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Abstract. Freedom of learning is freedom of thought, starting from teacher respecting learning changes in educational 

institutions in elementary, secondary, and tertiary schools. Teaching assistance is one of the Merdeka Belajar Kampus 

Merdeka (MBKM) programs launched by the government through the Ministry of Education and Culture. The teaching 

assistance program can be taken by students who have taken at least 80 credits of courses and get approval from the 

academic supervisor and head of the study program. This study used the Triangulation interview method conducted at 

SMKN 2 Jombang. The results of this research are positive and good for SMKN 2 Jombang. This is because students 

participate in helping with school activities, can help teachers with additional tasks, and can exchange knowledge with 

teachers. This program not only has an impact on SMKN 2 Jombang, but this teaching assistance activity also has an impact 

on students. With this activity, students can find out about school conditions and student character and gain experience on 

how to become a teacher. This experience can be a provision for students to become teachers in the future.   

Keywords:  Teaching assistance, vocational school, MBKM. 

INTRODUCTION 

Merdeka Belajar Kampus Merdeka (MBKM) is a policy designed by the Minister of Education and Culture, 

Nadiem Makarim. Freedom of learning as freedom of thought starts with teacher respecting learning changes in 

educational institutions in elementary, secondary, and tertiary schools. Kampus Merdeka has several meanings, 

namely the autonomy of educational institutions to open or establish new study programs, automatic reaccreditation 

programs, freedom for State Universities Public Service Agency and Work Units to become Legal Entities State 

Universities, and granting study rights for three semesters outside the study program (Fuadi, 2022; Aswita, 2022). The 

research also stated that through the Merdeka Belajar Kampus Merdeka (MBKM) program, students are expected to 

develop their abilities and competencies, gain experience in social activities, and improve academic and non-academic 

achievements in higher education. One of the keys to the success of implementing the MBKM curriculum in 

universities is to strive for a more autonomous and flexible learning process so that it can create an innovative, realistic, 

varied, and accessible learning environment for students (Baharuddin, 2021). In its implementation, the MBKM 

program has several learning activities, including student exchanges, humanitarian projects, internships/work 

practices, entrepreneurial activities, teaching assistance in educational units, independent studies/projects, 

research/research, and village-building activities or thematic actual work lectures. The research states that the teaching 

campus program is one of the MBKM programs in partnership with elementary schools affected by the COVID-19 

pandemic, which aims to provide students with learning opportunities and opportunities outside the classroom and 

develop technological innovations for education together with teachers. 

The forms of MBKM are student exchanges, internships/work practices in Industry or other workplaces, carrying 

out community service projects in villages, teaching in educational units, participating in student exchanges, 
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conducting research, conducting entrepreneurial activities, making independent studies/projects, and participating in 

humanitarian programs (Jenderal et al., 2020). The amount of education in Indonesia is substantial, and there are 

various problems in formal, non-formal, and informal education units. Students in educational units such as 

elementary, middle, and high schools carry out learning activities through teaching assistance—schools where 

teaching practices can be located in cities or remote areas. The MBKM aims to explore knowledge and abilities for 

more than one semester, learn and expand networks outside the study program or home campus, and gain knowledge 

directly from qualified and reputable partners (Lutfiana, 2020). 

Teaching assistance is one of the MBKM programs launched by the government through the Ministry of Education 

and Culture. The teaching assistance program can be taken by students who have taken a minimum of 80 credits of 

courses and get approval from the academic supervisor and head of study program. The teaching assistance program 

is conducted in schools for at least 17 weeks. The objectives of the teaching assistance program in educational units 

include: 1) providing opportunities for students interested in education to participate in teaching and deepen their 

knowledge by becoming teachers in educational units 2) helping to improve the equitable distribution of education 

quality, the relevance of primary and secondary education to higher education, and the development of the times 

(Ministry of Education and Culture, 2020). Implementing assistance provides opportunities for students to develop 

and explore competencies through direct practice in the field (Sobara, 2020). Students selected will be guided by 

various competent parties to be placed and assist the learning process in selected schools in their regions (Widiyono 

et al., 2021). In addition to helping the learning process, students also help schools in other aspects, such as technology 

transfer in the form of learning media and classroom and school administration (Widiyono et al., 2021), to provide 

students with a real learning experience. From this opinion, student participation In campus programs positively 

impacts students and partner schools. However, student activities during the implementation of the campus teaching 

program must be done according to the existing tuition credit bill at the university. So, it limits students' activities 

while in school (Suwanti et al., 2022). According to several studies, the impact of the implementation of the campus 

teaching program that has been carried out has resulted in actualizing the role of students in schools during the campus 

teaching program using field observation and documentation methods. Based on the results of previous studies that 

have been mentioned, student activities in schools tend to transfer technology for learning (Adellia & Himawati 

(2021); Grace (2021); Damayanti (2021); Anwar (2021); Hamzah (2021); Rosita & Damayanti (2021)). 

Based on this background description, researchers are interested in researching the impact of teaching assistants 

for Vocational Schools. Researchers will apply the triangulation interview method to SMKN 2 Jombang teachers to 

determine the impact of teaching assistance on teachers and vocational schools. 

METHODS 

The research method used in this study is a triangulation interview method using the background information 

provided. Elite interviews provide valuable information from perspectives of power and privilege. (Natow, 2020; Vogl 

et al., 2019). The teaching staff at SMKN 2 Jombang, who support students according to the student's study program, 

are the subjects of this research. Interviews with teaching staff were used as a research tool in this study. Guidelines 

are followed, and interviews are conducted in an organized manner. The challenges faced and the benefits of on-

campus teaching initiatives for educational institutions are among the metrics used. The study was carried out in 

stages: 1) determine the problem 2) make tools 3) conduct interviews 4) review interview findings. 

RESULTS AND DISCUSSION 

Teaching assistants enabled students to teach at primary, junior secondary, and vocational high schools for specific 

durations. Schools engaged in teaching assistance activities were situated in varied locations, encompassing both urban 

centers and remote areas. At SMKN 2 Jombang, 25 student teaching assistants were distributed across multiple 

departments aligned with their respective fields. The primary objectives of teaching assistance activities were to 

enhance and refine student competencies while addressing school-related challenges. Through these activities, 

students were anticipated to broaden their perspectives by directly engaging with fellow students and members of the 

school community. The initiative aimed to nurture students' creative public speaking abilities and foster their 

contributions to implementing school-based learning activities. The execution of teaching assistant activities was 

tailored to align with students' study programs, ensuring a cohesive connection between the students and the schools. 
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The questionnaire instrument was structured meticulously to gather valid data pertinent to the school's circumstances, 

detailed in TABLE 1. 

TABEL 1. List of questions. 

Number of 

Questions 
Question’s 

Question 1 Is the teaching assistance program right for students before becoming teacher? 

Question 2 How does the teaching assistance program impact teachers and schools at SMKN 2 Jombang? 

Question 3 How long has the teaching assistance activity been carried out at SMKN 2 Jombang? 

Question 4 How does the school value the teaching assistance process for each student? 

Question 5 What efforts does the school make so that the teaching assistance program runs well and the cooperation 

between the school and the campus is maintained? 

Question 6 Do teaching assistance activities interfere with the flow of KBM activities? 

Question 7 Does the teaching assistance program help teachers and schools? 

 

Observations at school were carried out to determine the actual conditions. SMKN 2 Jombang has 4 expertise 

competencies, including; 1. Boutique Fashion/ Fashion Styling, 2. Food Service/Buffet Styling, 3. Skin Beauty, and 

4. Hair Beauty. 

TABLE 2. List of informants.  

Teachers Name Position 

Nanik Surtini, S.Pd. Vice Principal for Academic Affairs 

Maulida A'malia Putri, S.Pd. Fashion Design Teacher 

Lestya Mei Putri, S.Pd. Cosmetology Teacher 

Nur Lailatul Hidayah, S.Pd. Culinary Teacher 

Asmaul Husna, S.Pd. General Teacher 

 

The results of the research, conducted through analysis and interviews with the curriculum representative, Nanik 

Surtini, S.Pd., indicated that the teaching assistant program was deemed suitable for students prior to their transition 

into teacher. This program provided students with invaluable experience in learning the nuances of teaching that could 

not be acquired solely within the confines of a campus setting. The involvement in teaching assistance had a positive 

impact as it fostered the development of teacher creativity. Furthermore, this activity proved beneficial as students 

actively contributed to teaching and learning exercises, thereby benefitting both the schools and the students involved. 

Throughout the implementation of this teaching assistance activity, the school had to ascertain its duration, 

adhering to the guidelines set forth by the campus. The assessment of these teaching assistance activities underwent 

several processes and was overseen by the respective civil service teachers. As stated by Lestya Mey Putri, S.Pd., a 

teacher at the Cosmetology Study Program, this teaching assistant program held significant importance. It enabled 

students to familiarize themselves with classroom dynamics, school environments, and student behavior. Effective 

communication skills were imperative during teaching assistantships (Adebayo & Allen, 2020; Alexander et al., 2014; 

Alptekin, 2002; Arasaratnam & Doerfel, 2005). This exposure provided students with insights into the role of a 

teacher, an experience that could not be gained solely through theoretical learning on campus. 

The involvement of teaching assistant students had a positive impact on teacher, facilitating interactive knowledge 

exchanges. It allowed teachers to engage with students and share knowledge, offering valuable support when teacher 

were occupied with tasks or meetings. Additionally, the active participation of teaching assistant students contributed 

positively to school activities and operations. 

Lailatul Hidayah, S.Pd., a teacher in the Culinary Study Program, emphasized the relevance of a teaching 

assistance program, affirming that it was advantageous for students to gain insights into student characteristics and 

the school environment before assuming teaching roles. The teaching assistant program significantly benefited 

teachers and schools by fostering collaborative knowledge sharing, particularly in technological advancements, 

enabling mutual learning. Its positive impact extended to schools by offering support to teacher handling additional 

tasks, thereby preventing empty classrooms. The assessments primarily focused on student-student interactions during 

learning activities, utilization of teaching tools, and classroom management. 

Maulida A'malia Putri, S.Pd., a teacher in the Fashion Design Study Program, underscored the positive impact of 

the teaching assistance program on schools. This initiative facilitated students in developing their knowledge and 

creativity while acquainting themselves with student management. The program encouraged open exchanges of ideas 
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among students, benefiting both students and the school through active participation in school activities. Assessments 

evaluated students based on their adeptness with teaching tools and classroom management, further enhancing the 

teaching and learning process. The presence of teaching assistants significantly optimized school activities. 

Asmaul Husna, S.Pd., teacher of Bahasa Indonesia subject, emphasized the crucial role of the teaching assistant 

program in equipping students with teaching experience, a valuable asset for aspiring teacher. This program 

contributed positively by providing students with practical exposure while supporting teachers with their additional 

responsibilities. Teaching assistants received evaluations based on their potential in executing teaching assistance 

activities, which seamlessly integrated into the school's educational routine, facilitating harmonious interactions 

among students and teacher during school activities. 

The teaching assistance program is the right program for students before they become teacher because with this 

program, students will have experience learning how to become teacher, and students can exchange knowledge with 

teacher. Besides that, the experience of teaching assistance activities cannot be obtained on campus. Teaching 

assistants contribute substantially to teaching, learning, and the overall undergraduate experience in higher education 

(LoCastro & Tapper, 2015; Nichols & Lupascu, 2020). Teaching assistance for students has a positive and good impact 

because it can develop creativity, teaching methods, and student experience for teachers. This teaching assistance 

activity also has a positive impact because students can help with teaching and learning activities for teachers with 

additional tasks so that the class is not empty. Effective communication constitutes the central focus of the skills 

competence in intercultural contexts. 

Additionally, this activity had positive and beneficial impacts on schools as students actively participated in 

school-related tasks. Throughout the implementation of the teaching assessment activity, the school had to determine 

its duration. Students experienced increased motivation and interest in literacy and numeracy, evidenced by the 

achievements of the Class 1 Teaching Campus Program objectives. Teachers and schools benefitted from improved 

facilitation in conducting both online and offline learning, particularly observed in heightened student engagement 

when utilizing laptop media to explore problems through video presentations at the beginning of lessons. 

Apart from gaining teaching experience, students also acquired communication skills, an aspect seldom practiced 

in educational settings (Subtirelu, 2017; Yook & Albert, 1999). The digital era provided multiple platforms for 

students to refine these crucial abilities, crucial for future educators. Proficient communication aided in 

comprehending lesson content effectively. Moreover, the use of learning aids influenced the self-confidence levels of 

teaching assistant students (Setiyawan, 2020, 2023). Leveraging Information and Communication Technology (ICT) 

became imperative for optimizing classroom learning (Setiyawan, Priyanto et al., 2021). Technology-based learning 

tools significantly enhanced understanding. The prominence of technology in educational media escalated after the 

COVID-19 pandemic (Setiyawan, Manggalasari et al., 2021; Suriyani Djamdjuri & Kamilah, 2020; Yuberti et al., 

2021), profoundly impacting the education sector (Haas et al., 2022; Lutfiyah & Roviati, 2020; Manggalasari et al., 

2022; Prasetya et al., 2020; Setiyawan, 2021; Setiyawan & Kurniawan, 2021; Wahyu Kusuma Wati et al., 2020). 

Consequently, student assistants played a pivotal role in developing learning media to invigorate engaging educational 

experiences, highlighting the significance of utilizing dynamic learning aids in their roles. 

CONCLUSION 

The impact of teaching assistants for vocational schools is positive and sound. Because students participate in 

helping school activities, they can help teacher with additional tasks and exchange knowledge with teacher. Not only 

does it have an impact on SMKN 2 Jombang, but this teaching assistant activity also has an impact on students. With 

this activity, students can find out about school conditions and student character and gain experience on how to become 

teacher. This experience can be a provision for students to become teacher in the future. 
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