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Abstract
Teaching foreign languages, such as Arabic in Indonesia, requires a very large effort from a teacher or lecturer and requires a variety of methods and media. Through this activity, teachers will be provided with various findings of innovative learning methodologies and guided by national Arabic language experts. The purpose of this service is that Arabic language teachers can be proficient in utilizing user-friendly digital modes in learning. The study used seminar and discussion methods, with the number of participants being 30 Arabic/PAI teachers in Bandung Regency. Each teacher will be trained and assisted to apply various theories presented by experts related to various digital modes of learning. The research findings show a high value in the assessment of teacher enthusiasm for training, as well as an assessment that the use of digital mode is a solution and an alternative method in teaching Arabic, especially during the pandemic. This service is expected to be the first step to continue developing user-friendly digital mode development workshops for teachers.
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Abstrak
Mengajarkan bahasa asing, seperti halnya bahasa Arab di Indonesia  diperlukan upaya yang sangat besar dari seorang guru maupun dosen dan  dibutuhkan variasi cara dan media. Melalui kegiatan ini para guru akan dibekali berbagai temuan metodologi pembelajaran inovatif dan dibimbing oleh pakar nasional bahasa Arab. Tujuan pengabdian ini adalah guru bahasa Arab dapat mahir dalam memanfaatkan moda digital ramah pengguna dalam pembelajaran. Penelitian menggunakan metode seminar dan diskusi, dengan jumlah partisipan 30 guru Bahasa Arab/PAI Kabupaten Bandung. Setiap guru akan dilatih dan didampingi untuk menerapkan berbagai teori yang disampaikan para pakar terkait beragam moda digital dalam pembelajaran. Temuan penelitian menunjukkan nilai yang tinggi dalam penilaian antusiasme guru terhadap pelatihan, dan juga penilaian bahwa pemanfaatan moda digital menjadi solusi dan menjadi alternative metode dalam pengajaran bahasa Arab khususnya saat masa pandemi. Pengabdian ini diharapkan menjadi langkah awal untuk terus mengembangkan lokakarya pengembangan moda digital ramah pengguna bagi guru.
Kata kunci: Bahasa Arab, Digital, Ramah Pengguna
 
INTRODUCTION
Arabic in Indonesia is one of the foreign languages studied in formal educational institutions and non-formal education, starting from the MI/SD, MTS/SMP, MA/SMA levels, to the tertiary level. Learning Arabic in schools faces many obstacles in terms of methods, techniques, and learning media that seem monotonous and conventional (Rani, n.d.).
The conventional learning system in schools is increasingly believed to be an ineffective system. The concepts of brain capacity, intelligence, and creativity have developed rapidly and further strengthen the arguments that want to correct the weaknesses of conventional learning systems. The conventional learning system has characteristics such as closed classes in schools that are also closed from the surrounding environment; static and very formal room settings; the teacher becomes the only source of knowledge and knowledge for students and teaches linearly; using the whiteboard as the main means in the process of transfer of knowledge; strive for quiet learning situations and conditions to get maximum learning concentration; using compulsory textbooks which tend to be the only legitimate references in class; as well as an exam model with multiple choice questions, the results of which are a measure of students' abilities. All aspects of the learning process are now considered to contain many weaknesses that even aggregately become counterproductive to students' self and intellectual development (Suryadi, 2007).
With the development of technology, many changes occur at the level of conventional structures with technological structures. Technological developments cannot be avoided and denied from its existence. Due to the existence of technology, it has changed many aspects of human life. One of them is in the field of education which is often referred to as E-Learning (Aziz, 2020). Entering the era of the industrial revolution 4.0 or the fourth world industrial revolution, information technology has become the basis of human life, Information and Communication Technology (ICT) has become part of our daily lives, this is also included in the educational curriculum as one of the learning techniques. The world of education that wants to be more advanced and competitive must be supported by the use of Information and Communication Technology (ICT) as part of the teaching and learning process. English as an international language that unites communication globally cannot be separated from the integrated use of Information and Communication Technology (ICT) (Istiqoma Maria, 2020).
The concept of Information and Communication Technology-based learning has the effect of transforming conventional education into digital form, both in terms of content and system. In the world of education, the use of digital has its own advantages, namely in terms of effectiveness and flexibility of learning. The meaning of effectiveness is that learning becomes more effective/easier to understand with a large variety of sources that can be learned on its own, while flexibility means that it does not have limitations of space and time, can be anywhere and anytime (Sariakin, 2015). Various ICT applications are already available in the community and are ready to wait to be used optimally for educational purposes. Utilization of information and communication technology for education can be carried out in various forms according to its function in education (Unnes, 2009).
Many schools where the learning process is one-way, the dominance of teachers in teaching is still very strong. Thus, there is a need for alternative efforts that support the government's inservice training efforts, which can be directly determined in the field. These efforts are expected to improve the quality of the learning process which will ultimately have an impact on improving the quality of educational outcomes. One of the possible efforts to answer the above problems is an effort to improve the quality of the learning process through training in innovative methodologies and using digital. The learning process is certainly inseparable from various learning theories submitted by previous experts, because learning theory is one of the considerations in carrying out learning actions (Haryati & Erwin, 2019). The great potential of ICT to develop learning inputs, processes and outcomes has accelerated the use of ICT in learning in the last three decades (Tematik et al., 2017). 
The application of information technology in education is a real and factual challenge. It is undeniable that advances in information technology have had a positive impact on the progress of today's world of education. Especially computer and internet technology, both in terms of hardware and software, provide many offers and options for the world of education to support the learning process. The advantages offered not only lie in the speed factor for obtaining information but also multimedia facilities that can make learning more interesting, audiovisual and interactive. In line with the development of internet technology, many learning activities can be done by utilizing this technology (Haniah, 2014). 
Since 2020, the Covid-19 pandemic has immediately updated learning activities to be online and distanced, not optimizing face-to-face. Technological developments that occur so quickly have changed almost the entire order of social life, ranging from economic activities with the use of electric money, the use of online-based transportation, to the use of technology in education with the introduction of online learning or also called blended learning. In simple terms, blended learning is defined as combining learning in the classroom with e-learning. In Indonesia, the use of online-based learning is quite well known (El Fauziah et al., 2019). Information technology and technology (ICT) plays a key role in improving the quality of education. However, successful ICT implementation requires strategic planning. Technology integration is needed to create new forms of learning experiences and curriculum systems. Technology integration goes beyond simply introducing computers and other forms of technology into the classroom. Integration means combining two or more things to form a comprehensive whole (Teknologi & Dan, n.d.)
New teaching methods must be developed as part of the teaching and learning process. How to teach using information and communication technology (ICT/ICT) is one of them. Teachers must continue to develop or at least adapt their learning tactics, approaches, and technologies as professionals. Otherwise, these experts will forget the importance of attendance and learning (Kelas & Dasar, 2021). Relevant previous research on this research was conducted by (Sariakin, 2015) about the use of ICT in learning English, (Chodzirin, 2016) examine the use of ICT for suburban madrasa teachers, (Muhammad et al., 2011) also examines research at the university level in the UIN Alauddin Makassar area regarding the use of ICT in learning. 
ICT or ICT includes two aspects, namely information technology and communication technology. Information technology includes everything related to the process, use as a tool, manipulation and management of information. Meanwhile, communication technology includes everything related to the use of tools to process and transfer data from one device to another (Wardani & Harwanto, 2020). ICT (Information and Communication Technology) is an information and communication technology system, which is one that can be used as a learning medium used in the teaching and learning process. Learning media using ICT is an innovative learning media (Sari, 2015). Education is an investment of civilization in the future. One indicator of a developed country is to have the quality of education. Improving the quality of education can be done by utilizing technology (Romadani & Prasetyo, 2020). 
The research gap in this study is the use of ICT or digital mode with user-friendly nature for teachers in dealing with distance learning problems. The purpose of this study is to examine and elaborate on the implementation of the use of user-friendly digital modes for teachers that can be applied in distance learning Arabic programs during the Covid-19 pandemic.

METHOD
This study uses research and development methods (Research and Development). The orientation of this research and development is the implementation of the use of user-friendly applications in distance learning. 

Participants
The participants in this study were Arabic and PAI teachers in Bandung Regency, with the practice location being the Al-Husaeni Ciparay Foundation, Bandung Regency.

Data collection technique
Techniques and instruments used to collect data in this study are Interview Techniques: this interview technique is used to collect information about various problems faced by lecturers in handling archives. Observation technique: this technique is used to find out various problems that arise in the management of archive administration in schools. Questionnaire Technique: This technique is used to collect expert and user opinions about the quality of the online-based lecturer archive database application program.

Data analysis technique
Data analysis was carried out through several stages, namely:
Data reduction: in data reduction the researcher discusses with friends or other people who are considered experts. Through this discussion, the researcher's insights will develop, so that they can reduce data that have significant findings and theory development values.
Data display: data display used by researchers is to present data with descriptive and narrative text descriptions.
Verification: Researchers verify as validation of data findings in the field. As explained that the third step in qualitative data analysis according to Miles Huberman is drawing conclusions and verification. The initial conclusions put forward are still temporary, and will change if no strong evidence is found to support the next stage of data collection.

RESULT AND DISCUSS
Human life today is greatly influenced by the development of science and technology. The rapid development of information technology in the current era of globalization can no longer avoid its influence on the world of education. Global demands require the world of education to always and constantly adapt technological developments to efforts in improving the quality of education, especially adjusting the use of information and communication technology for the world of education, including for strengthening digital-based learning.. 
Various ways are pursued by the government to increase skills and abilities through education. The structures that have been created over the last few years have not yet been able to bring about change and respond to national and overall demands. The act of harmonizing and improving education is the center of formation, which is still a problem that has not been able to be resolved in the field of education (Dasar, 2020). 
(Paryanti, 2014) explained that the targets to be achieved through the implementation of technology and information systems are to answer the challenges faced in learning in the era of globalization, namely:
- student development;
- improving the quality of learning;
- efficiency and effectiveness of the teaching and learning process; 
- human resources to achieve the desired target required an information system that can meet the following criteria: a. Reliability, Availability; b. Transparency, Accuracy; c. Scalability; d. Optimization; e. Flexibility; f. Best Practice; g. Knowledge Enhancement; h. Competency Match.
Behind the teacher's practice in using technology in the classroom, there are several factors that determine whether the teacher has integrated technology well or not. These factors can affect the practice of using technology by teachers, either being a benefit or an obstacle in its application (Indriani & Wirza, 2020).
Information and computer technology (ICT)-based second language learning can reduce students' psychological problems in expressing opinions and can improve critical thinking, problem solving and communication skills (Dewi et al., 2019).

Application Usage
Various user-friendly applications used in the training of Arabic language teachers in Bandung Regency, including:
Al Arabiyah ‘ala Internet 
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Arabic Online Program 
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Using the Canva app
The use of this application is intended in the development of making presentation media such as power point, and graphic design. This application is said to be user-friendly because it is free of charge and friendly to internet data.
[image: ]
Using the Crossword Labs app
This application is an online crossword game, the same thing with Canva, this application is free and user-friendly. Crossworld Labs can be used in learning vocabulary, Nahwu, Sharaf or material that emphasizes grammatical theory. 
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Vocabulary use
Vocaroo is a digital voice recording application that does not require excessive data or take up memory capacity of the device. This application is suitable for use with special skills or kalam.
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User Friendly Digital Usage Perception
In today's western countries, Arabic is getting quite a lot of interest. In America, for example, there is hardly a university that does not make Arabic as a subject, including Catholic or Christian colleges. For example, Harvard University, the world's most respected private university founded by Protestant "clerics," and Georgetown University, a private Catholic university, both have centers of Arabic studies that are more or less the Center for Contemporary Arab Studies. In Indonesia, Arabic is not only studied in Islamic education environments, such as: Islamic boarding schools, madrasas, Islamic schools and Islamic universities, but is also a subject in several general education institutions, such as UGM, UNJ, UPI, UNPAD, USU, UNHAS. , Academy of Tourism and Hospitality, ABA, and so on. The age of Arabic education in Indonesia is already at the age of the entry of Islam into the country, starting in the VII century AD. Arabic began to be taught along with the teaching of "read and write" the Koran. The main purpose of learning Arabic is to be able to read and understand the sources of Islamic teachings in Arabic properly and correctly. In the view of Muslims, Arabic is a "language that must be learned" in order to understand the verses of the Qur'an and the hadiths of the Prophet Muhammad. Both sources of Islamic teachings are in Arabic. Because, it is imperative for Muslims to study the Qur'an and the hadith of the Prophet SAW, basically it is also an obligation to study the language of the holy book.
In other words, the process of learning Arabic in Indonesia will always color and discourse the Islamic education curriculum as long as Muslims believe in the Qur'an and hadith as their life guide. The implementation of the objectives of the Arabic subjects mentioned above, among others, is supported by the emergence of various decisions of the Director General of Islamic Education relating to improving academic quality, both teachers at Madrasah Tsanawiyah, Aliyah and Lecturers at PTAI and PAI Lecturers at PTU in Indonesia. For example, in 2007, the Secretary General of the Ministry of Religion, Bahrul Hayat, Ph.D. explained that in order to improve the quality of religious education institutions, the Ministry of Religion provided undergraduate scholarships to 2,000 public and private madrasa teachers who teach Mathematics, Chemistry, Biology, Indonesian, Arabic, and English. The Master's Scholarship, which was held by the Ministry of Religion in 2007, is in collaboration with 14 state universities in Indonesia, including 7 public universities and 7 religious universities. And 60 of them are in the field of Arabic studies which are being discussed by UIN Jakarta and UIN Malang. 
Furthermore, the Secretary General of the Ministry of Religion of the Republic of Indonesia explained that “this policy is to overcome the backwardness of education in madrasas. He admits the existence of madrasas has tended to be neglected. However, after the enactment of the National Education System Law, the existence of madrasas has shifted and its position is equal to other school educational institutions. In the 2006 budget, there were 675 teachers studying in 15 state universities and in the 2007-2008 budget, 1325 teachers were added. The total number of teachers studying at PTN with various majors is 2000 teachers. 
Based on data from the Ministry of Religion of the Republic of Indonesia directory, the number of teachers of Madrasah Tsanawiyah, both public and private, in West Java with S1/D4 qualifications was recorded at 495 people; 4 and there are 664 public and private Madrasah Aliyah teachers throughout West Java; and the number of Arabic language teachers in vocational schools was recorded at 38 people and in SMAN and Private schools there were 72 people. Based on a pre-survey of MA/SMA Arabic teachers in 2009, it was found that Arabic teachers were "very minimal" in understanding and mastering innovative learning methods and utilizing multi-media-based DIGITAL in the form of CD/DVD in the Arabic language learning process in the classroom. Out of 100 teachers, more than half need information, training and assistance related to innovative research-based learning methodologies.
Based on the data from the respondent's questionnaire that has been processed, it is described in descriptive form as follows: 

	1
	Knowledge of digital-based learning media


	
	Based on the questionnaire given to 30 participants, the results obtained were 21 participants or 70% assessed that participants had sufficient knowledge of digital learning media in learning Arabic and PAI learning, 9 participants or 30% considered that participants had knowledge of digital learning media good in learning Arabic and PAI.

	2
	Knowledge of Arabic and PAI learning strategies



	The results obtained from 30 participants, 5 participants or 16.6% considered that participants had insufficient knowledge of Arabic and PAI learning strategies, 15 participants or 50% considered that participants had sufficient knowledge of Arabic and PAI learning strategies, and 10 participants or 33.3% assessed that the participants had good knowledge of Arabic and PAI learning strategies.

	3
	Easy access to Arabic and PAI learning media



The results obtained from 30 participants, 5 participants or 16.6% considered that participants felt less about the ease of access to Arabic and PAI learning media, 21 participants or 70% considered that participants felt enough about the ease of access to Arabic and PAI learning media, and 4 participants or 13.3% rate well about the ease of access to Arabic and PAI learning media. 

	4
	Student activity in using digital media



The results obtained from 30 participants, 5 participants or 16.6% considered that students tend to be less active in using DIGITAL media, 20 participants or 66.6% considered that students were quite active in using DIGITAL media, and 5 participants or 16.6% assess assessing that students use DIGITAL media well
	
	5
	Teacher activity in using digital media



The results obtained from 30 participants, 20 participants or 66.6% considered that the teacher was quite active in using digital media, 10 participants or 33.3% considered that the teacher used digital media well

	6
	Knowledge of Arabic and PAI Learning Management



The results obtained from 30 participants, 20 participants or 66.6% considered that participants had sufficient knowledge in Arabic and PAI learning management, 10 participants or 33.3% assessed that participants had good knowledge in Arabic and PAI learning management.

	7
	Knowledge of digital media in Arabic KBM and PAI



The results obtained from 30 participants, 10 participants or 33.3% assessed that participants had a lack of knowledge about digital media in Arabic and Islamic teaching learning activities, 16 participants or 53.3% assessed that participants had sufficient knowledge about digital media in Arabic learning lessons. and PAI, 4 participants or 13.3% assessed that participants had good knowledge of digital media in Arabic and PAI.

	8
	Learning in the Covid-19 Era makes it difficult for teachers


The results obtained from 30 participants, 5 participants or 16.6% considered that participants considered learning the Covid-19 era difficult for teachers, 25 participants or 83.3% assessed that learning in the Covid-19 era was very difficult for teachers.

	9
	The need for digital media in learning in the Covid-19 era



The results obtained from 30 participants, 3 participants or 10% considered that participants felt the need for digital media in Covid-19 learning, 27 participants or 90% considered that participants really needed digital media in Covid-19 learning

	10 
	Difficulty using digital in teaching activities



The results obtained from 30 participants, 10 participants or 33.3% considered that participants found it difficult to use digital in teaching, 20 participants or 66.6% considered that participants felt very difficult in using digital in teaching

	11
	Evaluation of KBM Arabic and PAI in the Covid-19 era



The results obtained from 30 participants, 10 participants or 33.3% considered that the evaluation of Arabic and PAI KBM in the Covid-19 era was considered sufficient, 5 participants or 16.6% considered that the evaluation of Arabic and PAI KBM in the Covid-19 era was considered sufficient. , 15 participants or 50% considered that the evaluation of Arabic and PAI KBM in the Covid-19 era was considered good

	12
	Achievements of learning Arabic and PAI in the Covid-19 era



The results obtained from 30 participants, 2 participants or 6.6% considered that the achievement of learning Arabic and PAI in the Covid-19 era was considered sufficient, 5 participants or 16.6% considered that the achievement of learning Arabic and PAI in the Covid-19 era was assessed good, 20 participants or 66.6% considered that the evaluation of the Arabic and PAI KBM in the Covid-19 era was considered good, 3 participants or 10% considered that the evaluation of the Arabic and PAI KBM in the Covid-19 era was considered very good.

	13
	Training and assistance in using digital in Arabic and PAI learning is beneficial for teachers



The results obtained from 30 participants, 2 participants or 6.6% of participants assessed that the training and assistance in using digital in Arabic and Islamic Education Learning was beneficial for teachers, 28 participants or 93.3% of participants assessed the training and assistance in using digital in Arabic learning and PAI is very useful for teachers.

CONCLUSION
The conclusion that can be drawn based on the explanation above is that the use of user-friendly digital modes can be a solution for teachers for learning at this time, especially during the current pandemic. So that learning can be more active, innovative and facilitate the implementation of Arabic learning. In supporting its success, of course there must be synergy from both teachers and students as well as teachers and policy makers. Because learning through user-friendly digital mode in its implementation cannot be one-way. So that quality education can be achieved, especially during the Covid-19 pandemic.

RECOMENDATION
This research can be carried out to the next stage by developing an independent and independent design related to the use of user-friendly digital learning modes for learning Arabic, especially in Indonesia. 
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Language is not seen merely as a means of communication but a way to create bonds between na-
tions and individuals and the means of broadening people’s horizons. Language leaming encourages
tolerance and peaceful co-existence among people and by extension nations. The Arabic language is
considered to be one of the fastest growing languages in the worid. As many as over 422 million people
around the world speak Arabic, making it the sixth most spoken language. It i also the official or co-of-
ficial language of 22 countries around the world. Also, Arabic is the spirtual language of over 1.5 billon
people around the world who use it in their daily prayers and worship, as the Quran s indispensable in
the spiritual life of a Muslim. Arabic is also one of the six official languages of the United Nations and
one of its major organizations, UNESCO, celebrates the Arabic language every year in December.

Given the growing demand for leaming the Arabic language among non-native speakers and the need
1o create closer cultural understanding and appreciation of other cultures, it was imperative to design
a comprehensive language program that promotes the dissemination of the Arab and Islamic culture.

To meet the above challenges, The Saudi Electronic University created a unique comprehensive lan-
guage leaming program named Arabic Online in 2015. After three years, the program went through a
review and modenization that resulted in the content being moved to Blackboard. The initiative was
intended to make the program one of a kind that offers language leaming anytime and anywhere in
the world and also fosters universal values of diversity, acceptance of others, promotion of peace and
coexistence.
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