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ABSTRACT

This study aims to explore cognitive assessment techniques based on teaching experience. The method in this
study uses a descriptive survey with data collection techniques using purposive sampling of tutors who have
taught at PKBM for 5 years. The population in this study were PKBM (Pusat Kegiatan Masyarakat or Community
Learning Center) tutors in Jakarta at Package A, Package B, and Package C, namely 158 tutors with details as
follows; Package A 45 tutors, Package B 53 Tutors, and Package C 60 tutors. Data collection was done by using
question forms and data analysis used descriptive translation to obtain an average frequency of learning assess-
ment techniques. The statistical analysis used Confirmatory Factor Analysis, so that it can be seen directly and
indirectly. The results showed that the dominant assessment technique used in non-formal science tutors was a
written test that averaged 32 times in one semester. A group of tutors with 5 to 10 years of teaching experience
using a variety of assessment techniques. Descriptively, it can be said that the use of the frequency spectrum of
cognitive assessment techniques is coupled with experienced tutors with a tendency in written tests. In this study,
the results show that the preparation of assessment in non-formal education there is an influence between the
preparation of the assessment of the implementation of the assessment. So it is necessary to improve tutor as-

sessment preparation.
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INTRODUCTION

Assessment is an important part of lear-
ning that is used to provide information as a ma-
terial consideration to determine the success or
failure of a learning system. De Vries et al. (2014)
explains that assessment is used by educators and
schools to determine student learning success.
Not only used in formal education, but an assess-
ment is also used in non-formal education such
as Community Learning Centers or PKBM. In
Non-formal Education, the Tutor as an educator
in PKBM is the person responsible for improving
student learning performance in the classroom
(Sandi et al., 2018). The level of mastery compe-
tency tutors is very influential in learning (Copri-
ady, 2014). One of the competencies in question
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is the ability of tutors in learning management in-
cluding assessment management. To be a compe-
tent tutor in terms of assessment requires a good
academic background and adequate teaching ex-
perience. Tutor’s background influences learning
and assessment in the classroom (Borg, 2018).

Tutors play an integral role in evaluating
students, for this reason, their competency and
knowledge skills in classroom assessment practi-
ce need to be developed (Borg, 2018).

Tutor competence in exploring assessment
as a series of characteristics, knowledge, skills,
and attitudes of tutors needed to improve effective
tutor performance in the educational context (De
Vries et al., 2014). Tutors understand the skills of
assessment practice in class reflecting their per-
ception of their skills in carrying out classroom
assessment practices. Also, Tutors can assess
their assessment skills, so that if they can carry
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out assessment practices to the maximum (Offer-
dahl & Tomanek, 2011). When asked about the
assessment of their classroom practices, tutors ge-
nerally show that they are less proficient in deve-
loping evaluation and assessment systems (Koloi-
Keaikitse, 2016). As educators, tutors are aware
of the implications of the assessment system in
the field of teaching and learning in non-formal
education (Blazar & Kraft, 2017). Inadequate
curriculum training and tutor assessments can
influence competency-based assessments needed
for sustainable development (Brandt et al., 2019).
Therefore, it is important to develop tutor assess-
ment skills towards improving classroom assess-
ment practices to address student needs.

One of the determinants of a tutor’s pro-
fessional attitude is the tutor’s experience in as-
sessment because this allows the tutor to inform
how various types of reviews are used or misus-
ed and what can be done to improve assessment
practices in the classroom. Koloi-Keaikitse (2016)
supports the need to develop tutor competencies
in assessment because if tutors feel ready when
they enter the world of education, they are likely
to have better assessment skills that may have ef-
fects that will ultimately increase their motivation
to teach.

A PKBM tutor must be able to master the
domain of assessment in the Indonesian curricu-
lum, which is the 2013 curriculum which includes
the spiritual domain, social attitudes, knowledge,
and skills. More generally it can be categorized
into three domains namely cognitive (knowled-
ge), affective (social and spiritual attitudes), and
psychomotor (skills). Evaluation standards by
educators according to BSNP include general
standards, planning standards, implementation
standards, processing standards, and reporting of
assessment results as well as standards for the use
of assessment results (Raharjo, 2012).

The use of assessment techniques is adju-
sted to the needs that can support teaching pro-
grams such as basic competencies to be achieved
(Hooper et al, 2014). Careful planning such as
making instrument lines is expected to provi-
de accurate information about student compe-
tencies that need to be measured, encourage
learners to learn more actively to improve their
competitiveness, motivate teaching educators to
improve student competencies, improve institu-
tional performance and improve quality educa-
tion (Darling-Hammond et al., 2020). In other
words, assessment can be used to encourage imp-
rovement in the quality of learning, following
what is mandated in Law Number 20 the Year
2003 concerning the National Education System
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(Nurrohman, 2018). Therefore, evaluating the
implementation of educational assessments is an
inseparable part of the Educational Assessment
Standards so that these minimum standards can
always be improved from time to time to keep ab-
reast of developments in science and technology.

Tutors involved in teaching suggest that
current teaching becomes more complicated as
a result of an increasingly demanding curricu-
lum and increasing diversity among students
and this situation suggests the need for changes
in tutor preparation programs that enable them
to become more practical in terms of assessment
(Goedhart et al., 2019). To prepare quality tu-
tors, assessment practices need to be monitored
appropriately and carefully evaluated to develop
the tutor’s abilities. The assessment methods that
have been used must support the development
of tutors when they carry out teaching practices
(Yan & Cheng, 2015). Teaching practice evalua-
tion methods can be divided into two broad ca-
tegories, namely traditional assessment methods
and authentic assessment methods in the teach-
ing context available to assess teaching practices
among current tutors.

However, the tutors’ abilities are still far
from standard abilities. Low learning outcomes
have been a scourge on Indonesia’s education
system and may undermine the country’s future
competitiveness (Harjanto et al., 2018). Problems
in improving the quality of non-formal educati-
on are influenced by several factors; one of the
main factors is the quality of Educators and Non-
Formal Education Personnel in this case relating
to educational qualifications and competence
of educators/tutors. The general problem faced
is the academic qualifications of about 40% of
121,301 educators and education staff have not
met the minimum qualifications following Natio-
nal Education Standards. Besides, the competen-
ce of Educators and Education Personnel reaches
60% of 121,301 people working not according to
their expertise (miss-match), meaning that it has
not been fulfilled according to the ideal expecta-
tions demanded by program organizers, even the
implementation of professional certification for
Non-Formal Education Educators and Educati-
on Personnel (Sutisna, 2015).

Capability Assessment of tutors which
consists of planning, implementation, and repor-
ting, is still poor because the fact is based on the
observation. Leonard (2016) states that the quali-
ty of teachers in Indonesia is still below standard.
In the 2015, the results of teacher competency
tests were still below the minimum competency
standard (SKM). At that time, the average score
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was 53 or two points below SKM. In terms of
learning and assessment methods, a large majori-
ty of the teachers in Indonesia are not yet capab-
le of adjusting to the times. A large majority of
the teachers are limited to teaching. This method
is an old method. Because in the past the teach-
er was the only source of knowledge. From the
UKG test, only 6 percent of teachers can apply
assessments well.

So, it is necessary to increase the ability of
tutors as teachers in non-formal education. Imp-
roving tutor quality is a crucial step for improving
PKBM quality, few studies have been undertaken
in Indonesia to investigate how tutor engage their
students in learning processes in the classrooms,
but many tutors do rote-learning seem to be the
most dominant mode of teaching (Fahmi et al.,
2011). So, the tutor’s assessment of students is
not optimal until the analysis and evaluation sta-
ge.

Therefore, this study is intended to assess
tutor reaction patterns on classroom assessment
practice skills. The assessment practice carried
out by tutors is an important element in addres-
sing student learning needs and ultimately can
improve the education system and accountability.
Understanding tutor practice assessment serves
as a way to find out whether tutors determine or
use quality assessment methods that can address
student learning needs.

The explanation above indicates that there
is a need to identify competencies, backgrounds,
and experiences of academic tutors based on the
quality of learning that occurs. Being given the
importance of assessment for the success of in-
formation related to learning including in scien-
ce learning as well as paying attention to various
assessment techniques, the frequency of use of
assessment techniques by science tutors is impor-
tant for research. Information about the frequen-
cy of use of assessment techniques can be made
to attend ideas or trends in assessment techniques
used mainly in informal learning. The tendency
of using spectrum in terms of assessment techni-
ques that have long been taught can also be a pic-
ture of professionalism of tutors.

METHODS

This research is a descriptive exploratory
study that describes and reveals the implementa-
tion of assessment to find out the characteristics
of tutors’ characteristics in the use of assessment
techniques in learning science in non-formal
schools and illustrates their tendencies. The use
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of assessment techniques that focus on teaching
terms that reflect tutors’ teaching experience, par-
ticipation in training assessments, and the level of
tutor education. This research uses a descriptive
quantitative approach with survey methods (Sa-
laria et al., 2012). The data collection technique
uses purposive sampling with the aim of tutors
who have taught at PKBM for 5 years. The popu-
lation in this study were PKBM tutors in Jakarta
at Package A, Package B, and Package C, namely
158 tutors with details as follows Package A 45
tutors, Package B 53 Tutors, and Package C 60
tutors. Data were collected using a questionnaire,
and Focus Group Discussion (Salamah, 2018).
Questionnaire data and FGD (Forum Group Dis-
cussion) complement each other in which several
things are not visible in the FGD can be studied
in depth with a questionnaire database, as well
as various questionnaire data can be interpreted
more deeply with the FGD database.

The scope to be explored in this research
activity is (1) assessment techniques and instru-
ments (including attitude competencies, know-
ledge competencies, and skills competencies); (2)
assessment mechanisms and procedures carried
out by educators and education units; (3) imple-
mentation and reporting of assessments con-
ducted also by educators and education units.
According to Miles & Huberman (1992), the
collected data is then analyzed using quantitative
or qualitative descriptive approaches developed.
The stages of qualitative data analysis are data
collection, reduction, display, and conclusions.
The analysis process starts from the data recap,
data reduction includes data simplification by
sorting out the data needed. The results of the
reduction data are classified according to the ana-
lysis design that has been designed which is then
displayed. Each reduction has been classified as
verified by various field facts, including validati-
on results and student achievement test results.
After the data display has been verified, a conclu-
sion is drawn.

The data analysis was conducted using
Confirmatory Factor Analysis or CFA to see the
attachment between the dimensions measured.
Attachment of Capability Assessment dimension
to Assessment implementation. CFA intentional-
ly based on theories and concepts, to obtain new
variables or factors that represent several items or
sub-variables, which are observable variables or
observer variables. The main purpose of factor
analysis is to explain the structure of relation-
ships between many variables in the form of fac-
tors or latent variables or formed variables.
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RESULTS AND DISCUSSION

Assessment can describe techniques and
problems that educators must consider when they
design and use assessments. The characteristic of
assessment influences what is learned and the le-
vel of meaningful involvement by students in the
learning process. The ability to carry out assess-
ments based on length of teaching. The experien-
ce in teaching tutor can affect the competence of
ratings as shown in table 1 as follows.

Table 1. Capability Assessment Grade

Scale <5 6-10 >10
Planning 21 28 27
Implementation 19 23 26
Reporting 23 27 28
Capability Assess- 63 78 81

ment

Descriptive statistical results show that tu-
tors’ competence in conducting an average rating
of 63 points for tutors <5 years 78 in the range of
6-10 and 81 in> 10 years means that the tenden-
cy for assessment competencies is high between
6-10 and very high in> 10 years. Old teaching
experience shows the score of the tendency for
teaching tutors to get higher. Darling-Hammond
et al. (2013) emphasizes that tutors’ experience
in teaching can influence tutors’ competence in
controlling learning activities in each class. Tutor
quality indicators make statistically significant
contributions to student outcomes.

Hughes et al. (2018) describe that tutors’
competencies in assessment center on three as-
pects: tutors as learners, tutors learn to learn, and
tutors develop the ability to take the knowledge
and educate their students. Considering these
three factors, it is important to consider cons-
tant professional development (whether personal
development or professional development that
needs to occur to keep pace with today’s changing
technology). Tutors participating in professional
development have varying degrees of comfort,
knowledge, and skills in terms of manufacturing
space and pedagogical approaches and tools that
can be applied in it.

Also, class assessments are carried out
through various techniques. The technique is di-
vided into two groups, namely cognitive tests and
performance tests. The test technique consists of
two types namely essay test and a multiple-choice
test. In practice, the forms often used are multip-
le-choice and free descriptions. Whereas the per-
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formance appraisal can be done such as perfor-
mance appraisal, attitude appraisal, and project
appraisal. In the assessment of the knowledge,
the Tutor uses more test techniques both written
in the form of multiple-choice and description,
for the assessment of attitudes usually observa-
tion or self-assessment, for assessment of tutor
skills using performance appraisal and project
appraisal. These findings are illustrated in table 1.

Table 2. Assessment Implementation

Scale F % SD
Practices assessment 38 24.05 0.85
Objective test 54 34.18 0.74
Use of assessment 66 41.77 0.65
essays

Data in table 2 shows that most tutors use
assessment essays. Essay assessment is used by
tutors because essay assessment as one form of
competency-based assessment is demanding stu-
dents to organize, formulate, and express their
answers. Learners do not choose answers, but
instead give answers in their own words freely
based on their understanding. Essay assessment
can be carried out in an integrated manner with
the learning process and ongoing. Also, com-
pared to multiple-choice, tutors make an essay
assessment because of the time and low cost of
using it.

Essay assessment according to Singh et al.
(2013) can be used as student feedback so that
they can self-assess their work and improve it.
The results of student essay work are very impor-
tant as an input to the tutor about student abili-
ties. In this case, the tutor can also find out the
problems of assessment in the classroom, among
others, the tutor can also find forms of questions
that are effective as well as those that are less ef-
fective to be applied in his class. Also, tutors can
know for certain what learning activities are less
successful.

Also, the second assessment used by tutors
in PKBM is an objective test. An objective test
is a type of learning achievement test consisting
of items that can be answered by the learners
by choosing one of the answers among several
possible answers. Objective tests include objecti-
ve test kits. Other objective test kits that can be
used in evaluating learning outcomes include: 1)
True-False objective tests; 2) Matching Tests; 3)
Completion Test of objective forms; 4) Fill in Test
objective forms. In ideal situations, objective tests
can reflect student learning outcomes from cogni-
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tive aspects only. Note, only the cognitive aspect.
Only one aspect of learning outcomes is evalua-
ted on students. That is, in plain view, maybe we
can already see the level of student mastery of
teaching material.

The reason why tutors use multiple-choice
is that it is easy to correct. But tutors must be wi-
ser not only to use this type of test all the time.
Demanding PG test, tutors cannot facilitate the
process of developing thinking skills and solving
problems optimally. Students determine the cho-
ice of answers not because of understanding, but
rather than not filled. They become lazy to think,
fickle, doubtful, and never mature in making de-
cisions.

Table 3. Written Test

Written Test Tutor Experienced
<5 6-10> 10
Essays 0 13 5
Multiple Choice 9 7 9
True-False 0 1 1
Match 1 2 0
Description 16 17 10

From table 3, the frequency of the range
of usage tests was written to the teaching experi-
ence of tutors from three schools < 5 years using
multiple-choice tests with an average of 9 times,
improving with an average of 1 time, and descrip-
tion with an average of 16 times. For a long time
teaching 6-10 years on a short field test obtained
an average of 13 times, multiple-choice obtained
an average of 7 times, true-false obtained an ave-
rage of 1 time, asking for an average obtained
twice, average description obtained 17 times. And
for a long time teaching for more than 10 years
using a short field obtained an average of 5 times,
multiple-choice obtained an average of 9 times,
true-false obtained an average of 2 times and the
description obtained an average of as much as 10
times. These results indicate that the tutor group
with 6-10 years of teaching experience uses the
written test format most often and is the most di-
verse compared to other groups. The average is
obtained from several written test formats using
science tutors for one semester.

These data indicate that classroom assess-
ment becomes an important component in ef-
fective learning that is carried out based on the
assessment potential. This study revealed that
tutors used oral questions to assess students in
science classes. This is because written tests have
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the advantage of being able to measure the ability
or behavior of students in a goal, can measure the
ability to organize ideas, and students can explore
answers using their language. The frequency of
using cognitive assessment techniques in learning
science-based on tutors’ long teaching experien-
ces is seen between 6-10 years more dominant
using various cognitive assessment techniques.
It was also revealed that the teacher did not use
different techniques such as group work, written
assignments, practical work, or investigative work
to assess students.
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Figure 1. Capability and Implementation Assess-
ment Analysis

Figure 1 shows the CFA measurement
model which has 2 constructs with 6 manifest di-
mensions for the capability assessment. There are
3 dimensions and the manifest implementation
assessment has 3 dimensions. The loading factor
value is in the middle of the direct line towards
the manifest variable. Meanwhile, the score that
is behind the manifest variable is the standard er-
ror of each manifest variable.

The structural model characterizes the re-
lationships between the constructs or the latent
variables and defines those latent variables that
indirectly or directly cause alterations in the va-
lues of other latent variables in the model (Byrne,
2013). A set of CFA was developed as part of the
analysis. The previously presented Initial Capabi-
lity assessment (see Figure 1) is the initial path of
the theoretical structure model. The outcome of
CFA revealed that the x2 of 15.48 with 8 df was
statistically significant with p < 0.05, which sug-
gested an inappropriate fit. Byrne (2013) noted
that the x2 is highly sensitive to sample size and
frequently recommends a poor fit with a large
sample size. The remaining fit statistics revealed
a moderate fit between the theoretical model and
the data with slightly lower than the common-
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ly accepted scores of 0.50 (x2/df = 1.94; RM-
SEA=0.02). Figure 1 shows that there is a link
between appraisal capabilities and implementati-
on. seen from the p-value of 0.64 or greater than
0.5.

Merchie et al. (2018) state that the work
of tutors in carrying out their duties as educators
in certain units is following the duty letter from
the authorized institution (local government or
education provider groups). Tutor experience is
also related to tutors’ competencies supported
by Minister of National Education regulation
16 of 2007 concerning academic qualification
standards and tutor competencies on four com-
petency standards, namely pedagogical compe-
tence, tutors’ ability to manage learners’ learning,
including mastery of student characteristics,
learning theory, learning organization, the be-
nefits of information technology, facilitating the
development of potential learners, being able to
communicate effectively, being able to assess and
evaluate learning outcomes obtained, and reflec-
ting on improving the quality of learning (Marki-
ewicz & Patrick, 2016).

From the data taken tutors to do activities
in general, namely: evaluating learning material,
presenting daily, providing practical guidance in
mastering the material, providing feedback, and
correction. So, teaching tutors can increase the
tutors’ potential intelligence and professionalism,
and can also influence the assessment techniques
used by tutors. There are several tutor grading
techniques used, one of which is a written test
where the test is a written test to be answered by
students by giving written answers. The choice of
test form can be determined by the purpose of the
test, the number of test-takers, the time available
to check the students’ answer sheets, the scope of
the material, and the subject to be tested. Thus,
the test given by the tutor depends on the suita-
bility of the technique with the conditions of stu-
dents in learning.

Previous research has suggested that tutors
with teaching experience are more accurate in
assessing students’ understanding of being peop-
le who share their experiences with other tutors
(D’Mello & Graesser, 2012). Therefore, compa-
ring assessments conducted by tutors needs to
be done so that they become material for iden-
tifying tutor research competencies. To achieve
these objectives an approach that is needed; the
first approach is studying the effect of students’
general characteristics and the second approach
is studying the structure and learning processes
of students to study learning outcomes. Graes-
ser (2011) in his study found that tutors will have
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more information about students who are judged
than using only one approach, so it is recommen-
ded that tutors continue to explore their ability
to judge.

Tutors as professional educators are not
only required to be able to convey information
to students but are also asked to plan, manage,
diagnose, assess the process, and the results of the
teaching and learning process. The characteris-
tics of tutors can be seen from the effectiveness
of tutors in teaching. Time spent by tutors on
academic activities is one of the characteristics
of an effective tutor and added to the effective-
ness of tutors marked by six tutors to carry out
activities, namely: carrying out daily evaluations,
presenting learning materials, providing practical
guidance for mastering the material, providing
feedback and correction (Mertens, 2014). Avalos
(2011) also suggests that the characteristics of ef-
fective learning conducted by tutors are giving at-
tention to students on teaching materials, giving
sufficient time for students to understand the ma-
terial, mastering the material and abilities needed
in teaching, and always monitoring the progress
of learning. Also, the tutor’s background and ex-
perience may influence effectiveness and learning
performance.

The teaching practice of teacher trust must
be linked in a meaningful way, as do other te-
aching assignments, such as student assessment,
where the conception of assessment and assess-
ment practice are significantly related. The rea-
son tutors adopted class management practices
such as the use of prizes and penalties has been
analyzed. Tutors’ main argument for using such
practices is their efficiency: They offer easy and
easy-to-use solutions for reacting to wrong be-
havior (Mufioz et al., 2012). Besides, this gives
the tutor the feeling of keeping students under
control. At the other end of the spectrum, prac-
tices such as personal praise and verbal encou-
ragement are believed to be of little use because
tutors say that such practices cannot work with
students’ tutors.

Based on the results of the study, it can be
concluded that using an assessment strategy by
the tutor is not appropriate to develop students’
problem-solving skills and does not consider the
assessment of students’ cognitive style of science
in applying the assessment strategy. Nevertheless,
each student has the characteristics of an indivi-
dual cognitive style. In the tutor experience that is
widely used in non-formal education in Indone-
sia and elsewhere to evaluate the quality of edu-
cation, the tutor’s experience that most clearly
distinguishes the best and worst courses and cor-
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relates most closely with student performance is
“Teaching staff here usually provide useful feed-
back about how they work in assessing students
(Van den Bos & Brouwer, 2014).

This does not mean that tertiary tutors
provide useful feedback - it means whether they
provide useful feedback or not make a greater dif-
ference than anything they do. There is a growing
consensus that more attention must be paid to the
personal relevance of what is taught in program-
med tutor education and that the experience of
novice tutors in teaching practice must be taken
into account.

Offerdahl & Tomanek (2011) explain how
changes in individual thinking about assessment
may not lead to changes in teaching practice. In
this case study, three educators consider student
center strategies, such as using a formative as-
sessment that reveals information about student
progress to inform teaching. These strategies are
implemented but ultimately adapted to previous
didactic approaches that focus on providing stu-
dents with the correct answers. Offerdahl & To-
manek (2011) speculate that the level of dissatis-
faction is stronger with the need for assessments
to stimulate change.

Their study highlights three problems.
First, it is more difficult to change assessment
practices than to change theoretical understan-
ding. Second, there is little data that reveals the
reasons for educator assessment choices. Final-
ly, if institutions and departments want to sup-
port individual educators to improve assessment,
they must consider the influence of many of the
contextual factors that shape the practice of edu-
cators. Describing positive or negative ways in
which formative assessment can influence stu-
dent retention and emphasize its role in acade-
mic integration. Conversely, the feedback itself is
more likely to be regarded as a comment about
what has been learned. In the absence of signs,
it has been reported that students read feedback
more carefully and use it to guide their learning.
Being given the evidence of this research (school-
based) some schools have adopted a policy that
all assignments only have feedback and no sign
must be given. The ‘College as a learning’ gra-
ding system in colleges is perhaps the best-known
example of higher education from ‘less-grade’
assessments.

Assessment sometimes seems, at the same
time, very expensive, not liked by students and tu-
tors, and is largely ineffective in supporting lear-
ning. Concerning these problems, the remainder
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of this article describes and seeks to justify a series
of ‘conditions in which assessment can support
learning’. Evidence is rarely conclusive enough
to argue that if your assessment meets these re-
quirements, learning will be more effective. They
are offered as a set of reasonable guidelines. In
this study, the results show that the preparation of
assessment in non-formal education, there is an
influence between the preparations of the assess-
ment of the implementation of the assessment.
So, it is necessary to improve tutor assessment
preparation.

Although this research reveals some impor-
tant findings that can inform policy and practice,
the findings are only limited to one type of rese-
arch method. Focusing only on perception surve-
ys without observing actual assessment practices,
analyzing relevant documents, and dialoguing
with tutors are the main limitations of this stu-
dy. A qualitative approach might have provided a
clearer picture of assessment practices in the class
that is considered skilled tutors and highlighted
which they use more often and why. Therefore,
further research where a qualitative approach is
used is recommended. Students’ needs for tutor
support change as they become more cognitive-
ly engaged and develop expertise. Tutor needs to
measure how much scaffolding to provide as indi-
vidual learners become more knowledgeable and
proficient. However, at any stage of development,
learners benefit from strategically placed direct
instruction, feedback, and critical questions that
guide their learning.

CONCLUSION

The results of the study showed that te-
aching tutors’ competencies of less than 5 years
had minimum abilities compared to teaching tu-
tors for more than 10 years, which meant that the
competency of teaching experience assessment
determined tutors’ teaching competencies. In ad-
dition, most tutors use essay grading. Essay gra-
ding is used by tutors because essay grading is one
form of competency-based assessment that requi-
res students to organize, formulate, and express
their answers. The reason why tutors use multiple
choice is because it is easy to correct. But tutors
need to be wiser not just to use this type of test
all the time. Tutors complain that multiple choice
tests cannot facilitate the process of developing
thinking skills. In this finding, tutors’ experience
becomes a matter that needs to be widely used
in non-formal education to improve the quality
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of education, the tutors’ experience most clear-
ly distinguishes the good and bad performance
of students. But what needs to be emphasized is
the collaboration between experienced tutors and
young tutors so that optimal learning can be es-
tablished.
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