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Abstract
 

__________________________________________________________________

Teaching preparation plays a vital role in teaching as the preparation which describes the 

elements will be used in teaching. It provides the basis for instructional focus and content. 

This research is aimed to describe the implementation of Differentiated Instruction 

Lesson Plan for Junior High School Students in The Practice of Teaching English For 

Adult Learners (Teal) Course In The Second Half Of 2021 At Satya Wacana Christian 

University. This study was described from the perspective of qualitative research which 

employ a case study design which observed which focuses on analysing and describing 

the development of lesson plan, implementing lesson plan, Differentiated Instruction, and 

the practice of teaching in compatible Kurikulum Merdeka for Junior High School 

students in The Practice of TEAL course. The subject of this study were 8 student-

teachers joining the Practice of TEAL course (microteaching) in the second half of 2021 

at Satya Wacana Christian University, Salatiga who participated in the research. 

Whereas, the object of this study was the teacher –trainees designing a Differentiated 

Instruction lesson plan for Junior High School students and its implementation in the 

Practice of TEAL course. To collect the data, the researcher used questionnaires, written 

interview, and classroom observation and all of the items were analysed qualitatively 

using content analysis. The result of this research showed that first, teacher-trainees had 

fulfilled all the elements in designing the lesson plan (identity, Objective of Learning, 

Learning Material, Learning Activity, Selection of Media, Selection of Learning Source, 

and Evaluation).  Secondly, teacher-trainees had made the differentiation of learning 

visible in their teaching, in terms of readiness, learning profile, and interest. In addition, 

the researcher found out that most teacher-trainees had made progress in the most 

frequently occurring weaknesses from the first teaching to the next four but however they 

found most difficulty in formulating the objective of the learning. Lastly, the research 

described the effectiveness of Differentiated Instruction Lesson Plan since it facilitated 

supportive learning for heterogeneous learners. 
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INTRODUCTION 

 

A Successful teaching-learning process 

depends much on good planning. It is high time 

for teachers to design a good lesson plan to 

facilitate meaningful learning for students. 

According to Brown (2001), the lesson plan has a 

pervasive influence on successful teaching-

learning activities. The planning process provides 

a framework to select goals, activities, and 

assignments relevant to knowledge, skills, and 

attitudes (Cooper, 1990).  

Moreover, the lesson plan offers 

appropriate assessments that make the planning 

process complete (Hunter, 1994, p. 87 cited by 

Jalongo et al., 2007, p. 42). To be an effective 

teacher, one needs to creatively synthesize his 

understanding of second language acquisition 

and language teaching pedagogy.  He must 

accommodate the curriculum, and the teaching 

context to make a classroom that facilitates all the 

pieces of learning experiences fit together comes 

to reality.  

Research has found that lesson plan, the 

planning and organizing Lesson brings 

advantages to teachers because it enables them to 

structure the teaching/learning process that helps 

to avoid uncontrolled improvisation (Rodriguez, 

2014). Further, Hammer (2006) stated that lesson 

planning is the art of combining several different 

elements into a coherent whole so that the lesson 

has an identity that students can recognize, work 

with and react to. It means that any lesson plan 

should encompass numeral fundamentals 

ranging from the time allocated, the students‟ 

level, the material used to finish up with the 

objectives, and the homework. In addition to 

Hammer, Woodward (2001) postulated that 

lesson planning is not only a piece of document. 

It is everything a teacher does when he is thinking 

of the next lesson such as visualizing, reading 

resources, or even staring at the ceiling. 

Meanwhile, Reed & Michaud (2010) believed 

that the lesson planning process allows teachers 

to evaluate their knowledge concerning the 

content of teaching. 

In Indonesia's teaching context, a lesson 

plan is a core activity for teachers. It is the basis 

of the three teacher responsibilities, i.e.: planning, 

implementing and assessing as stated in the 

Ministry of Education Regulation Number 21 

Year 2016 about Standard of Content (planning), 

number 22 about Standard of Process 

(implementing), and number 23 about Standard 

of Assessment (assessing). In planning the lesson, 

teachers must be able to design meaningful 

learning for students which meets the 

requirements of 21st-century learners-- the ability 

to be critical, creative, communicative, and 

collaborative. The second responsibility is 

implementing the lesson plan. The lesson plan 

designed should be mirrored in the teaching 

which later is evaluated and improved in the next 

planning design. The third responsibility is 

assessing in which according to the decree 

assessment must reflect the lesson plan and 

teaching process which measured the three 

domains of affective, knowledge, and 

psychomotor. 

The launching of the “Merdeka” 

curriculum last December 2019 brings about a 

massive change in the lesson plan design. The 

implementation of Differentiated Instruction 

urges the teacher to facilitate students’ 

uniqueness in terms of interest, readiness, and 

learning profile into the learning process. The 

teacher must do the mapping to identify the 

students' learning needs and then designs the 

learning which fits the students’ diverse needs. 

Therefore, research in designing Differentiated 

Instruction lesson plans and its implementation 

in teaching practice is needed. 

The scope of this study is explaining how 

teacher-trainees design Differentiated Instruction 

lesson plans for Junior High School students and 

the implementation in the Practice of TEAL 

course at Satya Wacana Christian University, 

Salatiga. In addition, the study also considers the 

difficulties encountered by teacher trainees in 

designing the lesson plan and its implementation 

for Junior high School students and how teacher-

trainees solve the obstacles. This study also 

focuses on explaining how teacher-trainees 

improve their lesson plan and teaching qualities 

in the Practice of TEAL course and the 



Mujib Abdillah, et al./ English Education Journal 12 (4) (2022) 705-704 

707 

 

effectiveness of the Differentiated Instruction 

Lesson Plan for Junior High School Students. 

 

METHOD 

 

This study was described from the 

perspective of qualitative research which 

employed a case study design which observed the 

characteristics of an individual unit, that was a 

group (Cohen and Manion, 1994: 106). The study 

focuses on analysing and describing the 

development of lesson plan, implementing lesson 

plan, Differentiated Instruction, and the practice 

of teaching in compatible Kurikulum Merdeka. 

It is assumed that there were some 

difficulties faced by student-teachers in 

developing a Differentiated Instruction lesson 

plan, implementing the lesson plan, and 

improvements on their lesson plan and teaching 

performance. It is also assumed that the student-

teachers had some alternative and creative ways 

of solving their obstacles in lesson planning and 

the implementation. Moreover, they also found 

out the obstacles as resources for improving their 

competencies in designing their lesson plan and 

the teaching practice in EFL classroom. 

The subject of this study were 8 student-

teachers joining the Practice of TEAL course 

(microteaching) in the second half of 2021 at 

Satya Wacana Christian University, Salatiga who 

participated in the research. Whereas, the object 

of this study was the teacher –trainees designing 

a Differentiated Instruction lesson plan for Junior 

High School students and its implementation in 

the Practice of TEAL course. 

The unit analysis of this research was the 

student-teachers in The Practice of TEAL course 

in Satya Wacana Christian University, Salatiga 

as well as their teaching documents such as lesson 

plans, teaching videos, lecturer’s feedback, 

reflection journals, and evaluation items. 

In this study, I used questionnaires, written 

interviews, and classroom observation in 

collecting the data. The respondents were given a 

questionnaire which consisted of questions about 

lesson plan designing using the Differentiated 

Instruction approach and its implementation and 

then, I observed their practice of teaching.  The 

respondents were interviewed to know whether 

there were problems in designing the 

Differentiated Instruction and implementing the 

lesson plan in the practice of teaching in the EFL 

classroom. They were also questioned on how 

they improve their lesson planning and teaching 

skills. The results were analysed to find out the 

compatibility with the Kurikulum Merdeka in 

general and Differentiated Instruction in 

particular. All of the items were analysed 

qualitatively using content analysis. Below is the 

table shows the instruments used in this study: 

This study used the theory of data 

collection procedures in qualitative research. 

Since it was a case study research, the data were 

analysed under principles of analysis method for 

case studies which is referred to as OTTR. It 

stands for “observe,” “think,” “test,” and 

“revise.” Analysis must be an iterative process 

whereby the initial observations are reflected 

upon and shape subsequent data collection. 

Observe -- initial observations are made and 

tentative hypotheses are formulated. Think -- 

consideration is made of what additional 

information must be collected to rule out 

alternative explanations or confirm initial 

hypotheses. Test -- additional information is 

collected through subsequent observation or 

review. Revise -- analysis of subsequent 

observations and review occurs, and initial 

hypotheses are re-examined. 

In this study, the data was presented in 

tables, charts, as well as description of the 

analysis. The description was elaborated in depth 

to reveal the findings of the study. 

For data validation, the researcher used 

Triangulation of Sources in which the data is 

examined in depth by various sources of data. 

The aim of this study was to provide data on the 

designing lesson plan and its implementation 

using a Differentiated Instruction approach under 

the scope of Kurikulum Merdeka. 

 

RESULTS AND DISCUSSIONS 

 

The finding showed that the 

implementation of Differentiated Instruction 
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Lesson Plan for Junior High School students had 

driven some  effectiveness in teaching, as follows: 

1. The Teacher-trainees Design of 

Differentiated Instruction lesson plans 

The information from the rubric for 

Lesson Planning in the following table explained 

how teacher-trainees design the Differentiated 

Instruction lesson plans for Junior High School 

students in The Practice of TEAL Course: 

 

Table 1. Rubric for Lesson Plan Assessment 

No. 
Elements of 

Lesson Plan 

How Teacher-trainees 

Develop the 

Differentiated 

Instruction Lesson Plan 

Percenta

nge 

1. Identity Complete 100  

2. Objective of 

Learning 

 

Compatibility to the 

basic competency 

87.5  

Use operational Verbs 75.00  

Covered three 

competencies (attitude, 

knowledge, and skills) 

75.00  

Covered the aspects of 

Objectives (Audience, 

Behavior, Condition, 

Degree) 

87.5  

Based on the students; 

needs/ ability 

87.5  

3. Learning 

Materials 

 

In accordance with basic 

competencies and 

Learning Objectives 

62.5  

In accordance with 

student needs/ability 

87.5  

arranged in an orderly, 

logical, systematic way, 

from easy to more 

complex/ difficult 

75.00  

Arranged in a clear, 

detailed and complete 

manner, containing facts, 

concepts, principles, 

relevant procedures 

62.5  

4. Learning 

Activity 

 

Used the Differentiated 

Instruction approach in 

accordance with KD 

87.5  

The steps or procedures 

for learning activities that 

are carried out in 

accordance with the 

Differentiated Instruction 

87.5  

Provide learning 

activities that include 

preliminary, core, and 

closing stages and are 

accompanied by time 

allocation in each stage. 

100  

Facilitated the learning 

steps which reflected 

active, creative, scientific 

and fun activities 

87.5  

Facilitated the learning 

steps which reflected the 

direct and concrete 

experience 

75.00  

5. Selection of 

Media 

The media were in 

accordance with the 

learning objectives, 

learning materials, class 

conditions, student 

needs, and paying 

attention to safety. 

100  

6. Selection of 

Learning 

Resources 

Included printed 

materials (books, 

handouts, etc.), 

electronic teaching 

materials (IT), and the 

surrounding 

environment, and paid 

attention to the relevance 

and updating. 

100  

7. Evaluation Includes aspects of 

attitude, knowledge, and 

skills 

100  

The methods/techniques 

are in accordance with 

the material, objectives, 

and/or competencies to 

be studied achieved 

(KD/indicator) 

100  

Including grids, 

tests/questions, answer 

keys, attitude 

instruments, skills 

instruments, and the 

scoring rubric 

100 

Planning/providing 

enrichment activities for 

students who have more 

abilities, 

planning/providing 

remedial for students.  

100  

 

From the table, the researcher concluded 

how the teacher-trainees develop the 

Differentiated Instruction Lesson Plan. There are 

seven elements of the lesson plan that will be 

discussed in this section. They are (1) identity;(2) 

Objective of Learning; (3) Learning Material; (4) 

Learning Activity; (5) Selection of Media; (6) 

Selection of Learning Source; and (7) Evaluation.  

The findings showed that teacher-trainees 

did not find difficulty designing the required 

lesson plan. Almost all of them fulfill the criteria. 
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The use of the Differentiated Instruction learning 

process was visible in almost all teaching, only 

one failed to facilitate the Differentiated 

Instruction learning process at the first teaching 

but he made improvements in the next teaching. 

Moreover, they also followed the steps or 

procedures for learning activities that are carried 

out in accordance with the Differentiated 

Instruction procedure of the approach used; only 

one failed to go with the procedures.  

In addition, all teacher-trainees provided 

learning activities which include preliminary, 

core, and closing stages and are accompanied by 

time allocation in each stage and facilitated 

active, creative, scientific and fun learning 

activities in accordance with the principles of 

Independent Learning; only one failed to fulfill all 

the aspects mentioned previously. They also 

facilitated the learning steps which reflected the 

direct and concrete experience. In the media 

usage, All teacher-trainees chose the media which 

were in accordance with the learning objectives, 

learning materials, class conditions, student 

needs, and paying attention to safety.  

All teacher-trainees included printed 

materials (books, handouts, etc.), electronic 

teaching materials (IT), and the surrounding 

environment, and paid attention to the relevance 

and updating. Some of them created a very well-

designed PowerPoint presentation which really 

helped students’ comprehension. They also adapt 

the materials from websites like 

https://en.islcollective.com/ and adjust them to 

the student’s needs and levels. Most teacher-

trainees created various handouts for the 

differentiation learning which were suitable for 

the students since they had considered the 

students’ needs and levels from the diagnostic 

test. 

Almost all teacher-trainees designed the 

assessment required that includes aspects of 

attitude, knowledge, and skills. They had fulfilled 

the requirements of evaluation that were suitable 

to the objectives and/or achieved competencies 

(KD/indicator). For the knowledge, those 

assessments include grids, and tests/questions, 

planning/providing enrichment activities for 

students who have more abilities, and 

planning/providing remedial for students who 

have fewer abilities. However, they did not 

provide answer keys. For the attitude and skill 

aspect, they provided instruments and the scoring 

rubric. 

 

The Teacher-trainees Implementation of their 

Differentiated Instruction lesson plans 

The information from the rubric for 

Teaching Practices in the following table 

explained how teacher-trainees design the 

Differentiated Instruction lesson plans for Junior 

High School students in The Practice of TEAL 

Course: 

 

Table 2. Rubric for Teaching Practices 

Assessment 

Characteristic of 

students in 
Differentiated 

instruction 

The implementation of 
Differentiated Instruction in the 

learning Process 

Differentiation by 

students’ readiness 

a. Teacher-trainees deliver a 
diagnostic test on the topic 

being discussed to determine 
the level of readiness 

b. Teacher-trainees make task 

directions more detailed and 
specific for some learners and 
more open for others 

c. Teacher-trainees use readiness 
workgroups  

d. Teacher-trainees provide 

materials in the primary 
language of foreign language 
learners  

e. Teacher-trainees provide 
readiness-based homework 
assignments for enrichment 

f. Teacher-trainees used 
scaffolding 

g. Teacher-trainees made vary 

pacing of student work  
h. Amount or kind of teachers 

help available 

Differentiation by 

students’ interest 

a. Teacher-trainees use both 
like-interest and mixed-
interest workgroups.  

b. Teacher-trainees allow 
students to specialize in 
aspects of a topic that they 

find interesting and to share 
their findings with others.  

c. Teacher-trainees design tasks 
that require input from 
multiple areas of interest for 

successful completion.  
d. Teacher-trainees encourage 

students to design or 

participate in the design of  
some tasks. 

https://en.islcollective.com/
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Differentiation by 
students’ learning 

profile 

a. Teacher-trainees use the 
categorized-grouping in the 
learning process  

b. Teacher-trainees invite the 
students to learn based on 
their learning profile in the 

learning process. 
c. Teacher-trainees balance 

competitive, collegial, and 

independent work 
arrangements.   

d. Teacher-trainees develop; 

miss some part of correction 
and feedback activities that 
seek multiple perspectives on 

topics and issues. 

 

Based on the result as shown in the above 

table, the researcher found the three 

differentiation as suggested in “Kuriulum 

Merdeka” learning process conducted by the 

teacher-trainees as follows: 

 

Students’ readiness 

To identify the readiness of the students, 

the teacher-trainees designed a diagnostic test 

instrument based on the topic which was going to 

be discussed in their teaching and assigned the 

students to do the test via  Google form. The 

result was analyzed and then was used by the 

teacher-trainees as the basis to develop the varied 

teaching materials in their lesson plan to be 

implemented in their teaching. 

In the teaching process, the teacher-trainee 

grouped the students based on their level of 

understanding (Upper, Middle, and Lower). The 

instructions were delivered in a more specific, 

detailed way and slower pace on how to complete 

the tasks so that the weak students will 

comprehend the instructions well and they did 

two ways in delivering the direction, i.e.: by direct 

explanation classically and visiting each student 

directly to ask which part they did not understand 

to guide them and explain more detailed about 

the lesson or direction about the tasks. They also 

used scaffolding and varied the pace of the 

student's work. The amount of teacher assistance 

was sufficient and more portions were given to 

the lower group. The language used was also 

varied and increased from the first to the next 

teaching to facilitate the heterogeneous levels of 

the students.  

1. Students’ interest 

In some activities, teacher-trainees used 

both like-interest and mixed-group interest 

identified from the diagnostic test orally, 

conducted by the teacher-trainee in the class, 

about the topics which were going to be 

discussed. This differentiation was visible when 

designing the lesson plan, and teacher-trainees 

provided variations of topics for the learning. 

Students were given the freedom to choose the 

topic they liked and did the exercises on the given 

handout based on the topic chosen. They worked 

in their group and presented the result of the 

discussion in front of the class.  

 Some teacher-trainees involved the 

students in designing the task by asking what they 

wanted to learn in their next meeting. This was 

becoming the basis for the teacher-trainees in 

designing the materials. The students followed 

the teachers to stick the task on the whiteboard 

until the students could accomplish it. The 

students also participated in designing the task 

given by teachers while working in a group. The 

teachers allowed them to prefer and give their 

opinion on which way the task would solve. 

Some students preferred to solve the tasks based 

on the example given by the teacher and some 

students preferred to do the task by modifying the 

example: it could be a short or long explanation. 

The teachers gave an example of solving the task 

or assignment then the students could decide in 

what version they want to do the task. 

 

Students’ learning profile 

Based on the findings of observation in the 

classroom, the implementation of differentiated 

instruction according to students’ learning profile 

were visible in some activities in the classroom. 

Teacher-trainees used categorized-grouping to 

decide the activities done in the classroom. Based 

on the diagnostic test, the teacher-trainees had the 

information about the students’ learning profile 

in terms of visual, auditory, and kinesthetic. For 

visual groups, teacher-trainees provided pictures, 

ppt (PowerPoint presentation on the topic), or 

flashcards to present the material. For auditory 

groups, they provided videos or records related to 

the topics, and for the kinesthetic groups they 
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provided activities to create something in line 

with the topic. In the narrative class, a teacher-

trainee assigned the students to do role play or 

drama and create a new song from the existing 

one by changing the lyrics according to the topic. 

In the learning process, teacher-trainees 

invited the students to learn based on their 

learning profile. In this stage, when a teacher-

trainee decided the topic, he/ she invited the 

students to learn differently. In one classroom 

setting, the students learned in different ways. 

The visual group learned the materials by 

observing a picture in a contextual setting related 

to the topic or studying the PowerPoint 

presentation made by the teacher-trainee.  In 

contrast to the visual group, the auditory group 

learned the materials by watching a video. They 

did it in the classroom or in the language 

laboratory or computer laboratory by putting on 

a headset so that they did not disturb the other 

students who were learning in a different way. 

Lastly, in the kinesthetic group, since they did 

creative work related to the topic, they did it 

outside the classroom (in the library or outdoors). 

In this way, they did not interfere with the other 

students' learning activities.  

Furthermore, teacher-trainees facilitate a 

collaborative and competitive atmosphere 

through group activity. Since the learning process 

was initiated by a diagnostic test, the students 

learned in their new community. They shared 

ideas here and worked out the assigned task 

together. The spirit of a collaboration facilitated 

students with practice of dealing with others in a 

mutualism relationship. The opportunity to 

compete among the students was equal. In the 

classroom, all the students could speak, give the 

question, or perform the task in group or 

independent, and in all of the activities, the 

teachers tried to engage all students to take part. 

The researcher found that all of the students have 

the same opportunity to ask their questions. 

Then, all of them also had the same chance to 

perform the tasks in order to compete with 

another group, did handwriting, and pointed out 

the pictures. The teachers organized the activities 

fairly. 

 

The Teacher-trainees Improvement of their 

lesson planning and teaching. 

The Teacher-trainees Improvement of their 

lesson planning. 

The finding was derived from the analysis 

of the teacher-trainees reflection journals in The 

Practice of TEAL course. Table 4.3. explained 

how the teacher-trainees improved their 

competencies in lesson plan designing. The 

improvement they made could be seen in the 

lesson plan they designed for the next teaching.  

 

Table 3.  The Teacher-trainees Improvement  in 

Lesson Plan designing 

Subject Weaknesses 

Improvement (Lesson 

Plan for the next 

teaching) 

S1 

 

The formulation 
Objective of learning 
of the sentence was 

too wordy (Teaching 

1). 

The formulation 
Objective of learning of 
the sentence was 

concise and clear 

wordy (Teaching 2, 3, 
and 4).  

Some of the teaching 
materials were not in 
line with the 

students’ needs 
(Teaching 1) 

Some of the teaching 
materials were not in 
line with the students’ 

needs (Teaching 2,3,4) 

The formulation of 

learning objective 
covered two or three 
aspects out of four --

Audience, Behavior, 
Condition, Degree) 
(Teaching 1,2) 

The formulation of 

learning objective 
covered two or three 
aspects out of four --

Audience, Behavior, 
Condition, Degree) 
(Teaching 3,4) 

Some of the teaching 
materials were not in 

line with the 
students’ needs 
(Teaching 1,2) 

Some of the teaching 
materials were not in 

line with the students’ 
needs (Teaching 3,4) 

Answer keys were 
not provided 
(Teaching 1,2,3, and 

4). 

 

No reflection, 
remedial,  and 

enrichment activity 

(Teaching 1). 

Reflection and 
enrichment activities 

were available 

(Teaching 2,3,4). 

S2 

 

The formulation of 

the objective was not 
in line with the 
competencies 

(Teaching 1,2) 

The formulation of the 

objective was in line 
with the competencies 
(Teaching 3,4) 

The objective cover 
one or two 

competencies only 
(Teaching 1,2) 

The objective cover one 
or two competencies 

only (Teaching 3,4 

Differentiation was 

not available 
(teaching 1,2). 

Differentiation was 

available (teaching 3,4). 

Too many exercises 

of the same kind; not 
varied/ monotonous, 

Sufficient, at the right 

amount of exercises; 
not varied/ 
monotonous, not 
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not interesting—no 
pictures (teaching 1,2) 

interesting—no 
pictures (teaching 3,4) 

Answer keys were not 

provided (Teaching 
1,2,3, and 4). 

 

No reflection, 

remedial,  and 
enrichment activity 
(Teaching 1). 

Reflection and 

enrichment activities 
were available 
(Teaching 2,3,4). 

S3 

 

The exercise was too 
simple, not 
challenging; need 

more exercises that 
encourage students’ 
practice their 21st 

century skills 
(Teaching 1,2) 

The exercise was too 
simple, not challenging; 
need more exercises 

that encourage 
students’ practice their 
21st century skills 

(Teaching 3,4). 

Some of the teaching 

materials were not in 
line with the students’ 
needs (Teaching 1,2) 

Some of the teaching 

materials were not in 
line with the students’ 
needs (Teaching 3,4) 

Answer keys were not 
provided (Teaching 
1,2,3, and 4). 

 

The exercise was too 
simple, not 
challenging; need 

more exercises that 

encourage students’ 
practice their 21st 

century skills 
(Teaching 1,2) 

The exercise was too 
simple, not challenging; 
need more exercises 

that encourage 

students’ practice their 
21st century skills 

(Teaching 3,4). 

S4 

 

Answer keys were not 
provided (Teaching 
1,2,3, and 4). 

 

No reflection and 
enrichment activity 
(Teaching 1,2). 

Reflection and 
enrichment activities 
were available 

(Teaching 3,4). 

S5 

 

The formulation of 
learning objective did 

not yet cover KD 4/ 
skill (Teaching 1,2). 

The formulation of 
learning objective had 

covered all KD 
(Teaching 1,2). 

Answer keys were not 

provided (Teaching 
1,2,3, and 4). 

Answer keys were not 

provided (Teaching 
1,2,3, and 4). 

No reflection and 

enrichment activity 
(Teaching 1,2). 

Reflection and 

enrichment activities 
were available 
(Teaching 3,4). 

S6 

 

Answer keys were not 
provided (Teaching 
1,2,3, and 4). 

Answer keys were not 
provided (Teaching 
1,2,3, and 4). 

No reflection and 
enrichment activity 
(Teaching 1,2,3). 

Reflection and 
enrichment activities 
were available 

(Teaching 4). 

S7 

 

Answer keys were not 
provided (Teaching 

1,2,3, and 4). 

Answer keys were not 
provided (Teaching 

1,2,3, and 4). 

No reflection, 
remedial,  and 

enrichment activity 
(Teaching 1). 

No reflection, remedial,  
and enrichment activity 

(Teaching 2,3,4). 

S8 

 

The objective cover 
one or two 
competencies only 

(Teaching 1) 

The objective cover one 
or two competencies 
only (Teaching 2,3,4 

The formulation of 
learning objective did 

The formulation of 
learning objective had 

not yet cover KD 4/ 
skill (Teaching 1). 

covered all KD 
(Teaching 1,2,3). 

Differentiation was 

not available 
(teaching 1,2). 

Differentiation was 

available (teaching 3,4). 

Answer keys were not 

provided (Teaching 
1,2,3, and 4). 

Answer keys were not 

provided (Teaching 
1,2,3, and 4). 

No reflection, 

remedial,  and 
enrichment activity 
(Teaching 1,2,3). 

Reflection and 

enrichment activities 
were available 
(Teaching 4). 

 
 

From the table above, the researcher found 

out that teacher-trainees had had made progress 

in the most frequently occurred weaknesses from 

the first teaching to the next, as follows: 

 

The Formulation of Learning Objective 

Most teacher-trainees failed to formulate 

the required learning objective in their first 

teaching. Most of them missed one or two 

competencies of the goals of the learning and the 

elements of ABCD (Audience, Behavior, 

Condition, and Degree) was not completely 

visible. After receiving the feedback, some of 

them made improvements right away in the next 

teaching but some others delayed the process 

until the third or fourth teaching.  

 

The Learning Materials designed by the 

teacher-trainees 

In the first teaching, most teachers 

designed quite well-arranged materials for the 

learning with sufficient activities and tasks which 

are suitable for the learning needs. However, the 

exercises were too simple, not challenging; need 

more exercises that encourage students’ practice 

their 21st century skills. Some of the teaching 

materials were not in line with the students’ 

needs. Some of them did not formulate the 

differentiation in the learning activities. 

In the next teaching, some of the teacher-

trainees made progress immediately in the 

material design, including the differentiation, and 

related the materials with the needs of 21st century 

skills but some others did not improve their 

materials until the third and fourth teaching. 
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The Audio-Visual Aids (a.v.a) used in the 

learning process 

As we know that media plays very 

important roles in enhancing the quality of 

communication between the teacher and the 

learner. In the first teaching, all students used 

media in their learning. They used pictures on 

slides, powerpoint presentations, short videos 

that help students comprehend the topic of the 

learning. However, some students did not choose 

the media properly, like the videos for example, 

that were not really relevant to the learning needs; 

too simple or too complicated; the pace was too 

fast or too slow.  

The next teaching, some teachers made 

progress and provided the more appropriate a.v.a 

in their teaching but some others did it until the 

third or fourth teaching. 

 

The assessment 

In the first teaching, most teachers 

constructed the exercises that were too simple, 

not challenging; and needed more that 

encouraged students’ practice their 21st century 

skills. This occurred in the second teaching as 

well. In the third teaching, teacher-trainees 

started to make progress in developing the 

exercises. 

In addition to the construction and 

content, all teachers did not provide key answers 

for the exercises. Some teachers responded to the 

feedback by providing key answers in the second 

teaching but some others delayed the change until 

the third or fourth teaching. 

 

The Post-Teaching Activity 

The most occurred weaknesses in the post-

teaching activity when designing lesson plans 

were the reflection, remedial and enrichment 

activity.  

In learning, reflection plays important 

roles because it will provide information on the 

learners’ comprehension, shortage, and 

improvements in their learning. However, most 

teacher-trainees failed to include reflection in 

their lesson plan. In the first teaching, all teacher-

trainees did not provide a reflection session in the 

lesson plan. This was not visible for some teacher-

trainees even until the last teaching.  

In addition to reflection, remedial and 

enrichment activities were also crucial. In the 

teaching practices, most teacher-trainees did not 

provide remedial and enrichment activities. After 

the feedback was delivered, some of them made 

progress by adding the remedial and motivating 

enrichment activity in their lesson plan but some 

others did not really make progress. They did not 

until the third or fourth teaching and even not at 

all until the last teaching.  

 

Improvement in Teaching Practice 

Table 4 explained how the teacher-trainees 

improved their competencies in delivering their 

lesson plan. The improvement on the teaching 

skills they made could be seen from the weakness 

of the teacher-trainees during the teaching 

practice in the microteaching and the changes of 

their performance in the next teaching. 

 

Table 4.  The Teacher-Trainees Improved Their 

Competencies in Delivering Their Lesson Plan 

Subject Teaching Weaknesses 
Improvement 
(In the next 

teaching) 

S1 
 

Teaching 
1 

Teacher-
trainee did not 

check the 
students' 

attendance 

lists. 
 

Teacher-trainee 
checked the 

students' 
attendance lists. 

Teacher-

trainee used 
Bahasa too 

much 

 

Teacher-trainee 

Still used unequal 
language; too 
much Bahasa  

Teacher-

trainee still 
explained the 

material 

 

Teacher-trainee 

tried not to explain 
the material but 

not really sufficient 

to facilitate 
students’ 

participation 

Teacher-
trainee still 

dominated the 

learning 
process. 
(Teacher 

centered)  

Teacher-trainee 
had tried to reduce 

his/ her roles in 

the learning 
process but not 
really help to 

achieve a student-
centered learning 

process 

Teacher-
trainee did not 

provide 

reflection at 

Teacher-trainee 
did not provide 
reflection at the 

end of the session. 
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Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

the end of the 
session. 

Teaching 

2 

Teacher-

trainee still 
read questions 

for his/ her 

students that 
made the 

learning was 

not student-
centered.  

Teacher-trainee 

tried to invite 
students’ active 

participation in the 

learning activity 

Teacher-

trainee chose 
the teaching 

video that was 

too short. It 
caused in the 
reduction of 

students' 
understanding 
of the material.  

Teacher-trainee 

chose the sufficient 
video . It caused in 

the reduction of 

students' 
understanding of 

the material.  

Teacher-
trainee 

committed 

some 

mispronounce
d error. 

Teacher-trainee 
still committed 

some 

mispronounced 

error. 

Teaching 
3 

Teacher-
trainee 

committed 
some 

mispronounce

d error and 
grammar. 

Teacher-trainee 
committed a little 

mispronounced 
error and 
grammar. 

Teacher-

trainee spoke 
too fast, not 

quite 

appropriate for 
the students’ 

level. 

Teacher-trainee 

still spoke too fast, 
not quite 

appropriate for the 

students’ level. 

Teacher-
trainee still 
focused on 

explaining the 
material; 
sounded 

teacher-
centered. 

Teacher-trainee 
did some effort to 

focus on the 

students’ active 
participation in 
their learning. 

Teaching 

4 

 Teacher-trainee 

conducted a 

student-centered 
learning process 

though sometimes 
still explain the 

material. 

S2 
 

Teaching 
1 

Teacher-
trainee did a 

nice pre-

teaching but 
not really 

interesting 

Teacher-trainee 
did a nice pre-

teaching and quite 

interesting 

Teacher-
trainee used 

video but not 
really relevant 
to the student’s 

level. The 

Teacher-trainee 
used video but not 

really relevant to 
the student’s need. 

It was too long. 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

language was 
too difficult. 

Teacher-

trainee did not 
explain the 

material 

clearly. He/ 
she did not 

make a ppt to 

make the 
comprehensio

n easier. 

Teacher-trainee 

explained the 
material quite 

clearly. He/ she 

used pictures to 
make the 

comprehension 

easier. 

The handout 
was too 

wordy; no 

illustration/ 
pictures to 
make the 

comprehensio
n easier. 

The handout was 
quite good; 

provided with 

illustration/ 
pictures to make 

the comprehension 

easier. 

Teacher-

trainee did not 
facilitate 
adequate 

language 

practice—
pronunciation. 

Teacher-trainee 

provided quite 
sufficient language 

practice—

pronunciation, 

grammar. 

Teacher-
trainee 

committed 
many 

grammars and 

pronunciation  

Teacher-trainee 
committed some 

grammar and 
pronunciation  

Teacher-
trainee did not 

facilitate 
sufficient 
amount of 

question and 
answer. 

Teacher-trainee 
facilitated quite 

sufficient amount 
of question and 
answer but still 

answer his own 
question very 

often. 

Teacher-
trainee did not 

provide 

sufficient 
exposure to 
the target 

language, 
spoke too 

much 

Indonesian. 

Teacher-trainee 
did some effort 

shown in 

facilitating more 
exposure to 

English 

Teacher-
trainee did not 

facilitate a 
differentiation 

in his/ her 

learning. 

Teacher-trainee 
did not yet 

facilitate a 
differentiation in 
his/ her learning. 

Teacher-
trainee did not 

provide 
reflection at 

the end of the 
session. 

Teacher-trainee 
did not provide 

reflection at the 
end of the session. 

Teaching 

2 

Teacher-

trainee still 
explain the 
material too 

much. The 
teaching still 

Teacher-trainee 

tried to explain the 
material a little and 

invite students to 

participate.  
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Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

sounded 
teacher-
centered. 

Teacher-
trainee did not 
really facilitate 

students 
explore their 
learning; still 

served as the 
main source of 
learning quite 

often; the 
differentiation 

was not yet 

visible. 

Teacher-trainee 
provide a chance 

for students to read 

the material first 
before he/ she 

explained it; show 

a quite good effort 
to make a student-
centered learning 

but the 
differentiation was 

not yet visible. 

Teacher-
trainee used 

too 
complicated 

language, 

especially 
when 

delivering 

instruction.  

Teacher-trainee 
used too 

complicated 
language, 

especially when 

delivering 
instruction.  

Teacher-
trainee did not 

use ppt to help 
students 

understand the 
material. 

Teacher-trainee 
used too 

complicated 
language, 

especially when 
delivering 

instruction.  

Teacher-
trainee did not 

facilitate a 

differentiation 
in his/ her 
learning. 

Teacher-trainee 
did not yet 
facilitate a 

differentiation in 
his/ her learning. 

Teacher-
trainee did not 

do the 

reflection at 
the end of the 

session. 

Teacher-trainee 
did not do the 

reflection at the 

end of the session. 

Teaching 
3 

Teacher-
trainee used 
video but not 

too 
appropriate for 
students’ level; 

the pace of the 

conversation 
was too fast. 

Teacher-trainee 
used video with 

adequate level and 

simple language. 

Teacher-
trainee spoke 

to fast; did not 

provide 
students 

chances to 

practice using 
the language; 

he/ she did 
not really 

encourage a 

two-way 
communicatio

n. 

Teacher-trainee 
tried to speak 

slower but not still 

not yet at the 
appropriate pace; 
tried to provide 

students chances to 
practice using the 

language by asking 
questions and 

motivating 

response in the 
target language. 

Teacher-
trainee did not 

Teacher-trainee 
did not yet do 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

do 
confirmation 
check after 

delivering a 
task. 

confirmation check 
after delivering a 

task. 

Teacher-

trainee 
provided a 
group work 

activity but not 
really 

successful; 

grouping was 
not based on 

differentiation; 

the students 
still made 

unnecessary 

crowd in the 
learning 
process. 

Teacher-trainee 

provided a group 
work activity but 

not yet really 

successful and the 
differentiation 

process was not 

really visible; the 
students still made 
unnecessary crowd 

in the learning 
process. 

Teacher-
trainee did not 

do the 

reflection at 

the end of the 
session. 

Teacher-trainee 
did not do the 

reflection at the 

end of the session. 

Teaching 
4 

Teacher-
trainee did not 

yet provide 
variations of 
task although 

differentiation 
was visible 

 

S3 

 

Teaching 

1 

Teacher-

trainee used 
too much 

Indonesian in 

delivering the 
lesson. 

Teacher-trainee 

still used too much 
Indonesian in 
delivering the 

lesson. 

Teacher-

trainee did not 
check the 
students’ 

comprehensio
n. 

Teacher-trainee 

checked the 
students’ 

comprehension 

though 
 not quite often. 

Teacher-

trainee still 
dominated the 

learning 

process;  

Teacher-trainee 

still dominated the 
learning process; 
little effort was 

shown to make the 

learning more 
student-centered.  

Differentiated 
instruction was 

not yet 

available. 

Differentiated 
instruction was not 

yet available. 

Teacher-
trainee used 

too much 
Indonesian, 

did not 
provide 

adequate 

exposure to 
the Target 
Language. 

Teacher-trainee 
still used too much 

Indonesian, did 
not provide 

adequate exposure 
to the Target 
Language. 

Teacher-
trainee did not 

Teacher-trainee 
did a reflection at 
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Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

do a reflection 
at the end of 
the session. 

the end of the 
session but not 

really appropriate. 

Teacher-
trainee did not 

provide 

enrichment 
activity 

(homework) 

Teacher-trainee 
did not provide 

enrichment activity 

(homework) but 
not really 

challenging. 

Teaching 
2 

Teacher-
trainee did not 

provide 

interactive 
teaching-
learning 

process. 

Teacher-trainee 
motivate students 
to have interaction 

in the teaching-
learning process 

but not really help 

them practice the 
language; lack of 
vocabulary and 

grammar 
knowledge. 

Teacher-

trainee still 
dominated the 

learning 

process 

(teacher-
centered) 

Teacher-trainee 

tried to facilitate 
the student-

centered learning 

process by asking 

questions, inviting 
students to 

participate in the 
discussion of the 

task, and 
presenting in front 

of the class. 

Group work 
activity was 

not so 

successful; 
many students 

still did 

irrelevant 
activities that 

were out of the 

learning 
context. 

The Groupwork 
activity was quite 
successful; many 

students did the 
group work tasks 

well.. 

Differentiated 

instruction was 
not yet 

available. 

Differentiated 

instruction was 
shown in the group 

work activities.  

Teacher-
trainee did not 

motivate 

students to use 

the target 
language 

much; still 
spoke much in 

Indonesian. 

Teacher-trainee 
showed a quite 
good effort in 

providing more 

exposure in the 
target language. 

Teacher-
trainee 

provided a 

reflection at 
the end of the 

session but did 
not really 

invite students 

to reflect on 
their own 
learning. 

Teacher-trainee 
provided a quite 
good reflection 

that encourage 
students to reflect 

on their own 
learning. 

Teaching 
3 

Teacher-
trainee 

Teacher-trainee 
provided an 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

provided an 
interesting pre-

teaching 

activity but not 
really in line 

with the topic. 

interesting pre-
teaching activity 
that related the 

topic to the 
students’ life 

Teacher-
students 

committed 

some errors in 
pronunciation 
and grammar. 

Teacher-students 
committed some 

errors in 

pronunciation and 
grammar. 

Teacher-
trainee did not 
invite students 

to answer his 
questions but 

answered his / 

her questions 
himself/ 
herself. 

Teacher-trainee 
gave the 

opportunity to 

students to answer 
his/ her questions. 

The teaching 
was still 
teacher-

centered. 

A quite good effort 
in motivating the 

students to be 

active in the 

learning process.  

Teaching 

4 

Teacher-

trainee 
committed a 

minor error in 
pronunciation. 

 

S4 

 

Teaching 

1 

Teacher-

trainee 
provided 

questions but 

not really 
invited 

students to 

participate in 
answering the 

questions. 

Teacher-trainee 

provided questions 
and tried to invite 

students’ 

participation in 
answering the 

questions. 

Teacher-
trainee did not 
yet provide a 

reflection at 
the end of the 

session. 

Teacher-trainee 
provided a quite 
good reflection 

that encourage 
students to reflect 

on their own 

learning. 

Teacher-
trainee did not 

motivate 

students to use 
the target 

language 
much; still 

spoke much in 

Indonesian. 

Teacher-trainee 
showed a quite 

good effort in 

providing more 
exposure of the 

target language by 
active interaction 

in the target 

language. 

Teaching 
2 

Teacher-
trainee 

committed a 
minor error in 

pronunciation. 

Teacher-trainee 
committed very 

little error in 
pronunciation. 

The activities 
were varied 

but some need 
to be omitted 
since it was 

repetitive. 

The activities were 
varied and 

appropriate for the 
students’ need. 
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Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

Teaching 
3 

Teacher-
trainee did not 

check the 

students’ 
comprehensio

n. 

Teacher-trainee 
checked the 

students’ 

comprehension 
though 

 not quite often. 

The teaching 
was still 
teacher-

centered. 

A quite good effort 
in motivating the 

students to be 

active in the 
learning process.  

The activities 

were varied 
but some need 
to be omitted 

since it was 
repetitive. 

The activities were 

varied and 
appropriate for the 

students’ need. 

Teacher-

trainee 
committed a 

minor error in 

pronunciation. 

Teacher-trainee 

committed very 
little error in 

pronunciation. 

Teaching 
4 

Teacher-
trainee 

committed 

many 
grammars and 

pronunciation  

 

S5 

 

Teaching 

1 

Teacher-

trainee 
committed 
some minor 

errors in 
pronunciation 
and grammar. 

Teacher-trainee 

committed very 
little error in 

pronunciation; no 

grammar mistake 
occurred. 

Teacher-
trainee still 

dominated the 

learning 
process;  

Teacher-trainee 
showed a good 

effort to make the 

learning more 
student-centered.  

Differentiated 

instruction was 
not yet 

available. 

Differentiated 

instruction was 
shown in the group 

work activities.  

Teaching 
2 

Teacher-
trainee still 

dominated the 

learning 
process;  

Teacher-trainee 
still dominated the 
learning process; 

little effort was 
shown to make the 

learning more 

student-centered.  

The activities 
were varied 

but some need 
to be omitted 
since it was 

repetitive. 

The activities were 
varied and 

appropriate for the 
students’ needs. 

Teaching 
3 

Teacher-
trainee 

committed a 
minor error in 

pronunciation. 

Teacher-trainee 
committed very 

little error in 
pronunciation. 

Teacher-
trainee spoke 

too fast; need 
to slow the 

pace. 

Teacher-trainee 
spoke at the right 

pace. 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

Teaching 
4 

Teacher-
trainee 

committed a 

minor error in 
pronunciation. 

 

S6 

 

Teaching 

1 

Teacher-

trainee spoke 
too fast; need 

to slow the 

pace. 

Teacher-trainee 

spoke at the right 
pace. 

Teacher-
trainee 

provided 
questions but 

not really 

invited 
students to 

participate in 

answering the 
questions. 

Teacher-trainee 
provided questions 

and tried to invite 
students’ 

participation in 

answering the 
questions. 

Teacher-

trainee still 
dominated the 

learning 

process;  

Teacher-trainee 

showed a quite 
good effort to 

make the learning 

more student-

centered.  

Teacher-

trainee 
provided very 

few activities 
that encourage 

students to 

practice their 
critical 

thinking. 

Teacher-trainee 

showed a good 
effort to provide 

activities that 
encourage students 

to practice their 

critical thinking. 

Teacher-
trainee used 
less English 

Teacher-trainee 
used sufficient 
balance of both 

Indonesian and  
English 

Teacher-

trainee did not 
yet provide a 
reflection at 

the end of the 
session. 

Teacher-trainee 

provided a quite 
good reflection 
that encourage 

students to reflect 
on their own 

learning. 

Teaching 
2 

Teacher-
trainee 

committed a 

minor error in 

pronunciation. 

Teacher-trainee 
committed very 

little error in 

pronunciation. 

Teacher-

trainee still 
dominated the 

learning 

process;  

Teacher-trainee 

showed a good 
effort to make the 

learning more 

student-centered.  

Teaching 
3 

The activities 
were varied 

but some need 
to be omitted 

since it was 
repetitive. 

The activities were 
varied and 

appropriate for the 
student’s needs. 

Teacher-

trainee 
committed a 

minor error in 

pronunciation. 

Teacher-trainee 

committed a minor 
error in 

pronunciation. 



Mujib Abdillah, et al./ English Education Journal 12 (4) (2022) 705-704 

718 

 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

Teaching 
4 

Teacher-
trainee 

committed 

very little error 
in 

pronunciation. 

 

S7 
 

Teaching 
1 

Teacher-
trainee 

provided 

questions but 
not really 

invited 

students to 
participate in 
answering the 

questions. 

Teacher-trainee 
provided questions 
and tried to invite 

students’ 
participation in 
answering the 

questions. 

Teacher-
trainee 

provided very 
few activities 

that encourage 

students to 
practice their 

critical 

thinking. 

 

Teacher-
trainee 

provided 
questions but 

not really 
invited 

students to 

participate in 
answering the 

questions. 

Teacher-trainee 
provided questions 

and tried to invite 
students’ 

participation in 
answering the 

questions. 

Teacher-
trainee still 

dominated the 

learning 
process;  

Teacher-trainee 
still dominated the 
learning process; 

little effort was 
shown to make the 

learning more 

student-centered.  

Teacher-
trainee used 

less English 

Teacher-trainee 
used sufficient 

balance of both 
Indonesian and  

English 

Teacher-
trainee did not 
yet provide a 

reflection at 

the end of the 
session. 

Teacher-trainee 
provided a quite 
good reflection 

that encourage 

students to reflect 
on their own 

learning. 

Teaching 
2 

Teacher-
trainee 

provided a 
good video but 
the pace was 

too fast; need 
to find a more 

suitable video 
that fits the 

students’ level. 

Teacher-trainee 
provided a good 

video that was a 
suitable video that 
fits the students’ 

level. 

Teacher-
trainee 

committed 

very little error 

Teacher-trainee 
committed very 

little error in 

pronunciation. 

Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

in 
pronunciation. 

Teaching 

3 

Teacher-

trainee 
delivered the 

materials with 

quite much 
exceeding 

time.   

Teacher-trainee 

delivered the 
materials at the 
required time.   

Teacher-
trainee 

committed 

very little error 
in 

pronunciation. 

Teacher-trainee 
committed very 

little error in 

pronunciation. 

Teaching 
4 

Teacher-
trainee 

committed 

very little error 
in 

pronunciation. 

 

S8 
 

Teaching 
1 

Differentiated 
instruction was 

not yet 

available. 

Differentiated 
instruction was 

shown in the group 

work activities.  

Teacher-
trainee did not 

invite students 
to answer his 

questions but 
answered his / 
her questions 

himself/ 
herself. 

Teacher-trainee 
gave the 

opportunity to 
students to answer 

his/ her questions. 

Teacher-

trainee still 
dominated the 

learning 

process;  

Teacher-trainee 

still dominated the 
learning process; 
little effort was 

shown to make the 
learning more 

student-centered.  

Group work 
activity was 

not so 

successful; 
many students 

still did 

irrelevant 
activities that 

were out of the 

learning 

context. 

The Groupwork 
activity was quite 
successful; many 

students did the 
group work tasks 

well. 

Teacher-

trainee did not 
yet provide a 
reflection at 

the end of the 
session. 

Teacher-trainee 

provided a quite 
good reflection 
that encourage 

students to reflect 
on their own 

learning. 

Teaching 
2 

Teacher-
trainee 

committed a 
minor error in 
pronunciation. 

Teacher-trainee 
committed very 

little error in 
pronunciation. 

The teaching 
was still 
teacher-

centered. 

Teacher-trainee 
tried a good effort 
in motivating the 

students to be 
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Subject Teaching Weaknesses 
Improvement 
(In the next 
teaching) 

active in the 
learning process.  

Teacher-

trainee did not 
provide 

enrichment 

activity 
(homework) 

Teacher-trainee 

did not provide 
enrichment activity 

(homework) but 

not really 
challenging. 

Teaching 

3 

Teacher-

trainee did not 
provide an 
enrichment 

activity. 

Teacher-trainee 

provided sufficient 
enrichment activity 

that encourage 

students to practice 
their critical 

thinking. 

 Teacher-
trainee did the 

reflection at 

the end of the 
session but 

was not quite 

relevant to the 
student’s 

needs. 

Teacher-trainee 
did an appropriate 

reflection at the 

end of the session. 

Teaching 

4 

Teacher-

trainee 
committed a 

minor error in 
pronunciation. 

 

 

From the above table, the researcher 

summarized the development of the teacher-

trainees skill in implementing the Differentiated 

Instruction in three categories, as follows: 

 

The pre-teaching activity 

Almost all teacher-trainees provided 

pre-teaching activities in their first teaching 

but some failed to build an interesting 

atmosphere that could boost their students’ 

motivation in the learning. At the next 

meeting some teacher-trainees made quite a 

good improvement; provided interesting pre-

teaching activities using pictures, videos, 

gym, or short stories told by the teacher to 

stimulate students’ curiosity and interest. 

 

The whilst teaching activity 

Most teacher-trainees had made a lot 

of progress from the first teaching to the 

fourth as follows: 

a. Differentiation in the learning process 

Almost all teacher-trainees 

designed Differentiated Instruction 

activities in their lesson plan but in the 

first teaching, some did not show the 

differentiation in the learning process. 

The lecturer’s feedback on the first 

teaching motivated them to facilitate the 

differentiation in the learning in the next 

micro-teaching. One teacher-trainee did 

not facilitate the differentiation after the 

third teaching although he mentioned it 

in the lesson plans. 

 

Presentation of the materials 

From the table above, the 

researcher found that teacher-trainees 

had made a lot of improvements in the 

third and fourth teaching. Some talented 

teacher-trainees were not facing crucial 

problems during their teaching practice.  

In terms of language use. Some 

students still committed errors in 

pronunciation and grammar though not 

major and also faced difficulties in using 

both languages—the target language and 

the first language at the right portion.  

In addition,  teacher-trainees 

failed to present a question-and-answer 

activity effectively at their first teaching. 

Almost all students asked questions but 

they did not wait for the students to 

answer. They also did not provide 

creative ways of asking questions like 

Keep asking why or following every 

answer with a question that challenges 

the students. In the second, third, and 

fourth teaching the teacher-trainees had 

shown their great effort to conduct the 

question-and-answer activity effectively. 

Apart from the two elements 

mentioned above, teacher-trainees also 

failed to perform various activities that 

encourage the students to think critically 

during the first teaching.  Some teacher-

trainees made progress very soon in the 

second and the rest teaching but one 

should wait until the third or fourth 

teaching.   

Last but not the least, all 

teacher-trainees used adequate and 

appropriate a.v.a (audio visual aids) but 
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some were not carefully chosen at the 

first teaching. The power point 

presentation designed by some teacher-

trainees did not yet provide sufficient 

assistance for student’s comprehension 

on the topic discussed; too wordy, not 

interesting, too small letters. From the 

feedback, they provided better a.v.a so 

that it effectively facilitated sufficient aid 

for the students in the learning process. 

 

Classroom management and time management 

Teacher-trainees ran the 

classroom quite well during the learning 

process. Most of them conducted very 

good teaching; creative, interactive, 

challenging, interesting, and motivating 

but not really facilitating a student-

centered learning at the first teaching; 

teacher still posed himself/ herself as the 

main source of learning and actor. After 

the feedback was given, the teacher-

trainees made some improvements. 

Most of them were aware of their 

weaknesses but one teacher-trainee (S2) 

made the same mistakes in the second 

and third teaching. He made a better 

improvement in his last teaching.  

The second element that 

teacher-trainees often failed to manage 

was the group work management. Most 

teacher-trainees found difficulty in 

implementing the group work activity. 

Some of them designed good and 

challenging activities that were 

appropriate for the Differentiated 

Instruction classroom. Somehow, the 

implementation in the classroom was 

not so successful in the first and second 

teaching; one teacher-trainee even forgot 

to provide the differentiation process. In 

the next teaching, the teacher-trainee 

showed good progress in managing the 

group work based on the differentiation. 

 

Interaction 

Most teacher-trainees 

facilitated interactive teaching but did 

not really provide adequate chances for 

students to practice the target language. 

Most teacher-trainees still spoke much 

Indonesian so that the students did not 

get sufficient exposure to the target 

language. Most of them did a one-way 

communication so that the learning 

process sounded teacher-centered. The 

teacher-trainees made good progress in 

the next teaching session. One student 

still did the same thing until the third 

teaching. 

 

The post teaching activity 

Post-teaching activity is equally 

important that each activity is meaningful, 

and ensures student development and 

advancement through the lesson. They should 

enable students to engage with and develop 

their skills, knowledge, and understandings. 

One of the post-teaching activities that the 

teacher-trainees failed to build was the 

reflection at the end of the session. All 

teacher-trainees did not provide a reflection in 

the first teaching. After the feedback was 

given, they tried to provide one in the next 

teaching. 

In addition to reflection, many 

teacher-trainees did not provide enrichment 

activities during the first teaching. Some 

teacher-trainees provided this kind of activity 

but did not really motivate students to 

develop their critical thinking. The activities 

were merely a repetition of the previously 

discussed in the classroom. 

 

The Effectiveness of the Differentiated 

Instruction lesson plan 

To answer this question, the researcher 

used the data from the questionnaire of the 

teacher-trainees’ after completing their teaching 

practices in the Practice of TEAL course.     Table 

5  explains the effectiveness of Differentiated 

Instruction for teaching practices.   
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Table 5.  The Effectiveness of Differentiated 

Instruction for Teaching Practices 

Questions S Answer 

What is your 

opinion about 
Differentiation 

Instruction in 
the learning 

process? 

S1 In my opinion, Differentiated 

Instruction is a good process of 
learning because it pays attention 

on the students’ uniqueness. 

S2 I think, Differentiated Instruction 
is a pedagogical-didactical 

approach that provides teachers 
with a starting point for meeting 
students' diverse learning needs. 

S3 My opinion about Differentiated 
Instruction learning that is 

tailored to the needs of students 

with the aim of maximizing the 
potential of each student because 

each student has different needs or 

learning processes.  DI is 
structured based on student 

differences which include learning 

readiness, interests, and learning 
profiles designed by differentiating 

content, process, and product. 

S4 I think, differentiated instruction 
learning process consume a lot of 
preparation time for the teacher. 

however, it encourages the 
teacher's creativity in designing 
activities. Also, it motivates the 

students in the learning process 
since the way students learn is in 

accordance to their interest, 

learning style and abilities. 

S5 I think differentiated instruction is 
the learning process based on the 

students' abilities. It is a learning 
process that contains some 

activities that make the students 
comfortable to do it. So, the 

students feel happy and no tension 

in the learning. 

S6 In my opinion, it is appropriate 
for students since the students can 

learn according to their abilities. 
Therefore, the learning will be 

more meaningful and fruitful for 

students. Besides, through 
differentiated instruction learning, 

the teacher can provide the 

learning process creatively that 
will motivate students in joining 
the lesson. However, it might not 

suitable for some schools because 
they do not have adequate facilites 

especially technology that can 

help them to design the learning. 

S7 I think Differentiated Instruction 
is a good approach for teaching 

because it looks at the students’ 
different needs, interests, and 

learning styles. 

S8 In my opinion, it is a kind of 
approach in conducting the EFL 

lesson by matching with the 

students’ learning style. The 
lesson is planned differently 

according to the students’ needs. 

This may be overwhelming for the 
teacher because he/she has to 

prepare and provide more than 

one activity. DI instructed the 
students to involve in the lesson. It 
can be in the form of group work 

or presentation. The students' 
performance is important because 
this approach is also in line with 

student-centered approach. 

1. Do you 
think it 

is 
effective 
for the 

teacher? 
Explain 
in 

detail.  

S1 It is effective for teachers since it 
motivates teachers to consider 

different needs of their students. It 
also encourages teachers to be 
creative because they have to 

design various learning materials, 
strategies, or techniques to meet 

the students’ varied needs. 

S2 I think this learning is very 
effective for teaching because it 

provides an instruction and 

learning that developing student 
needs in their learning. 

S3 This learning is effective for 

teachers because it only provides 
instructions and learning that will 

be developed by students 

according to the needs of their 
learning process. 

S4 For the teacher, its effective 

because the teacher does not need 

to explain the whole material to 
the students since the students are 

facilitated to learn the material by 
themselves first. 

S5 For teacher it is effective because 
teacher can design many activities 

based on instruction, students' 

interest, learning profile and etc. It 
can make the teacher think how to 

teach in creative way so the 

students will more interested in 
joining the class. 

S6 In my opinion, it is effective for 

both the teacher and students. 
First, it will help the teacher to 
understand students' abilities 

about the material. Thus, the 
teacher can design the material 

that suits students' abilities. 

Besides, by using differentiated 
instruction learning, the teacher 
are also given the opportunity to 

design the activities and tasks 
creatively that will reduce 
students' boredom in the 

classroom. Nowadays, students 

tend to be bored when they only 
listen to the teacher explanation. 

So, through the differentiated 
instruction learning, the students 
will be more interested in joining 

each task and activity since the 
teacher have provided attractive 

task and activity. 

S7 In my opinion, Differentiated 
Instruction is effective for teachers 

because they can figure out the 
students heterogenous nature in 
their class. It also effective for 

teachers’ professionalism because 
every time they are about to teach, 
they must design various activities 

that provide suitable context for 
their heterogonous students. 
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S8 This is effective because the 
teacher can deliver the appropriate 

material for each learning style. 

Even though the teacher has to 
provide different kinds of 

activities, they can make the 

process of the learning simpler in 
the classroom. The teacher does 
not need to explain the whole 

material but lets the students learn 
through their style. Also it 

motivates teachers to be creative 

and flexible. Although teachers 
need a lot of time for teaching 
preparation, they will get the 

benefit from the practice of 
managing students’ various needs. 

2. Do you 

think it 
is 
effective 

for the 
students
? 

Explain 
in 
detail.  

S1 It is effective for students because 

they have the chance to study with 
their own pace, interest, and style. 
In addition, students will also feel 

that learning is enjoyable because 
they like it; there is no force to 

learn. 

S2 This is effective for students 
because with this teaching 

learning that only focusing on 

student needs. This learning get 

student's need, maximizes the 
quality of student learning, 

increases student motivation, 
makes students more involved and 

focused in class, enables students 
to relate learning to life, hones 
student self-management skills, 

and improves student 
achievement. 

S3 This is very effective for students 

because teachers only need to 
adjust to the different needs of 
students. If it is reached, then 

students will get the material to 
the maximum with the skills they 
have. This learning get student's 

need, maximizes the quality of 
student learning, increases student 
motivation, makes students more 

involved and focused in class, 
enables students to relate learning 

to life, hones student self-

management skills, and improves 
student achievement. 

S4 it is effective for the students 

because the activities in the 

learning process do not make the 
students feel bored and its 

effective to reach higher 
achievement since the material is 

learned in accordance with 

students' interest, learning style, 
and abilities. 

S5 For students, it is effective because 

the students can choose the 
activities based on their ability, 

learning style.  So, that activity 
can help them in understanding 
the materials easily beacuse they 

will not bored and happy in 
learning process. 

S6 It is also effective for students. 

They can enjoy the learning 
because they learn based on their 

abilities so that they were not 
burdened. Beside that, they will 
do the task given easily since the 

teacher has provided suitable task 
for the students. So, it will help 

the students in understanding the 

material learned. 

S7 I think Differentiated Instruction 
is effective for students because it 

provides variety of topics and 
students may learn with their own 
styles of learning and pace. Not all 

students are fast learners and learn 
in the same ways. It also boosts 

their motivation because they are 

allowed to study with their own 
needs. 

S8 The material motivates them to 

learn and practice more to be able 
to apply the material in the real 

world. The students will be 

instructed to do the task that 
matches to their learning style. 

This may raise their interest and 

willingness to learn the material. 

 

From the above table, the researcher 

summarized the teacher-trainees stance on the 

effectiveness of Differentiated Instruction for 

teaching practices, as follows: 

 

Question 1: What is your opinion about 

Differentiation Instruction in the learning 

process? 

To sum up the teacher-trainees opinion 

about Differentiated Instruction learning process 

is that it is a pedagogical-didactical approach that 

provides teachers with a starting point for meeting 

students' diverse learning needs. It is a good 

process of learning because it pays attention to the 

students’ uniqueness. In addition, it is tailored to 

the needs of students with the aim of maximizing 

the potential of each student because each student 

has different needs or learning processes.  In this 

Differentiated Instruction learning process, the 

learning is structured based on student differences 

which include learning readiness, interests, and 

learning profiles designed by differentiating 

content, process, and product.  

Moreover, since Differentiated Instruction 

learning consumes a lot of preparation time for the 

teacher, it encourages their creativity in designing 

activities. the teacher can provide the learning 

process creatively that will motivate students in 

joining the lesson. However, it might not be 

suitable for some schools because they do not have 
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adequate facilities, especially technology that can 

help them to design the learning. 

For students, Differentiated Instruction 

learning motivates them to engage in the learning 

process since the way students learn is in 

accordance with their interest, learning style and 

abilities. It accommodates some activities that 

make the students comfortable to do it. So, the 

students feel happy and no tension in the learning. 

For them, learning will be more meaningful and 

fruitful.  

 

Question 2: Do you think it is effective for the 

teacher? 

 The research found out the effectiveness 

of Differentiated Instruction learning process in 

terms of the followings: 

1. It motivates teachers to consider different 

needs of their students; 

2. They can figure out the students’ 

heterogenous nature in their class.  

3. It is effective for teachers’ professionalism 

because every time they are about to teach, 

they must design various activities that 

provide suitable context for their 

heterogonous students. 

4. It encourages teachers to be creative because 

they have to design various learning 

materials, strategies, or techniques to meet 

the students’ varied needs. Teachers have the 

opportunity to design many activities based 

on students' interest, learning profile and 

readiness. It will make the teachers think 

how to teach in creative way so the students 

will be more interested in joining the class. 

 

Question 3: Do you think it is effective for the 

students? 

The research found out the effectiveness of 

Differentiated Instruction learning process in 

terms of the followings: 

1. It is effective for students because they have 

the chance to study with their own pace, 

interest, and learning style. Not all students 

have the same pace of learning, what they 

like to discuss, and the way they learn; 

2. It motivates students to get involved in their 

learning since teachers do not explain the 

whole material to the students but they are 

facilitated to learn the material by themselves 

first which is good to practice their literacy 

and critical thinking skills; 

3. Students will also feel that learning is 

enjoyable because they like it; there is no 

force to learn; 

4. The in-context learning will facilitate a link 

between the lesson and their real life. Thus, 

they will motivate them to learn and practice. 

The students will be instructed to do the task 

that matches to their learning style. This may 

raise their interest and willingness to learn 

the material. 

This section presents the discussion based 

on the findings of the study. It is concerned about 

the implementation of the Differentiated 

Instruction Lesson Plan for Junior High School 

students in the practice of TEAL course.  

 

The Teacher-trainees Design of Differentiated 

Instruction lesson plans  

According Mulyasa (2011) states that a 

lesson plan is a plan which describes procedures 

and management of study in order to reach one 

or more basic competencies regulated in the 

Standard of Content and extended in the 

syllabus. It directs a teacher in the appropriate 

direction toward achieving predetermined 

objectives. It also aids a teacher in assessing and 

evaluating themselves in order to apply new 

tactics and strategies. In other words, lesson 

planning is a daily task for each class which a 

teacher is going to teach. 

Based on the research, teacher-trainees 

had designed sufficient lesson plans as required 

in Kurikulum Merdeka. They fulfilled the three 

basic components of Merdeka Lesson Plan, i.e.: 

Goal of learning, learning activity, and 

assessment. They also accomplished the 

differentiation of the learning process in terms of 

interest, readiness, and learning profile. 

Moreover, they also completed the additional 

elements for lesson planning such as the learning 

materials and media employed in their teaching.  

Based on the data of the findings above, it 

can be said that lesson planning provides good 
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guidance for teaching and learning as shown in 

Table 4. 

 

The Teacher-trainees Implementation of their 

Differentiated Instruction lesson plans 

 The theory of multiple intelligences (MI) 

as postulated by Gardner helps teachers to find 

out the preference and discover different learning 

styles and family backgrounds, readiness, gender, 

culture and ethnic  are all affected factors for 

students’ diversity (Heacox, 2002 as cited in 

Ruhan Karadag, 2010).  

The research had shown that the 

implementation of the Differentiated Instruction 

lesson plan had brought about the essence of 

differentiation in learning. As shown in Table 4.2 

that teacher-trainees had designed three types of 

differentiation (readiness, interests, and learning 

profiles) in their lesson plans and implemented 

the plans into teaching practice for Junior High 

School students in the Practice of TEAL course.  

The findings from the data thus postulated 

the teacher's concerns in students’ multiple 

intelligences by means of differentiating the 

learning process.  

 

Teacher-trainees Improvement of their lesson 

planning and teaching 

The data (table 4) collected from the 

rubrics (lesson plan and teaching rubrics) 

described the improvement of teacher-trainees 

skills in designing the lesson plans and putting 

them into practices.  

As stated by Bransford, et.al (2005) pre-

service teacher education program aims to 

prepare for graduation to become a qualified 

teacher equipped with teaching practices that will 

provide experience and knowledge to meet 

increasing demands associated with the teaching 

profession. The quality of teaching lies in good 

theory and the best methods available can be 

used in teaching. Furthermore, pre-service 

teachers have challenges in teaching practice.  

In addition to Bransford, Ali et al. (2014) 

proposed that there are some challenges faced by 

pre-service teachers in teaching practice. First is 

individual challenges. Those challenges might 

make pre-service teachers fail in teaching 

practice. They are managing classroom and pre-

service teachers‟ discipline, planning lessons, 

managing relief teaching, inadequate teaching 

and learning facilities and resources, overcoming 

disruption of lessons, and teaching practice 

administration and management. 

As shown by the data, teacher-trainees 

improved their lesson planning and teaching in 

their teaching practices course. From the first 

teaching to the last, they made a very great effort 

in both lesson plans and their implementations.  

 

The effectiveness  of the  Differentiated 

Instruction lesson plan 

According to Hall et al. (2014), 

differentiation is a strategy that supports 

instructors in addressing each student’s 

individual level of readiness, interest, and 

learning profiles. Teachers who employ 

differentiated instructional strategies will usually 

adjust the elements of a lesson from one group of 

students to another with regard to their readiness, 

interests, and learning profile so that those who 

may need more time or a different teaching 

approach to grasp a concept get the specialized 

assistance they need, while those students who 

have already mastered a concept can be assigned 

a different learning activity or move on to a new 

concept or lesson.  

Data collected from the students’ response 

showed a strong positive response from the 

participants on the Differentiated Instruction 

learning process. Tabe 4.4. showed that the 

effectiveness is both for teachers and students. 

The implementation of Differentiated Instruction 

lesson plans affected teachers' creativity in 

conducting the learning since their students are 

heterogeneous and students’ engagement in their 

learning as it is suitable to their needs, level of 

competencies, and style of learning 

 

CONCLUSION  

 

Based on the analysis of the lesson plan 

documentation, teaching observations (zoom), 

teacher-trainees reflection journals, lecturer’s 

feedback and questionnaire, this study to a 

certain extent was successful in several aspects. 
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Basically, teacher-trainees had shown a relevant 

progress to the requirements of “Kurrikulum 

Merdeka '' lesson planning. They had met the 

components of the Lesson Plan development and 

conducted differentiation in their teaching, i.e.: 

readiness, learning profile, and interests. The 

findings revealed that  the effectiveness of the 

Differentiated Instruction lesson plan for Junior 

High School Students in the teaching practice 

brought about many positive impacts for both the 

teacher-trainees and students. They are in line 

with the previous study conducted by Ginja and 

Chen (2020) that the differentiated instruction 

approach is essential for a diverse classroom. It 

increased students’ motivation and improved 

their relationship between students and teachers 

and also narrowed the gap of students. Students 

received a varied learning process which was 

suitable to their uniqueness and needs. The 

students were facilitated with different processes 

of learning that enable optimizing their 

knowledge, attitude, and skills. For the teacher, 

based on the questionnaire, they mentioned the 

so-called creative, innovative, and eagerness to 

learn more and more to fulfill the students’ needs. 

Regardless of the positive impacts, the shortcut 

was unavoidable. Teacher-trainees spent too 

much time designing the diagnostic tests. Since 

they are not majoring in psychology or education 

theory, this lack of knowledge has brought about 

serious problems in the designing of the text 

items. 
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