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	Abstract
___________________________________________________________________
This study aims to see how the right strategy is to manage student diversity in a multicultural-based educational setting. The diversity of multicultural society in Indonesia can be seen as one of the wealth of the nation but is also very prone to trigger conflicts and divisions. The link between education and the diversification of multiculturalism is a solution to diverse cultural realities, so as to minimize conflicts that are initiated by differences. This research uses a descriptive qualitative approach that focused on strategic management activities: planning, implementing, and evaluating strategies. The data collection techniques are gathered through in-depth interviews, observations, and documentation. Finally, the result shows that SMK Bakti Karya has implemented multicultural education well, this can be seen from the process of implementing school strategies that always align with the school’s vision and mission as a school that provides multicultural education. The process of inculcating the values of multiculturalism is always embedded in every learning process so that it is carried out in harmony without discrimination. This shows that the school has a high commitment to carrying out multiculturalism education in accordance with the school’s vision the concept of a public-friendly school. 
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INTRODUCTION

Indonesia is a country that has diverse, complex, and wide geographical and sociocultural conditions. In 2022, Indonesia is ranked 4th as the country with the most population in the world after China, India, and the United States. The population is more than 270 million people, spread over 34 provinces and 3,500 small-inhabited islands (Central Bureau Statistics, 2019). This makes Indonesia, one of the largest multicultural countries in the world, consisting of a large number of plural and heterogeneous cultural, ethnic, religious, and racial groups. Therefore, as a diverse and heterogeneous country, Indonesia certainly has multicultural, multi-ethnic, and multi-religious wealth, which can be seen as a potential that needs to be properly empowered to build a multicultural nation-state. 
Indonesia is well-known as one of the biggest multicultural countries in the world, it can be seen from the various conditions both in terms of the socio-cultural and the complex, diverse, and large geographical conditions. Diversities are inherent in Indonesia with the existence of heterogeneous circumstances, including ethnicity, race, religion, culture, and other various things. Talking about multiculturalism in Indonesia, cannot be separated from the motto of the Indonesian nation related to multiculturalism, namely “Bhineka Tunggal Ika”. This motto has the meaning of the Indonesian nation as a country that is rich in diversity in various aspects but is able to unite in harmony in life with various kinds of differences. With this motto, it is hoped that every individual and group with different ethnicity, language, culture, and religion will be able to unite in developing Indonesia. 
In general, multiculturalism is a term that refers to a plural society, with different communities or groups of people who are not equal. This hierarchical difference is an early form of a multicultural society. (Agirdag, Merry, & Van Houtte, 2016). Diversities in communities are a wealth we must realize, develop, and keep up appropriately to avoid the occurrence of contradictions. The diversities within communities are related to culturing, on the other hand, education is the process of shaping the character of the nation. Basically, education is seen as a very appropriate means to build multicultural awareness for students, because education can be a “spokesperson” to build a solid foundation in multicultural life. This can be done if there is a change in the educational paradigm starting from uniformity to a single identity, then recognizing and respecting the diversity of identities in order to create harmonization of life.
Education should be able to play an active role in resolving conflicts that occur in society, especially conflicts that are initiated by mistakes in viewing a difference. Education must also be able to provide a grand design that educates students. The grand design consists off, materials, and methods, for a curriculum that builds awareness of the importance of tolerance, respects various differences, and understands cultural diversity, especially in Indonesia. So that education is able to play an active role as a medium for social, cultural, and multicultural transformation for each student as the next generation of this nation. This means the sustainability of education is an idea of the social condition of the communities or vice versa, the state of the communities such as the progress and civilization is reflected in the condition of the education. For this reason, the sustainability of education in Indonesia needs to consider so-cultural and ethnic diversities within communities.
Indonesia has a very diverse ethnic group. Ethnic diversity is one of the characteristics of the Indonesian nation that should be proud of because it is the nation’s wealth. But in other conditions, this diversity also holds the potential for conflict that can actually threaten the life of the nation and state if this diversity is not managed properly. This can be seen in conflicts in several areas in Indonesia, such as in the Sampit area in Poso, in Aceh, or in the brawls that often occur between villages in several area and the brawls between schools (student brawls) which always occur as reported by the media. To minimize conflicts that occur, schools certainly have an important role, schools must instill the values of tolerance, and togetherness, and be able to adapt to differences. The educational process in this direction can be pursued by multicultural education. Multicultural education is directed to apply how students can respect each other, be sincere, and tolerant of the cultural diversity that exists in a pluralistic society. Here, discourse and implementation of multicultural values find their place, which means that multicultural education becomes an important factor (Slamet, Masrukhi, Haryono, & Wasino, 2017).  
Multicultural education is an idea and a movement of educational reform and the process that aims to change the structure of educational institutions and families so that students as members of racial, ethnic, religious, territorial, and diverse cultures have an equal way of looking at the life of Indonesia as a nation. The term multiculturalism or multicultural education in Indonesia was first voiced during the reformation era, were in that era, freedom of expression was very wide open when compared to the previous period which was very restricted. It was then that education experts began to think about the importance of multicultural education for a diverse Indonesian nation.
Multicultural education in Indonesia is legally regulated with the obligation to provide education without discrimination for all students which includes diversity within a nation. This has been regulated in Article 4 of the National Education System Law, Law No. 20 of 2003, one of its dictums states that “education is held in a democratic and fair manner and is not discriminatory by upholding human rights, religious values, cultural values, and national pluralism”. This principle shows that the government is very open to implementing multicultural education into the national education curriculum. Multicultural education can be used as a means to build the character of students who are able to be democratic, pluralistic, and humanist in their environment in everyday life. 
Individual or group differences in the school environment make the learning process require a learning concept that emphasizes the harmony of living together in the many differences that exist. The gap between students in the school environment is also quite clear (Stokke & Lybæk, 2018).   This condition shows how important multicultural awareness in the school environment (Varvaet, Van Houtte, & Stevens, 2018).
Inculcating multicultural values to students in school life will help students to know, understand, accept, and appreciate other people who have different ethnicities, cultures, and diverse personality values. Instilling the values of multiculturalism within the scope of the school will become a medium of awareness for the younger generation to accept and appreciate differences in culture, race, religion, and ethnicity and the need to live together peacefully (Rubin, 2017). 
In general, multicultural education is an educational concept designed with the aim of creating equal educational opportunities for all students of different races, religions, ethnicities, social classes, regions, and cultural groups (education for all). One of the important goals of this multicultural education concept is to help all students to be able to acquire knowledge, attitudes, and skills so that they can carry out their roles effectively in a pluralistic-democratic society and can interact, communicate, and negotiate with citizens from diverse groups to create the moral order of society that works for the common good (Rachmadtullah, Syofyan, & Rasmitadila, 2020). 
Based on the above, the researcher deems it necessary to conduct research in the context of multicultural education in schools. This is intended so that schools as formal educational institutions, as early as possible, can become a solution to diverse cultural realities as a process of developing all potentials that respect the diversity of culture, ethnicity, region, language, and religion of each individual student in the school.
SMK Bakti Karya, Parigi, Pangandaran is one of the formal educational institutions in West Java that opens a multicultural class program, which has the aim of instilling tolerance, values of diversity, and perfecting the character of students through the presence of heterogeneous students, from different ethnic groups, language, culture, region, and religion. At the first glance, SMK Bakti Karya looks like a school in general, but there is a characteristic that makes this school unique, namely the diversity of students who come from various regions in Indonesia, coming from 21 provinces, 24 ethnic groups, and 28 different languages.
On this basis, the researcher fell moved and motivated to conduct research with the theme of strategic management of education which is focused on school strategies in managing the diversity of students in multicultural classes at SMK Bakti Karya, Parigi, Pangandaran, by analyzing starting from planning, implementing, and evaluating strategies in managing multicultural classes. Thus, this paper aims to provide a conceptual description of the key aspects of (1) strategic planning, (2) strategy implementation, and (3) the evaluation process applied by SMK Bakti Karya in the implementation of multicultural education.

METHOD

The research method is a scientific method used to obtain data with certain purposes and uses (Sugiyono, 2017). The research conducted is using a descriptive qualitative approach. This research aims to describe and analyze the strategic management of multicultural-based education at SMK Bakti Karya Parigi, Pangandaran. It is focused on the process of planning, implementing, and evaluating strategies for managing the diversity of multicultural-based education. Data sources are obtained from main and supporting informants. The primary data in this study are the principal of SMK Bakti Karya, and some teachers. Data collection techniques use in-depth interviews with all informants to see the process of managing multicultural education in the school. Further techniques are using observation done by students and teachers in the learning process. There is also documentation, both written and electronic. For data validity techniques, the researcher use triangulation, which compares data obtained by the main and supporting informants. It’s used to check the data to the same source with different methods. However, the analysis techniques used data collection, data reduction, data presentation, verification, and affirmation of conclusions. 

RESULTS AND DISCUSSIONS

The multicultural class program at SMK Bakti Karya, Parigi, Pangandaran was opened in 2016, precisely on the anniversary of the “Komunitas Sabalad”. Initially, this community was a community of young people in Pangandaran who moved with the spirit of sharing knowledge with the local public through non-formal means such as holding various pieces of training for the local public in Pangandaran. Starting with a discussion about coffee, which is come from various regions and then can be enjoyed in Pangandaran, so the idea and belief emerged to bring diversity in Pangandaran Regency.
 Ideologically, the basis for estabilishing the multicultural class program as SMK Bakti Karya, is to open a meeting place for nation’s children to be more connected and be able to feel the diversity that exists in Indonesia more clearly. While pragmatically, namely the emergence of unrest from the management of SMK Bakti Karya, if the number of students is less than 20 students, the school will be merged. This unrest prompted the management to take the initiative to open the multicultural class program in order to fulfill the number of students. On this basis, the multicultural class program was opened with the aim that the next generation of the Indonesian nation, can directly experience the diversity of this nation. Multicultural-based education is very urgent to be implemented in Indonesia because it is based on the reality of the diversity of culture, race, region, religion, and ethnicity that surrounds it (Sa'adah, 2018). So that when interacting with the outside world, there is no suspicion, negative stigma, and negative prejudice in viewing a difference.
The basic concepts built by SMK Bakti Karya in the actualization of the multicultural class program are, 1) connected, meaning connecting diverse students to get to know each other in-depth, so all of them can form a national network; 2) Dynamic, which the atmosphere of diversity presented in multicultural classes can form dynamic interactions, each student can learn from each other with different cultural experience backgrounds; 3) Cultural exploration, each student from each region will become a cultural ambassador to introduce their culture to other students, to enrich students’ understanding of the culture of the archipelago; 4) Tolerance, with the cultural diversity that is present at SMK Bakti Karya allows students to be able to open-minded, adapt, and feel empathy for other identified groups; and 5) Peace, the atmosphere of diversity that is present in schools can give the spirit of self-preservation and dignity, as well as to strive for and maintain the tradition of peace.

Strategic Formulation
Formulating a strategy is identified with the process of preparing future steps intended to achieve school goals. This activity is carried out by translating the mission statement into a set of institutional goals (Mursidi, 2017). The principal of SMK Bakti Karya, Parigi Pangandaran applies five key steps in formulating strategies in the implementation of multicultural education in schools, namely 1) formulating of vision and mission, 2) analysis of the external environment, 3) analysis of the organization’s internal environment, 4) formulation of goals and objectives, and 5) determining strategies to achieve goals. Based on the research of the multicultural program at SMK Bakti Karya, namely to accommodate the diversity of students, the vision of this school is “growth in harmony with nature, culture, and technology”, trying to harmonize the diversity what’s in the school, so as to foster awareness of school residents to love the nature, appreciate cultural values, and explore science and technology that is growing in the disruption era. 
The public-friendly concept is one of the superior strategies in the implementation of the multicultural class program at SMK Bakti Karya. This concept initiates the institution to be open in all educational standards that are carried out, starting from school conditions, learning activities, school financing including funding needs, school income, and allocation of funds, as well as other activities that can be easily accessed by the public, through the use of social media, electronic information channels, and schools websites. As a public-friendly institution, SMK Bakti Karya has a spirit of inclusiveness, accountability, and transparency to the public. In addition, SMK Bakti Karya also organizes various programs that involve the public directly, such as Bakti Karya Fellows, Professional Classes, wider School Committees, and the involvement of volunteers. In the author’s opinion, the strategy chosen by SMK Bakti Karya in the implementation of the multicultural program has met the requirements as a good strategy, if it is linked to the four benchmarks of Richard P. Rumelt’s strategy testing is consistency, consonance; advantage; dan feasibility (Kurniawan, 2018).  

Strategic Implementation
The school’s policy in multicultural classes is to eliminate all forms of discrimination both inside and outside the classroom. It is not allowed to divide homogeneous groups based on ethnicity during learning activities, each group must have assimilation, except for study groups that aim to introduce the culture or uniqueness of their respective regions, or in special events that aim to bring diversity, namely in the “Festival 28 Bahasa” that regularly held every October 28th. In this event, each student is grouped by region to present diversity through regional specialities, traditional hauses, traditional clothes and traditional culture from their respective regions to be introduced to the public. 
Another policy, which is related to religion, is always instilled in SMK Bakti Karya there is no mention or term “non-muslim”, but more specifically on the mention of each religion, such as Christianity, Buddhism, and so on. In religious matters, they are still separated, this can be seen from student activities on Friday morning, before learning, Muslim students gather in the prayer room to read Al-Quran, while other students gather in different rooms to carry out worship activities according to their religion.  Each student has a different character, needs, and background. If this diversity cannot be managed properly, it can encourage the emergence of conflict that can hinder the success of the learning process. Feelings of egoism, arrogance and exclusive attitudes also have the potential to grow and develop as a result of this phenomenon (Chandra, 2015). Convenience relates to how students can accept the diversity that exists, students feel enjoy and are well received in a class with a democratic atmosphere (Shepherd & Linn, 2015). 
Human resource allocation is a central activity in management that enables the execution of strategy (Hubeis & Najib, 2014). It also includes the actions and allocation of resources needed to achieve the desired goals of an organization (Elkhdr, 2019). In the implementation of human resource allocation at SMK Bakti Karya through the teaching team scheme. The division of teaching teams or working groups of teachers (KKG) into learning clusters which include ecology classes, humanities classes, and multimedia classes is a learning innovation developed at SMK Bakti Karya, in line with the school’s vision. Ecology class is intended as a means of appreciating the diversity of life. This class consists of subjects in Nature Sciences, Mathematics, and Sports Education. This class is directed so that students can learn from nature about the perfect composition of the universe so that students can perceive nature for survival and can become sustainable and preserve human beings. The humanities class is intended as a vehicle for cultural exploration for students of SMK Bakti Karya. The subjects included in the Humanities class are Indonesian, English, Civic Education, and Religious Education. Then the multimedia class is directed to deepening and developing technology according to the type of education, namely vocational education that prioritizes student competence in the fields of technology and multimedia. The existence of multicultural education in the curriculum can be integrated with other subjects (Akhiruddin, Sukmawati, Jalal, Sujarwo, & Ridwan, 2021). 
Learning activities in the teaching team setting, starting from making lesson plans by each subject teacher, then holding a meeting by each teaching team for the preparation of Learning Scenarios to see the relevance of material from each subject. This makes it easier for teachers to collaborate in the learning process on the same theme. In addition, when a teacher is unable to attend, they can be replaced by a teacher within the scope of a teaching team, to assist students in the learning process, so as to avoid a void in the learning process in the classroom. Classroom management has an impact on the effective achievement of learning objectives (Nugraha, 2018). Every teacher always maintains good communication and is required to understand every material that will be delivered. 
The work culture built at SMK Bakti Karya, is a family work culture, by prioritizing mutual assistance, mutual support, and maintaining good communication and coordination. This can be seen from the atmosphere created at the school, feeling warm, friendly, and a culture 5S (Senyum, Sapa, Salam, Sopan dan Santun) from every member of the school.  The main keyword in the implementation of multicultural education is recognition in dealing with differences, and there is no limit to mutual respect between existing cultures (Suryaman, 2014). Likewise, the learning climate that exists during the learning process always instills the values of multiculturalism so that there is no discrimination in the learning process (Ardila et al., 2021).

Evaluation Strategic
Monitoring and evaluation are key elements in strategic management (Mursidi, 2017). The strategic evaluation stage is carried out by the principal at SMK Bakti Karya to ensure each plan is carried out properly, namely carrying out self-evaluation activities, which are carried out regularly every Monday, from 12.00 to 14.00 pm with various forms of evaluation. Principals in the multicultural-based school leadership process have a very important role in creating a school environment that is friendly to diversity (Suryaman, 2019). Schools need a leader who can create an active and positive inclusive culture in responding to diversity and make changes to the school structure in order to promote the values of multiculturalism to all school members (Hajisoteriou & Angelides, 2016). 
In detail of the first Monday, namely general coordination, by presenting all teachers to carry out discussions related to the continuity of the learning process, what materials will be provided, what are the learning targets and achievements, and what products or outcomes will be produced, including obstacles or problem faced during the learning process. In the second week, a teaching team coordination meeting was held, related to learning activities, and learning scenarios in each teaching team accompanied by the principal. On Monday, in the third week, class assistance was carried out for each teacher and class member, regarding the problems faced by each class in the continuity of the learning process. Furthermore, in the fourth week, an evaluation was carried out for the development of student parties in schools, these parties were prepared for school democracy activities in the OSIS election. 
To maintain the continuity of learning with an effective learning atmosphere, once a month, the principal always conducts direct supervision or monitoring in the classroom. This is done to see how the learning process takes place, and as a material for evaluation activities in order to create innovation and continuous improvement in the learning process in multicultural classrooms. In addition, each teaching team also has a supervisor, who is given the task directed by the principal to regularly visit the classroom and supervise learning activities. Another form of evaluation conducted at SMK Bakti Karya is the Learning Process Survey. This activity is carried out at the end of each semester after the exams. This survey aims to see how students respond during the learning process within one semester, as well as a form of student assessment of teacher performance in the classroom. The result of this survey will be the basis for evaluation activities to improve the teacher’s performance and professionalism in the next semester. 

CONCLUSION 

Based on the research findings, it can be seen that the implementation of multiculturalism education at SMK Bakti Karya when viewed from a strategic management perspective has been implemented well. SMK Bakti Karya already has a vision, mission, and school goals that are in line with the diversity of students in the school. In the process of implementing the strategy, SMK Bakti Karya has made several innovations, namely by making learning designs in the teaching team scheme, by always instilling the values of multiculturalism in the learning process, with a work culture that is familial so as to encourage all elements of the school to innovate. In the strategy evaluation process, the principal conducts regular monitoring and supervision to ensure the effective implementation of each multicultural education program. 
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