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INTRODUCTION

The government of Indonesia is con-
cerned to increase the number of new ent-
repreneurs. Reproducing new entrepreneurs
is considered as strategic policy for reducing
unemployment and poor people (Purwana,
Suhud, Fatimah & Armelita, 2018). By beco-
ming an entrepreneur, someone will become
more independent, both financially and men-
tally and can create jobs (Fadiati & Purwana,
2011). Entrepreneurship is one of the funda-
mental fields in the economy (Bruyat & Juli-
en, 2001), and even entrepreneurship can be
considered as the primary choice for dealing
with the changing demands of the highly dy-
namic era (Bainée, 2013). The importance
of encouraging entrepreneurship as a way of
enhancing economic development and pre-
paring generations capable of creating self-
employment (Linan, Rodriguez-Cohard, &
Rueda-Cantuche, 2011).

Entrepreneurship education plays a sig-
nificant role in boosting the number of new
entrepreneurs in a country, especially for low
and middle-income countries. Entrepreneur-
ship education has a broad definition, cove-
ring economic, social and cultural factors.
Therefore, entrepreneurship education is a
dynamic process and social processes. In the-
se processes, an individual or group identifies
opportunities for innovation and transforms
ideas into practices and activities in social,
cultural and economic contexts. In addition to
equipping knowledge and attitude, the goal of
entrepreneurship education is as an effort to
create entrepreneurial awareness (Lorz, 2011;
Quality Assurance Agency, 2012). Entrep-
reneurship awareness itself can be gained by
providing experience to learners (Sari & Poik-
kijoki, 2006), both obtained through extra-cur-
ricular activities (Quality Assurance Agency,
2012), as well as individual reflection (Sari &
Poikkijoki, 2006).

Lifian (2004) divides entrepreneur-
ship education into four categories. The first
is entrepreneurial awareness education, an
education aimed at increasing knowledge of

entrepreneurship and influencing students’ at-
titude that will generate interest. The second
is an education that aims to encourage a per-
son being able to establish a business (educa-
tion for Start-Up). This program is intended
for people who have business ideas and need
solutions to answer the question of how to be-
come self-employed. The third is an education
for entrepreneurial dynamism, an education
given to people who run a business but want
to improve their business behavior after going
through the initial phase of business establish-
ment. The fourth is continuing education for
entrepreneurs, a long-life education for expe-
rienced entrepreneurs. Therefore, in entrepre-
neurship education, it should be emphasized
that no teaching and learning model is con-
sidered the best when compared with others.
Each model has characteristics and can be
applied under different conditions (Berglund,
and Johansson, 2007; Leffler, 2009).

In line with the different types of entrep-
reneurship education, this results in various
research perspectives and streams on entrep-
reneurship education. The first stream focu-
ses on the role of entrepreneurship programs
on the individual and society. The second
research stream is concerned with the syste-
mization of entrepreneurship programs, for
example, the use of multimedia environments
or curriculum development. The third-stream
studies the content and its delivery in entrep-
reneurship programs, and the fourth stream
concentrates on the needs of individual par-
ticipants in entrepreneurship programs (Lorz,
2011).

Some studies documented a significant
impact of entrepreneurship education on ent-
repreneurial intention. For example, Hattab
(2014) studies in Egypt involving university
students. This scholar shows that entrepre-
neurship education significantly impacted on
entrepreneurial intention. The same result
had also been reported by Fayolle and Gailly
(2015), Piperopoulos and Dimov (2015), San-
chez (2013), Shinnar, Hsu, and Powell (2014),
and Karimi, Biemans, Lans, Chizari, and
Mulder (2016), Lorz (2011), Souitaris, Zerbi-
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nati, and Al-Laham (2007), Zhang, Duysters,
and Cloodt (2014), Li, Wu, and Wu (2008),
and Purwana, Suhud, and Rahayu (2017).
However, the existing studies are rarely focus-
ed on secondary school students as the rese-
arch samples.

An intention strongly determines the be-
havior of a person in achieving the goal since
there is seriousness or commitment to doing
an action (Cohen & Levesque, 1990). Accor-
ding to Gibbs (2004), an intention is a psycho-
logical state that represents one’s plan of what
will be done and based on a desire that can
be achieved. Researchers in entrepreneurship
field used two main theories as a foundation
to investigate entrepreneurial intention as a
predictor of entrepreneurial behavior. The first
is the Theory of Planned Behaviour (Ajzen,
1991). The second is the Theory of Entrepre-
neurial Event (Shapero, and Sokol, 1982).

An intention is an important factor in
the formation of one’s behavior referred to
the Theory of Planned Behaviour (TPB). Ac-
cording to the TPB, the intention has three
independent determinants: attitude toward
behavior, perceived behavioral control (PBC)
and subjective norms. The attitude toward
behavior refers to the appeal of such beha-
vior, or to the degree to which the individual
holds a positive or negative personal evalu-
ation of it. The second determinant is PBC,
1. e. the perceived ease or difficulty in mana-
ging that behavior. This concept is similar to
self-perceived capacity. Finally, the subjective
norms measure the perception that the person
has the support received from family, friends
and other significant people for the individual
when carrying out a particular behavior. An
intention is the best predictor of behavior, rep-
resenting a person’s readiness to carry out a
certain behavior especially when the behavior
was scarce, difficult to observe, and involves
unpredictable time lags (Ajzen, 2005).

The Theory of Entrepreneurial Events
(TEE) developed by Shapero and Sokol (1982)
identifies three important variables, namely
perceived feasibility, perceived desirability,
and propensity to act. Perceived feasibility is
defined as the degree to which people think

3

they are capable of initiating successfully a
business. Perceived desirability can be inter-
preted as how attractive the idea of starting up
a business is. Furthermore, propensity to act
is conceptualized as a personal characteristic.
The propensity to act according to Shapero
and Sokol (1982) is more related to the locus
of control. All three variables are used to pre-
dict one’s entrepreneurial intentions. TEE as-
sumes that a person has a direction to go with
which is influenced by factors important things
around them, such as family, work, social sta-
tus, funding ability, cultural values, education.
and others that will lead to one’s behavior. The
formation process of behavior may undergo a
change caused by trigger events, whether po-
sitive, neutral or negative. The existence of a
positive trigger event will encourage a person
to realize his intention to run a business. The-
refore, the goal of becoming an entrepreneur
must start with a strong intention because the
entrepreneurial act is often done deliberately.
An entrepreneurial intention is the in-
tention of an individual to start a new business
(Engle et al., 2010). It also refers to the com-
mitment to start a new business (Urban, Van
Vuuren, & Owen, 2008). Gurbuz and Aykol
(2008) stated that entrepreneurial intention
is one’s willingness in undertaking an entrep-
reneurial activity, or in other words become
self-employed. Saptono (2017) synthesized
entrepreneurship intention as someone’s choi-
ce that is accompanied by the commitment to
entrepreneurship as indicated by the desire to
start entrepreneurship, the need for entrepre-
neurship, the effort to start entrepreneurship,
the preparations to start entrepreneurship, the
possibility to start entrepreneurs, and the tar-
gets to start entrepreneurship. Krueger et al.
(2000) formulate indicators to measure entrep-
reneurial intention consist of the desire to own
a business in the near future and work hard to
own a business. Engel et al. (2010) measure a
person’s entrepreneurial intention using indi-
cators, such as consider, prepare, the probabili-
ty of realizing the interest in entrepreneurship.
Entrepreneurial intention indicators used by
Boissin, Branchet, Emin, and Herbert (2009)
are the probability to establish a new business



Dedi Purwana, Usep Suhud, & Setyo F. Wibowo/ Dinamika Pendidikan 13 (1) (2018) 1-13

after graduation, the probability of pursuing a
career in the company as an employee, and a
preference for entrepreneurship.

This current research aims to analyze
and compare the determinant factors of stu-
dents’ entrepreneurial intention in two cities:
Jakarta and Garut. The reason to select these
two cities is to understand the behavioral in-
tention of students who live in a big city and
those who live in a small city. In terms of en-
vironment support, the authors assumed that
the students lived in a big city had high moti-
vation becoming an entrepreneutr.

METHODS

The research method used a survey with
the causal approach. A total of 413 secondary
students from Jakarta and Garut were selected
as research sample conveniently. The sample
size is adjusted to the model of analysis used
in structural equation modeling (SEM). A fi-
ve-Likert scale instrument was used to collect
the data. The instrument consisted of several
indicators from previous studies. The entrep-
reneurial intention indicators constructed by
Robledo, Aran, Sanchez, and Molina (2015)
were adopted. To measure perceived feasibili-
ty and propensity to act, the authors adapted
the indicators from Lepoutre, Van den Berghe,
Tilleuil, and Crijns (2010), Lucas and Cooper
(2012), and Ali, Lu, and Wang (2012). Indi-
cators developed by Luke and Cooper (2012)
and Lepoutre et al. (2010) were adapted to me-
asure perceived desirability. Further, entrep-
reneurial education indicators were adapted
from Denanyoh, Adjei, and Nyemekye (2015)
and Opoku-Antwi, Amofah, Nyamaah-Kof-
fuor, and Yakubu (2012).

Data were analyzed in two stages. The
first stage used exploratory factor analysis
(EFA). This analysis aimed to determine
which dimensions and indicators can be used
to measure the variables, followed by reliabili-
ty test for each dimension or variable. Accor-
ding to Hair Jr. et al. (2006), a factor or variab-
le is reliable if it has a Cronbach’s alpha score
of 0.7 or more. The second stage was structu-

4

ral equation model. To obtain a fit model, the
authors determine four criteria; probability (>
0.05) and CMIN/ DF (<0.2). Also, CFI (<1)
and RMSEA (<0.05). The path is significant
if it has C.R. value or t-value of 1.98 or more
(Holmes-Smith, 2010).

RESULTS AND DISCUSSION

Krueger, et al. (2000) conducted a study
by comparing the Shapero’s theory of entrep-
reneurial event and Azjen’s theory of planned
behavior. Their study concluded that both
models had the ability to predict the entrep-
reneurial intention. The theory of entrepre-
neurial events resulted in a stronger relation-
ship in terms of entrepreneurial intention.
Krueger’s research also concluded that the
two research models are interrelated when
applied to research on entrepreneurship.

The Shapero’s model is being used as
a reference for other researchers for different
samples and research sites. Some scholars test
the model in various settings and results, such
as Weerakoon and Gunatissa (2014) examine
entrepreneurial intention of undergraduate
students in Sri Lanka. AlHaj, Yusof, and Eda-
ma (2011) investigate the intention of com-
munity college members in Malaysia. Ngugi,
Gakure, Waithaka, and Kiwara (2012)investi-
gate university students’ entrepreneurial inten-
tion in Kenya. Other scholars research various
context and sites (Elfving, Brannback, & Cars-
rud, 2009; Miralles, Riverola, & Giones, 2012;
Segal, Borgia, & Schoenfeld, 2005).

A limited number of Indonesian scho-
lars used the model to investigate the entrep-
reneurial intention (Anggraeni & Harnanik,
2015; Kuncoro & Rusdianto, 2016). The
authors found that there is a lack of study
in the field of entrepreneurship applying the
Shapero’s model to predict students’ ent-
repreneurial intention. Therefore using the
Shapero’s model in this study will enrich the
research repertoire in entrepreneurship. Based
on the literature review conducted, the aut-
hors develop a research model underlay this
research as presented in the following figure.



Dedi Purwana, Usep Suhud, & Setyo F. Wibowo/ Dinamika Pendidikan 13 (1) (2018) 1-13

Perceived
desirability

Entrepreneurial Propensity Entrepi
education to act intention

Perceived
feasibility

Figure 1. the Research Model

Based on the research model, the follo-
wing six hypotheses will be tested:
H1 = Entrepreneurial education will impact
on perceived desirability
H2 = Entrepreneurial education will impact
on perceived feasibility
H3 = Entrepreneurial education will impact
on perceived propensity to act
H4 = Perceived desirability will impact on ent-
repreneurial intention
HS5 = Perceived feasibility will impact on ent-
repreneurial intention
H6 = Perceived propensity to act on entrepre-
neurial intention.

Respondents’ Profile

The study was conducted in Jakarta and
Garut (table 1). 208 students had been selected
as respondents from the number of secondary
schools in Jakarta. The selected respondents
in Jakarta consisted of 56 male (26.9%) and
152 female (73.1%) students. A total of 205
students were involved as respondents in Ga-
rut, with a composition of 104 male (50.7%),
and 101 female (49.3%).

Table 1. Gender of Participants

Gender Jakarta Garut
Freq. % Freq %
Male 56 26.9 104 50.7
Female 152 73.1 101 49.3
Total 208 100 205 100

Source: Processed Data (2017)

Support from family and close people

plays a significant role in increasing interest in
starting a business. The authors assume that
family with entrepreneurship background will
influence a person interest to run a business.
Therefore, this study tried to explore whether
respondent’s parents have a business and what
type of business is.

Respondents of the study showed that a
total of 116 students in Jakarta indicated that
their parents did not have their own business,
while the rest stated that their parents had their
own business. A total of 150 students lived in
Garut indicated that their parents had a busi-
ness, and 55 students had no business. Type of
their parents’ business is various e.g. service,
retail, garment, farms, and agriculture.

Table 2. The Business Owned by Parents

Jakarta Garut
Freq. % Freq. %
YES 92 442 150 73.2
NO 116 55.8 55 26.8
Total 208 100 205 100

Source: Processed Data (2017)

The study also explored whether the res-
pondents had an intention to continue their
parent’s business in the future (table 3). Of the
total respondents who stated their parents had
a business, 48 students lived in Jakarta would
continue their parents business, while 44 stu-
dents were not interested. 98 students lived
in Garut said they would not continue their
parents’ business, while 52 students said the
opposite.

Table 3. Respondents’ Intention in Continu-
ing Their Parents’ Business

Jakarta Garut
Freq. % Freq. %
YES 48 23.1 52 25.4
NO 44 21.1 98 47.8
Total 92 100 150 100

Source: Processed Data (2017)
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Exploratory Factor Analysis (EFA)

For the purpose of study, the authors
analyzed the collected data using exploratory
factor analysis. This analysis is a way to vali-
date the data as well as to explore dimensions
and retain firmed indicators and followed
by a reliability test. According to Hair Jr. et
al. (2006), an alpha score must at least 0.70.
If there is a factor or dimension that has an
alpha score less than 0.70, it is considered less
reliable. However, in this study, even the smal-
lest scores are still considered to be tested in
the CFA. Table 4 figures the summary results
of EFA.

Perceived Feasibility

In this study perceived feasibility is de-
fined as the degree to which the students think
capable of initiating successfully a business.
Perceived feasibility is similar to Perceived be-
havior control of Azjen’s Theory of Planned
Behavior. Six indicators to measure perceived
feasibility persisted after EFA testing. Of the
six indicators, divided into two dimensions,
each consists of three indicators. In the con-
text of Jakarta, all survived indicators have
alpha Cronbach (a) ranging from the lowest
score of 0.567 to 0.907. Meanwhile, for Garut
samples the alpha Cronbach (a) score is ran-
ging from — 0.475 to 0.879.

Perceived Desirability

Perceived desirability is defined as how
attractive the idea of starting up a business is
for the students. Perceived desirability is qui-
te similar to the attitude and subjective norm
in Azjen’s Theory of Planned Behavior. The
EFA calculation produces three dimensions
for perceived desirability. The first dimension
consists of five indicators, while the second di-
mension consists of four indicators. The last
dimension consists of two indicators. The re-
sult shows all indicators have alpha Cronbach
(o) ranging from the lowest score of 0.541 to
0.833 (Jakarta). Meanwhile, for Garut samp-
les the alpha Cronbach (o) score is ranging
from 0.440 to 0.824.

Perceived Propensity to Act

For the purpose of study, propensity to
act is conceptualized as a student’s personal
characteristic reflected entrepreneur traits.
The propensity to act indicates one’s impulse
to behave and varies widely for each indivi-
dual in terms of its intensity. The EFA result
shows that perceived propensity to act retains
six groups of indicators in two dimensions.
All survived indicators have alpha Cronbach
(o) ranging from the lowest score of -0.723 to
0.863 (Jakarta), and 0.539 to 0.865 (Garut).

Entrepreneurial Education

Entrepreneurial education is defined as
students’ experiences related to entrepreneur-
ship lessons at school. Entrepreneurial educa-
tion factors, such as through lessons, seminars,
skill practice in entrepreneurship are the fac-
tors that play a significant role in improving
the positive impression and student’ interest to
become an entrepreneur. The EFA result for
entrepreneurship education shows two dimen-
sions with each of the four indicators. All in-
dicators are survived with alpha Cronbach (a)
ranged from the lowest score of 0.646 to 0.873
(Jakarta). Meanwhile, for Garut samples the
alpha Cronbach (a) score ranges from 0.562
to 0.903.

Entrepreneurial Intention

Entrepreneurial intention in this study
is defined as students’ willingness to start a
new business in the future. It is the tendency
of individual desire to do entrepreneurial ac-
tion with creating new products through busi-
ness opportunities and risk-taking. The EFA
result for entrepreneurial intention indicates
that there are two dimensions generated by
entrepreneurial intention. The first dimension
consists of three indicators, while the second
dimension consists of two indicators. In the
context of Jakarta, all survived indicators have
alpha Cronbach (a) ranging from the lowest
score of 0.770 to 0.906. Meanwhile, for Garut
samples the alpha Cronbach (a) score is ran-
ging from 0.588 to 0.783.
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Table 4. The Result of Exploratory Factor Analysis (EFA)

Jakarta Garut

Perceived Feasibility

F1 I am qualified to be an entrepreneur by having entrepreneurial skills 0.907 0.762

F2 I am qualified to be an entrepreneur by having entrepreneurial knowl- 0.903  0.776
edge

F3 I am ready to start your own business 0.837 0.718

F4 My personality traits qualify me as an entrepreneur 0.567 -0.475

F5 I think it would be very cool to start my own business 0.798 0.529

F6 Had I started my own business, I would be constantly afraid to lose all 0.600  0.879
my money

Perceived Desirability

D5  Had I started my own business, I would definitely be overworked 0.760 -

D12 Had I started my own business, I would retire early on an attractive 0.725  0.709
pension

D6  Had I started my own business, I could be self-employed with no full- 0.710  0.458
time employees

D4  Itlooks very hard to me to start my own business. 0.651 0.440

D10 Had I started my own business, I would work part-time 0.641 0.824

D11 Iwould be employed in a large established company. 0.712  0.663

D9  Iwould be a part owner and member of a management team in a small 0.697  0.713
new company.

D8 I would hold a full ownership of a small and stable business that em- 0.687 0.635
ploys others

D7 I would be on a small company management team-working to grow 0.541 -
and then sell the business.

D1 I have confidence in myself to start my own business at some pointin 0.833  0.708
the future

D2  Had I started my own business, it would certainly be a success 0.816 -

D3  Itlooks very hard to me to start my own business - 0.753

Perceived Propensity to Act

P2 I would rather someone else take over the leadership role when I'm 0.863  0.865
involved in a group project.

P3 I like to get a good idea of what a job is all about before I begin. 0.862 0.822

P1 I’d rather make my own mistakes than listen to someone else’s orders. 0.807  0.539

P6 I’d rather not have too much responsibility. 0.839 0.576

P5 I like to wait and see if someone else is going to solve a problem so that 0.805 0.844
I don’t have to be bothered with it

P4 Others usually know what is best for me -0.723  0.847

Entrepreneurial Education

E5 My school teaches me entrepreneurship 0.784 0.751

E8 I think that entrepreneurial education encourages me to be an entrepre- 0.769  0.903

neur
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E6 My school teaches students about starting a business 0.762  0.562
E7  Entrepreneurship can be developed through education 0.750 0.774
El The education at school encourages me to develop creative ideas for 0.873  0.799
being an entrepreneur
E4 My school develops my entrepreneurial abilities 0.773  0.732
E3 My school develops my entrepreneurial skills 0.702  0.757
E2 At school, I learn important study about entrepreneurship 0.646 0.812
Entrepreneurial Intention
I5 My professional goal is to become an entrepreneur 0.906 0.783
16 I would make every effort to start and run my own firm 0.831 0.765
13 I am doubtful to start my own business - 0.679
14 I am ready to do anything to be an entrepreneur 0.770  0.588
17 I am determined to create a firm in the future 0.822 0.766
18 I have very seriously thought of starting a firm 0.816 0.778
Source: Processed Data (2017)

Confirmatory Factor Analysis

The second stage was confirmatory fac- 1999).

tory analysis. To achieve a fitted model, the
tested model should have some criteria and

cut-off

(Schermelleh-Engel, Moosbrugger, & Miil-

1995), and RMSEA of <0.06 (Hu & Bentler,

Figure 2 shows the structural model of
the Jakarta study. It demonstrates a fitted mo-

values, namely p (probability) of >0.5 del with a probability, CMIN/DF, CFI, and

ler, 2003), CMIN/DF of <2 (Tabachnick & 0.028 respectively.

RMSEA scores of 0.192, 1.158, 0.964, and

Fidell, 2007), CFI of >0.95 (Hu & Bentler,
Perceived
desirability
Perceived 2;?7
feasibility
intention
Perceived
propensity
Criteria Probability CMIN/DF CFI RMSEA
Result 0.192 1.158 0.964 0.028
Figure 2. CFA for Respondents of Jakarta
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Figure 3. CFA for Respondents of Garut

Figure 3 presents the structural model
of the Garut study. The model achieved a fit-
ness with probability, CMIN/DF, CFI, and
RMSEA scores of 0.120, 1.170, 0.967, and
0.029 respectively.

Continuing the confirmatory factor ana-
lysis, the authors tested six hypotheses deve-
loped by verifying the C.R. and probability
values. Table 5 indicates the results of hypot-
heses testing of the two cases. The results can
be grouped into two categories. The first cate-
gory describes that three hypotheses (H1, H2,
and H3) were accepted (CR > 2.0). Thus, this
study revealed that entrepreneurial education
had a significant impact on students’ perceived
desirability, perceived feasibility and percei-
ved propensity to act. It implies that the more
students equipped with entrepreneurship sub-
jects, the higher their perceived desirability,
perceived feasibility and perceived propensity
to act.

The second category shows that three
hypotheses were rejected (H4, HS, and H6).
The rejections were due to the insignificance

of the C.R. scores (C.R < 2.0). Thus, percei-
ved desirability, perceived feasibility and per-
ceived propensity to act had no effect on stu-
dents’ entrepreneurial intention significantly.
It implies that the higher degree of students’
perceived desirability, perceived feasibility,
and perceived propensity did not increase the
level of entrepreneurial intention.

The findings against prior studies de-
monstrated the Shapero’s model (Ngugi et
al., 2012) or at least perceived feasibility and
perceived desirability (Byabashaija & Katono,
2011; Dissanayake, 2013; Drennan, Kennedy,
& Renfrow, 2005; Sajjad, Shafi, & Dad, 2012;
Weerakoon & Gunatissa, 2014). However,
this finding supported the previous researches
conducted by AlHaj et al. (2011), Garba, Ka-
bir, and Nalado (2014), and Guerrero, Rialp,
and Urbano (2008).

This study proves that the three variables
constructed in the Shapero’s model cannot me-
diate the impact of entrepreneurial education
on entrepreneurial intention. There are always
possibilities to be suspected contributing to the

9
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Table 5. Summary of Hypotheses Testing

Jakarta

Garut
Hypotheses R > o . Result

H, Entrepre- =  Perceived desir- 2591  0.010 3140 0.002 Accepted
neurial edu- ability
cation ) o

H, Entrepre- =  Perceived feasibility 2.486  0.013 3070 0.002 Accepted
neurial edu-
cation .

H, Entrepre- =  Perceived propen- 2.181  0.029 2840 0.005 Accepted
neurial edu- sity to act
cation

H, Perceived =  Entrepreneurial -0.996 0.319 530 0596 Rejected
desirability intention )

H, Perceived =  Entrepreneurial 1.354 0.176 408 0.683 Rejected
feasibility intention _

. Perceived =  Entrepreneurial 0.758 0.449 1624 0.104

propensity to intention Rejected
act

Source: Processed Data (2017)

findings: the quality of the instrument and the

respondents selected. All the indicators used CONCLUSION

were adapted from prior studies which are in
English. The authors translated and adapted
them. In addition, respondents were chosen
conveniently in classes. There might be a si-
tuation that they were inconvenient to fill out
the instrument.

In terms of entrepreneurial educati-
on, there is a need for understanding how to
develop and encourage students to be young
entrepreneurs while they are in school. At-
titude, knowledge and their behavior on ent-
repreneurship will shape their tendency to
open up new ventures in the future. However,
this study proved that although students are
expected to be entrepreneurs in the future, it
is too early to expect them to start up a new
venture. This study implies practical and po-
licy implications related to the needs for eva-
luating the curriculum, the teachers’ capacity,
and the entrepreneurship- oriented environ-
ment of schools. Teaching entrepreneurship,
for example, should not be the same as teach-
ing other subjects in the school. Teaching and
learning methods applied in the class should
stimulate students’ creativity and innovation.
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This study aims to test Shapero’s model
to predict students’ entrepreneurial intention
by modifying the model. According to a num-
ber of researchers, Shapero’s theory of entrep-
reneurial event is more accurate in predicting
entrepreneurial behavior. However, the pre-
vious studies used the similar model resulted
in various conclusions depending on the con-
ditions and situation, location, model, object,
subject, time, variable, analysis, target, and
purposes. In this case, the authors added ent-
repreneurship education variables. The aut-
hors made a comparison of entrepreneurial
intention amongst secondary students in Ja-
karta and Garut district. The study contributes
an insight of how secondary students lived in
both cities perceive entrepreneurial education
in relation to their entrepreneurial intentions.

In the model tested to students lived
in Jakarta, three hypotheses were accepted,
and three hypotheses were rejected. Three ac-
cepted hypotheses have a positive and signifi-
cant impact of entrepreneurial education on
perceived desirability, perceived feasibility, and
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perceived propensity to act. In contrast, these
three variables cannot predict the entrepre-
neurial intention. The similar results occurred
to respondents in Garut. The research found
that there were no different results empirically
regarding the students’ entrepreneurial inten-
tion in Jakarta and Garut. The authors draw
a conclusion that the Shapero’s model cannot
be entirely used to predict the entrepreneurial
intention of secondary students.

It is arguably in using a rigid theory but
the results showing insignificant. However, the
authors admit them as one of the limitations
of this study. There are always possibilities to
be suspected contributing to the findings: the
quality of the instrument and the respondents
selected. All the indicators used are adapted
from prior studies which are in English. The
authors translated and adapted them. In ad-
dition, respondents were chosen conveniently
in classes. There might be a situation that they
were inconvenient to fill out the instrument.

Based on the research findings, the aut-
hors recommend to other researchers who
intend to select Shapero’s model for predic-
ting entrepreneurial intention, may add other
variables, such as entrepreneurial school eco-
systems, students’ personality traits, motivati-
on, school’s business incubator and teachers’
entrepreneurial oriented leadership. It is also
suggested that the future research should pay
attention to the heterogeneity of research ob-
jects and respondents.

Regarding the role of entrepreneurial
education, the government needs to review
the curriculum of entrepreneurship educati-
on. The schools’ stakeholder needs to create
the completeness of entrepreneurial learning
infrastructure facilities to increase the at-
mosphere of entrepreneurship spirit. Teachers
who teach entrepreneurship subjects should
be equipped with knowledge, experience, and
practical skills on how to start a business. In
the disruption era, teachers should utilize
information and technology to facilitate stu-
dents in learning to become entrepreneurs.
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