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Abstract 

This study aimed to describe the factual management model of teacher 
competency improvement focusing on instructional planning, to 
describe the design of the management model of teacher competency 
improvement by utilizing online networks, and to know the validity of 
the management model. This research implemented a Research and 
Development (R & D) approach. As the focus of this study, the 
development of the model is in accordance with the theory of a 
product-oriented model. The products of this study are in accordance 
with the characteristics and analysis of the needs of Islamic Religious 
Education (PAI) teachers. The products are regulated through a needs 
analysis process that meets the needs of the PAI teachers. The 
products are lesson plans (RPP) to be shared with colleagues. The 
results of the needs analysis show the importance of online tools in the 
improvement of the RPP. The management model of teacher 
competency improvement utilizes online networks using feasibility 
analysis, guideline preparation, user manuals, and readability tests that 
show positive responses from experts and users for the development of 
this model. The development of this model is seen as valid both from 
the descriptive aspects of the program and the expert analysis. The 
design of the teacher competency improvement training is deemed 
feasible to be developed for the benefit of the PAI teachers. 
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INTRODUCTION 
 
Improving the quality of education is 

influenced, among others, by teacher competence 
(Avalos, 2012). Professional teachers have a very 
important function, role, and position in achieving 
the  Ministry of Education and Culture's Vision of 
2015 on Creating smart and competitive 
Indonesian people (Suraprana, 2016). Professional 
teachers are assigned to improve their 
professionalism through continuous training 
(Kemendikbud, 2014 dan Mac Beath, 2013). This 
is in accordance with the Republic of Indonesia 
Law Number 14 of 2005 concerning teachers 
Chapter 1 Article 1 which explains that teachers 
are professional educators whose main tasks are to 
educate, teach, guide, direct, train, assess, and 
evaluate students in formal education including 
early childhood, basic, and secondary education 
(Kemendikbud, 2016). 

In the context of teacher competence, 
Islamic Religious Education (PAI) instruction 
faces a number of problems, including (1) PAI 
teachers (GPAI) concentrate more on theoretical 
issues that are cognitive in nature and emphasize 
teaching/knowledge transfer work; (2) so far the 
PAI instructional methodology in general has not 
changed at all; it is conventional, traditional, and 
monotonous so that students are bored; (3) PAI 
lessons are often carried out in schools on their 
own and are not integrated with other fields of 
study so that the taught subjects are marginal and 
peripheral; (4) PAI instruction is often 
concentrated in classrooms and practice and 
research activities are rarely carried out beyond 
classes; (5) learning media used by teachers and 
students are less creative, varied, and fun; (6) PAI 
instruction tends to be normative, linear, without 
illustration of the socio-cultural context in the 
environment of the learners and incapable of 
being associated with very rapid changes of the 
world; (7) there is no adequate communication 
and cooperation with parents in dealing with 
problems faced by the students (Kemenag, 2016; 
Rudi Ahmad S, 2016; Zapeda, 2015). 

The low competency of teachers in 
preparing the RPP independently is illustrated in 
the preliminary observations of 50 teachers from 
different subjects. The observation provides the 
following information. (1) 50 teachers (100%) 

have RPP; (2) 30 teachers (60%) stated that they 
had received training in RPP preparation; (3) 23 
teachers (46%) stated that they formulated RPP 
independently; (4) 27 teachers (54%) stated that 
they adopted RPP from other parties. Similarly, 
the problems related to developing competency 
are as follows. (1) The improvement of the teacher 
competencies through training and mentoring 
activities requires a relatively long period of time; 
(2) the improvement of teacher competency 
through MGMP activities cannot be utilized 
optimally; (3) there is a strong indication that even 
though the teachers have lesson plan documents, 
those who compose them independently is still 
less than the ones who merely duplicate and adopt 
them from other teachers; (4) on the one hand, the 
advancement of ICTs helps teachers in facilitating 
competency development activities, but the ease 
of accessing data and information makes some 
teachers take shortcuts, namely simply adopting, 
duplicating, and changing identity without 
significant modification or adjustment; (5) there is 
no device or system that can detect the teacher's 
efforts in planning instruction. 

In connection with the above problems, 
ones that can be solved include teacher 
competence and the use of online facilities. This 
study aims to (1) analyze the factual management 
model of teacher competency improvement which 
focuses on lesson plan; (2) analyze the design of 
the management models for developing teacher 
competencies that utilize online networks; (3) 
analyze the validity of the management model. 

In this regard, Panikar (2015) states that the 
curriculum can be developed effectively through 
the buttom-up process, teaching and learning in 
developing shared material, using intensive 
networks, developing instructional planning, and 
developing varied strategies by utilizing 
technologies (Mulyasa, 2017 and Tellerico, 2015). 
Social media and social networking obtain 
progressive attention in professional development 
and lifelong education for schools, teachers, and 
staff (Jackson, 2012). In particular, social media 
and social networking serve as a place to cultivate 
various forms of social capital, become a link that 
facilitates mutually beneficial coordination and 
cooperation, and become a place for exchanging 
resources, personal and professional relationships, 



Muhammad Ahsan, Masrukhi, Haryono, Rusdarti. /  
The Journal of Educational Development 7 (1) 2019 : 24 – 32 

26 

and psychological and welfare implications 
(Stefania Manca, 2014). 

NLaw (2013) emphasizes that ICT training 
for teachers is very important to  integrate ICT 
into instructional processes in schools. ICT in 
online networking devices is a technique and 
management to handle information and its 
relationship with education (Durdu, 2012). With 
regard to education, a competent teacher must 
have several skills and techniques to realize 
successful pedagogy in the development and 
improvement of ICT skills and competencies. In 
modern science and technology, education 
demands ICT knowledge and skills (Baishakhi 
Bhattacharjee and Kamal De, 2016). 

In education, computer applications have 
enabled the ongoing collaborative instruction 
process that takes place in networks for both 
students and teachers (Trusov, 2017). Teachers 
can learn and work together even in different 
places. As a user, the teacher can interact directly 
with the sources (Khvilon, 2012). 

 
METHODOLOGY 

 
This research used a Research and 

Development (R & D) approach. R & D is a an 
approach used to design procedures to yield new 
products that are systematically tested in the field, 
evaluated, and refined to meet certain criteria of 
effectiveness and quality, or fulfill the same 
standard (Borg and Gall, 2013). Given the main 
focus of this research was the improvement of 
teacher competencies in the preparation of 
instructional plans, this research was designed as 
follows. (1) The preliminary research was 
intended to find research findings related to the 
development of the model; (2) the product 
development was based on the research findings; 
(3) field tests were administered in settings or real 
situations where the product would be 

implemengted; (4) revisions were intended to 
correct weaknesses found in the stages of the field 
testings (Sugiyono, 2013). 

 
RESULTS AND DISCUSSION 
 
Results 

The development of PAI teacher 
competency training begins with an analysis of 
needs related to the model development. The 
theme of the main study was focused on the 
preparation of the literature review as the basis for 
designing research concepts. This study uses the 
technique of critizing and comparing results of 
relevant research which are related to teacher 
competency development models, especially 
online instructional planning that uses guidelines. 

The result of the needs analysis shows that 
90% of 30 teachers have lesson plans (RPP) 
adjusted to school conditions. The RPP is 
modified through ICT tools obtained through 
sharing between colleagues. This is one of the 
considerations in preparing a factual model. The 
factual model discloses problems such as teacher 
competency training that have not been evenly 
distributed, MGMP meetings with lower 
frequency, and many RPPs in the form of 
duplication and adoption. Conceptually, it takes a 
training model that can be developed through 
online networking tools to improve teacher 
competency. This conceptual model is expected to 
provide a solution for equitable competency 
development training; MGMP activities are 
promoted in the form of gatherings and online, 
instructional planning is made independently, 
ease of access to ICTs becomes the trigger for the 
preparation of independent RPPs, and there are 
systems that detect the existence of RPP as a result 
of the teacher's own efforts or duplication. 

The conceptual model as a hypothetical 
model is developed as follows. 
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Figure 1. Hypothetic Management Model 

The model was developed by compiling 
training guidelines, website facilities, and user 
manuals. The training guide contains objectives, 
legal basis, objectives, materials, infrastructure, 
and training evaluation. The instructional 

planning training website is made using a flat form 
that is easily accessed by teachers with web 
browsers, such as chroom, firefox, and others with 
the website address: rpponline.org. Each teacher 
can enter this address by registering as a user. 
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Figure 2. Display of RPP Preparation Website 

Preparation of a new RPP begins with 
filling in the RPP identity column such as: 
"School name", "Class/semester", "Essential 
Material", and "Time allocation". The teacher can 
easily fill in the Core Competence, Basic 
Competence, and Assessment. The flow of this 
application is in accordance with the RPP 
Preparation instructions issued by the Ministry of 
Education and Culture in 2017. After that, the 
teacher can click the "Post" button to post the 
RPP. After being posted, the teacher has a lesson 
plan document. The teacher can see and modify 
the RPP made by other teachers (peers) by 
choosing the "Peer" menu. The teacher can edit or 
modify the contents in the identity column and 
RPP component column. 

The model is tested using due diligence. 
FGDs with experts and users are intended to test 
this feasibility. The FGD results show that the 
guidelines are quite clear and can be easily applied 
by users. This guide is good for teachers in 
developing online RPPs. They can share with 

friends using this facility. This will encourage 
users to prepare RPP properly and according to 
procedures and they can share with their friends. 
This guide is quite clear and good on aspects of 
objectives, planning, organizing, implementing, 
evaluating, and following up. 

This expert statement confirms that the 
guidebook is good enough to guide users in 
drafting the lesson plan and sharing it with their 
colleagues. This guidebook can be used as a 
reference for users in preparing lesson plans and 
sharing with colleagues. 

The guidebook produced a positive 
response from the Expert Team. This positive 
response justifies the assumption that the 
readability of the guidebook can encourage users 
to understand the flow of online RPP preparation 
management. In addition, this guidebook has been 
adjusted to analyze the needs and principles of 
planning, organizing, implementing, and 
evaluating. 

Tabel 1. Respons Tim Ahli  terhadap Buku Panduan 

Aspect  Explanation 

Systematics of the 
guidebook 

The systematics of the guidebook is adjusted to the prevailing one. 
The guidebook can be easily understood, packed with not too many theories, but 
rather emphasizes the ease of application. 

Substance of the 
guidebook 

The discussion in the guidebook is adjusted to the stages of instructional 
planning based on Minister of Education and Culture No. 22 of 2016 concerning 
Process Standards 

Linguistic aspects Language is adapted to the language of the teacher. 
graphic It is necessary to display pictures of instructional planning activities 
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Feasibility testing by practitioners involves the 
teacher. Their response is as follows. 
a. Regarding the completeness of the material, 

most of the twenty-eight respondents stated 
that the guidebook was complete. Other 
respondents (9 persons) stated that they were 
quite complete and the rest (three respondents) 
stated that they were incomplete. Because 
most of them answer in full, it can be inferred 
that the material developed is seen as complete 
and in accordance with the needs. 

b. Regarding the accuracy of the RPP preparation 
procedure, most of the respondents (thirty 
persons) stated the procedure was right 
according to the rules. While responses from 
other respondents: five people stated that they 
were quite right and the rest (two persons) 
stated that they were incomplete. Thus, the 
procedure for preparing the RPP is deemed 
appropriate, given the large number of 
responses that state that. This shows that filling 
data on procedures for preparing lesson plans 
is seen as fulfilling the rules for preparing 
lesson plans. 

c. The ease of access is one of the supports for 
teachers in utilizing this facility. The data in 
the graph above shows that this facility is 
easily accessed and used by them. This is 
evidenced by the thirty-two people who stated 
that the facility was easily accessible. While 
other respondents stated that it was quite easy 
(seven people) and not easy (one person) to be 
accessed. The large number of respondents 
who stated that this facility was easy to access 
proved that IT facilities designed for this model 
were easy for them to use. 

d. Clarity of charging instructions is one of the 
requirements for the teacher in applying this 
software. The feasibility test on this matter 
shows that most teachers stated that the 
instructions were clear. They include teachers 
who are IT literate. A small number of them, 
four people thought that the instructions were 
unclear and only one person considered the 
instructions unclear. This shows that filling in 
the data in this software especially in the 
preparation of lesson plans is supported by 
clear instructions. 

e. About aspects of clarity in building 
relationships with clients in software, most 

teachers feel clarity and accuracy in sharing 
with colleagues (clients). This data includes 
thirty-five people who stated that sharing 
between them was easy and clear. A small 
portion of them (five people) stated it was 
unclear. Data shows that there were no 
respondents who stated that building 
relationships between peers (clients) was 
unclear. 

f. An attractive display causes users to feel happy 
in applying this software. Data shows that 
there are no teachers who are not happy with 
the appearance of this software. All teachers as 
respondents view this software as interesting to 
them. 

The results of this feasibility test are used as 
the basis for developing the website model and 
user manual as described above. The weakness of 
the model is improved through expert input and 
users. 

The trial of thirty PAI teachers who were 
the object of this trial produced an average score 
of 56.25 with the smallest score 37 and the largest 
score 64. This average score implies that their 
ability in preparing lesson plans is quite good. 
However, out of the thirty-three components of 
the lesson plan assessment there is still a low 
score, which is 31 out of 66 as a total score. This is 
found in assessment items ranging from domain 
mapping, assessment mapping, to assessment 
instruments. This data shows that at the initial 
stage of the trial, the teacher has been able to 
prepare the lesson plan quite well. 

In the aspect of sharing with colleagues, 
preliminary data shows that the teacher has not 
been able to share through the online media 
developed. This is indicated by the highest score 
about sharing 24 people and the smallest data 0 
(no sharing at all). This condition shows that 
sharing through the developed media is still lower 
than sharing manually. 

  The feasibility of the guidebook is assessed 
using validity and reliability tests. Validity test is 
used to determine the feasibility of the questions 
in a list (construct) question in defining a variable. 
This test applies to each question and the results 
can be seen through the results of r-count 
compared with r-table. If the r-table is <r-count, 
then the question item is considered valid. 
Conversely, if r-table> r counts then the question 
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item is invalid. From the test results it can be seen 
that all instruments can be declared valid because 
the coefficients obtained are greater than 0.60. 

Reliability tests are carried out together on 
all questions. If the value of Cronbach's Alpha is> 
0.60 then the question item is considered reliable; 

on the contrary, if the value of Cronbach's Alpha 
is <0.60 then the question is considered 
unreliable. From the test results it can be seen that 
the Cronbach's Alpha coefficient for all variables 
is greater than 0.60, so the statement item is 
reliable. The full results are presented in Table 2. 

Table 2. Validation Test 

Variable Indicator Coeficient Notes 

Aspect of 
systematics of the 
guidebook  
Coef. Reliability = 
0.845 
(reliable) 

The systematics of the guidebook is in accordance with the 
title of the book 

0.884 Valid 

The scope discussed in the guidebook is adequate 0.687 Valid 

The proportion of the contents of the book discussed 
between one chapter and another is ideal (balanced) 

0.687 Valid 

All chapters discussed in this guidebook are important to be 
included 

0.884 Valid 

Substance of content:  the guidebook describes something 
new in the preparation of the RPP 

0.637 Valid 

Aspect of the 
guidebook 
Coef. Reliability = 
0.885 
(reliable) 

The substantial contents of the guidebook illustrates 
something important in the preparation of RPP and sharing 

0.971 Valid 

The substantial contents of the guidebook are needed by the 
teacher 

0.898 Valid 

Sentences that are used in the manual do not cause multiple 
interpretations 

0.642 Valid 

The language used is coherent, communicative and not 
boring 

0.758 Valid 

The ideas expressed in the guidebook are able to encourage 
readers to believe in the importance of the teacher's 
guidebook 

0.907 Valid 

Aspect of language 
Coef. Reliability = 
0.861 
(reliable) 

The guidebook is easy to understand 0.847 Valid 

The sentences in the guidebook have been understood 0.842 Valid 

The sentences are in the careful guidebook 0.712 Valid 

The language is coherent and communicative 0.724 Valid 

Ideas in the guidebook encourages readers’ belief  0.615 Valid 

Aspek Kegrafikaan The choice of type and font size is in accordance with the 
standard manual 

0.714 Valid 

 The illustrations and images are interesting 0.802 Valid 
The substantial materials of the guidebook are all useful for 
the teacher 

0.689 Valid 

Substantially the material of the guidebook can be 
implemented by the teacher 

 
0.923 

 
Valid 

The guidebook has been prepared using standard, correct 
Indonesian grammar 

 
0.687 

 
Valid 

The language used in the guidebook is easy to understand 
and digest by the reader 

 
0.676 

 
Valid 

 
Discussion 

The model of developing online 
instructional planning as the focus of this study is 

in accordance with Gustafson's (2012: 13) 
opinion, especially regarding the theory of 
products oriented models. The online RPP 
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development model is based on products oriented 
models. It is considered a model that aims to 
produce a specific product that causes training to 
be more effective and efficient. In this study, the 
products produced are in accordance with the 
characteristics and needs analysis of PAI teachers. 
Products are produced through a process of 
analyzing needs so that what is really needed by 
PAI teachers (respondents). Products developed 
are the results of lesson plans and sharing with 
peers. 

Most teacher RPP documents come from 
soft files. This is corroborated by the fact that most 
of the PAI teachers studied used IT facilities in 
preparing lesson plans. The teacher's response 
obtained from needs analysis, especially on the IT 
aspects, is related to their familiarity with IT 
users. The online RPP preparation model is 
strengthened by teacher familiarity with the IT 
world. This is in line with the design developed by 
this researcher by using IT facilities. 

The findings of this study can be interpreted 
that the potential for the development of online 
RPP preparation models can be realized well. This 
potential can be linked to intensity in training, 
mentoring, familiarity with the world of IT, and 
sharing using IT facilities even though the results 
can still be modified. 

Similarly, assumptions about the 
importance of IT in this model are corroborated 
by the research of Gillsecen & Kubat (2011). The 
role of ICT motivation in learning has been 
widely recognized. How well teachers learn to use 
ICT will greatly influence their effectiveness as 
future educators. 

The preparation of this online RPP is in line 
with North Central Regional Education 
Laboratory (NCREL), according to Mitchell 
(2008), which identifies a framework for 21st 
century skills, which are divided into four 
categories: inventive thinking, effective 
communication, proficiency in the digital era, and 
productivity high. Teachers who are professional 
in these four categories must have mastery in 
digital mastery. 

The tool was developed based on the 
internet with an application program made 
independently and also using the Google Flat 
Form facility in an effort to assess needs analysis. 

This assumption reinforces a concept that 
computer applications in the field of education 
allow collaborative RPP drafting through online 
networks. Teachers can learn and cooperate with 
each other even in different places. As a user, the 
teacher can also interact directly with the source. 
The development of computer network 
technology / internet) allows users to interact to 
obtain the desired knowledge and information as 
material in designing RPP. In this model, 
computer technology has a positive function. 
Computer networks are the main facility in the 
preparation of online RPPs. 

This model can be programmed according 
to needs. In the context of this research, RPP 
planning development is one effective way of 
developing teacher competencies, especially in 
accordance with the mandate of Permenpan and 
RB Number 16 of 2009 concerning Teacher's 
Functional Position and Credit Numbers, which 
are strengthened technically by the application of 
Permendiknas Number 21 of 2010 about 
Technical Guidelines for Teacher's Functional 
Position, and also in accordance with teacher 
competency indicators in Permendiknas Number 
16 of 2007 concerning Qualification Standards 
and Teacher Competencies. 

An adequate explanation in the Guidebook 
can be interpreted that this online RPP project has 
a reliable foundation. This reason reinforces the 
opinion that this developed model has valid and 
reliable theoretical assumptions. This product is a 
RPP in accordance with the guidelines for its 
preparation. The quality of this lesson plan is 
reliable with a practical reference and theoretical 
reference to instructional planning as a theoretical 
confirmation of research. 

One of the main indicators of the success of 
instructional planning is the achievement of 
learning effectiveness, namely the achievement of 
instruction objectives by students optimally. This 
is done if the teacher is able to prepare the 
preparation for the implementation of instruction 
in accordance with the established procedures. 

For maturity in the preparation of lesson 
plans, although in the form of online, PAI 
teachers in the research locus must follow the 
principles of RPP preparation. The principle 
developed was according to the Guidelines as one 
of the products developed in this study. 
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CONCLUSION 
 
This study is related to the factual model of 

management of teacher competency development 
with one focus of instructional planning. Needs 
analysis shows the importance of online tools in 
the development of RPP. The design of the 
management model of teacher competency 
development that utilizes online networks using 
feasibility analysis, guideline preparation, user 
manuals, and readability testing results in positive 
responses from experts and users for the 
development of this model. This model is 
considered valid both from the descriptive aspects 
of the program and expert analysis. The design of 
teacher competency development training is 
deemed feasible to be developed for the benefit of 
PAI teachers. 
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	NLaw (2013) emphasizes that ICT training for teachers is very important to  integrate ICT into instructional processes in schools. ICT in online networking devices is a technique and management to handle information and its relationship with education...
	In education, computer applications have enabled the ongoing collaborative instruction process that takes place in networks for both students and teachers (Trusov, 2017). Teachers can learn and work together even in different places. As a user, the te...

	METHODOLOGY
	This research used a Research and Development (R & D) approach. R & D is a an approach used to design procedures to yield new products that are systematically tested in the field, evaluated, and refined to meet certain criteria of effectiveness and qu...

	RESULTS AND DISCUSSION
	Results
	The development of PAI teacher competency training begins with an analysis of needs related to the model development. The theme of the main study was focused on the preparation of the literature review as the basis for designing research concepts. Thi...
	The result of the needs analysis shows that 90% of 30 teachers have lesson plans (RPP) adjusted to school conditions. The RPP is modified through ICT tools obtained through sharing between colleagues. This is one of the considerations in preparing a f...
	The conceptual model as a hypothetical model is developed as follows.
	Figure 1. Hypothetic Management Model

	The model was developed by compiling training guidelines, website facilities, and user manuals. The training guide contains objectives, legal basis, objectives, materials, infrastructure, and training evaluation. The instructional planning training we...
	Figure 2. Display of RPP Preparation Website

	Preparation of a new RPP begins with filling in the RPP identity column such as: "School name", "Class/semester", "Essential Material", and "Time allocation". The teacher can easily fill in the Core Competence, Basic Competence, and Assessment. The fl...
	The model is tested using due diligence. FGDs with experts and users are intended to test this feasibility. The FGD results show that the guidelines are quite clear and can be easily applied by users. This guide is good for teachers in developing onli...
	This expert statement confirms that the guidebook is good enough to guide users in drafting the lesson plan and sharing it with their colleagues. This guidebook can be used as a reference for users in preparing lesson plans and sharing with colleagues.
	The guidebook produced a positive response from the Expert Team. This positive response justifies the assumption that the readability of the guidebook can encourage users to understand the flow of online RPP preparation management. In addition, this g...
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	Feasibility testing by practitioners involves the teacher. Their response is as follows.
	a. Regarding the completeness of the material, most of the twenty-eight respondents stated that the guidebook was complete. Other respondents (9 persons) stated that they were quite complete and the rest (three respondents) stated that they were incomplete�
	b. Regarding the accuracy of the RPP preparation procedure, most of the respondents (thirty persons) stated the procedure was right according to the rules. While responses from other respondents: five people stated that they were quite right and the rest (�
	c. The ease of access is one of the supports for teachers in utilizing this facility. The data in the graph above shows that this facility is easily accessed and used by them. This is evidenced by the thirty-two people who stated that the facility was easi�
	d. Clarity of charging instructions is one of the requirements for the teacher in applying this software. The feasibility test on this matter shows that most teachers stated that the instructions were clear. They include teachers who are IT literate. A sma�
	e. About aspects of clarity in building relationships with clients in software, most teachers feel clarity and accuracy in sharing with colleagues (clients). This data includes thirty-five people who stated that sharing between them was easy and clear. A s�
	f. An attractive display causes users to feel happy in applying this software. Data shows that there are no teachers who are not happy with the appearance of this software. All teachers as respondents view this software as interesting to them.
	The results of this feasibility test are used as the basis for developing the website model and user manual as described above. The weakness of the model is improved through expert input and users.
	The trial of thirty PAI teachers who were the object of this trial produced an average score of 56.25 with the smallest score 37 and the largest score 64. This average score implies that their ability in preparing lesson plans is quite good. However, ...
	In the aspect of sharing with colleagues, preliminary data shows that the teacher has not been able to share through the online media developed. This is indicated by the highest score about sharing 24 people and the smallest data 0 (no sharing at all)...
	The feasibility of the guidebook is assessed using validity and reliability tests. Validity test is used to determine the feasibility of the questions in a list (construct) question in defining a variable. This test applies to each question and the ...
	Reliability tests are carried out together on all questions. If the value of Cronbach's Alpha is> 0.60 then the question item is considered reliable; on the contrary, if the value of Cronbach's Alpha is <0.60 then the question is considered unreliable...
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	Discussion
	The model of developing online instructional planning as the focus of this study is in accordance with Gustafson's (2012: 13) opinion, especially regarding the theory of products oriented models. The online RPP development model is based on products o...
	Most teacher RPP documents come from soft files. This is corroborated by the fact that most of the PAI teachers studied used IT facilities in preparing lesson plans. The teacher's response obtained from needs analysis, especially on the IT aspects, is...
	The findings of this study can be interpreted that the potential for the development of online RPP preparation models can be realized well. This potential can be linked to intensity in training, mentoring, familiarity with the world of IT, and sharing...
	Similarly, assumptions about the importance of IT in this model are corroborated by the research of Gillsecen & Kubat (2011). The role of ICT motivation in learning has been widely recognized. How well teachers learn to use ICT will greatly influence ...
	The preparation of this online RPP is in line with North Central Regional Education Laboratory (NCREL), according to Mitchell (2008), which identifies a framework for 21st century skills, which are divided into four categories: inventive thinking, eff...
	The tool was developed based on the internet with an application program made independently and also using the Google Flat Form facility in an effort to assess needs analysis.
	This assumption reinforces a concept that computer applications in the field of education allow collaborative RPP drafting through online networks. Teachers can learn and cooperate with each other even in different places. As a user, the teacher can a...
	This model can be programmed according to needs. In the context of this research, RPP planning development is one effective way of developing teacher competencies, especially in accordance with the mandate of Permenpan and RB Number 16 of 2009 concern...
	An adequate explanation in the Guidebook can be interpreted that this online RPP project has a reliable foundation. This reason reinforces the opinion that this developed model has valid and reliable theoretical assumptions. This product is a RPP in a...
	One of the main indicators of the success of instructional planning is the achievement of learning effectiveness, namely the achievement of instruction objectives by students optimally. This is done if the teacher is able to prepare the preparation fo...
	For maturity in the preparation of lesson plans, although in the form of online, PAI teachers in the research locus must follow the principles of RPP preparation. The principle developed was according to the Guidelines as one of the products developed...


	CONCLUSION
	This study is related to the factual model of management of teacher competency development with one focus of instructional planning. Needs analysis shows the importance of online tools in the development of RPP. The design of the management model of t...
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