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Abstract

This study is aiming at developing aesthetic learning design with a systemic approach to achieve 
educational value in performing arts. The study was conducted by employing research & devel-
opment approach, consisting of stages, i.e. (1) identifying learning objectives, preceding by need 
assessments, (2) doing learning analysis, (3) analyzing students’ behavior and characteristics, (4) 
identifying specific learning objectives, (5) developing learning outcomes assessment tool, (6) 
developing learning strategy, (7) selecting and developing learning material, (8) designing and 
evaluating formative learning design, and (9) designing and conducting summative evaluations. 
The results of this study are a set of aesthetic learning implementation plan with a systemic ap-
proach that meets the development criteria. The aesthetic learning design has been tested and 
tried out; and is effectively able to achieve the learning objectives of the aesthetic course in uni-
versity; namely, students are able to find the value of education in performing arts and foster 
aesthetic sensitivity.  
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in art, discovering values in art, and va-
luing art. As a result of these activities, a 
person will be able to enjoy art and have 
an attitude of being able to appreciate art 
(Barrett, 1994).

Human as animal symbolicum (Cas-
sirer, 1992) communicates messages to ot-
hers not only with language but also with 
other symbols. The symbol comes from the 
Greek word, symbols in the Latin word 
symbolism, and icon in the Indonesian lan-
guage (KBBI). A symbol is a tool used to 
tell others. Symbols in the performing arts 
can be actions, artistic events, atmosphe-
re, movements, words, storylines, sounds, 
colors, properties, or costumes used to 

INTRODUCTION

The educational value is the quality 
of an object that educates a person to be-
have well and be beneficial for life. Edu-
cational value can be obtained through 
various means, including learning from 
others, learning from one’s own experien-
ce, observing events, or from the artwork. 
The value of education in art can be found 
through the activity of interpreting sym-
bols contained in art elements (Sofyan, et 
al., 2017). The activity of interpreting art 
symbols is one of the activities to appre-
ciate art. Activities appreciate art, inclu-
ding observing art, interpreting symbols 
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convey the purpose/ meaning of the per-
forming arts. Human actions that reflect 
the life or philosophy of society are called 
symbolic actions (Sachari, 2002).

Symbols are also found in art ele-
ments. Art elements include art structure, 
theme, medium, and art style (Gie, 1976). 
Some elements of art are in concrete form 
and some are abstract. Medium and sty-
le include in concrete forms because they 
can be seen and heard. The theme (subject 
matter) is abstract, because the meaning 
is known after being interpreted. The ele-
ments of art are usually associated with 
values in art, one of which is the value of 
education.

Various values in the performing 
arts include the values of knowledge, re-
ligious values, moral values, social values, 
and human values (Anoegrajekti, 2008). 
The value of knowledge is a quality inhe-
rent in the performing arts. Useful to exp-
lain natural knowledge, social-humanities 
knowledge, technology, culture, and art. 
Religious value is a quality inherent in 
the performing arts, to awaken a person, 
to obey, and practice the teachings of each 
other’s faith or religion. Moral value is a 
quality inherent in the art of performan-
ce, to awaken one to do good according to 
prevailing life norms. Social value is a qua-
lity inherent in the performing arts for one 
to behave in harmony with the community 
or other people. Humanity values, in ad-
dition, ​are qualities inherent in the perfor-
ming arts, so one is respecting and caring 
for the right to life or human rights of ot-
hers—for example, the attitude of helping 
others, love, peace, tolerance, democracy, 
and cooperation.

The attitude of appreciating works of 
art is one of the good behaviors that need 
to be developed in a person so that some-
one becomes a complete human being. It 
is a man who is not only intellectually in-
telligent but also physically and mentally 
healthy, besides having a noble character. 
Noble character, moreover, is shown from 
the behavior of someone who wants to 
practice the good teachings of his religion, 
has good ethics, has a good social attitude, 

has a caring attitude, and can respect ot-
hers (Sa’dullah, 2016).

The results of preliminary studies on 
the implementation of aesthetic learning 
show the dominant learning activities the 
classroom is about Aesthetic knowledge. 
Learning interactions occur in one directi-
on because lecturers dominate the learning 
process, and students look passive. Assess-
ment is done in writing only for measuring 
students’ mastery of aesthetic concepts. 
Student learning resources are limited to 
printed media (books) and videos which 
are resulted in less than optimal learning 
outcomes.

Aesthetic learning outcomes should 
be directed to the realm of attitude, i.e., 
students are able to find the values of art, 
students have aesthetic sensitivity, and 
students can appreciate the work of others. 
The assessment process is supposed to not 
only measure the ability through written 
tests since it limits students’ ability to think 
about aesthetic concepts and principles.

In order to produce effective and effi-
cient learning to achieve aesthetic learning 
goals, it is necessary to apply the learning 
design procedures sequentially. Therefo-
re, in this research an aesthetic learning 
design will be developed that integrates 
all learning components including varied 
learning objectives, processes, and lear-
ning resources.

METHOD

Aesthetic learning design in research 
uses research and development approa-
ches. This approach follows the stages in-
cluding (1) identifying learning objectives 
(2) conducting learning analysis (3) analy-
zing learners and context (4) writing per-
formance goals (5) developing assessment 
instruments (6) developing learning strate-
gies (7) developing and selecting teaching 
materials, and (8) designing and conduc-
ting formative evaluations of teaching, and 
(9) designing and conducting summative 
evaluations (Dick, et al., 2009).

The nine stages are written basically 
cover three main activities, namely preli-
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minary research, learning development, 
and the final research. The initial stage 
conducted was the activity of analyzing 
the need to obtain data about the gap bet-
ween learning what currently occurs and 
what needs to happen. Here, the research 
was carried out by qualitative methods. 
Meanwhile, the data was collected through 
observation and interview techniques. The 
observation was done to obtain data about 
the process and learning outcomes of the 
aesthetic course. The data obtained was 
further clarified to lecturers and students 
using interviews. At the learning develop-
ment stage, research activities were carried 
out to develop aesthetic learning design 
with systemic approach that includes: (1) 
formulation of general objectives of aesthe-
tic learning (learning achievements in aest-
hetic subjects), (2) competency mapping of 
aesthetic subjects, (3) behavioral data and 
characteristics students, (4) formulation of 
special learning objectives (sub-learning 
achievement of aesthetic subjects), (5) lear-
ning outcome assessment instruments, (6) 
learning strategies, and (7) teaching mate-
rials. Formative evaluation is carried out 
with the aim of obtaining feedback from 
experts, lecturers and students. The data 
collection techniques used include expert 
reviews, one-to-one evaluations to three 
students individually, small group eva-
luations to 8-12 students, and field trial 
to approximately 30 students. The data 
obtained were analyzed qualitatively and 
quantitatively.

Information obtained from formative 
evaluation activities were used as the basis 
for improving the aesthetic learning de-
sign developed. Meanwhile,  summative 
evaluation in this study was not conducted 
because the summative evaluation was not 
part of the learning design development 
process. And, the summative evaluation 
in this study was not carried out because 
the tes is an assessment of the results of the 
dissemination of learning products on a 
broad scale known as the process of inno-
vation diffusion.

RESULTS AND DISCUSSION

Aesthetic Learning with Systemic Ap-
proach 

Aesthetic learning with a systemic 
approach was developed to improve stu-
dent learning outcomes. Through this ap-
proach, it is expected that students’ thin-
king abilities develop, so they are able to 
find the values contained in the perfor-
ming art. In addition, through this approa-
ch, it is also hoped that a nurturant effect is 
obtained, which is the aesthetic sensitivity 
of students when watching a performing 
art. The nurturant effect in learning is the 
learning outcomes obtained by students 
from an atmosphere that is experienced 
directly and is not specifically directed by 
the lecturer (Joyce, et al., 1980).

Aesthetic learning with the systemic 
approach model developed in this study 
consists of a unity of learning components 
that can be used effectively to achieve the 
aesthetic learning goals. The unity of these 
components, summarized in the Semester 
Learning Plan and aesthetic course lear-
ning materials. The aesthetic learning de-
sign component developed in this study 
has several characteristics, as follows:

Aiming at achieving learning out-
comes in the affective domain; here, stu-
dents have aesthetic sensitivity well, after 
being asked to find the educational value 
of symbols in the elements of the perfor-
ming arts;

Indicators of aesthetic sensitivity 
learning outcomes comprise the ability to: 
(1) explain the concepts and principles of 
aesthetic performances, (2) describe the 
performing art that is observed chronolo-
gically and comprehensively, (3) interpret 
symbols from the elements of the obser-
ved performing art, ( 4) find values ​​in the 
performing arts that are observed, and (5) 
accept the educational value ​​of the ele-
ments of the performing arts. Acceptance 
of values ​​is an indicator of effective ability. 
Acceptance of values is ​​at the lowest level 
when one believes in the educational va-
lues contained in the performing arts and 
the highest level if one has a commitment 
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to these values ​​(Krathwohl, et al., 2009). In 
this context, it is when students have alrea-
dy had a commitment to the values ​​con-
tained in the elements of the performing 
arts, which means that students already 
have aesthetic sensitivity. Aesthetic sensi-
tivity is the ability for a person to feel and 
enjoy art because of his acceptance of the 
values ​​of art symbols so that he can appre-
ciate the work of others.

Learning material, consisting of (1) 
basic aesthetic concepts, covering sub-to-
pics: understanding aesthetics, aims and 
benefits of aesthetics studied, aesthetic 
values, and aesthetic experiences, art, and 
artists, and (2) aesthetic performing arts, 
including sub-subjects: understanding 
dance/ music/ theater, dance/ music/ 
theater elements as sources of beauty, ae-
sthetic values in dance/ music/ theater, 
dance/ music/ theater beauty criteria, and 
dance/ music/ theater aesthetic studies;

The stages of learning were begun 
with preliminary activities, core activities, 
and closing activities.

The preliminary activity stage, the 
lecturer, conducts orientation, appercepti-
on, explains the purpose, benefits, and re-
levance of the topic being studied explains 
the mechanism of learning implementati-
on.

The core activity stage, three different 
learning types were conducted in sequen-
ce, comprising: (1) Concept presentation. 
The basic concept of aesthetics is presented 
using lecturing method, and questions 
and answers by lecturers at meetings 1-2. 
In the meetings 3-8 group presentation by 
students is conducted; (2) analysis of thin-
king ability, that is, students are asked to 
express their thoughts and discuss various 
thoughts related to the subject matter that 
has been presented by each group of stu-
dents. The method applied is the method 
of discussion in groups, and the method 
of brainstorming with other groups in the 
class; (3) concept testing, where students 
are asked to give examples or be given 
tests relating to the learning material pre-

sented; (4) observation, it is when students 
are asked to observe the art of performance 
and its elements from audio-visual media 
or reality media (art performances). Both 
of these media have advantages to provi-
de a concrete learning experience for stu-
dents (Heinich, 1996); (5) interpreting, it is 
when students are asked to interpret the 
meaning of the symbols that are in the ele-
ments of the performing arts; (6) assessing, 
it is when students are asked to rate the 
performing arts based on size or criteria of 
beauty formation and content. The closing 
activity stage, the lecturer concludes, gives 
feedback, conveys follow-up, and provi-
des information for next meeting material.

Effectiveness of Aesthetic Learning with 
Systemic Approach

Based on the results of the teaching 
model try out, we can see that the applica-
tion of aesthetic learning design has a posi-
tive impact on student learning outcomes. 
This can be seen from the comparison of 
the acquisition of student grades before 
and after applying aesthetic learning with 
a systemic approach. A comparison of 
the value of the results of the pretest and 
posttest is explained in the following table 
(Table 1).

Based on the data in Table 1, most 
of the student learning outcomes impro-
ve after participating in aesthetic learning 
with a systemic approach. Although the 
increase in grades for each student varies 
greatly. More detailed information is desc-
ribed as Table 2.

Based on the data in Table 2, the inc-
rease in the value of student learning out-
comes at the time of the pre-test and post-
test are (1) the average grade of the class 
which was originally 29.58 increased to 
71.08; (2) the median value was increased 
from 30 to 72; (3) the mode value of 0 inc-
reased to 84; (4) the highest minimum va-
lue, which originally was 0, increased to 
51; and (5) the original maximum value of 
80 increased to 87.
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Table 1. Comparison of Pre-test and Post Test 
Scoring

Student
Score

Pre-test Post Test
1 60 87
2 0 84
3 70 84
4 60 84
5 40 78
6 80 78
7 0 77
8 40 75
9 50 74
10 60 74
11 30 73
12 0 72
13 40 72
14 0 69
15 0 69
16 20 67
17 50 65
18 30 65
19 0 64
20 0 63
21 50 62
22 0 60
23 0 59
24 30 51

Table 2. The Score Improvement after the 
Implementation of Aesthetic Learning with 

Systemic Approach
Pre-Test Post Test

Mean 29.58 71.08
Median 30 72
Mode 0 84
Minimum 0 51
Maximum 80 87

The effectiveness of aesthetic lear-
ning designs developed is also demonstra-
ted by the achievement of the score/mark 
of papers, group presentations, summary, 
and the final project done by students. The 
score of group papers discussing topics 
in aesthetic subjects obtained an average 

grade of 3.8 (good). The score of group 
presentations obtained an average value 
of 3.6 (good). The score of the assignment 
to make a summary of the material from 
meetings 1-7 obtained an average grade of 
3.6 (good). While, the score of the final pro-
ject to within the theme of aesthetic values 
in dance/ music/ theater, obtained an ave-
rage value of 3.6 (good).

Based on the achievement of the 
learning outcomes, it can be interpreted 
that: (1) students master the basic aesthe-
tic concepts well; (2) students master how 
to find values in the performing arts well; 
and (3) students are able to find values in 
the performing arts, to make a paper of 
aesthetic values in dance/ music/ theater 
comprehensively. These conditions can be 
interpreted that the learning system, which 
consists of a unity of aesthetic learning 
components arranged systematically and 
systemically, is effective in achieving the 
learning objectives of the aesthetic course.

Based on the results of the develop-
ment, it can be concluded that the learning 
of aesthetic courses taking place during 
the tryout has the following advantages.

Developed based on the process of 
learning approach development with a 
systemic approach by experts in Educa-
tional Technology, which processes are 
complete. First, conducting the initial re-
search (need assessment). Second, the de-
velopment of learning is carried out, cove-
ring seven activities. Third, final research 
(formative evaluation) is carried out to 
ensure aspects that need to be improved 
so that the learning developed is effective, 
efficient, and attractive to students.

Developed with a systemic approa-
ch that is integrating learning sub-systems 
(competencies, materials, strategies, met-
hods, media, assessments, learning resour-
ces) into a single unit according to their 
respective functions. The process of in-
tegrating the learning sub-system is done 
in sequence according to the instructional 
design model approach to the systemic ap-
proach;

It is effective in achieving the lear-
ning objectives of the aesthetic course in 
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the affective domain.
It is efficient because it is in accor-

dance with the sources had by the Study 
Program and the Faculty, comprising: (a) 
the lecturer carries out the material and 
masters the learning process, (b) the allo-
cation of student learning time is designed 
for two credits, and is carried out in accor-
dance with the credit system. The time al-
located is 100 minutes face to face, 120 mi-
nutes for students to study independently, 
and 120 minutes for students to have struc-
tured learning, (c) varied learning media, 
and learning aids are available.

It is easy and interesting for students 
to learn because it is carried out with a va-
riety of learning activities, various learning 
methods, and various learning resources. 
While based on observations during the 
implementation process, several impor-
tant things can be explained as follows.

Its application requires adequate 
resources. Lecturers must have the skills to 
implement the learning system. Lecturers 
must master the subject matter, learning 
strategies, various learning methods, as-
sessment techniques and various learning 
resources. If the lecturer does not have the-
se skills. As a result, the aesthetic learning 
system cannot be implemented optimally; 
even the lecturers will have difficulty in 
implementing it.

Learning resources are not enough if 
only from printed media. Learning resour-
ces must be varied, and audio-visual lear-
ning media is a must. This is because the 
ultimate goal of learning is in the affective 
domain.

CONCLUSION

Good behavior, which is beneficial 
for life, is one of the goals of national edu-
cation that shapes a person into a complete 
human being. Every human being has the 
right to become a complete human being, 
that is, to have spiritual intelligence, in-
tellectual intelligence, physical and men-
tal health, and good character. A person 
needs to be educated through learning to 
have this ability,

Aesthetic Learning, as one of the 
courses in the group of art education stu-
dy program, aims to educate one to have 
good character or behavior. One way is by 
learning to find the value of knowledge, 
religion, moral, social, and humanity of 
the symbols in the elements of the perfor-
ming arts. Performing arts elements, inclu-
ding actions and events of art, atmosphere, 
movement, sound, words, storyline, color, 
property, clothing, and other performing 
art elements, are interpreted to determine 
their educational values. The value of edu-
cation is expected to be understood, reali-
zed, and carried out in daily life.

The success of the implementation of 
aesthetic learning can be measured from 
the achievements of learning outcomes. 
In the context of this study, it is evident 
that aesthetic learning with a systemic ap-
proach that is developed is capable and 
effective in achieving the stated learning 
objectives. Student learning outcomes in 
aesthetic learning based on the results of 
trials increased in terms of both achieving 
the average, median, mode, minimum, 
and maximum value. 

In addition, it was also shown by the 
achievement of the value of other tasks 
within an average score of 3.6, which me-
ans that the criteria are good. This shows 
that the application of aesthetic learning 
designed based on a systemic approach 
has succeeded in achieving learning objec-
tives. Aesthetic learning that takes place 
implements a variety of procedures for art 
appreciation activities, learning processes, 
and a variety of learning resources so that 
attractive to students. At the end of the lec-
ture, students have good aesthetic sensiti-
vity, after being asked to find educational 
values ​​in the performing arts presented in 
the paper.
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