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Abstract
This research aims to analyze and investigate the extent in which the implemen-
tation of  Continuing Professional Development of  Economics Teachers at State 
Senior High Schools in Semarang; barriers in implementing this program; and chal-
lenges in the futures when applying this program. This study was a descriptive quali-
tative research. Data were collected by using questionnaires and interviews. Sample 
was 27 economics teachers in Semarang. Findings show that personal development 
by individual teacher and group of  teachers in the teacher’s association are more 
likely to be performed than personal development at a peer group. The major prob-
lem in this continuous development is the strict teaching hour. Moreover, the key 
challenges in the improvement of  teaching profession are the way to optimize the 
role of  teachers’ association and the availability of  information technology in aim-
ing sustainable professional development.
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very high cost for the certification of  teachers, the 
desire to conduct periodic performance appraisal 
of  teachers can not be realized easily. As a con-
sequence, certification for teachers is merely one 
category. In this matter, it could be less motivat-
ing in achieving excel performance between se-
nior and junior teachers. While, each teacher is 
expected to always be able to keep up, maintain, 
and improve the professionalism continuously. 
In order to reassure teachers for having a com-
mitment in the improvement of  professionalism, 
it is needed a special strategy to encourage the 
achievement of  outstanding teachers.

To determine the level of  professionalism 
of  teachers, the Indonesian Ministry of  Educa-
tion and Culture issued regulation number 57 
of  2012 on Teachers’ Competency Test (UKG). 
UKG is conducted to identify the level of  teach-
ers’ competency in pedagogic and professional 
nationally. In addition to UKG, Early Compe-
tency Test (UKA) is utilized as a benchmark of  
teachers’ professional performance. These tests 
are conducted by the ministry of  education and 
culture. Based on data obtained, the national av-
erage score for the UKA in 2012 was 42.25 at a 
scale of  0-100. It shows that the national average 
level of  teachers’ competency is far below a half  
of  an idealized figure. While the highest value 
was 97.0 and the lowest value is 1.0.

Meanwhile, after obtaining a professional 
certificate, the obtained value of  the average UKG 
nationally was around 45.82 at a scale of  0-100. It 
can be seen that this value is also below 50, or less 
than a half  of  the ideal. This evidence is in line 
with what is expressed by Mulyasa (2013) that 
“the results of  UKA and UKG are deemed not 
qualified for the average yield obtained teacher 
just 42. But at least there are efforts and concern 
of  the government in improving the quality of  
education through developed teacher quality”.

Efforts to enhance the quality of  educa-
tion are undertaken in order to achieve increased 
performance of  teachers which it leads to the im-
provement of  teachers’ quality. However, Barnawi 
and Arifin (2014:7) reveal that there are a number 
of  teachers who have less motivated working cul-
ture. As a result, they work under employment 
standards and could not meet a performance 
standard. Therefore, there have been initiated 
that teachers, who aim to achieve professional 
certification, are required to take more tough cer-
tification process. It can be accomplished through 
two ways. For teachers who in-service, they could 
use portfolio process, while for pre-service teach-
ers, they will apply professional education pro-
grams. However, when professional development 

INTRODUCTION

Following the launch of  the ASEAN 
Economics Community (AEC), competition in 
various fields increasingly strengthen. It would 
be a tough competition in the AEC era since it 
freely opens not only products and services, but 
also professional experts. Education provides 
a vital position in preparing high quality of  hu-
man resources also to produce graduates who are 
ready to compete. In order to improve the quality 
standards of  education, improving the quality of  
teachers should be a priority.

Teacher has a strategic role to the success 
of  students learning. Awareness to further en-
hance the professionalism of  the higher in order 
to improve the quality and improvement of  edu-
cational services. This is because of  the threat of  
deterioration in professionalism (Farugia, 1996). 
The education system needs to ensure the teach-
er’s task and how to improve its quality. Ideally 
teachers as a profession have different levels of  ca-
reer starting from as a beginner to master. These 
kind of  levels illustrate the degree of  quality per-
formance. Therefore, there will be a difference 
between who really beginners to teachers already 
in senior or highly professional level. The differ-
ent position of  teachers is expected to provide 
the motivation for any teachers to continuously 
improve its performance. As a consequence, the 
professional improvements of  teachers can take 
place continuously.

Education can not be separated from the 
figure of  a teacher. Teachers have a vital role in 
education as a facilitator of  delivery of  materi-
als to the learners. “... Any improvement efforts 
are being made to improve the quality of  educa-
tion would not contribute significantly without 
professional and qualified teachers” (Mulyasa 
2009: 5). Therefore, teachers are required to have 
a qualified performance. Teachers’ performance 
according Sugiyono (2011) influenced by several 
factors, such as: (1) leadership, (2) increased mo-
tivation at work through incentives, (3) education 
and training. In addition to these factors, accord-
ing to Indonesian Ministry of  Administrative 
and Bureaucratic Reform number 16 of  2009 on 
Sustainable Development Profession (PKB) (the 
Ministry of  National Education, 2010) explained 
that teachers are also required to make scientific 
work in developing their professionalism.

However, it can be seen in Indonesia, that 
all teachers can go through the certification pro-
cess with the conditions were very varied, and 
the educator’s certificate given to a professional 
teacher is qualified for a while. Recognizing the 
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emphasizing teacher quality rather than quantity, 
the optimal quantity of  teachers is needed. Avail-
ability of  teachers is very important, especially 
in certain areas such as in remote and border ar-
eas. However, far more essential, the quality of  
teachers should be maintained to assure that their 
presence can be expected to support the quality 
of  education. 

Moreover, activities in improving the pro-
fessionalism of  teachers are needed to be con-
tinued after getting a professional certification, 
while it is required to be conducted in a sustain-
able manner. Therefore, we need a program to 
foster and develop a sustainable teacher profes-
sionalism. The term of  continuing professional 
development has been widely used which refers 
to education and ongoing training for a profes-
sion (Earley & Bubb, 2004). 

The definition of  professional develop-
ment is stated by Day (1996), it refers to all of  
the learning experience, conscious activity and 
planned activities aimed to provide direct and in-
direct benefits to the individual, group or schools 
to improve the quality of  education in the class-
room. This process is carried out either individu-
ally or at a group. Ongoing teacher professional 
development leads to improvements in the per-
formance of  schools and teachers (Day, 1999). 
The continuing professional development (CPD) 
is also regulated by the Indonesian government 
number 16 of  2009. The regulation is governing 
the development of  competencies implemented 
gradually, continuing in an effort to improve 
the professionalism of  teachers. The concept of  
CPD for teachers focus on preparing teachers in 
the pedagogic and academic aspects (Nakabugo, 
et al., 2010). According to Borko (2004), the 
involvement of  teachers in this CPD may arise 
from the passion and interest to implement the 
principle of  long live education, moral responsi-
bility. Those principals are necessary to improve 
the professional competence and to keep updated 
from the latest developments in at their sphere of  
work, the obligation of  the government or for ca-
reer advancement. 

Research on the CPD for teachers have 
been conducted, but many gaps related to the de-
velopment of  teachers’ competency are needed 
to be identified. According to Bell and Gilbert 
(1996) these gaps comprise the nature of  teacher 
development and the factors that help and deter 
the development of  teachers, activities that en-
courage growth in the development of  teachers 
and the reason why this CPD make teachers frus-
trated. The CPS is expected to ensure that teach-
ers are equipped with the adequate competence 

to prepare teachers to face the challenges of  mod-
ern life (David & Bwisa, 2013).

Professional development is recognized to 
be a central issue in maintaining and improving 
the quality of  teaching in schools (Craft 2000; 
Harland & Kinder 1997; Harris, 2002). Previous 
research has consistently shown that professional 
development is an essential factor in enhancing 
the quality of  schools (Day, 1999). It shows that 
where teachers can access new ideas and share 
experiences with other teachers, the schools im-
provement opportunities will arise. Evidence also 
showed that the performance of  teachers has pro-
vided direct impact on yield improvement and 
students achievement (Joyce & Hopkins, 2008). 
Prior research also examined that professional 
development could have a positive impact on cur-
riculum, pedagogy, teacher commitment and the 
relationship between teachers and students (Tal-
bert & McLaughlin, 1994). Professional develop-
ment of  teachers as an important part of  career 
development is not only the responsibility of  ev-
ery individual teacher but became a responsibility 
of  teachers’ association.

The objectives of  the research were; to 
analyze how the implementation of  continuing 
professional development (CPD) for economics 
teachers in State Senior High Schools at the City 
of  Semarang, to investigate the main barriers in 
implementing the CPD, and to analyze the future 
challenges in applying the CPD.

METHOD

The design of  this research is mixed 
method which explored data using field-study. 
This method is expected to provide more com-
prehensively investigate research problem since 
researcher has the freedom to use all data collect-
ed in accordance with the type of  data needed. 
While quantitative or qualitative method con-
fined to a particular type of  data collection tool 
only. Mixed method is a method that combines 
qualitative and quantitative approaches in terms 
of  methodology (as in the data collection phase), 
and the study of  the mixed model combines two 
approaches in all stages of  the research process 
(Tashakkori & Teddlie, 2010). This method is 
also referred to as a methodology that provides 
the philosophical assumptions which indicate 
the direction or give instructions on how the data 
obtained and data analyzed as well as a mix of  
quantitative and qualitative approaches through 
several phases of  the research process.

The population in this study were all eco-
nomics teachers for state high schools in Sema-
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rang. Selection of  sample in quantitative research 
using saturation sampling where the entire popu-
lation sample, whereas qualitative nonprobability 
sampling technique, which is a sampling tech-
nique that is not a member opportunity / equal 
opportunity for each element or member of  the 
population to be selected into the sample (Sugi-
yono, 2012). The technique has been used is pur-
posive sampling or sampling aims. The research 
sample came from a total of  27 high schools eco-
nomics teachers in Semarang. Interviews were 
conducted to all the teachers, while an interview 
to the chairman MGMP for economics teachers 
in Semarang was conducted for a purpose of  data 
triangulation.

Sources of  data in a research can be divided 
into two types, namely primary data and second-
ary data. However, this research employed main-
ly primary data. According to Lexy J. Moleong, 
primary data source in qualitative research is 
words and actions, the rest is additional data such 
as documents (Moleong, 2010). Primary data can 
be obtained directly from the subject of  research 
by using data retrieval tool directly on the object 
as the source of  the information sought. In this 
case, the author directly examined the economics 
teachers in the event MGMPs of  economy. Re-
searchers spread out questionnaires and conduct-
ing interviews. The data obtained was analyzed 
using descriptive and inductive analysis.

RESULTS AND DISCUSSION 

Descriptive analysis results 
Descriptive analysis in this study aims to 

demonstrate the responses given by teachers on 
an ongoing teacher professional development 
carried out by the individual teacher, teachers in 
collaboration with other teachers in the schools 

with joint activities, and teachers via the schools 
network. The research was conducted at the 
meeting of  high schools teachers from the city 
of  Semarang. Data were acquired using a ques-
tionnaire and features an interview. Based on 
data obtained from questionnaires given to the 27 
economics teachers, can be presented as follows. 
Professional development conducted by teachers 
can be seen in Table 1.

Teachers responded that they occasionally 
develop a curriculum on actual topics related to 
science, art that fits the students’ need. It can be 
seen that the mean value from the questionnaire 
for this statement is around 3.444. It is supported 
based on interview with teachers and chairman 
of  MGMPs in economics field, in MGMPs’ mee-
tings, recent topics are delivered by experts from 
universities, agencies and companies. In term of  
lesson plans and actions, most of  teachers have 
various types of  lessons since there are a number 
of  senior high schools have implemented curricu-
lum of  2013 in which urges teachers to be more 
innovative. 

Moreover, teachers regularly evaluate, as-
sess and analyze the progress of  students to figure 
out the students’ competency. The result of  this 
study indicates that the average of  value of  the an-
swers to the question in this area is approximately 
4.48. Generally, after analyzing the result of  the 
students, teachers would hold remedial for those 
who have not meet a standard of  competency. 
Furthermore, teachers develop learning models 
based on feedback obtained from students. Data 
in this sphere shows that the average response 
stands at 3.48. Some teachers have developed a 
learning model, due to the implementation of  
the curriculum. Teachers reflect on their learn-
ing activities performed daily as an underpinning 
source for the development of  learning is often 

Table 1. The Development Undertaken by Teachers

Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

Curricullum 27 2.00 5.00 3.4444 .69798

Teaching Learning Method 27 2.00 5.00 3.8148 .62247

Evaluation 27 3.00 5.00 4.4815 .64273

Feedback 27 1.00 5.00 3.4815 1.01414

Reflection 27 3.00 5.00 4.0370 .51750

Articles 27 1.00 5.00 3.1852 1.11068

Reseach 27 1.00 4.00 1.3333 .67937

CPD 27 1.00 4.00 2.5926 .97109

From other teacher 27 18.00 34.00 26.0000 3.88290

Source: Data processed
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done by the teacher. It is shown on the statistical 
data that the mean is around 4.037.

In term of  scientific activities such as re-
viewing articles and / or book in learning devel-
opment, this agenda is occasionally undertaken 
by teachers. Evidence shows that the teachers’ 
response to this question stand at roughly 3.18. 
For the area of  conducting independent research 
(such as, Class Action Research) and publishing 
the result, teachers found that these areas are the 
hardest part of  professional development. The 
reason could be explained as lack of  knowledge 
mainly in terms of  research methodology. The sta-
tistical evidence showed that the average teachers 
are rarely do this kind of  activities with the mean 
of  the score is only 1.33.  In addition, the mean 
score for the personal professional development, 
which is undertaken independently by teacher, is 
around 26 or occasionally performed. 

Therefore, teachers are encouraged to cre-
ate certain outcome in professional development 
to enhance their professionalism. This situation 
is stemmed from the need of  adaptation towards 
the development of  science and technology. It is 
essential to adjust the global condition to succeed 
the competition either in national or interna-
tional level. Professional development work is the 
work and / or activity of  teachers who show their 
professional development efforts (MONE, 2011).

The purpose for setting up a professional 
development work is to improve the quality of  
teachers to be more professional in addition, 
this activity can also help speed up their promo-
tion level. Therefore, there are number of  credits 
can be produced from each work that are calcu-
lated in accounting teachers’ grade. This profes-
sional development work can also be utilized as 
a benchmark of  teachers’ performance and the 
existence of  teachers with the works’ produced. 
Tampubolon (2014) states that “the professional 
development of  educators has become a major 
requirement in order to enhance the quality of  
teachers’ performance which could lead to a posi-
tive impact on the ability to solve the problem of  
education and learning...”

One of  the professional development work 
that can be created by teachers is conducting 
classroom action research. There are two core ac-
tivities in this action research, namely solving the 
issue and improved performance. Both continu-
ous condition could overcome problems faced in 
the learning (Wahyudi, 2012). 

Continuing Professional Development for 
Teachers Conducted by Other Teachers at a 
Same Schools in a Certain Activity

According to the questionnaires, it showed 
that teachers did their professional development 
conducted by fellow teachers of  economics at the 
same schools can be obtained the following de-
scriptive statistics (Table 2).

Activities in the area of  observing and pro-
viding feedback to other peer are rarely perfor-
med by teachers. The descriptive statistics shows 
a mean value for this question is approximately 
2.7 or at the rare criteria. While, teachers’ actions 
to identify, investigate and discuss the problems 
faced in the classroom / schools are irregularly 
performed by teachers. Statistical results show 
that the mean is roughly 3.4. In general, teachers 
raise complain for the condition of  students are 
paying less attention and less motivation to learn. 
These activities are usually carried out in non-
formal between teachers in one school. 

Activities in the area of observing and provid-
ing feedback to other peer are rarely performed 
by teachers.

The descriptive statistics shows a mean val-
ue for this question is approximately 2.7 or at the 
rare criteria. While, teachers’ actions to identify, 
investigate and discuss the problems faced in the 
classroom / schools are irregularly performed by 
teachers. Statistical results show that the mean is 
roughly 3.4. In general, teachers raise complain 
for the condition of  students are paying less at-
tention and less motivation to learn. These activi-
ties are usually carried out in non-formal between 
teachers in one school.

Activities to write a module, guidebooks 
learners, learners’ worksheets are rarely carried 
out by teachers. The statistical evidence indi-
cates that the mean obtained is only about 2.6 
or in rare criteria. Teachers are already using the 
Students Worksheet for exercise. This worksheet 
has included therein a summary of  the material 
and practice questions. Therefore, by relying on 
worksheets, it is rarely for teachers to write their 
own course material or guide books for learners. 
Reading and reviewing articles and / or books 
related to the fields and professions to assist the 
development of  learning was rarely undertaken 
by teachers, it can be seen from statistical results, 
the mean value of  2.8 or the criteria rarely do 
for this matter. The enactment for curriculum of  
2013 has given the teachers extra activity to pre-
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pare and evaluate learning model, which it is as-
sumed as a complicated model. Moreover, teach-
ers are required to teach a minimum of  24 hours. 
Therefore, teachers are less likely to broaden their 
knowledge related recent issues such as intensive 
learning regarding International Financial Ac-
counting Standard (IFRS). As a consequence, 
teachers’ competency could not meet the demand 
of  current situation.

Another point, the activity of  developing 
a curriculum and teaching preparation with har-
nessing the use of  ICT. This activity is frequently 
performed by teachers. It can be indicated from 
the mean of  statistic value is around 3.8 or can be 
categorized as often. In general, most of  teach-
ers are able to operate the computer, since the 
teachers tend to utilize power point as a media in 
teaching and learning. Also, this media is facili-
tated by schools. 

Teachers also implement guidance on in-
duction programs for beginning teachers, it is spe-
cially made by a senior teacher. But many of  them 
are not coaching since the schools did not receive 
the new teacher. However, guidance teachers per-
form a coaching activity for final year students 

who are candidates for future teachers. Activity 
conduct joint research and write up the results 
of  research conducted by teachers never, seen 
from the results of  descriptive statistics showed 
a mean of  1.5. This is due to the time consumed 
for learning in the classroom, because it has an 
obligation to teach a minimum of  24 credits. Be-
sides the ability to carry out research, especially 
in the case study method also became an obstacle. 
Other activities related to professional develop-
ment of  teachers rarely done by teachers, which 
showed a mean of  2.4 or rarely met the criteria. 

The Development of KGB by Teachers through 
College Network 

Results statistics on ongoing teacher pro-
fessional development undertaken by teachers in 
cooperation with professional associations and 
other institutions concerned can be seen in Table 
3. 

Average economics teachers frequently in-
volve in KKG / MGMPs / MGBK, as a means 
of  continuing professional development of  teach-
ers. Data shows that the average teacher to follow 
the activities carried out by KKG / MGMPs and 

Table 2. Continuing Professional Development for Teachers Conducted together with Other Teachers 
at a Same Schools in a Certain Activity

Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

Teaching Learning Observation 27 1.00 5.00 2.7778 1.01274

Discussion 27 1.00 5.00 3.4074 .93064

Module 27 1.00 4.00 2.6667 1.00000

Book review 27 1.00 5.00 2.8519 1.09908

Information and Technology 27 2.00 5.00 3.8148 .83376

Induction programs 27 1.00 5.00 2.8889 1.15470

Write Articles 27 1.00 4.00 1.5185 1.01414

CPD 27 1.00 4.00 2.4815 1.18874

Other teachers 27 16.00 29.00 22.4074 3.96387

Source: Data processed

Table 3. KGB Development through the Schools Network.

Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

KKG 27 2.00 5.00 4.0370 .89792

Conference 27 2.00 4.00 3.2963 .72403

Visiting Programs 27 1.00 5.00 2.4074 1.11835

Keynote speakers 27 1.00 5.00 2.7037 1.29540

Schools 27 7.00 18.00 12.4444 3.02977

Source: Data processed
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MGBK is 4.07. Training / seminars / workshops 
are sometimes followed by teachers. Teacher con-
ferences such as in MGMPs also periodically in-
vite good training on the curriculum and the wri-
ting of  scientific articles. Data shows the average 
teachers who attended seminars and workshops 
is around 3.2 which means teachers occasionally 
attend training and seminars.

Visiting program to other schools, busines-
ses and industry as part of  the knowledge and in-
sight is rarely held. This is evident from a mean 
value of  about 2.4 in the criteria is less frequently 
undertaken. This activity is hardly performed by 
a high schools teacher of  high schools students 
because there is no industrial activity. Unlike the 
case with vocational high schools where students 
are required to take an internship, so that vocatio-
nal teachers often carry out visits to institutions 
and industry in order guidance. Activities inviting 
speakers from other schools, schools committee, 
department of  education, supervisory, profes-
sional associations, or of  other agencies / insti-
tutions relevant also rarely done by the schools. 
Visible It is limited to activities undertaken by 
MGMPs in cooperation with external institution 
related.

Based on open questions were conducted 
by 27 teachers and one chairman of  MGMPs 
of  economics teacher in the city of  Semarang, 
showing that high schools economics teacher 
Semarang basically very agrees and feels that the 
ongoing professional development of  teachers is 
very important. But its implementation is still not 
optimal. Activities to develop the competence 
of  teachers do still depend on MGMPs, through 
trainings conducted by MGMPs. While MGMPs 
still not routine practice, in addition to the imple-
mentation model of  economics improvement 
of  professional competence of  teachers through 
forums MGMPs has found several weaknesses 
of  both aspects of  the planning, implementati-
on and evaluation. From the aspect of  planning, 
material in Economics MGMPs activities is very 
common, whereas the competencies required by 
each teacher are different. At a meeting MGMPs 
usually held trainings on writing articles, curricu-
lum, research methods. Related to the learning of  
IT-based economy, a reflection of  learning, new 
topics such as IFRS, etc. have not been included 
in the economics field MGMPs meeting. This 
suggests that the activities undertaken by MG-
MPs not planned according to the needs of  weak-
ness both professional competence of  teachers, 
pedagogic, social and personal competence. The 
implementation MGMPs cannot routinely held, 
while the methods that do still use discourse that 

comes from at MGMPs and invite relevant sta-
keholders such as faculty, departments and agen-
cies, the proportion of  activity is still dominated 
by activities that are routine and pragmatic, the 
material that leads to increased professional com-
petence the percentage is still small, there is no 
supervision from the boss.

According to Mathis and Jackson (2001) 
human resources development should be begun 
with the analysis of  individual and organizatio-
nal needs. Although the analysis of  the needs of  
individuals often received less attention, but the 
deciding factor analysis to obtain optimal results 
and be a driving factor to achieve the expected 
goals of  the organization. In order to achieve the 
performance, teachers and other staff  employees 
need to actively participate in training or work-
shop to improve their competence. Based on the 
above opinion, evidence, the improvement and 
development of  teacher competence should be 
done through the planning of  activities that starts 
with analysis of  individual and organizational 
needs. In the context of  professional competence, 
every individual needs to analysis they capability 
through early professional competence test which 
can simultaneously serve as a basis for determi-
ning the type and material activities needed to 
increase competence for each teacher.

However, most of  teachers are less likely 
to pay attention of  their basic skill to plan con-
tinuing professional development activities. With 
the results of  UKG, as already reported by the 
then associated with a second character which 
states that the activities of  professional compe-
tence improvement will be sustainable or based 
Continuing Professional Development (CPD). 
The ongoing nature of  this is a solution to the 
problems found in the actual model, that in the 
process of  implementing economics activities to 
increase teacher competence, types and materials 
are not conducted in a structured activity, and no 
follow-up for activities unfinished.

One school of  thought about upgrading 
or professional development of  teachers on an 
ongoing basis is expressed by Guskey (2000). 
Guskey argues that competence and professio-
nal development of  teachers must be sustainab-
le in order to anticipate the demands of  the de-
velopment in the field of  education, as a result 
of  the development of  science and technology 
in general. Furthermore, Guskey assumed that 
continuing professional development (CPD) is a 
systemic process that is done by considering the 
changes during a specific time period. CPD acti-
vities must be able to meet the professional needs 
of  teachers individually and can show the correla-
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tion between teachers’ professional development 
needs of  the development needs of  the schools.

Likewise, Guskey (2000) recommends se-
veral CPD activities that include: (1) formal ac-
tivity; (2) the presence of  teachers in the course 
or workshop about the development of  teaching 
methods, media and learning tools, as well as the 
development of  teaching materials; (3) private 
study material in the deepening and development 
of  scientific fields respectively (subject matter) or 
private study in the field of  education in general; 
and (4) classroom action research.

Lieberman (1996) also provides practical 
suggestion that there are various aspects which 
could encourage the development of  professiona-
lism. Those are among (1) the direct study (con-
ferences, courses, workshops and consulting; (2) 
learning in schools (in the form of  peer coaching, 
criticism of  colleagues, mentoring action rese-
arch, giving the task groups; (3) learning outside 
the schools (through learning in the community, 
visiting other schools, in partnership with the uni-
versity).

A key factor for the implementation PKGB 
is conformity between the goal PKGB with what 
is required of  the teaching profession in general. 
Correspondence between the necessary develop-
ment of  teachers with activities conducted is a 
very important factor to ensure that there is a po-
sitive impact on the level of  the schools and in the 
classroom (Hokins & Harris, 2001). PKGB needs 
to be linked with the aim of  individuals and or-
ganizations.

There are numerous activities that have 
been carried out by a high schools economics te-
acher in Semarang city, such as education formal 
teacher training. In order to develop the know-
ledge, teachers attend trainings conducted by the 
schools and MGMPs, but rarely topics related to 
learning methods, media and the development of  
teaching materials. Workshop followed training 
includes general training such as writing articles, 
TOD and curriculum. However, in the forum 
MGMPs, teachers are likely to less discuss the 
development of  in-depth materials. Trainings on 
action research has frequently been held, but the 
extensive teaching hours has led to the lack of  
productivity of  teachers to conduct research and 
write the result into an article.

According Guskey (1994) who reviewed 
several studies related to PKGB, emphasizing 
some action as a key factor for the effective imple-
mentation of  PKGB namely: (1) held a change 
of  individuals and organizations, PKGB needs 
to focus its activities in the classroom, but also 
must obtain the support of  the schools; (2) need 

to plan large-scale changes, but should be serious-
ly considered not to lead to erroneous changes; 
(3) working in a group, but it must be ensured that 
the team formed in small groups and avoid too 
many meetings without action; (4) enter feedback 
procedure, because it needs input for improve-
ments; (5) provide follow-up, support and pressu-
re, especially in the early stages of  implementati-
on PKGB; (6) integrating new program but also 
avoid excessive innovation.

Based on the results of  the study, it shows 
that the function of  supervision by a coordinator 
who is a representative MKKS MGMPs is not 
running optimally, even for certain economics 
MGMPs no supervision at all. Similarly, schools 
principals who have MGMPs’ economics teach-
ers also could not perform the functions of  control 
or supervision. Meanwhile, the participation of  
teachers in activities MGMPs is part of  the imp-
rovement and development of  competence and 
professionalism as a whole, which is expected to 
affect a positive impact on improving the quality 
of  students learning and the implication on imp-
roving the quality of  education in general.

PKGB evaluation is very important to be 
done regularly. The evaluation process should be 
more complex to see many changes in several le-
vels that are affected because their PKGB. Evalu-
ation process are conducted by looking at three 
aspects, namely, teachers, pupils and schools. 
However, the model developed in PKGB would 
be a separate issue because the different type of  
schools interests. Research conducted in the UK 
also found in some cases be a form of  feedback 
for the evaluation of  the implementation of  on-
going professional development which must be 
completed for master and including how to sub-
mit material for learning. The absence of  other 
forms of  evaluation such as follow-up related to 
the lessons learned and long-term monitoring.

Based on the research results, especially for 
activities to increase the competence of  teachers 
after certification through economics MGMPs 
shows a lack of  speakers from academician in 
higher educational level. Most of  speakers main-
ly come from senior teacher, teacher guides, fa-
cilitators, and teachers who have the ability for 
more competence, either from the region MG-
MPs itself  or from outside the district / city.

Meanwhile, the results of  research on 
the identification of  the problems facing the 
economy MGMPs also show that the lack of  in-
volvement of  speakers from the college is one of  
the problems faced by almost all economics MG-
MPs in Semarang. The involvement of  speakers 
from universities perceived necessary because it 
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is necessary for activities related to the deepe-
ning of  material, ranging from the philosophical 
aspect to the level of  its implementation in the 
development of  science and technology. Sharpe-
ning and development in the control of  these ma-
terials is needed sources that have the ability for 
more competence, and this bias is obtained from 
the college (faculty). The lack of  involvement 
of  speakers from the college became one of  the 
factors why the average professional competence 
among teachers throughout the city of  Semarang 
economy included in the low category. The state-
ment is also supported by the results of  research 
that revealed the opinion of  the committee on 
economics MGMPs aspects required to forward 
to MGMPs economics activities can be run more 
effectively. Aspects such cooperation is quite sig-
nificant as the basis to follow up the development 
model of  improvement of  professional compe-
tence of  teachers UKA-based economy in the af-
termath of  certification, involving speakers from 
elements of  the college.

Most of  the teachers stated that the obstac-
les in the implementation of  the KGB is about 
time management, facilities and infrastructure. 
The problems become obstacles toughest time te-
achers, because teachers are required to teach a 
minimum of  24 hours, so that time-out is used for 
learning in the classroom. Though the concentra-
tion needed for self-development activities such 
as producing scientific papers and scientific pub-
lications. Though an understanding of  research 
methodology is still minimal. Another obstacle 
faced by teachers is funding in conducting rese-
arch and scientific publications. Lack of  availa-
bility of  research grants for teachers to make the 
barriers to study.

Based on the obstacles encountered in the 
implementation of  continuing professional deve-
lopment for teachers, how teachers are motivated 
to develop themselves with their limited time and 
facilities to carry out research, writing scientific 
papers, modules are the main challenges. The 
next challenge is how the economics MGMPs 
able to optimize their roles in the implementati-
on of  continuous professional development for 
teachers. Responding to the challenges that exist 
today, teachers can actually be circumvented by 
exploiting information technology has developed 
rapidly.

Actually, continuing professional develop-
ment for teachers can be performed both through 
formal and non-formal. Formal method is formed 
in the further studies while non-formal is bias in 
the form of  participation in functional training 
and technical training in accordance with the task 

of  teaching. Other forms of  self-development can 
be done through research, scientific meetings by 
MGMPs and KKG.

CONCLUSION

Implementation of  continuing teachers’ 
professional development activities is carried out 
by the economics teachers in the city of  Sema-
rang. Personal and group developments through 
MGMP are occasional undertaken by teachers 
themselves, while development via peer groups 
of  economics teachers is rarely done. The key 
barrier faced by teachers in continuing profes-
sional development (CPD) is excessive teaching 
hours. Teachers are required to perform a mini-
mum of  24 teaching hours in classroom, so they 
do not have that much time for activities beyond 
classrooms’ learning. The major challenge in this 
CPD for teachers is how to optimize the role of  
MGMP in which teachers can have discussion 
and interaction at the same field. Another chal-
lenge can also be faced from the availability of  
information technology for continuous profes-
sional development. 

Based on this research,  it is expected; the 
teachers should be having more self-motivation 
and initiation to enhance their professionalism; 
as an association for teachers at a same field 
which could facilitate group interaction and dis-
cussion, MGMPs should be carried out regularly, 
coordinated and with good planning in the con-
text of  continuous professional development of  
teachers; the teachers could harness the informa-
tion technology in the continuous professional 
development of  teachers. Via internet, informa-
tion on the various competences can be found, 
in addition to utilization of  social media in com-
munication and discussion between teachers and 
experts from other institutions.

REFERENCES

Barnawi & Arifin, M. (2014). Manajemen Sarana & 
Prasarana Sekolah. Jogjakarta : Ar-Ruzz Media.

Borko, H. (2004). Professional development and teach-
er learning: Mapping the terrain. Educational 
Researcher, 33(8), 3-15.

Craft, A. (2000). Continuing Professional Development: A 
practical guide for teachers and schools. London: 
Routledge Falmer.

Day, C. (1999). Professional development and reflec-
tive practice: purposes,processes and partner-
ships. Pedagogy, Culture and Society, 7(2), 221-
233. 

David, M. N., & Bwisa, H. M. (2013). Factors Influ-
encing Teachers’ Active Involvement in Con-



Budiyono / Dinamika Pendidikan 11 (1) (2016) 74-83

83

tinuous Professional Development: A Survey 
in Trans Nzoia West District, Kenya.  Interna-
tional Journal of  Academic Research in Business 
and Social Sciences, 3(5), 224.

Earley, P., & Bubb, M.Day, C. (1999). Developing Teach-
ers: The challenge of  lifelong learning. London: 
Routledge Falmer.

Farrugia, C. (1996). A continuing professional devel-
opment model for quality assurance in higher 
education. Quality Assurance in Education, 4(2), 
28-34.

Galloway, S. (2000). Bell, B., & Gilbert, J. K. 
(1996). Teacher development: A model from science 
education. UK: Psychology Press.

Guskey, T. R. (1994). Professional development in ed-
ucation. In search of  the optimal mix. Annual 
Meeting of  the American Educational Research As-
sociation, New Orleans.

Guskey, T. R. (2002). Professional development and 
teacher change. Teachers and Teaching: theory and 
practice, 8(3), 381-391.

Harland, J. & K. Kinder (1997). Teachers’ Continuing 
Professional Development: framing a model of  
outcomes. British Journal of  In-service Education, 
23(1): 71 - 84.

Harris, A. (2002). Leadership in Schools Facing Challeng-
ing Circumstances. Copenhagen: International 
Congress of  School Effectiveness and School 
Improvement.

Hopkins, D., & Harris, A. (2013). Creating the conditions 
for teaching and learning: A handbook of  staff  devel-
opment activities. UK: Routledge.

Joyce, B., Calhoun, E., & Hopkins, D. (2008). Models of  
learning, tools for teaching. McGraw-Hill Educa-
tion (UK).

Lieberman, A., & Grolnick, M. (1996). Networks and 

reform in American education. Teachers college 
record, 98(1), 7-45.

Mathis, R. L., & Jackson, J. H. (2001). Manajemen 
Sumber Daya Manusia. Terjemahan Jimmy 
Sadeli dan Bayu Prawira Hie. Jakarta: Salemba 
Empat.

Moleong, L. J. (2010). Metodology Penelitian Kualitatif. 
Bandung: Remaja Rosda Karya

Mulyasa, E. (2009). Standar Kompetensi dan Sertifikat 
Guru. Bandung: Remaja Rosdakarya

Mulyasa, E. (2013). Uji Kompetensidan Penilaian Kinerja 
Guru. Bandung: Remaja Rosdakarya.

Nasional, K. P. (2010). Rencana Strategis Kementrian 
Pendidikan Nasional 2010-2014. Jakarta: Kemen-
diknas.

Negara, K. P. A., & Birokrasi, R. (2002). 2013.http://
www.srie.org/20013/02/hasil-uka-ukg-kom-
petensi-guru-lebih.html

Pedoman Pengelolaan Pengembangan Keprofesian 
Berkelanjutan (PKB), Pusat Pengembangan 
Profesi Pendidik Badan Pengembangan Sum-
ber Daya Manusia Pendidikan dan Penjaminan 
Mutu Pendidikan Kemendiknas, Jakarta 2011.

Sugiyono. (2012). Metode Penelitian Kuantitatif  Kualita-
tif  dan R&D. Bandung: Alfabeta

Talbert, J. E., & McLaughlin, M. W. (1994). Teacher 
professionalism in local school contexts. Ameri-
can journal of  education, 102(2), 123-153.

Tashakkori, A., & Teddlie, C. (Eds.). (2010).  Sage 
handbook of  mixed methods in social & behavioral 
research. Sage.

Tampubolon, S. (2014). Penelitian Tindakan Kelas seb-
agai pengembangan Profesi Pendidik dan Keilmuan. 
Jakarta: Erlangga

Wahyudi, I. (2012). Mengejar Profesionalisme Guru.  Ja-
karta: Prestasi Pustaka Jakarta.


