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Abstract
 

___________________________________________________________________ 

The Process-Based Differentiated Short Story Writing Instruction Model 

(PDSSW) was developed to address students’ learning difficulties in learning to 

write short stories. The development of the model considered students’ 

individual characteristics as well as the stages of the writing process. This study 

aimed to develop and examine the effectiveness of the PDSSW model in 

improving students’ writing skills. This study employed a Research and 

Development (R&D) method based on the Borg and Gall model and was 

conducted at the senior high school level. Data was collected through 

observations, questionnaires, and assessments using pre-tests and post-tests. The 

PDSSW model consists of eight instructional syntax stages. The effectiveness of 

the model was tested using a paired-samples t-test and the N-Gain score. The 

results showed a significant improvement in students’ writing skills, with the 

average post-test score increasing from 73,42 to 89,16. These findings indicate 

that the PDSSW model is an effective instructional model that not only enhances 

writing skills but also promotes creative thinking. This model contributes to the 

development of knowledge in the field of writing instruction through the 

integration of a process-based approach and differentiated learning, while also 

providing practical benefits for teachers, curriculum developers, and educational 

stakeholders in improving the quality of literacy instruction. More broadly, this 

model contributes to the strengthening of literacy culture, the development of 

students’ creativity, and the enhancement of language competencies that are 

relevant to societal needs and educational challenges. 
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INTRODUCTION 

 

Short story writing is a complex literary 

skill that involves creativity, appropriate diction 

selection, and an understanding of both intrinsic 

and extrinsic story elements. According to 

Kuswandari et al. (2018:174), writing refers to the 

ability to articulate ideas and thoughts through 

written expression.As a creative process–oriented 

skill, it must be mastered by students in school. 

However, in practice, many students continue to 

experience difficulties in writing short stories, 

even though writing is regarded as a fundamental 

skill applicable in professional, social, 

community, and civic contexts (Zaien, 2021:985). 

Writing also contributes to the development of 

dynamic thinking, analytical skills, and the ability 

to differentiate concepts accurately and validly 

(Suwartini et al., 2022:916). Subekti et al., 

(2022:2) identifies several factors contributing to 

students’ low short story writing skills, including 

difficulties in generating ideas, monotonous 

instructional models, limited vocabulary mastery, 

and insufficient guidance during the creative 

process. The importance of the creative process in 

short story writing instruction is further 

emphasized by Puspitasari, (2017) who reports a 

significant positive correlation between creative 

thinking and short story writing skills. In 

addition, Setyaningsih (2010:2) explains that 

ideas or themes for short stories may originate 

from real-life experiences, including those 

personally experienced by the writer. Therefore, 

students need continuous practice in writing short 

stories to develop their writing skills effectively 

Hendrisman (2023:92). Challenges in short story 

writing instruction are not only found in urban 

schools but also occur in schools located in rural 

areas. Yanda and Ramadhanti (2019:3) report 

that many students do not understand the criteria 

for short story writing and lack mastery of plot, 

conflict, and characterization. Similarly, 

Masrinah et al. (2019:928) note that students 

experience difficulties in determining problems 

appropriate to their cognitive level. These 

challenges are largely caused by the diversity of 

students’ abilities and learning styles, which are 

often inadequately addressed in conventional 

instructional models. Moreover, students are 

frequently required to work independently with 

minimal guidance from educators. 

Based on data collected through interviews 

with several senior high school Indonesian 

language teachers in Semarang City, the 

difficulties encountered in the teaching of literary 

writing—particularly short story writing—

primarily relate to how the material is taught in 

classroom practice. These challenges can, in fact, 

be addressed through the implementation of 

appropriate instructional models (Afandi et al., 

2013:15). Mulyani (2023:2) explains that students 

should be given the freedom to think and express 

themselves in accordance with their talents and 

interests. Rigid, tense, and intimidating learning 

processes need to be transformed into learning 

environments that are enjoyable, safe, 

comfortable, and meaningful. Bayat (2014:1139) 

indicates that the writing process approach 

positively and significantly influences students’ 

writing performance. Therefore, based on 

interviews conducted with five Indonesian 

language teachers in Semarang City, all 

respondents indicated the need for the 

development of a new instructional model for 

literary writing that is aligned with differentiated 

learning in order to accommodate students’ 

interests and individual differences. 

Currently, instructional models commonly 

used in classrooms often fail to consider these 

differences, resulting in some students 

experiencing difficulties in understanding and 

applying short story writing techniques 

effectively. In addition, some students perceive 

writing as a boring and difficult task, particularly 

when instruction is not presented in an engaging 

manner or connected to their personal 

experiences. Existing instructional models tend to 

be teacher-centered and emphasize final 

outcomes while overlooking the writing process 

itself. In fact, short story writing involves 

complex stages such as idea generation, drafting, 

and revision, which require gradual and 

differentiated guidance based on students’ needs 

(Chhabra & Babu, 2024) Process-based 

approaches have been shown to be more effective 

in improving students’ writing quality than 
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approaches that focus solely on final products 

(Kim et al., 2021:7). However, conventional 

instructional models have not fully provided 

opportunities for students to systematically 

understand the writing process, resulting in low 

student engagement and intrinsic motivation in 

creative writing activities (Sari, 2021:2158). 

Therefore, the implementation of more flexible 

strategies, such as differentiated learning, is 

crucial for enhancing both student engagement 

and academic achievement in writing skills (Fikni 

et al., 2024:202). Furthermore, Rahman 

(2021:299)  notes that students who have strong 

interest in a particular area tend to be persistent, 

resilient, and motivated to read extensively in 

order to improve learning outcomes and solve 

problems they encounter. 

According to Joyce et al. (2016) an 

instructional model is a plan or pattern used to 

design instruction, curriculum, and learning 

materials. Mirdad (2020:14) further explains that 

an instructional model is a design specifically 

developed using systematic steps to be 

implemented in the classroom. However, 

instructional models applied in schools tend to be 

uniform and have not adequately accommodated 

students’ individual needs, particularly in short 

story writing instruction. As a result, students 

who require specific approaches to short story 

writing experience difficulties in understanding 

concepts and applying them independently. One 

approach that can be implemented to address 

differences in students’ needs in short story 

writing instruction is differentiated learning. 

Differentiated learning is an approach that 

accommodates students’ diverse characteristics 

and needs. Herwina (2021:1) explains that 

differentiated learning is an effort to adjust 

classroom instructional processes to meet each 

student’s individual learning needs. Haelermans 

(2022:255) reports that the implementation of 

differentiated learning leads to improvements in 

students’ learning outcomes. Therefore, 

differentiated learning needs to be well 

understood so that it can be appropriately applied 

to different subject matters, including short story 

writing instruction. Based on classroom 

observations conducted by the author, some 

educators still lack an understanding of how to 

implement differentiated learning in short story 

writing. Awareness of the importance of 

differentiated learning and the use of appropriate 

instructional models in the short story writing 

process underpins the development of the 

instructional model in this study. 

The process dimension is one of the key 

elements in differentiated learning. These 

elements include (1) content, (2) process, (3) 

product, and (4) learning environment. 

Tomlinson (2000:2) explains that educators can 

differentiate these four classroom elements based 

on students’ readiness, interests, and learning 

profiles. In short story writing instruction, the 

process element plays a particularly important 

role, as it determines whether the resulting texts 

meet established quality indicators. Students’ 

readiness and interest in short story writing also 

need to be considered by educators. Each student 

has unique characteristics, and interest in writing 

is influenced by these individual traits. This 

condition requires educators to understand and 

provide appropriate support for each student’s 

characteristics. According to Aoki (2015:1184), 

current technological advancements make it 

possible to create ideal learning environments 

that can be tailored to students’ individual needs 

and preferences. Based on this background, it 

becomes increasingly evident that there is a need 

to develop a supportive instructional model. The 

model developed in this study is a process-based 

differentiated short story writing instructional 

model, hereafter referred to as the Process-Based 

Differentiated Short Story Writing Model. 

 

METHODOLOGY  

 

This study employed a Research and 

Development (R&D) design aimed at developing 

an instructional model and examining its 

effectiveness (Sugiyono, 2017:407). The research 

procedures followed the Borg and Gall R&D 

model, as adapted by Sugiyono (2017:409), 

which consists of ten stages: (1) identification of 

potential and problems, (2) data collection, (3) 

product design, (4) design validation, (5) design 

revision, (6) product try-out, (7) product revision, 
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(8) field testing, (9) product revision, and (10) 

mass production. The participants of this study 

were Indonesian language teachers and eleventh-

grade students from three senior high schools in 

Semarang: SMA Negeri 1 Semarang, SMA 

Negeri 12 Semarang, and SMA Islam Al-Azhar 

14 Semarang. 

Data collection techniques included 

observation, questionnaires, and documentation. 

Observations were conducted to identify the 

initial conditions of short story writing instruction 

in eleventh-grade classrooms prior to model 

development. The questionnaires comprised a 

needs analysis questionnaire and a model 

validation questionnaire. The needs analysis 

involved three eleventh-grade Indonesian 

language teachers and students from three classes 

representing the three schools. The instructional 

model prototype was developed based on 

interview findings and the results of the needs 

analysis questionnaires. The prototype was then 

validated by experts in short story writing 

instruction and instructional model development. 

Data from the needs analysis were analyzed using 

descriptive statistics by calculating percentage 

scores based on a Likert scale. Improvements in 

learning outcomes were measured using the N-

Gain score, while the effectiveness of the 

instructional model was analyzed using a paired-

samples t-test comparing students’ pre-test and 

post-test scores in short story writing. 

 

RESULTS AND DISCUSSION 

 

The Process-Based Differentiated Short 

Story Writing Instruction Model (PDSSW) is an 

instructional model developed based on teachers’ 

needs in short story writing instruction, which 

requires attention to the diverse characteristics of 

students. The primary objective of the PDSSW 

model is to support teachers in implementing 

short story writing instruction by considering 

students’ individual differences (differentiation) 

and emphasizing each stage of the writing 

process. Through this approach, students are able 

to experience differentiated learning and produce 

higher-quality short stories as a result of guided 

support throughout the writing process. The 

development of the PDSSW model began with a 

needs analysis involving both teachers and 

students. Based on the results of the needs 

analysis, several principles underlying the 

development of the PDSSW instructional model 

were identified. First, the short story writing 

instructional model needs to consider students’ 

interests related to creative writing activities. 

Second, the developed instructional model 

should incorporate short story writing stages that 

align with the general stages of the writing 

process. Third, the instructional model should 

emphasize the entire writing process rather than 

focusing solely on the final product. Fourth, the 

instructional syntax should include an editing 

stage. Fifth, the short story writing instructional 

model should facilitate diverse processes of idea 

generation among students, which requires 

continuous guidance from teachers. Sixth, the 

developed model should position teachers 

primarily as facilitators in the writing process, 

allowing students who encounter difficulties to 

seek assistance without hesitation. Seventh, the 

instructional model should stimulate students’ 

creative thinking. Eighth, the instructional syntax 

should include a review stage to train students to 

accept feedback and suggestions in order to 

improve their writing outcomes. Ninth, the 

instructional model should incorporate learning 

activities that enhance students’ motivation, such 

as publishing their written work. Tenth, the 

inclusion of appreciation or recognition for 

students is essential to further increase their 

motivation in short story writing instruction. 

 

 

The Process-Differentiated Short Story Writing Instructional Model 
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This instructional model was developed in 

accordance with the essential components 

required in an instructional model. Joyce et al. 

(2016:102) explain that the elements of an 

instructional model consist of (1) syntax, (2) 

social system, (3) principles of reaction, (4) 

support system, and (5) instructional and 

nurturant effects. The components of the Process-

Based Differentiated Short Story Writing 

Instruction Model are described as follows: 

 

Syntax 

Syntax refers to the overall sequence or 

steps in the instructional process. Chauhan 

(2023:3) explains that syntax encompasses the 

key points of an instructional model that lead to 

actions aligned with specific objectives or goals 

across different educational phases. The syntax in 

this instructional model includes the following 

steps (1) text observation, (2) pre-asessment, (3) 

game of goals, (4) finding inspiration, (5) outline, 

(6) writing assistance, (7) revision, (8) sharing and 

rewarding. 

 

Social System 

The PDSSW instructional model requires 

teachers to create an inclusive and dynamic 

learning environment. The social system within 

this instructional model is inseparable from the 

roles of teachers, students, and their interactions. 

In the PDSSW model, teachers function as 

facilitators, motivators, and observers. 

Meanwhile, students are expected to participate 

actively and enthusiastically in the learning 

process. 

 

Principles of Reaction 

In the PDSSW instructional model, 

teachers are expected to provide positive 

responses to every short story written by students. 

Teachers should also provide opportunities for 

students to ask questions and express their 

opinions regarding the short stories they have 

written. In addition, teachers must be open to 

receiving criticism and suggestions related to the 

instructional process in order to model 

constructive feedback for students, particularly in 

relation to their short story writing. 

 

Support System 

The support system in an instructional 

model refers to the resources and conditions that 

facilitate effective learning. The support system 

applicable to the Process-Based Differentiated 

Short Story Writing Instruction Model (PDSSW) 

includes (1) human resources such as teachers 

and parents, (2) learning resources, (3) 

appropriate instructional media, and (4) 

evaluation mechanisms. 

 

Instructional and Nurturant Effects 

The instructional effects of the PDSSW 

model include: (1) improvement in students’ 

short story writing skills, (2) enhancement of 

critical and creative thinking abilities in short 

story writing, and (3) mastery of short story 

writing techniques in accordance with the syntax 
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of the PDSSW instructional model. The 

nurturant effects of the PDSSW model include: 

(1) increased intrinsic motivation among students 

to write short stories and share their work, (2) 

enhanced self-confidence in short story writing, 

and (3) increased sense of responsibility in 

completing tasks that have been initiated, such as 

writing a short story. 

 

Validation and Implementation of the PDSSW 

Instructional Model 

To examine the validity of the PDSSW 

instructional model, validation was conducted 

twice by two types of experts: a content expert in 

short story writing and an instructional model 

expert. The validation conducted by the content 

expert yielded a score of 96.6%, indicating that 

the model is valid. Meanwhile, the validation 

conducted by the instructional model expert 

resulted in a score of 76%, indicating that the 

developed instructional model is sufficiently 

valid. Following the validation process, the 

instructional model was revised and subsequently 

subjected to product testing. The PDSSW 

instructional model was piloted in Class XI-F3 at 

SMA Negeri 12 Semarang. The product trial for 

short story writing instruction was conducted 

over four instructional meetings

 

 

 

Based on the results of the diagnostic 

assessment conducted during the needs-mapping 

stage, 18 students were identified as having low 

interest in short story writing, while 13 students 

showed interest in the topic. Subsequent short 

story writing instructional activities were adjusted 

according to the results of this diagnostic 

assessment. Prior to the implementation of the 

Process-Based Differentiated Short Story Writing 

Instruction Model (PDSSW), students were 

asked to write a short story as a pre-test. The 

results indicated that only 13 out of 31 students 

met the minimum mastery criteria. The average 

score of students’ short story texts in the pre-test 

was 73.42, whereas the minimum mastery 

criterion was set at 75. After the implementation 

of the Process-Based Differentiated Short Story 

Writing Instruction Model, the post-test results 

showed an increase in the number of students 

achieving mastery to 31 students. This indicates 

that all students obtained scores above 75, with 

the average score increasing to 89.16. 

 

Effectiveness Testing 

The effectiveness of the instructional 

model was examined using the N-Gain formula 

and a paired-samples t-test. The paired-samples t-

test was conducted to determine whether there 

was a significant difference between students’ 

performance before and after the implementation 

of the PDSSW instructional model. These 

effectiveness tests were carried out using SPSS 

software. The results of the paired-samples t-test 

are presented in the following table.
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Based on the output table of the Paired 

Samples Test, the results indicate that the 

Process-Based Differentiated Short Story Writing 

Instruction Model (PDSSW) had a significant 

effect on students’ short story writing activities at 

SMA Negeri 12 Semarang. Furthermore, the N-

Gain Score analysis was employed to measure 

the effectiveness of the instructional intervention 

by examining the improvement in students’ 

scores from the pre-test to the post-test. The 

results of the N-Gain analysis are presented in the 

following table.

 

 

The relatively small standard deviation 

indicates that the variation in score improvement 

among participants was not substantial, 

suggesting that the effectiveness of the 

instructional intervention was relatively evenly 

distributed. Therefore, it can be concluded that 

the learning intervention was sufficiently 

effective, with the majority of participants 

demonstrating score improvements in the 

moderate to high categories. 

 

CONCLUSION 

 

This study concludes that the Process-

Differentiated Short Story Writing Instructional 

Model (PDSSW) was developed to address 

teachers’ needs in short story writing instruction 

by accommodating students’ diverse 

characteristics and emphasizing the writing 

process. The instructional model is designed to 

support teachers in implementing differentiated 

instruction while guiding students through each 

stage of short story writing. The PDSSW 

instructional model consists of eight instructional 

stages: observation, learning needs mapping, 

determination of writing objectives, idea 

generation, outlining, writing guidance, editing, 

sharing results, and providing appreciation. The 

results of the Paired Sample T-Test indicate an 

improvement in students’ short story writing 

achievement from the pre-test to the post-test. 

Furthermore, the N-Gain analysis demonstrates 

that the PDSSW instructional model is 

sufficiently effective in improving students’ short 

story writing skills. Based on these findings, the 

PDSSW instructional model can be applied in 

short story writing instruction at the senior high 

school level and has the potential to be further 

developed for other educational levels. Teachers 

are encouraged to implement the process-
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differentiated instructional model by adapting it 

to the specific needs and learning conditions of 

students in their respective educational contexts. 

 

REFERENCES 

 

Afandi, M., Chalamah, E., & Puspita Wardani, 

O. (2013). Model dan Metode Pembelajaran di 

Sekolah (Cetakan Pertama). Unissula 

Press. 

Aoki, K. (2015). Generations of Distance 

Education: Technologies, Pedagogies, and 

Organizations. Procedia - Social and 

Behavioral Sciences, 55, 1183–1187. 

https://doi.org/10.1016/j.sbspro.2012.09

.613 

Bayat, N. (2014). The Effect of the Process 

Writing Approach on Writing Success and 

Anxiety. Educational Sciences: Theory & 

Practice, 14(3), 1123–1141. 

https://doi.org/10.12738/estp.2014.3.17

20 

Chauhan, K. K. (2023). Models of Teaching: 

Meaning & Concept, Characteristics and 

Types. 

Chhabra, P., & Babu, S. (2024). Effectiveness of 

Process-Based Approach in 

DevelopingWriting Skill to High School 

Students-A Case Study done in Public 

Schools at Sultanate of Oman. Library 

Progress International, 44(3), 25545–25558. 

www.bpasjournals.com 

Fikni, Z., Surayya, S. A., Sholihah, P. H., & 

Husnu, M. (2024). An Analysis of 

Differentiated Learning Strategies in the 

Implementation of Kurikulum Merdeka 

Belajar in Teaching English Writing Skills. 

Journey: Journal of English Language and 

Pedagogy, 7(2), 199–207. 

https://doi.org/10.33503/journey.v7i2.8

31 

Haelermans, C. (2022). The Effects of Group 

differentiation by students’ learning 

strategies. Instructional Science, 50(2), 223–

250. https://doi.org/10.1007/s11251-

021-09575-0 

Hendrisman, H. (2023). Peningkatan 

Keterampilan Menulis Cerpen 

Menggunakan Model Pembelajaran 

Kooperatif Tipe Make A Match. Jurnal 

Kajian Bahasa, Sastra Dan Pengajaran 

(KIBASP), 7(1), 78–94. 

https://doi.org/10.31539/kibasp.v7i1.80

50 

Herwina, W. (2021). Optimalisasi Kebutuhan 

Murid dan Hasil Belajar dengan 

Pembelajaran Berdiferensiasi. Perspektif 

Ilmu Pendidikan, 35(2), 175–182. 

https://doi.org/10.21009/pip.352.10 

Joyce, B., Weil, M., & Calhoun, E. (2016). 

Models of Teaching. Pustaka Pelajar. 

Kim, Y. S. G., Yang, D., Reyes, M., & Connor, 

C. (2021). Writing instruction improves 

students’ writing skills differentially 

depending on focal instruction and 

Children: A Meta-analysis for Primary 

Grade Students. Educational Research 

Review, 34, 1–16. 

https://doi.org/10.1016/j.edurev.2021.1

00408 

Kuswandari, A. H., Slamet, st Y., & Setiawan, B. 

(2018). Kontribusi Kemampuan Berpikir 

Kritis sebagai Konstruksi Peningkatan 

Keterampilan Menulis Esai. Jurnal 

Gramatika, 4(1), 173183. 

https://doi.org/10.22202/jg.2018.v4i1.24

10 

Masrinah, E. N., Aripin, I., & Gaffar, A. A. 

(2019). Problem Based Learning (PBL) 

untuk Meningkatkan Keterampilan 

Berpikir Kritis. Seminar Nasional 

Pendidikan, FKIP UNMA 2019 “Literasi 

Pendidikan Karakter Berwawasan Kearifan 

Lokal Pada Era Revolusi Industri 4.0,” 924–

932. 

Mirdad, J. (2020). Model-Model Pembelajaran 

(Empat Rumpun Model Pembelajaran). 

Indonesia Jurnal Sakinal, 2(1), 14–23. 

https://doi.org/doi.org/10.2564/js.v2i1.

17 

Mulyani, S. (2023, October 14). Makna merdeka 

dalam kurikulum merdeka. Radar Semarang. 

Puspitasari, A. C. D., & Puspitasari, D. D. 

(2017). Hubungan Kemampuan Berpikir 

Kreatif dengan Kemampuan Menulis 

Cerpen (Studi Korelasional pada Siswa 



Faridah Eriyaningsih, et al./Seloka: Jurnal Pendidikan Bahasa dan Sastra Indonesia 14 (3) (2025): 253 - 261 

261 

 

SMA Negeri 39 Jakarta). Jurnal SAP, 1(3), 

249–258. 

Rahman, S. (2021). Pentingnya Motivasi Belajar 

dalam Meningkatkan Hasil Belajar. 

Prosiding Seminar Nasional Pendidikan 

“Merdeka Belajar dalam Menyambut Era 

5.0,” 289–302. 

Sari, I. K. (2021). Blended Learning sebagai 

Alternatif Model Pembelajaran Inovatif di 

Masa Post-Pandemi di Sekolah Dasar. 

Jurnal Basicedu, 5(4), 2156–2163. 

https://doi.org/10.31004/basicedu.v5i4.

1137 

Setyaningsih, N. H. (2010). Peningkatan 

Keterampilan Menulis Cerpen Mahasiswa 

Jurusan Bahasa dan Sastra Indonesia 

dengan Model Sinektiks yang 

Dikembangkan. Lingua, 6, 1. 

https://doi.org/https://doi.org/10.15294

/lingua.v6i2.876 

Subekti, P., Nugraha, A. R., Hubur, A., 

Chauhan, R., & Artha, R. (2022). Social 

System Learning Process: Insight 

Sociology. International Journal of Health 

Sciences, 6(S1), 10293–10300. 

https://doi.org/10.53730/ijhs.v6ns1.743

6 

Sugiyono. (2017). Metode Penelitian Pendidikan: 

Pendekatan Kuantitatif, Kualitatif, dan R&D. 

Alfabeta. 

Suwartini, Y., Lustyantie, N., Suseno, M., 

Supriyati, Y., & Falani, I. (2022). The 

Development of Short Story Writing 

Teaching Materials to Improve Student’s 

Writing Skills: A Metaphorming 

Approach. International Journal of 

Instruction, 15(4), 915–934. 

https://doi.org/10.29333/iji.2022.15449a 

Tomlinson, C. A. (2000). Differentiation of 

Instruction in the Elementary Grades. In 

ERIC Clearinghouse on Elementary and Early 

Childhood Education. www.eric.ed.gov 

Yanda, D. P., & Ramadhanti, D. (2019). 

Problematika Pembelajaran Menulis 

Cerpen di Sekolah Menengah Tujuan 

SM3T. Pena: Jurnal Pendidikan Bahasa Dan 

Sastra, 9(1), 1–15. 

https://doi.org/10.22437/pena.v9i1.6898 

Zaien, S. Z. (2021). Effects of Self-regulated 

Strategy Development Strategy on Story 

Writing Among Students with Learning 

Disabilities. International Journal of 

Instruction, 14(4), 985–996. 

https://doi.org/10.29333/iji.2021.14456a 


