. explored the interaction
pattern occurred among 15 science teachers in
China who are native English speakers. This study
revealed that the implementation of EMI is
influenced by both teachers and students.

Those previous studies have examined
EMI in various educational contexts, and most of
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the research highlights the effect of teachers’
communication in classroom interaction.
However, there isstill little attention paid to the use
of EMI through Teacher Talk by Indonesian pre-
service teachers in teaching a foreign language in
Australian classrooms. Addressing this gap, the
recent study aims to explore Teacher Talk as a tool
of EMI.

Throughout teaching practice, Indonesian
pre-service teachers use English to facilitate
communication and build an interactive classroom
environment. This study will categorize their type
of Teacher Talk and reveal English utilization in
building interaction between them and their
students. Through building interaction with the
students, this study aims to discuss the importance
of having comprehensible interaction, which is
achieved by using a common language in the
classroom.

Based on those settings and purpose, the
research questions of this study will be:

e How do Indonesian pre-service teachers
use English as a mediating language to
build interaction with the native students
in Australian classes?

How does interaction play its role in the
teaching and learning process?

METHODS

Research Design

This research applied a qualitative
approach to explore pre-service teachers’ strategies
in using English as a classroom language to build
interaction. In a qualitative study, the
phenomenon arises from social or human
problems. Then, the phenomenon will be explored
to gain deep understanding, insight, and meaning
(Creswell & Creswell, 2018; Zinyama et al., 2022).
The data will be collected from participants’
perspectives and generated subjectively and
descriptively, combining words with voice and
emotional language into text (Sahir, 2021; Shava &
Nkengbeza, n.d.). Moreover, this research aims to
describe the type of Teacher Talk in enhancing
classroom interactions.

Setting and Participants

This study involved four students from
Universitas Negeri Semarang (UNNES) who are
majoring in education and have conducted BIPA
classes in Canberra, Australia. These students were
involved in the LANTIP International program,
which offered an international internship for pre-
service teachers throughout the period from July to
September 2025. In that period, UNNES sent 6
students, including the researcher.

However, for the purpose of this study, the
researcher selected 4 students who conducted

BIPA classes. They taught BIPA for 10 weeks
across two schools and at different grades. Two
students taught in the kindergarten and primary
school levels, from year 1 through year 6; they
shared the same supervising teachers and
conducted teaching practice together, with the
same class and students every day. The other two
were taught in secondary school; they had different
supervising teachers, and thus taught different
classes and faced different students; although they
still engaged in some joint activities.

They completed questionnaires and
participated in interviews to explore their
perspectives on the classroom interactions they
experienced. All four participants were informed
that their participation was voluntary and that their
data would be anonymized; consequently,
pseudonyms were used in this study to replace their
real names.

Data Collection and Instrument

The open-ended questionnaire will be
used to collect pre-service teachers’ background
information and initial perceptions of EMI
regarding classroom interaction. Moreover,
interviews will gain teachers’ strategies and
reflections on interactions in classrooms. Using
questionnaires and interviews will provide
triangulation and in-depth information regarding
teachers’ perspectives to maintain qualitative
approach objectives.

The open-ended questionnaire was
designed to explore the use of English by
Indonesian pre-service teachers as a medium of
instruction to facilitate classroom interactions. The

questions focus on interactional practices,
classroom management, and perception of
teaching and learning. The indicators were

developed based on key categories of Teacher Talk

adapted from Flanders Interactions Analysis
Categories (FIAC).
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Table 1. Questionnaire Indicator

Casegory Tadicaror Question Statemsent

Number
Englsh 2sa  » Using English 1,523,435, o How doyou use English to ask
Medium of 10 start 6,7 Questions and snvie stodents 10
nstruction mberactions participate in the classroom?

o Using English * When students address their idea,
1C respond 10 what seatence 40 vou usually use
students” sleas 10 respond and muntan the

o Using Enghsh imteractions in the classroom!?
to reduce ¢ Wken students [ose their
studeats confidence or get anxioty, winch
snxiety words do you uzually say to

o Using English validate their feekings?

10 encouTage * When your students try {0 answer

students 0e quasions, how & you frase
¢ Using English of encouTape them?

to explam * In which sitvations do you prefer

marenals explaning matersals s Eqgiah

* Using English rather than [ndonesan?

10 give * In wiuch sinsat:on, using English
directices belps students to follow your

o Using English Emsrucon’

10 matam ¢ What gecblem do you face in
students masntzining students’ dehavior!
Dbehavior How do you overcome and
approach them %o follow the
dassrooe's rules”
luteractions’ o [nteractionsto 8,9 * By maintaming mnferactions, bow
role in encousage do vom see @t affected students’
teaching studenty encouTagement 10 participale in
and leamning e Interactions the classroom?
hedp studenny’ ¢ In yous exgeticnce, how &0
undentanding mteractions infiuence students
understanding?
Language o Stsdents 10 o What kusd of activiry provides
Teacking opportunsies to students’ opportunsy 10 use
use tagget Indonesian tn the classeooen]
language m the

EMI dassroom

In managing data triangulation, the
interview was conducted face-to-face or online
with each participant. The interviews were semi-
structured and open-ended to gain in-depth
opinions and specific experiences during the use of
students’ firstlanguage to teach a foreign language.
Here, FIAC was used to develop the indicators for
the interview questions.

Table 2. Interview Indicators

Categoay Ladicator Question Questions
Number
Engishasa o Umnglnguh 1,234 » How do you wsmally start your
Medium of 10 start class and gam stodests’ attenhion?
Innraction IMCTACTIONS « How 40 you tespond 10 students
o Usmg Englen Y
10 mainfain . e your studeqts
mieTacton £0 your activity!
o Using Exglsd « How do you delives vour
00 pive Indonesian materals in the
mstructions claszroom?
« Using Eaglsi
0 expiain
matenials
Ioeracuans’ « Ioseractions 56,7 * Do you believe that interacnoas
role help stadents to will belp students understand the
understand wpic?
materials « How 0 you ses iateractions = the
o Isseractions clasroom will mamtain students
heip students to engagement with the topuc?
engage with the + In your opinson, winch mteraction
topac strategy usteg English helps your
¢ Interachoes class most, 2nd why?
STrategy
Lazguage « Students £.910 « What do you think of ¢
teaching engagement 10 Eaglsh o teach Indonesian will
the taspet Relp students 1 the classroom?
language  In your opinion, how 1mportant i
« Impartance of providing sctvities which grovide
tarpet Janguage studensy’ use of Indonesian in the
ACuViles Classsoom?
» Students + How do you provide opportunites
oppartunites o for students 10 practice Indonesan
e target m classrocen?
rguape
Data Analysis

The collected data will be analyzed to
discover the findings. Based on Miles et al. (2014),

there are three stages in analyzing data. First, data
condensation, where the collected data are
selected, focused, and/or simplified. Second, data
display is the organized data that is possible to
conclude. Third, drawing conclusions, where data
are turned into information. Through these steps,
the researcher manages to find effective interaction
in the learning process.

First, this research conducts data
condensation by selecting responses relevant to
BIPA instruction in Australia. The data focused on
the main theories, which are the type of Teacher
Talk and the interaction hypothesis in teaching.
Further, based on the same theory, the researchers
gathered information and classified it into three
main categories: 1) the analysis of how Indonesian
pre-service teachers wused English to build
interactions in Australian classes, 2) the analysis of
how interaction plays its role in the teaching and
learning process, 3) the analysis of using the first
language to teach a foreign language. Thirdly, to
draw conclusions, the researchers try to identify
types of interaction and their roles in foreign
language instruction.

RESULTS AND DISCUSSION

The analysis of how Indonesian pre-service
teachers used English to build interactions in
Australian classes

Four Indonesian pre-service teachers used
English in classes most of the time. From starting
class, building interaction and trust with students,
lecturing, and doing some activities. Nevertheless,
in several circumstances, they did repetition using
Indonesian. Based on the interview and
questionnaire, there are six main types of
interaction they applied while teaching, which are
categorized as Teacher Talk in Flanders
Interaction Analysis Categories System (FIACS).
Those teachers casually used English to accept
students’ feelings, praise and encourage students,
accept and use students’ ideas, ask questions,
lecture, and give directions.

Accepting students’ feelings. Teachers found
out that their students easily got anxious or stressed
and sometimes had low confidence during
learning. It happened naturally when they were
faced with difficult questions. Then, teachers will
accept their students’ feelings by saying “It’s
okay,” “Relax,” “No problem”. Further, some
teachers not only accept students’ feelings but also
give emotional support, such as “Let’s try it
together,” or “I will help you if you need it,” which
are commonly used in English. It was stated by AO
in the questionnaire:

“Usually, I will say ‘Relax, it’s okay,youcan
do it, I will help you if you need it’.” (AO)
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This indicates that the pre-service teachers
gave emotional support to the students by
acknowledging their feelings when they experience
a lack of confidence or anxiety during learning
sessions. Ruzek et al. (2016) address emotional
support formed by teachers that can be manifested
in the form of caring, respect, and understanding
students' feelings and perspectives. Based on
Barbadillo et al. (2024), responding to students’
emotions helps students feel valued in the
classroom and promotes emotional well-being in
the classroom. Jayalath (2021) addressed that
teachers could motivate students and increase their
confidence by interacting with them. Therefore,
this study suggests using students’ first language to
promote emotional support while simultaneously
facilitating classroom interaction.

Praising and encouraging. Unlike accepting
feelings, most of the pre-service teachers were
using both Indonesian and English to praise
students' answers or ideas. One Indonesian word
that is well-known was “Bagus”, or even in high
school, they have known ‘“Bagus sekali”, as
praising. However, the teachers also regularly use
English phrases, such as “Good answer”, “Good
job”, “Great job”, or “Well done”. Marcelina once
said in the interview:

“Sometimes I use English, sometimes I use
Indonesian. It depends on the students, because
not all the students can understand Indonesian.
So, I just fit to students’ abilities.” (MS)

It turned out that the pre-service teachers
could determine whether to use English or
Indonesian by adapting to students’ Indonesian
proficiency level. Meanwhile, in encouraging
students are frequently made using English by
saying “I know you can do it”. In the
questionnaire, YA revealed her words on how she
did it to her students:

“I’ll catchtheir eyes and say ‘I trust you, you
can do it!” then wait for them till they are
ready.” (YA)

Teachers are more likely to encourage
students whenever they are too nervous or too shy
to speak. In terms of praising, students have
learned several Indonesian phrases to praise.
However, it does not automatically lead teachers
to use it to offer praise; they prefer to consider each
student’s Indonesian proficiency before deciding to
use the target language. This interpretation is
consistent with Barbadillo et al. (2024), who argue
that teachers could decide the appropriate praises
and encouragement that will enhance students'
performance and perceptions about learning and
reduce behavioral problems. Further, some
previous studies highlighting the importance of
praise and encouragement indicate that praising
students can enhance their engagement and
academic performance during the learning process
(Chen et al., 2025; Romdhani et al., 2025). In the

context of a foreign language classroom, this
finding highlights that effective Teacher Talk
involves selecting easily understood phrases rather
than offering encouragement that leads to
misunderstanding.

Answering/using students’ ideas. Praising
students also involves responding to or using their
ideas. While students conveyed their thoughts,
teachers did not only give praise but also
determined whether their idea was relevant or not.
If they gave a wrong answer or were less relevant,
the teachers were likely to give opportunities to
other students. Furthermore, MS actually
encourages students to get involved in discussion
whenever a student asks about the meaning of a
word; she explained:

“Sometimes, students ask 'what does this
mean?' Actually, the word in Indonesian, the
meaningin English is very broad, so sometimes
when they ask, I will ask them the context first,
like 'what is this context for' or 'this is the
context of this or that?', if the context is this,
when you want to put words together, you have
to use this word or this word, so that’s good.”
(MS)

In the kindergarten context, the teacher
explained that whenever a student gives a correct
answer, they will repeat the answer together out
loud. This practice was revealed by DS in the
interview:

“Usually, when there is a student who gives a
good answer, I will say ‘Great job! That’s the
answer!’ then otherstudents will take partto say
the correct answer.” (DS)

Responding to students’ answers and
ideas will give an engaging environment. As in
kindergarten and primary, the teachers give
acknowledgement and repetition in responding to
students' answers in a way to clarify students’
answers. This is aligned with (Barbadillo et al.,
2024), who revealed that repetition involves
students in recognizing the answer and helps
clarify the concepts being discussed. Therefore,
giving feedback not only provides clarity but also
involves affirmation, elaboration, and initiation
(Heron et al., 2023). This indicates that Teacher
Talk has an important role in initiating classroom
interaction, while English was used to elaborate
the question and the answer to provide
clarification.

Asking questions. The pre-service teachers
commonly used English to ask questions and invite
students to participate in the classroom. They
chose English because it is more familiar to
students, while considering their low level of
Indonesian  proficiency. Moreover, informal
English has been used by teachers to build trust
between teachers and students. YA and AO
confirmed it in the questionnaire.

“I use informal English following the way
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students communicate there.” (YA, AO)

Asking questions is also used for gaining
students’ attention. It’s also done at the starting
classroom to make students focus on the lesson.
For example, in kindergarten and primary school,
in some circumstances, they had attendance
checking by answering questions related to the
day’s materials. DS explained how it worked in the
interview; she said:

“Before starting the lesson, we had attendance
checking. Sometimes, when we call students’
names, the students’ should answer it with
‘Selamatpagi’ or ‘Selamatsiang’ or sometimes
by talking about their weekend or favorite
things, such as color, animal, etc.” (DS)

YA confirmed and added some details on
the flow of the checking attendance trick.

“When checking students’ attendance, we
didn’t ask ‘Apa kabar hariini?’ every day, but
we adjust with that day material. For example,
that day we will talk about Indonesia
Independence Day, later] will ask them, what’s
their favorite food? but I asked them using
Indonesian. So, I wrote on the whiteboard ‘Hi,
peeps! I would like to know your favorite food
but in Indonesian, you could answer by
‘Makanan kesukaan saya adalah....” which
means ‘My favorite food is....”” So I will ask
students one by one with ‘Apa makanan
kesukaan kamu?’ then the students will answer
with ‘Makanan kesukaan saya adalah pizza’ or
they will mention another food. That made
students interest and wait for their name called
to show their Indonesian” (YA)

This evidence shows that students’ interest
of the lesson was increased by the teachers’
questions. AO in high school faced a different
issue. There, the students can easily make noise, so
he will point out who makes noise and give them
questions. This intention is to make students focus
and test students’ level of understanding. It
corresponds with his statement in the interview:

“For students who are really noisy, [ will shoot
them with a question, so they will focusmore.”
(AO)

Using English to ask questions was
implied to check students’ understanding and focus
on the topic. This becomes important as Jayalath
(2021) found that asking questions at the beginning
of a lesson arouses students' motivation and
interest as the basic stage of the lesson. Teachers in
kindergarten and primary classes implemented this
by conducting attendance checking with a
question-answer activity related to the day's
materials. In addition, giving questions is also
beneficial for assessing students' level of
understanding (Barbadillo et al., 2024). This
finding highlights that asking questions not only
serves to assess students’ understanding but also as
a strategy to sustain comprehensible interactions.

Lecturing. This study found that English
was used most of the time when pre-service
teachers explained the foreign language materials.
They used Indonesian only to introduce new
vocabulary. In addition, the pre-service teachers
prefer to explain material in Indonesian first before
explaining it in English. They adopt this method
because students require more time to understand
teachers’ explanations. The teachers also provide
learning media through PowerPoint, which is
dominant in English, in addition to the vocabulary
taught. In the questionnaire, MS stated:

“Actually, most of them are in English,
because some of the studentsdon't get any idea
of the Indonesian language and it takes more
time for them to understand.” (MS)

MS added her experience when
explaining material in the interview.
“Usually I deliver my materials in

presentations and use simple Indonesian words.
So, I explain it in Indonesian first, then I
translate it into English, and then I tell them to
read it together.” (MS)
DS described similar phenomena that also
occurred in kindergarten and primary classes.

“In delivering material, we used a PowerPoint
that adjusted the students' level. For kindy and
years 1-4 of primary is mostly using English,
other than specific Indonesian vocabulary that
will betaught. For years 5-6 regularly using full
Indonesian, still we translated it into English.
So, I explained it using Indonesian, then I
explained it again using English.” (DS)

English has dominantly used during the
lecturing process. Even though in several
circumstances the teacher switched languages,
they do believe that English helps students more to
understand. This is in line with Barbadillo et al.
(2024), who address that lecturing is a strategy to
transfer information and clarify students’ doubts.
Thus, by using English, which is most of the
students' first language, it will help them to
understand Indonesian. First language can be
utilized  to clarify = materials, enhance
understanding, and even activate the learning
atmosphere, among other factors (Jing & Jing,
2018). This finding shows that EMI plays a
significant role in lecturing Indonesian courses,
particularly in clarifying the subject materials.

Giving Directions. The pre-service teachers
also commonly used English to give directions,
including explaining rules, inviting students to do
activities, or exemplifying games. However, AO
explained that he provided written rules of a game
in PowerPoint using Indonesian. Then, before the
game started, he explained those rules again using
English. AO narrated the flow in the interview.

“Indelivering directions, I still use English to
ease students to understand what I'm saying,
even though I’ve written the material in
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Indonesian. For example, in a marble race, the
instruction is “menaruh sendok dimulut dengan
kelereng di sendoknya dan berjalan secepat
mungkin menuju garis finish” Even though I
write the material in Indonesian, I still remind
them using English.” (AO)

Besides, inprimary and kindergarten, they
have cups of sticks with students’ names. DS and
YA usually use that tool to pick someone's name
and ask them to come forward to answer a
question. DS said in the interview that when she
needed a student to answer a question in front of
the class, but no one would volunteer, she would
pick one stick with a student's name. So, someone
whose name is written there should come forward
and answer the question.

Giving directions includes  giving
commands, orders, rules, and instructions to the
student (Barbadillo et al., 2024). As AO stated, he
used PowerPoint to write the rules in Indonesian,
then he explained it again using English to ease
students' understanding. In kindergarten and
primary school, they also exemplify the direction
of the activity. Barbadillo et al. (2024) recognized
that there were several times in giving directions,
such as about what students will do, activities of
the day, to start the class, along with making
announcements, and whenever there is an activity.
The recent study implies that using students' first
language remains important to clarify directions in
such activities.

The finding shows that the pre-service
teachers used English in several types of Teacher
Talk to enhance classroom interaction. The current
study also outlines the various levels of interaction
between teachers and students in the classroom
that are related to the study conducted by (Sahan
et al., 2021), who show that using the target
language often makes the teacher-student
interactions lower than combining it with the first
language. This concludes that implied EMI can
affect Teacher Talk while providing effective
interaction between teachers and students.

The analysis of how interaction plays its roles in
the teaching and learning process

The pre-service teachers have seen
interactions as a tool that helped the class process.
It helped teachers ensure students' understanding
and build a comfortable environment in the
classroom. Through interactions, teachers could
know about students’ understanding of the lesson
(Jayalath, 2021; Yao & Shao, 2024); it related to
DS's statement that she was able to comprehend
students' understanding. It could help her in
preparing for the next learning and teaching
session, which was naturally the nature of
classroom interactions (Some-Guiebre, 2020).
Beyond that, building a comfortable environment
in learning made students willing to focus and

participate in the lesson. AO proposed his
perspective in the questionnaire.

“If we succeed in making students feel
comfortable and willing to interact with us,
students will be more willing to focus during
lessons and also be more willing to participate
in learning.” (AO)

Giving questions to the students will also
provide opportunities for them to engage in
learning. Answering questions and encouraging
students also play a role in increasing students’
willingness to be involved in classroom interaction.
MS also mentioned that interaction can be used to
encourage students, as she said in the interview.

“When there are students who are notactively
engaged in the classroom, I will come to them
and encourage them using phrases, such as ‘Is
this hard for you?’ and ‘If you have any hard
time, you can ask me, orraise your hand,and I
will help you. I won’t judge you’.” (MS)

Hence, responses to the students' thoughts
will increase their willingness to engage in the
material. In particular, positive feedback has been
shown that it could develop students’
understanding and confidence (Heron et al., 2023;
Schwab et al., 2024). Thus, it helps in building and
maintaining classroom environments to be
supportive and encouraging (Heron et al., 2023),
which develop positive classroom interaction
(Schwab et al., 2024).

Teachers believe that by promoting a
comfortable environment, students will be more
willing to interact with the teacher and participate
in the learning process. Sun et al. (2026) support
this statement by addressing that through a positive
classroom interaction environment, students will
be more willing to interact, and it showed that
learning performance is improved. This was
supported by Muluneh et al. (2026), who explored
classroom interactions and defined effective
classroom interactions as improving student
confidence in language proficiency. This study
highlights that maintaining interactions improves
students’ willingness to learn and their engagement
with the topic while promoting places for students
to explore target language materials.

The analysis of using first language to teach a
foreign language

The data shows that using English in a
foreign language classroom, it helps students to get
along in a classroom environment. The teachers
believe that enforcing the use of Indonesian during
the learning will make it hard for students to
understand the materials. AO added his agreement
that using English in BIPA classrooms will help
students.

“It's really helpful for students, since students'
knowledge in Indonesian language is really
minimal, so if I force using Indonesian it will be
hard for students to understand. Otherwise, I
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mostly use English while teaching with the aimn
of making sure that students understand what I
said and what I mean.” (AO)

Language learning is characterized by a
continuous interactive process of adjustment and
adaptation between teacher-student, student-
student, and teacher-textbook, so we can see that
teacher talk is something neither stable nor
unchangeable (Jing & Jing, 2018). Thus, there isno
coercion in using Indonesian for full context.
Therefore, teaching using English as students’
mother tongue is needed to clarify students’
understanding. It has come up with evidence that
students take more time when teachers talk fully in
Indonesian. It is supported by Brevik & Rindal
(2020) who explained the use of a first language is
beneficial in supporting the development of the
target language.

However, in achieving the target
language, students need to practice using
Indonesian. The teachers have been providing
several activities where students can practice their
Indonesian  knowledge. They believe that
providing such activities for students will give them
the opportunity to apply their knowledge. This was
supported by Mamadjanovna & Muslima (2023),
who suggested providing students with tasks where
they have to use the target language. Brown & Lee
(2015) also addressed that teachers are responsible
in managing target language input which includes
such as engaging activities.

“It's really important. Because if we only
applied teacher-centered and lecturing, it will
never work for them. So, I give them some
activities, like a worksheet, work in pairs, and
giving feedback to the pronunciation and
translation.” (YA)

Overall, the use of English in BIPA classes
is most helpful for students, given their limited
Indonesian language skills. Explaining material in
their first language reduces the time it takes for
students to understand the topic and reduces
misunderstandings. This study highlights that
using students’ first language could enhance
classroom interaction and students’ trust in them.
However, in terms of teaching a foreign language,
providing several activities where students could be
exposed to the target language and practice it
remains essential.

CONCLUSION

The results of this study reveals six types
of Teacher Talk in English used by pre-service
teachers could enhance classroom interaction and
influence students' engagement in learning. It
includes accepting feelings, praising and
encouraging, accepting and using students’ ideas,
asking questions, lecturing, and giving directions.
They commonly imply these types of interaction in

English and use Indonesian only in specific words,
or rephrase it with English. Although the use of
students’ first language in foreign language
instruction is restricted, this study demonstrates
that its use can be adapted to enhance the learning
environment and help students engage with the
target language. Even so, these teachers constantly
provide activities for students to practice the target
language. The higher the class level, the more the
use of the target language also increases.

Additionally, this study supports the
perspective of English as a Medium of Instruction
(EMI) in foreign language teaching that could
improve students’ performance in the classroom.
This is in line with the perspective of using the first
language to teach a new language. Implementing
EMI can improve interactions between students
and teachers and foster students’ confidence and
comfort, leading to greater engagement in learning.
However, this study only sees this issue through
four pre-service teachers’ perspectives. Their
thoughts cannot replace the actual students’
understanding and language proficiency. Future
research could add the impact of using a first
language on learning outcomes oOr measure
language proficiency. In implementing the
findings, it’s compulsory to provide opportunities
for students to practice the target language.
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