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Abstract

Academic readings are meaningful and useful sources for academic writing. Both of them are inextricably in-
tertwined. Postgraduate students need to read a lot of academic reading in order to get new insight and knowl-
edge that will be useful for writing academic journals. In order to be successful in reading academic materials,
postgraduate students need to apply metacognitive strategies. One of them is being self-regulated learners. There
are many factors that promote good self-regulation. Two of them are motivation and volition. Using a mixed-
methods explanatory framework, this research aimed to investigate how postgraduates self-regulate themselves
in academic readings and to what extent motivational and volitional factors contribute to postgraduate students’
self-regulation in academic reading. The data was gathered through questionnaires completed by 31 postgradu-
ate students and interviews with four chosen students. The findings found that most postgraduate students have
motivational and volitional factors that influence their reading habits. It was shown that postgraduate students at-
tributed self-regulated learning to their academic reading. Additionally, it was revealed that self-regulated learning
showed a positive, significant, and moderate correlation with motivation (r=.355) as well as a positive, significant,
and moderate correlation with volition (r=.456). The study found that academic reading requires postgraduate
students to have strong self-regulated learning, motivation, and volitional strategies. Even though the results of
the measurement were relatively positive, help from others was still needed, such as from the universities and
master’s program lecturers, especially when it came to encouraging students to establish self-regulated learning

habits. This study may be useful to the university and master’s program lecturers.
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INTRODUCTION

English language competence is required
for postgraduate students to succeed. Pang et
al. (2003) stated that getting fluent in the target
language is crucial for older students and adults
learning to read in a second or foreign langu-
age. This involves having several opportunities
to speak and utilize the language extensively. In
order to be proficient in English, there are four
macro-skills that postgraduate students need to
acquire. They are reading, reading, speaking and
writing. Among those skills, reading has been one
of those macro-skills that has caught the interest
of the researcher. It is because reading is a comp-
lex process that people might find it difficult to
do. It is a difficult cognitive process that involves
interpreting symbols to create or obtain meaning.
According to Wang et al. (2016), many students
struggle with understanding during academic rea-
ding because of their inadequate English skills.
For postgraduate students, reading is needed and
crucial. It is something that they should do whet-
her they like it or not. Nahak & Mbato (2022) ut-

tered reading is an activity that requires complete
participation in order to provide readers with the
knowledge they need to succeed in other acade-
mic tasks. Reading itself can help postgraduate
students in other subjects and with other aspects
during the learning process. Wood (2022) stated
reading and writing in academic settings are inex-
tricably intertwined, with the former facilitating
the latter. It means reading will help postgraduate
students to get new insight and knowledge that
will be useful for writing academic papers.

When it comes to master’s classes, post-
graduate students have to deal with many aca-
demic readings. Academic reading itself is more
complex than common reading. Knowing the
meaning of the vocabulary used in it does not
guarantee the readers to understand and com-
prehend it well. For graduate students, learning
academic literacy in a second language with se-
parate discourse values and cultures may be a dif-
ficult and complex task (Singh, 2014). Pammu et
al. (2014) added that academic reading compre-
hension refers to the actual people’s mental and
cultural processes. As a result, many Indonesian
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EFL students find it difficult to understand a va-
riety of long texts that are more challenging and
complex for readers of second languages. Post-
graduate students have to deal with many things
such as Nahak & Mbato (2022) stated more that
the complexity of academic reading, particularly
when using scholarly articles, as well as the text’s
written objectives, as well as the language and or-
ganization that are utilized, and the meaning that
the texts convey, continue to present a significant
challenge for many students, it cannot be denied
in light of the current situation. It is proven with
what Oakley et al. (2018) stated previously that
academic procrastination, which is defined as
“putting things off until later,” may result from
students being overwhelmed by the intricacy of
academic materials. In curricula, reading is usu-
ally ignored and hardly ever formally taught or
assessed (Wood, 2022).

However, because of its direct relation-
ship to academic performance and complicated,
discipline-specific nature, research is increasing-
ly emphasizing the fact that it merits education
and additional study. There have been many re-
searches that discussed what factors might affect
readings. The first study which was held by Bi-
likozen & Akyel (2014) indicated that language
ability, reading interest, and prior knowledge will
aid readers in understanding what they are rea-
ding. The second study conducted by Channa et
al. (2015) indicated metacognitive strategies were
taken into account as the input to build reading
comprehension materials and a syllabus based
on planning, supervising, and assessing ways for
students to enhance reading abilities for better
comprehension of the text in accordance with
their needs. The third study conducted by Mba-
to (2019) found that although learners had some
level of critical reading thinking, for them to de-
velop it, they needed to be in a learning environ-
ment where it could be developed regularly and
extensively. The fourth study conducted by Na-
hak & Mbato (2022) stated that both external (ef-
fective methods) and internal (self-efficacy) ele-
ments were necessary for success when reading
academic content. The fifth study, conducted by
Sumarsono & Mbato (2021) revealed that stu-
dents with high self-efficacy will be able to read
many readings from different sources. They will
also find their problem-solving related to reading
problems.

According to experts, academic reading
proficiency is taught and learned, but learners
receive very little formal instruction in their spe-
cific academic disciplines (Howard et al., 2018).
In order to be successful in academic reading,

postgraduate students need to apply metacogniti-
ve strategies. One of them is being self-regulated
learners by doing self-regulation learning. Self-
regulation learning strategies were described by
Zimmerman (1989) as “activities and processes
geared at acquiring knowledge or skill that invol-
ve learners’ feelings of autonomy, intention, and
essential nature”. Sulistyawati & Kuswandono
(2022) stated that the findings of their study in-
dicated that self-regulation helped students who
applied it to successfully understand English text
during the online course.

There are many factors that might affect
their self-regulation. Two of them are motivation
and volition. Mezei (2008) stated there is complex
interrelations that characterize motivation and
self-regulation. Teachers should help students
with motivation and encourage to be more self-re-
gulated in order to succeed in the learning process.
Moreover, Cosentino (2017) argued that student
motivation and metacognitive abilities frequently
interact with self-regulation. The previous study
stated that students control the amount of effort
they put into academic assignments by utilizing
a range of cognitive, volitional, and motivatio-
nal strategies Wolters (1998). Scholz et al. (2008)
found out the important relation of motivational
and volitional factors, with a focus on associa-
tions at the between- and within-person levels, in
self-regulated running training. In addition, the
results of structural equation modeling suggest
that a twofold motivational component for self-
regulated learning is preferable to having volition
as a distinct component in addition to cognitive,
metacognitive, and motivational belief compo-
nents (Dorrenbdcher & Perels, 2015)metacogni-
tive and motivational components. Nevertheless,
these theories partly neglect volition, which is
necessary for implementing learning intentions.
Therefore, the present study is frontline as it ai-
med to integrate volition within a comprehensive
trait model of self-regulated learning (SRL

Previous researches have demonstrated a
relationship between motivation and self-regu-
lation; volitional and self-regulation; and both
motivation and volition with self-regulation. The
goal of this research was to determine the rela-
tionship of motivation and volition variables to
self-regulated learning in different contexts and
settings with different participants. This research
will focus on how motivational and volitional fac-
tors affect postgraduate students’ self-regulation
in relation to academic readings. It studies the
correlation of motivation and volition in self-re-
gulation which later can result in the success of
academic reading. This study is undertaken with
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the aim of addressing two research issues, which
are: How do postgraduates self-regulate them-
selves in academic readings?; To what extent do
motivational and volitional factors contribute to
postgraduate students’ self-regulation in acade-
mic reading?

METHODS

Research Design

This research was aimed to investigate the
correlation between motivation and volition ele-
ments for postgraduate students’ self-regulation
in academic reading. Mixed method research
was chosen and used during this research. Accor-
ding to Creswell et al. (2003), in order to better
comprehend a particular phenomenon, a good
study should use a mixed-method approach that
combines qualitative and quantitative methodo-
logies in conducting the research. Both qualita-
tive and quantitative data were gathered because
employing only one method will not be sufficient
to gain a deeper insight. This way is along with
what Terrell (2012) already stated previously that
no serious problem area, in the opinion of many
social scientists today, should be examined using
only one study approach.

Data collection procedures

The research data of this research were
quantitative and qualitative in nature. The distri-
bution of the Likert-scale questionnaires in the
online form was used to collect quantitative data.
The researcher chooses to distribute online ques-
tionnaires to make the data collection easier. Ac-
cording to Ary et al. (2004) , using an online sty-
le of questionnaire made it easier to obtain data
since the respondents could complete and submit
the questionnaire online. The questionnaires with
3 parts consisting of 34 questions will be distri-
buted to the participants to collect general infor-
mation and to analyze the respondents’ levels of
motivation, volitional, and self-regulation (strate-
gy knowledge). The first part of the questionnai-
re is about motivation, it will have 8 questions.
The second part of the questionnaire consisting
of 8 questions is about volition. The last part of
the questionnaire provided with 18 questions is
about self-regulation in reading. Each question-
naire contains statements on a scale of 1 to 7.
Each scale has its own meaning. The scale will
have a leveling meaning, with 1 indicating a sig-
nificant disagreement and 7 indicating a strong
agreement. The questionnaires are adapted from
Mbato (2013).

Meanwhile, the qualitative data was ob-

tained through interviewing some selected par-
ticipants about their motivation and volition. In
addition, their planning stage in reading, self-mo-
nitoring, self-evaluation in reading were also as-
ked. Sugiyono (2018) argued that an interview is
a data collecting method where the participant is
invited to share facts, thoughts, and ideas in order
to uncover problems more honestly. When con-
ducting interviews, researchers paid close attenti-
on and wrote down or record what the informant
says. The interview will be done as the means to
elucidate and deepen our understanding of the
topic (Mbato & Cendra, 2019).

Participants

The participants of the research were
thirty-one (31) postgraduate students from some
universities in Yogyakarta. They have been expo-
sed to academic reading because they have gotten
reading experience since they have to find new
insight and knowledge for their academic assign-
ments. Only four of the participants—out of the
total—were chosen randomly to be interviewed
after giving their informed consent.

Data Analysis Procedures

As it was stated before, this research had
two types of data. It will be quantitative data and
qualitative data. The data will be analyzed using
explanatory design. The data of quantitative will
be collected first before the qualitative data. Each
data was analyzed in a different way. For the
quantitative data for the distribution of the res-
ponses, the statistical analysis with the following
equation is used to calculate rates.
£x / In. 100%
where:
2x: Total number of voters
Xn: Total number of participants

While for the correlation of motivation
and volition to self-regulated learning, the sta-
tistical Package for the Social Sciences (SPSS)
version 26 was utilized to get significant findings.
Pearson product-moment correlation was used to
find out the correlation.

A narrative inquiry approach was used
by the researcher to analyze the qualitative data
from interviews, which gave participants the
chance to express their opinions. In analyzing
the qualitative data in the research, the researcher
used some steps of qualitative data analysis. Be-
fore examining the data in the qualitative phase,
the researchers generated the written note from
what the informant said and transcription of the
interview. The researchers reviewed the transcrip-
tion numerous times after receiving it in order to

325



Language Circle: Journal of Language and Literature 18 (2) April 2024

comprehend the concepts put forth by the partici-
pants. The researchers then reduced the amount
of data by summarizing, depicting, and mapping
the thoughts. In essence, the results of the qua-
litative phase matched the information from the
quantitative data (Sulistyawati & Kuswandono,
2022). The researchers were able to link the quan-
titative and qualitative data as a result.

RESULT AND DISCUSSION

By examining the questionnaires given to
31 postgraduate students, the researchers aimed
to determine how the postgraduate students mo-
tivational and volitional factors in their self-regu-
lated learning in academic reading. The partici-
pants are required to select one of seven responses
for each statement on the surveys, including 1 (st-
rongly disagree), 2 (disagree), 3(somewhat disag-
ree), 4 (neutral), 5 (somewhat agree), 6 (agree),
and 7 (strongly agree). The following tables provi-
des an explanation of the survey’s findings using
percentage and the amount of voters for each res-
ponse for each statement on the questionnaire.

Motivation in Academic Reading

In this questionnaire, postgraduate stu-
dents responded to eight (8) statements about
their motivation in reading. The data about their
responses to the motivation in reading is further
presented in Table 1 and the following bar chart.
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Figure 1. Postgraduate responses to eight state-
ments about their motivation in reading

In a questionnaire conducted to 31 post-
graduate students, the percentage of their moti-
vation in reading was measured. Table 1 shows
that responses from postgraduate students to sta-
tement M1 revealed as the greatest proportion,
with 71% of the students strongly agree that rea-
ding is important. This statement is in line with
the statement proposed by Cambria and Guthrie
(2010) that reading is important since everyone
will ultimately need it for everything in the aspect
of life. The qualitative data added credence to
the argument. The second and third respondent
stated that reading has an important role in her
study, it can help her to get more references when
they make papers.

Following by moderate agreement state-
ment on M8, which received replies from 55% of
the postgraduate respondents, they strongly ag-
reed that reading is helpful to them. Then, slight-
ly more than half of postgraduate students have
moderate agreement on fifty-five percent (52%)
to statement M3 and M6, they strongly agreed
that having reading proficiency is enhanced their
good sense of accomplishment and confiden-
tial. Forty-five percent (45%) of the postgradua-
te students agreed to statement M4 that having
reading proficiency raises their position among
their peers. The agreement of most postgradua-
te students for statement 7 was 45%, they agreed
that being proficient readers will help them to get
good job. Then, forty-two percent (42%) of post-
graduate students agreed to statement M2 and
M7 that being proficient readers will help them in
their future career and learning in other subjects.

Based on the previous bar figure and table,
most postgraduate students made it clear through
their answers that they agreed that reading is im-
portant and useful to them. Not just for acade-
mic goals, but it is useful also for other things.
They believe that reading proficiency will help
them with their future career. It can aid them to
get good career in the future. This result supports
earlier research in the same field. Cambria &
Guthrie (2010) that reading has an influence on
students’ academic progress, chances for future
education, prospective career paths, and chances
of finding meaningful work. The qualitative data
provided additional support for the conclusion.
The first and third respondent stated that reading
is beneficial for her because she can get many
new knowledge from reading which will be useful
for her future career.

Being a proficient reader also make their
self-confidence increased. Cook et al. (2017)
found that students’ academic engagement and
social-emotional learning (SEL), such as respect
for others, effective communication and problem-
solving, self-management, self-awareness, and
self-confidence, are improved by shared reading.
Their beliefs in being proficient readers impact
their motivation in reading. Qualitative data was
also used to support the conclusion. The third
respondent argued that reading improves her self-
confidence. It is because she is able to answer the
questions from the lecturer in the class because
she has the knowledge from reading.

Volition in Academic Reading

Volition refers to people’s ability to take
action based on internal drive and decision-ma-
king rather than outside stimuli. In this part, fi-
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Table 1. Postgraduate students’ responses to the motivation in reading

Statement

1 2 3 5 6 7 8

Reading is important and crucial for me as a post-

0 0 o0 1 2 6 22

graduate student 0% 0% 0% 3% 6% 19% 71%
My ability to read well will be useful for my future 0 o 0 2 4 13 12
profession 0% 0% 0% 6% 13% 42% 39%
Having a strong reading ability makes me feel accom- 0 0 0 13 11 16
plished 0% 0% 0% 3% 10% 35% 52%
Being a proficient reader raises my position among my 0 0 1 2 6 8 14
peers 0% 0% 3% 6% 19% 26% 45%
Being a proficient reader will help me find a decent 0 0 0 1 4 14 12
career 0% 0% 0% 3% 13% 45% 39%
My confidence will increase if I have reading profi- 0 o 0o o0 4 11 16
ciency 0% 0% 0% 0% 13% 35% 52%
Being a proficient reader will be helpful when I study 0 o o0 2 3 13 13
other courses 0% 0% 0% 6% 10% 42% 35%
. . . 0 0 0 0 3 11 17
Overall, I believe that reading is beneficial to me
0% 0% 0% 0% 10% 35% 55%

gure 2 and Table 2 summarizes the postgraduate
students’ volition in reading. Based on Figure 2
and Table 2, it can be seen that the distribution
of postgraduate responses for each statements va-
ried from strongly agree to disagree option. None of
them voted on strongly disagree choice.
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Figure 2. Postgraduate responses to eight state-
ment about their volition in reading

Figure 2 and Table 2 show that postgradua-
te student responses to statement V3 revealed the
highest percentage, with 83% of students choo-
sing agree option. They agreed that they choose to
be focus when they are reading. Then, the somew-
hat agree option has the highest percentage on sta-
tement V1, V5, V6, and V7. On those statements,
there are more than 30% students chose somew-
hat agree option. They somewhat agreed that
once they set their reading goals, they will try to
achieve them (statement V1). Then, they have the
ability to protect their reading goals from inter-
ruptions (statement V5) and they are able to resist
peer pressure that is detrimental to their reading
goals (statement 6). In addition, they will not let

their environment stop them from achieving their
reading goals.

Further explanations are needed for state-
ment V4, V5, and V6 due to the moderate per-
centage of students who were unsure about the
statements (V4/35%; V5/26%; V6/26%). The
results may indicate being persistent in achieving
reading goals (V4), capable of protecting reading
goals from interruptions (V5), and withstand peer
pressure in accordance to the reading goals (V6)
were challenging for postgraduate students to do.

Most students, in general, indicated
through their responses that they do volition ac-
tions in reading. They deliberately decide and ini-
tiate a course of action in reading. Meanwhile,
few postgraduate students were still unable to do
volition actions in their reading.

Self-Regulated Learning in Academic Reading

The results of participants’ self-regulated
learning in academic reading are summarized in
Table 3.

B N S S N S S S
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Figure 3. Postgraduate students’ responses to
eighteen statements about their self-regulated
learning in reading
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Table 2. Postgraduate students’ responses to the volition in reading

Statement 1 2 3 4 5 6 7
) 1 2 2 10 8 8
Once I have set my reading goals, I try to fulfil them
0% 3% 6% 6% 32% 26% 26%
I keep track of my progress to accomplish my read- 0 0 2 5 0 11 3
ing goals 0% 0% 6% 16% 32% 35% 10%
When reading, I pay whole attention to whatIam 0 0 0 4 9 13 5
reading 0% 0% 0%  13% 29% 42% 16%
I am the kind of person who is committed to accom- 0 0 2 11 38 8 2
plish my reading goals 0% 0% 6%  35% 26% 26% 6%
I have the ability to protect my reading goals from 0 1 6 8 10 4 2
any distractions 0% 3% 19% 26% 32% 13% 6%
I have the ability to withstand peer pressure that is 0o 0 2 8 127 2
harmful to my reading goals 0% 0% 6% 26% 39% 23% 6%
My environment will not stop me from accomplish- 0 1 2 7 128 1
ing my reading goals 0% 3% 6%  23% 39% 26% 3%
I consider myself a persistent individual who will 0 0 1 6 9 9 6
persevere in attempting to fulfill my reading goals 0% 0% 19% 19% 29% 29% 19%
Table 3. Postgraduate students’ responses to self-regulated learning in reading
Statement 1 2 3 4 5 6 7
I choose my reading goal in beforehand, and I read 0 1 2 2 7 11 8
with that goals in mind 0% 3% 6% 6% 23% 35% 26%
I decide in advance specific aspects of information to 0 1 1 2 5 13 9
look for, and I focus on that information whenIread 0% 3% 3% 6% 16% 42% 29%
I consider what I already know about the subject be- 0 1 1 3 10 8 8
fore I start reading. 0% 3% 3% 1% 32% 26% 26%
. 1 0 0 5 8 13 4
I make an effort to guess what the text will be about 3% 0% 0% 16% 26% 42% 13%
I occasionally assess the content as I read to see 0 1 0 3 9 10 8
whether it makes sense to me 0% 3% 0% 10% 29% 32% 26%
I imagine the content or make illustrations based on 0 1 1 7 4 10 8
what I read 0% 3% 3% 23% 13% 32% 26%
As I read, I motivate myself by telling myself things 2 0 0 4 8 9 8
like, “I can do it.” 6% 0% 0% 13% 26% 29% 29%
When reading academic literature or solving difficul- 1 0 0 5 10 10 5
ties, I collaborate with my classmates 3% 0% 0% 16% 32% 32% 16%
‘When I come across a challenging or unfamiliar term,
I try to understand its meaning from the context (such 0 ! 0 2 2 12 14
y ; & 0% 3% 0% 6% 6% 3% 45%
as other words or pictures)
T highlight the parts of the text that I don’t understand 0 0 1 4 6 10 10
and create a specific question to fix the problem 0% 0% 3% 13% 19% 32% 32%
To help me resolve a comprehension problem, I use
reference resources (such as a dictionary, textbook, or ! 0 0 0 4 8 18
Y T 3% 0% 0% 0%  13% 26% 58%

online)
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I check to see whether my prediction was accurate af- 1 0 0 6 7 10 7
ter reading 3% 0% 0% 19% 23% 32% 23%
I summarize the key points I read (either cognitively 0 1 0 2 9 10 9
or in writing) 0% 3% 0% 6% 29% 32% 29%
I assess my understanding by considering how well I 0 1 1 2 10 10 7
comprehend what I've read 0% 3% 3% 6% 32% 32% 23%
After reading, I assess whether my understanding has
improved and consider any other understanding-en- 1 0 0 4 l 12 l
o . y ECN" 003 0% 0% 13% 23% 39% 23%
ancing techniques
, . 0 0 2 6 8 8 7
I analyze whether I've met my reading goal 0% 0% 6% 19% 26% 26% 23%
. . 0 1 0 2 5 9 14
I emphasize important ideas, phrases, and words 0% 3% 0% 6% 16% 29% 45%
. . 1 0 1 2 6 11 10
I take notes essential keywords and ideas 3% 0% 3% 6% 19% 35% 32%

Similar to postgraduate students’ level of
volition in reading, the distribution of postgra-
duate responses for each statement about their
self-regulated learning in academic reading va-
ried from strongly agree to strongly disagree option.
The responses from postgraduate students to sta-
tement SLR11 revealed that the highest percen-
tage was indicated. Fifty-eight percent (58%) of
postgraduate students strongly agreed on the use
of reference materials like dictionary, textbook,
or website to help them with a comprehension
issue. The qualitative data added confirmation
to the conclusion. The four respondents said that
they often have difficulties in reading because
they do not know the meaning of the text. Ho-
wever, that difficulty does not stop them from
continuing reading. They make use of dictionary,
both online and conventional, to help them grasp
the meaning. Their statement was in line with
what Wijaya & Mbato (2022) stated that one of
the challenges of learning to read in a second lan-
guage that usually prevents Indonesian EFL stu-
dents from developing such a deep grasp of their
texts is a lack of vocabulary knowledge.

Furthermore, statement SLR9 and SLR17
has the highest voting from postgraduate students
compared to other scale options. Both statements
SLR9 and SLR17 have forty-five percent (45%)
agreement. They strongly agreed that they at-
tempt to decipher the meaning of a challenging
or unfamiliar term from the context in which
it is used (such as other words or pictures) and
also focus on ideas, key words, and phrases when
they do reading activity. This statement resonated
with the notion put out by Hinds et al. (1992) that
context may serve as a source of understanding
and meaning. The qualitative data strengthened
the conclusion by adding confirmation. The four

respondents have the same idea that sometimes
they will see the context to guess the meaning of
the words which they do not understand.

On the other hand, the agree option has
highest voting among other scale options for state-
ments SLR1, SLR2, SLR 4, SLR5, SLR6, SLR9,
SLR12, SLR13, SLR15, and SLR 18. It can be
seen from the Figure 1 (SLR1/35%, SLR2/42%,
SLR3/26%, SLR4/42, SLR5/32, SLR6/32,
SLR9/39%, SLR12/32%, SLR13/32%,
SLR15/39%, and SLR18/35%). It indicated that
majority of postgraduate students applied self-
regulated learning in academic reading.

The Correlation of Motivation and Volition in
Self-Regulated Learning in Academic Reading

In order to investigate the correlation of
motivational and volitional factors in postgradua-
te students’ self-regulated learning in academic
reading, Pearson product-moment correlation
was used. The outcome of the correlation study
is shown in Table 4.

Table 4. Correlation between motivation and vo-
lition in self-regulated learning in academic read-
ing

Self-Regulated
Learning
Motiva-  Pearson Correlation .398"
tion Sig. (2-tailed) 026
N 31
Volition ~ Pearson Correlation .576"
Sig. (2-tailed) .001

N 31

**_Correlation is significant at the 0.01 level (2-tailed).
* Correlation is significant at the 0.05 level (2-tailed).
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Based on Table 4, it can be concluded that
there is correlation between motivational and vo-
litional factors in postgraduate students’ self-re-
gulated learning in academic reading. Using the
sig. (2-tailed) significance value, it is clear from
the output table above that there is a substantial
correlation between motivation and self-regula-
ted learning variables in academic reading since
the value of sig. (2-tailed) between motivation
and self-regulated learning is 0.026 < 0.05. This
conclusion is consistent with other previous rese-
arches that found that self-regulation and moti-
vation are interrelated (Cosentino, 2017). Then,
motivational beliefs and self-regulated learning
techniques have a significant correlation (Tanri-
seven & Dilmag, 2013). Additionally, the correla-
tion between volition and self-regulated learning
has a value of sig. (2-tailed) of 0.001 < 0.05, in-
dicating that the two variables are significantly
correlated. This statement in line with previous
study which the majority of self-regulation is de-
pendent on volitional processes (Corno, 1989).

Furthermore, it is feasible to conclude that
there is a relationship or correlation between the
motivation variable and the self-regulated lear-
ning variable based on the r count value (Pearson
product-moment correlations). It is known that
the r count value for the relationship between
motivation and self-regulated learning is equal
to 0.398 > r (0.355). It can also be inferred that
there is a relationship or correlation between the
volitional variable and the Self-Regulated Lear-
ning variable since the r value for the relationship
between volitional and Self-Regulated Learning
is equal to 0.576 > r (0.456). The positive Pearson
product-moment correlations in this research, or
the r count, indicate a positive and significant cor-
relation between the two variables, or, put anot-
her way, that rising motivation and volitional will
likewise raise student self-regulated learning in
academic reading. This result of the study is sup-
ported by earlier research that claims there is a
complete understanding of the interrelations bet-
ween motivational, volitional, and self-regulated
learning that occur within and between people
(Scholz et al., 2008).

CONCLUSION

It is noteworthy to emphasize how im-
portant academic reading is for postgraduate
students. This study clarified the relationship
between motivation and volitional variables on
postgraduate students’ self-regulated learning in
academic reading at several Yogyakarta institu-
tions. This study’s findings indicated that most

postgraduate students have motivational and vo-
litional factors that influence their reading habits.
Additionally, it was shown that postgraduate stu-
dents attributed self-regulated learning for their
academic reading. The self-regulated learning in
academic reading of postgraduate students is cor-
related with motivational and volitional variables.

However, this study has a drawback. The
study’s participant population of students (N=31)
was rather small. As a result, the conclusions
could not be applied to the entire Indonesian
or Asian postgraduate population. As a result,
further researchers are encouraged to conduct
similar studies with different contexts and bigger
participant populations. Furthermore, there is an
implication to this study. A learning environment
that gives students many opportunities to fully
recognize their potential will foster self-regulated
learning. As a result, it’s critical that the univer-
sity as a whole and master’s program lecturers in
particular foster an academic environment where
all students may build self-regulated learning,
motivational, and volitional strategies that will
make academic reading easier for postgraduate
students.
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