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Abstract
This study aims to analyze the effect of  hidden objectives in the Introduction to 
Management lectures that use the Concept-mapping and Coaching method on ex-
plaining skills of  prospective teacher students. This research is included in the de-
velopment study. The study population was all students of  introduction to manage-
ment (non-Microteaching) in the Faculty of  Teacher Training which consisted of  
two classes (PE-A 40 students as control class and PE-B 39 students as experimental 
class). This study used simple random sampling technique to determine 14 sample 
people from each class. Primary data were obtained from samples of  two classes 
through observation in explaining skills, and then data were analyzed descriptively 
and in in analysis of  Independent sample t-test. From the descriptive analysis, the 
average score of  explaining skills of  prospective teacher students in the experimen-
tal class was higher than the control class score. The results of  the analysis of  the 
t-test for equality test showed that there are convincing differences in explaining 
skills in prospective teacher students between the control class and the experimental 
class. Thus, the hidden objective in the Concept-mapping & Coaching Method in 
the lecture of  Introduction Management can improve the better explaining skills 
of  prospective student teachers. Suggestions from the results of  this study are that 
other non-Microteaching lecturers in the Faculty of  Teacher Training will use hid-
den objectives to accelerate mastery of  student teacher teaching skills in an effort to 
support the realization of  professional prospective teachers.
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ability of  professional prospective teacher stu-
dents is trained in the form of  teaching practi-
ces to prepare prospective teacher students to 
have teaching skills.

When looking at its history, Micro-te-
aching as the beginning of  knowledge began 
to be developed at Stanford University around 
1963 (Setyawa, 2010), until now principally 
Microteaching material is concentrated on 
mastering teaching skills. Microteaching can 
be defined in various understandings. Prospec-
tive teacher students who take Microteaching 
lectures will find themselves in an appropriate 
way to develop teaching skills; a course that 
discusses or concentrates on teaching skills or 
teaching skills (Setyawa, 2010).

Microteaching has been applied in va-
rious purposes and fields of  science and has 
been shown to have increased self-confidence 
(Bilen, 2015); proven to have improved under-
standing of  teaching methods (Mahmud & 
Rawshon, 2013), and microteaching as an ef-
ficient technique for learning. Microteaching 
function is as an instructional provider of  trai-
ning facility, debriefing function before going 
down the field, and experimental function of  
experimental material (Hamalik, 2010). As a 
result, Micro-teaching is a course that plays a 
strategic role in the effort to produce profes-
sional teachers in their fields.

Ideal things and expectations from the 
implementation of  Microteaching are not 
easily achieved. The problem arises when 
prospective teacher students practice teach-
ing skills, which have been obtained during 
Microteaching lectures in the form of  Field 
Experience Programs (now the program is 
called PLP - Pengenalan Lapangan Persekolahan 
or Introduction to Schooling Fields). The re-
sults of  interviews with tutors about practical 
students obtained information on weaknesses 
in teaching skills. Among the various teach-
ing skills that must be mastered, the average 
weaknesses of  PLP students are in the explai-
ning skills and classroom management skills. 
Noting the importance of  prospective teachers 
mastering a number of  teaching skills, the situ-
ation experienced by students of  PLP practice 

INTRODuCTION

To get quality human resources, it is nee-
ded to have qualified teachers. That is, the te-
acher plays a strategic role in determining the 
quality of  human resources so that the term of  
professional teacher becomes the main goal to 
be achieved both at the institutional and indi-
vidual level. In Indonesia, the publication of  
the Republic of  Indonesia Law no. 14 of  2005 
concerning Teachers and Lecturers Article 1 
became a strategic legal milestone towards 
the importance of  the existence of  teachers. 
At the operational level, a number of  teach-
er professional development programs have 
been carried out in order to achieve the term 
of  professional teacher. The Teacher Certifica-
tion Program has been implemented 11 years 
ago through the activity of  PLPG (Pendidikan 
dan Latihan Profesi Guru) or Teacher Profession 
Education and Training through Government 
Regulation No. 74/2008, and then in 2017 it 
was replaced with the activity of  PPG (Pen-
didikan Profesi Guru) or Teacher Profession 
Education in positions through Government 
Regulation No .19/ 2017 which is still on-
going. Indonesia is not alone. In comparison, 
the British government reformed the rules on 
how to realize professional teachers through 
various means (Department for Education, 
UK, 2010). In this document there are ru-
les for how teachers (who have worked) are 
trained and developed, and regulate the re-
quirements for new teacher selection, which 
is the 3 best graduates. The explanation in this 
initial paragraph shows that the teacher is a 
necessary force in carrying out the education 
aspects of  a nation through the competencies 
that must be possessed 

The element of  continuity of  teacher 
competence is always related to professional 
teacher-producing institutions. At the college 
level, the institution producing professional 
prospective teacher students is entrusted to the 
Faculty of  Teacher Training and Education. In 
practice, it is then carried out through a num-
ber of  courses classified as pedagogic groups, 
including Microteaching lectures where the 
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must be overcome. In connection with this, 
this study focuses on strengthening one teach-
ing skill that is explaining skills.

The word ”explain” in etismology me-
ans to convey material or make things clear 
(Winataputra, 2004). Regarding teaching 
skills, explaining skills are professional teach-
er skills related to the delivery of  systemati-
cally organized information to show causal 
relationships and to be known by students 
(Farida, 2011). 

Professional teachers need to mas-
ter explaining skills at least because of  three 
things: (1) increasing learning effectiveness; 
(2) helping students translate material from 
other reading sources; and (3) providing in-
formation on the shortcomings of  student 
learning resources (which are not owned) (Su-
herman, 2013). Explaning skills are defined 
as the ability to present information verbally 
which is systematically organized to show a 
relationship with one another. For example, 
cause and effect. Submission of  well-planned 
information presented in a suitable sequence 
is the main characteristic of  explaining acti-
vities (Rusman, 2011). Whereas according to 
Asril (2012), the main feature of  explanation 
skills is conveying well-planned information, 
presented correctly, and suitable sequences. 
Thus the teacher who is skilled at explaining 
is characterized by: the contents of  the mate-
rial according to the needs of  the participants 
(planned), easily accepted by the participants, 
and the delivery is ordered (structured).

Usually the material that needs to be ex-
plained by the teacher in the learning process 
has been prepared. Components that need to 
be considered in order to meet the levels of  
explaining skills are: (1) Clarity of  speech; 
(2) Complete with illustrations or examples; 
(3) Giving emphasis (sound) on material that 
needs attention and facial mimic and gesture; 
(4) accepting student feedback (Suherman, 
2013; Winataputra, 2004).

Although there is only one teaching 
skill (explaining skills), in this research, it is 
attempted strengthening but this is very pos-
sible because in Microteaching lectures there 

is also an isolation stage (Setyawa, 2010) whe-
re teaching skills are trained one by one to be 
mastered by prospective teacher students.

The idea of  strengthening explaining 
skills for prospective teacher students is done 
by presenting the concept of  hidden objec-
tives applied to non-microteaching courses 
provided in the semesters before semester VI 
(during Microteaching lectures). It needs to be 
emphasized that the idea lies in ’adding goals’ 
which are hidden objectives in the course that 
are attended by prospective teacher students 
before they take Micro-teaching courses. The 
hidden objectives are inserted in the lecture 
that aims to provide provisions early and build 
certain teaching skills so that prospective stu-
dent teachers have known earlier, are accusto-
med/ trained to do skills.

The concept of  hidden objective is close-
ly related to the concept of  hidden curriculum 
because hidden objective is a form of  opera-
tionalization of  the hidden curriculum (Karti-
kowati, 2018). The main characteristics of  the 
hidden objective, the purpose is not written 
together with the real objectives that are gene-
rally stated in the learning objectives.  

It should be explained that the hidden 
curriculum concept refers to unspoken values, 
behaviors, and norms that exist in the edu-
cational environment. Even though it is not 
disclosed but the hidden purpose can play a 
positive role as well as a negative role in the 
educational situation in the classroom (Venka-
teswarlu, and Basha, 2007).

When a teacher wants to use the hidden 
curriculum, the teacher must realize that the 
sentence, behavior or teaching method in the 
classroom will affect the learning outcomes 
(Aiptor, 2008). The teacher does not need to 
mention or write the hidden curriculum clear-
ly to students. This is done to avoid manipu-
lating student behavior during the learning 
process.

In this study, hidden objective accompa-
nies real objective lecture that is Introduction 
to Management that use Concept-map and 
Coaching methods. The idea of  inserting hid-
den objective into the idea being studied now 
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in the Introduction to Management courses in 
semester I or odd semester 201-20-2019. Lec-
ture of  Introduction to Management uses the 
Concept-mapping and Coaching method.

The Hidden Objective of  Introduction 
to Management is attached to the application 
of  the Concept-mapping & Coaching method 
whose achievements are realized in explai-
ning skills. By applying the Concept-maping 
& Coaching method, it is expected to develop 
explaining skills of  students/ prospective te-
achers.

Based on the explanation in the previo-
us paragraph, the purpose of  this study is to 
find out and analyze the effect of  the hidden 
objective of  the Introduction to Management 
lecture on improving the explaining skills of  
prospective teacher students.

The Concept-map method is the main 
method that is assisted by Coaching in its use. 
The hidden purpose is attached to the correct 
use of  the Concept-map and Coaching met-
hods. Two methods - Concept-map and Coa-
ching- are combined in such a way used in lec-
ture design of  Introduction to Management. 
The Concept-map method is a learning strate-
gy that emphasizes the initial knowledge that 
students must have as a basis for developing 
students’ thinking skills.

Concept-mapping is an important new 
innovation to help students to produce mea-
ningful learning in the classroom (Trianto, 
2013). Concept-map is inspired by Ausubel’s 
cognitive assimilation theory which says that 
meaningful learning occurs easily when new 
concepts are incorporated into more inclusi-
ve concepts (if  students are able to assimilate 
what they have with new knowledge).

The advantages of  concept maps lie in 
the existence of  inter-connections between 
concepts so as to give an overview of  inter-
connected concepts in which there are main 
concepts and complementary concepts. The 
complementary concept is associated with the 
main concept so that it forms a unified inter-
connected concept. The main concepts and 
complementary concepts are obtained from 
certain reading material or can also be ob-

tained and constructed from past experiences 
that give added value to the meaning of  new 
information. 

Based on the opinions of  several ex-
perts above, the researchers conclude that the 
concept-map is a learning strategy used to st-
rengthen students’ knowledge and understan-
ding. Learning with concept-mapping strate-
gies has its own features that allow learners to 
have labels that can know meaning between 
relationships. Interlinked images are a form 
of  conceptualization or an important part of  
teaching material. The stages that have been 
passed in learning with concept-maps become 
knowledge which in turn will give reinforce-
ment to students to express or explain.

A simple step in using concept-maps 
starts from (1) brainstorming, (2) determining 
the main concept, (3) writing and compiling 
the following concepts in an image, (4) con-
necting with lines, and (5) giving meaning to 
the relationship.

Furthermore, the word Coaching is of-
ten used in the discussion of  training activi-
ties. The word coaching itself  is generally de-
fined by Whitmore (2009) cited by Norasmah 
(2017) as unlockinng aperson’s potential to 
maximize their own performance’. It is hel-
ping them learn rather than teaching them’.  
Coaching is a process that enables learning 
and development to occur and thus perfoor-
mance to improve (Yossi Ives, 2008). From the 
two definitions above, it can be seen that the 
characteristics of  a coaching is a learning and 
development process that occurs with the aim 
of  improving performance due to the opening 
of  one’s potential (coachee) through a process 
that is not teaching but a process of  helping 
learning. So coaching is not giving material 
but guiding how a material is understood. 
With this definition, the application of  coa-
ching can occur in various fields of  activity, 
such as business and health, including in the 
field of  education. 

Coaching in education, according to 
Norasmah (2017) aims for someone to be able 
to explore (something he wants to understand) 
and achieve acceleration in understanding so-
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mething. Why is this Coaching important to 
discuss? Nancy A. & Susan T. (2016) con-
ducted coaching research in the field of  edu-
cation and concluded that teachers who took 
part in the coaching session had an impact 
on the positive changes in student learning 
achievement rather than teachers who did not 
take coaching sessions. That is, professional 
development through related coaching (peer 
coaching) is significantly with teacher effica-
cy, student learning achievement and teacher 
trust so as to improve their ability to influence 
student achievement. With such characteris-
tics, coaching is conducted outside the lecture. 
It is usually at the beginning with almost half  
an hour of  time allocation

Linking a number of  paragraphs about 
concepts - hidden objective, skills of  explai-
ning, and Concept-map and Coaching met-
hods. the purpose of  this study is to conduct 
empirical studies of  the use of  the Concept-
map and Coaching methods to know  the ef-
fect of  hidden objective inherent in the Con-
cept-map method and Coaching on explaining 
skills of  students/ prospective teachers.

METHODS

This research is included in the type 
of  development research in which there are 
quantitative and qualitative analyses. In this 
development research, there are two main 
activities, namely development design, and 
design implementation. The stages of  the re-
search are (1) Randomly determining the ex-
perimental class and the control class from the 
study population, with the results of  the PE-A 
class as the control class, and the PE-B class 
as the experimental class; (2) Development 
design, namely developing devices and lecture 
syntax of  Introduction to Management using 
Concept-maps and Coaching methods that in-
sert hidden objective, namely ’skills of  explai-
ning’ for the experimental class. In the control 
class, conventional methods are treated with 
assignments giving explanations or steps whe-
re students explain the material that has been 
studied.

The research subjects were students 
(prospective teachers) who took a lecture of  
Introduction to Management in semester 1, 
which included 2 classes, namely PE-A class 
and PE-B class each of  39 people. The PE-A 
class as the control class and PE-B as the expe-
rimental class were determined randomly. In 
this case, the number of  research samples (stu-
dents who performed to give explanation) was 
obtained in accordance with the allocation of  
100 minutes per meeting.

The variables in this study were (a) skills 
of  explaining, and (b) Hidden Objective in the 
Concept-map and Coaching Methods. The 
explaining skill data was collected by using 
observation sheets in the experimental class 
and the control class on 8 indicators, namely: 
speech clarity, easily understood words, inser-
ting examples/ illustrations, relevant/ contex-
tual, sequential/ structured delivery, emphasis 
on (sound) in explaining, emphasis on (gestu-
re) to strengthen his speech, and eye contact to 
all classes/ students when explaining.

Data on Hidden Objective was col-
lected by using observation sheets for lecturer 
activities when lectures took place using the 
”concept-map method and Coaching by in-
serting hidden objective” with syntax like the 
following: (1) Lecturers convey competencies 
to be achieved; (2) The lecturer presents suffi-
cient material; (3) The lecturer asks about the 
level of  student understanding about how to 
use Concept-mapping; (4) Lecturers provide 
motivation; (5) Lecturers ensure classes sit 
in group formation; (6) The lecturer ensures 
the material students have in accordance with 
the source of  the material discussed; (7) The 
lecturer assigns each group to start working 
on the concept map; (8) The lecturer assigns 
each group to make a narrative between the 
branches/ twigs, the lecturer goes around; (9) 
The lecturer assigns a number of  students to 
give an explanation referring to the concept 
map (the results of  the discussion); (10) Lectu-
rers debrief  (students make corrections to the 
presentation of  each group); (11) Inviting stu-
dents to formulate some material conclusions.

Eleven lecturer activities are a combi-
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nation of  Concept-mapping and Coaching 
methods. Coaching activities were carried out 
before lectures by teaching assistants, and the 
results of  Coaching are listed in steps 3, 5, and 
6. To answer the purpose of  this study, the 
research data that has been collected is pro-
cessed by using SPSS version 22. In this case, 
descriptive analysis and independent samples 
t-test analysis are used. Descriptive analysis to 
obtain information on comparison of  mean 
scores of  explaining skills of  prospective te-
achers in two classes (experimental and cont-
rol class). While the analysis of  independent 
samples t-test to get information about the dif-
ferences in mean of  explaining skills between 
the experimental class and the control class. 
The results of  these two analyses are used to 
analyze the effectiveness of  hidden objectives 
in the Concept-map & Coaching method in 
developing explaining skills of  prospective te-
achers.

RESuLTS AND DISCuSSION

Before the limited trials were carried 
out, the research team carried out the prepa-
ration phase, namely: (1) compiling research 
instruments which included: lesson plans 
from two topics tested, observation sheets for 
lecturer activities on the implementation of  
lectures using the concept-mapping and coa-
ching methods, and Observation sheet. Exp-
laining Skills of  prospective teacher students 
to measure the hidden objective, namely skill 
of  explaining - in the experimental class and 
control class; (2) preparing the parties invol-
ved in the trial process, namely students who 
took the lecture of  Introduction to Manage-
ment- experimental class and control class; (3) 
preparing two material topics that were impo-
sed on the experimental class and the control 
class. The implementation schedule was ad-
justed to the lecture schedule of  Introduction 
to Management, which is the 3rd week with 
the material  of  Level and Skills Management, 
and the 4th week with the material of  the His-
tory of  Management Evolution.

The two classes involved in the research 
process were the experimental class and the 
control class. In the experimental class, the 
learning process used the Concept-mapping 
and Coaching method; while the control class 
did not use those methods, but at the end of  
each lecture session, two classes were obser-
ved to explain the respondent’s sample skills. 
Not all students were observed but those who 
were considered to represent the class, there 
were 14 of  each class for 2 treatments.

Furthermore, it is necessary to explain 
that the explaining skills of  students from the 
two classes were measured from 8 indicators 
(each with a score of  1 to 4). Thus explaining 
skills have a minimum score = 8 and a maxi-
mum score = 32. The explaining skill data was 
obtained in 2 classes (control and experimen-
tal) of  2 meetings in the Introduction to Mana-
gement lecture with each of  the 8 students (1st 
treatment) and 6 students (2nd treatment) or 
each class as many as 14 students. Specifically 
the explaining skills of  students in the control 
class, descriptively the results as in Figure 1.

Figure 1 shows the explaining skills of  
the majority control class students (87.50%) 
are in the ’low’ category; some are even ’low’ 
(6.25%). Even though there are those who 
have teaching skills in the ’high’ category, but 
the number is very small (6.25%) and no ex-
plaining skill score is found in the ’very high’ 
category. 

Furthermore, the explaining skills in 
the experimental class, the results are listed 
in Figure 2. Figure 2 shows that the majori-
ty (66,670%) of  students in the experimental 
class achieved the skill of  explaining in the 
’high’ category, even at 12.50% in the ’very 
high’ category. Although there are those that 
are in the ’low’ category, the numbers is relati-
vely small (20.83%), and there are no students 
with the ’very low’ category.

In the analysis of  differences of  explai-
ning skills of  students who take the Introduc-
tion to Management lectures imposed on two 
separate classes - namely the control class and 
the experimental class, each with 14 students, 
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the results of  different tests are listed in Table 
1. 

Table 1. Average Score, Standard Deviation, 
and Average Error Standard

 Group N Mean SD
SE 

Mean

Skills 
of  ex-
plain-
ing

Experi-
mental 
Group

14 24,64 2,649 0,708

 Control 
Group

14 18,14 2,316 0,619

Source: Processed Primary Data (2018)

Based on Table 1 it can be explained that 
the study was conducted on 28 people, which 
included 2 classes, each consisting of  14 stu-
dents. From the two classes, the experimental 
class students obtained a score (24.64), this 
was higher than the control class score (18.14). 
That is, the experimental class has ’higher’ ex-
plaining skills than the control class.

Furthermore, to test whether the high 
difference in explaining skill scores was caus-
ed by the treatment given by the researcher, 
namely using the Concept-mapping and Coa-
ching method, inependent samples t-test were 
conducted (using SPSS version 22), the results 
of  which are listed in Table 2 below.

Figure 1.  Explaining Skills of  Students in Control Class, Meeting 1, 2, and Average Scores
Source: Processed Secondary Data (2018)

Figure 2.  Explaining Skills of  Students in Experimental Class, Meeting 1, 2, and Average Scores
Source: Processed Secondary Data (2018)
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Table 2. Independen Sampel T-test of  Con-
cept-map and Coaching Method

  F Sig t
Sig 
(2-tailed)

Skills 
of  ex-
plain-
ing

Equal 
var-
ian as-
sumed

0,281 0,600 6,912 0,000

Equal 
varian 
not as-
sumed

  6,912 0,000

Source: Processed Secondary Data (2018)

Because this study includes 2 separate 
classes, before analyzing the different tests first 
it is necessary to do a variance homogeneity 
test between the control class and the experi-
mental class. From the table above the varian-
ce homogeneity test (Leven’s Test) shows both 
classes (experimental and control) had HO-
MOGEN data variants. This is indicated by 
the acquisition of  a Sig value of  0.600> 0.05 
(given tolerance of  5%).

Based on the results of  testing the va-
riance of  the distribution of  the two classes 
it shows homogeneous results, then the ana-
lysis of  independent t-test used the test of  
the average means of  two homogeneous se-
parate classes (Equal variances assumed) or 
using formulas in the same variant (top level). 
Through the t-test for equality of  Means, two 
homogeneous separate classes (Equal varian-
ces assumed) are obtained sig (2tailed) values 
of  0,000 <0,05 (tolerance of  5%). This means 
that there is a convincing difference in ’ explai-
ning skills’ between the control class and the 
experimental class.

Based on the results of  the analysis, it 
can be concluded that the use of  the Concept-
mapping and Coaching Method in lecture of  
Introduction Management can produce better 
explaining skills for students/prospective te-
achers. That is, students/prospective teachers 
in explaining a concept are measured accor-
ding to eight indicators. Furthermore, it can 
be determined that ‘the use of  the Concept-

mapping and Coaching method in the lecture 
process of  Introduction to Management can 
assist Micro-teaching subjects, especially in 
skills of  explaining.

From the explanation of  the results of  
using the Concept-mapping and Coaching 
method with two treatments indicated from 
the ’explaining skills’ score on the basis of  
descriptive analysis in 2 classes (control and 
experiment), it can be seen that the experi-
mental class has ’higher’ explaining skills than 
the class control. It can also be explained that 
the experimental class score (24.64) is higher 
than the control class score (18.14).

Through the statistical calculation of  
the t-test with the variance of  the distribution 
of  the data of  the two homogeneous classes, 
the analysis of  independent t- tests used the 
test of  the average means of  two homoge-
neous separate classes (Equal variances as-
sumed) or used formulas in the same variant 
(top level). Through the t-test for equality of  
Means, this means that there are convincing 
differences in skills of  explaining (significant) 
between the control class students and the ex-
perimental class. The experimental class with 
Concept-mapping and Coaching methods that 
measured the achievement of  hidden objective 
convincingly has contributed to teaching skills 
especially in skills of  explaining.  

If  the results of  the narrative are examin-
ed further by looking at changes in the expe-
rimental class in two treatments, information 
is obtained about making changes in indica-
tor scores, namely: (1) Inserting examples or 
illustrations in explaining. In this indicator, 
students in the experimental class get an in-
crease in scores from the ’high’ to ’very high’ 
category. That is, by carrying out the Concept-
mapping and Coaching method, there is an 
increase in scores on the explaining skills, es-
pecially in terms of  the ability to accompany 
examples. Likewise happened to indicators (2) 
eye contact on all classes and students when 
giving explanations, students in the experi-
mental class get an increase in scores on this 
indicator from the ’low’ to ’high’ category. In 
these two indicators, the concept of  ’confiden-
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ce’ needs to be discussed regarding the explai-
ning of  someone who is able to explain that he 
tends to have confidence. This is very relevant 
to Concept-map excellence, namely students 
are accustomed to thinking about ’conection’, 
and organizing their thinking in a systema-
tic context of  releasing key concepts (Kilic, 
2013). This is also reinforced by the role of  
’coaching’ which is preparing students to use 
Concept-map (Nurasmah, 2017).

Two enhancements to the aspect score 
’inserting an example / illustration when ex-
plaining’ and aspects’ of  eye contact across 
classes / students when explaining give a 
small conclusion that the hidden objective in 
the lecture of  Introduction to Management 
that applies the Concept-mapping and Coa-
ching methods has an effect on the score of  
skills of  explaining.

When associated with the purpose of  
this study with the lecture on Micro-teaching, 
the results of  this study have empirically pro-
ven the effect of  the existence of  hidden objec-
tive on the development of  teaching skills of  
prospective teachers. This empirical finding in 
this study has provided a fragment of  findings 
about solutions to conceptual constructs that 
present curriculum concepts, hidden curricu-
lum, and hidden objective.

CONCLuSION

In an effort to develop human resour-
ces, Faculty of  Teacher Training is a unit/ 
institution within the university having tasks 
to produce professional prospective teachers. 
Optimizing the implementation of  these tasks 
is carried out by the subject of  Micro-teaching 
Practice, whose implementation is seen in the 
mastery of  students/ prospective teachers in 
aspects of  teaching skills. The idea is to use 
the hidden objective in a particular lecture, 
which is offered before the Micro-teaching 
course, with a specific learning model so that 
one particular teaching skill can be achieved. 
In this study, the hidden objective of  ”skills of  
explaining” from the Introduction to Manage-

ment course using the Concept-mapping and 
coaching method was measured by its empiri-
cal results. By applying the trial limited to two 
different classes (experiment and control). it is 
known that the experimental class has ’higher’ 
explaining skills than the control class. It can 
also be explained that the experimental class 
score (24.64) is higher than the control class 
score (18.14). Through the t-test for equality 
of  Means, two homogeneous separate clas-
ses (Equal variances assumed) are obtained 
sig (2tailed) values of  0,000 <0,05 (tolerance 
of  5%). This means that there is a convincing 
difference in ’skills of  explaining’ between the 
control class and the experimental class.

Based on the results of  the analysis, it 
can be concluded that the use of  the Concept-
mapping and Coaching Method in lecture of  
Introduction Management can produce better 
skills of  explaining for students/ prospective 
teachers. That is, students/ prospective te-
achers in explaining a concept are measured 
according to eight indicators. Furthermore, it 
can be determined that ‘the use of  the Con-
cept-mapping and Coaching method in the 
lecture process of  Introduction to Manage-
ment can help Micro-teaching subjects, espe-
cially in skills of  explaining.

Limited trial results using hidden objec-
tive in Introduction to Management course, 
which use the Concept-mapping and Coa-
ching method, through two-class trials, have 
proven that there is an achievement skill (skills 
of  explaining). With that achievement, it is 
suggested to the curriculum development 
unit, on the faculties and departments, to con-
solidate the role of  the hidden objective, and 
introduce this idea to encourage lecturers who 
can potentially apply the hidden objective.

Furthermore, the hidden objective needs 
to be included in the learning design/ plan 
along with the real objective. By writing a hid-
den objective in the lecture plan, the hidden 
objective will get more attention from the lec-
turer and be responsible for the achievement 
of  the hidden objective.
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