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Abstrak
Kelangkaan pemahaman guru mengenai gaya belajar siswa dan bagaimana cara 
mengajarnya yang tepat dapat disebabkan oleh metode mengajar yang tidak ber-
sifat fasilitatif, misalnya masih berupa perkuliahan tradisional. Oleh karena itu, 
penting untuk meneliti persepsi guru mengenai gaya belajar, cara mengajarnya, 
dan implementasinya di kelas. Penelitian ini menggunakan pendekatan kuanti-
tatif yang fokus pada beragam gaya belajar siswa pada kelas-kelas yang berbeda. 
Infomasi diperoleh dengan memberikan 20 pertanyaan tertutup untuk mencari 
tahu bagaimana gaya belajar memengaruhi proses pembelajaran di kelas Bahasa 
Inggris (28 guru). Penelitian ini menemukan bahwa guru memahami keragaman 
gaya belajar siswa, sehingga mereka mengadopsi gaya belajar siswa dalam pen-
gajaran mereka. Guru juga sepakat menggunakan kelompok diskusi ketimbang 
perkuliahan tradisional dengan mengintegrasikan Teknologi Informasi dan Ko-
munikasi (TIK). Dapat disimpulkan bahwa persepsi guru terhadap gaya belajar 
siswa meningkatkan kepedulian mereka dalam mengembangkan metode menga-
jar yang beragam sesuai keragaman belajar siswa.  

Abstract
Lack of teachers’ understanding in students’ learning styles and their teaching could 
cause unfacilitated teaching methods for example through the use of traditional 
lecturing methods. This issue brings the importance of this research objective to in-
vestigate teachers’ perceptions about learning style, their teaching, and the applied 
methods in the classroom. This study uses a quantitative research approach that is 
the analysis of learning style types for different students at different grade levels. To 
find out the perceptions of English teachers in this study, information was collected 
through 20 closed questions with data analysis to find out how the learning style 
influenced the teaching learning process of 28 English teachers. The findings of this 
study suggest that teachers’ understand about students’ different learning styles, 
so they adopt their students’ learning styles to their teaching. The last, teachers 
agree to use group discussion rather than lecturing methods by integrating ICT. 
In conclusion, teachers’ perception on students’ learning styles can increase their 
awareness to design teaching methods that differentiate students’ learning styles.
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INTRODUCTION

A number of theories interested in lear-
ners’ specific characteristics have identified the 
learning styles and these characteristics have 
been organized into specific classifications of 
learners. Csapo & Hayen (2006) stated in the 
introduction of their study “An individual’s lear-
ning style is the way he or she concentrates on, 
processes, internalizes, and remembers new and 
difficult academic information or skills.” In addi-
tion, Grasha (1994) indicates that learning styles 
define to those personal qualities that influence 
a student’s ability to acquire information, to in-
teract with peers and the teacher and otherwise 
participation in learning experiences. 

This theory explained that the ability of 
student to obtain the knowledge and work to-
gether with his/her friend, and the way he/ she 
communicates with the teacher in learning pro-
cess. In other hand, Pashler et al. (2009) state 
that learning styles describe to individuals’ dif-
ferences relate to what mode of instruction or 
study is most effective for them. Further, Rese-
arch and writings was conducted by Litzinger et 
al. (2007) on learning styles stress that “learning 
styles are characteristic preferences for alternati-
ve ways of taking in and processing information”. 

In other hand, Kolb (1984) and Honey & 
Mumford (1992) in Jepsen et al. (2015) defined 
Learning style is an individual’s preference for 
recognizing their experiences and change those 
experiences into knowledge. In addition, Litzin-
ger et al. (2007) emphasized that ”learning styles 
are a distinctive preference for various ways of 
retrieving and processing information”.

According to Xu (2011) learning styles can 
be categorized into four types: perceptual lear-
ning style, cognitive learning style, personality 
learning style, and compound Learning Styles.

First, the perceptual learning style is cal-
led the sensory learning style. It focuses on ta-
king the sense organs of learners in the learning 
process, such as the eyes and ears. Learners use 
their sense organs to practice external stimuli. 
This type consists of five styles namely, visual 
learning (learning by looking). Activities can be 
employed by visual learners who prefer to read 
books, see words, or see some teaching tools. 
Students like teachers write more than talk 
more. The use of images or graphics that present 
the words is appropriate for this learner. These 
learners will feel happy when the teacher applies 
grammatical learning approach. Auditory lear-

ners, students learn by listening. They may be 
happy to communicate with others. They do not 
like reading books. They prefer to listen more 
than see in formal situations. Some teaching 
approaches may be appropriate for them, such 
as communicative approaches, oral approaches, 
audio-language approaches, and situational ap-
proaches. Reading/writing (learning by proces-
sing text). 

Students love learning to read and write. 
A text-based approach would be appropriate for 
this type of student to apply. Teachers need to 
provide additional material to facilitate their rea-
ding and habits. And Tactile students (learning 
by touching), and kinesthetic learning/practical 
learning (learn by doing) class. Tactical learners 
and kinesthetic learners are almost identical. 
Students would rather learn by touching somet-
hing with their hands and moving them anyw-
here. This will feel good when the teacher uses 
a total physical response approach for this type 
of learner.

Second, the cognitive learning style rela-
tes to field independence and field dependence. 
Individual field study participants are identified 
as analytic learners who want to focus on the 
details of a foreign language and break it down 
into sections or parts. When they focus on the 
details, they may not pay attention to the whole 
thing. They are good analysts. They want to exa-
mine text or sentences into sections and find the 
true meaning. For learners who depend on the 
field, they learn globally. They want to focus on 
the whole learning material, whether a part or a 
sentence. 

Johnson (in Xu, 2011) suggests that ”inde-
pendent learners appear to be better learners, 
and Ellis (2005) explores two hypotheses The 
first hypothesis recommends that” field-depen-
dent learners will be superior in language lear-
ning formal, while free learners learn well in 
informal language learning. ”The second fielded 
hypothesis” field dependent learners will build 
communication and interaction with other L2 
users. ”However, these two hypotheses are high-
ly controversial: Research on field dependence/
field independence has built a relationship bet-
ween cognitive style and L2 learning.

Third, there are two categories of learners 
in terms of personality that is reflective learner 
and impulsive learner. Reflective learners refer 
to how learning favors the accuracy of fluency. 
Before students talk, write or perform other pro-
duction tasks, they want to consider things more 
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carefully and more thoroughly, they try to avoid 
mistakes. Conversely, impulsive learners want to 
be at risk. The important thing is the smooth-
ness of the accuracy. They may make extra mis-
takes rather than reflective learners.

Learning combined learning styles defi-
nes those who have more than one learning sty-
le. Example; a student may be an impulsive stu-
dent and visual student at the same time. But, 
his research on this type of learner is narrow. 
There may be a small number of learning style 
combinations and they remain to be confirmed. 
Brown (2003) states that learning styles present 
insight into how learners learn, work with their 
classmates and take action on the environment 
in which learning takes place.

Grasha (1994) describes the teaching style 
as a pattern of needs, beliefs and behaviors that 
are shown in the class. He has categorized four 
teaching styles: the Authority means the teacher 
displays the teacher center’s approach to teach-
ing. Lectures are one of the dominant methods 
used in the classroom. Teachers provide detai-
led content or learning materials to keep their 
images and sculptures and the students receive 
them. Demonstrators/Personal Models, it also 
discusses teacher-centered classes in which the 
teacher as a model of presentation and encou-
rages students to attend learning activities. Faci-
litators, teachers organize active learning, colla-
borative learning, and problem solving. 

These teachers promote a student center 
where teachers facilitate some activities but stu-
dents can process and practice them. Delegators 
are a category of teachers acting as consultative 
and students will always have the option of de-
signing and implementing their own complex 
learning projects. According to Brown (2003) 
the style of teaching relates to beliefs and values 
that a teacher understands about the learner’s 
character in the learning process.

How can teaching style influence learning 
style?

The relationship between learning styles 
and teaching styles is well supported. It is still 
ambiguous that a student’s learning style causes 
how students can analyze the teacher. Rams-
den (in Jepsen, 2015) demonstrated the quality 
of teaching associated with the quality of their 
approach that has been applied in the learning 
process based on students’ perceptions. In addi-
tion, Richards (in Jepsen, 2015) states that stu-
dents who regard their teachers as ”passionate, 

organized, knowledgeable and accessible” are 
known as leaders for learning and these indivi-
dual learners have an ”optimistic impact on their 
learning”. Another statement about the idea that 
”teaching the awareness style” can support the 
effort in teaching and perhaps by improving the 
learning process contribute to reducing failure 
(Rayner and Riding, 1997, p. 21). In other hand, 
Brown (2003) describes learning styles as beha-
viors discussed by teachers and learners in the 
exchange of learning.

 There are several related researches 
concerning English teachers’ perspective on stu-
dent learning styles and their teaching. Khan-
za (2015) concludes that teachers acknowledge 
students’ learning style need to be responded 
by implementing several kinds of teaching met-
hods including teaching materials. Similarly, 
the important of students’ learning styles is also 
researched by Csapo & Hayen (2006) who point 
the rules of students’ learning style to develop ef-
fective teaching and improve effective learning. 

Finally, Xu (2011) notices the result of his 
research on students’ learning styles for both 
students’ and teachers’ advantages. Particular-
ly for students, if they recognize their learning 
style, they can understanding the essence of 
learning process and be comfortable in learning. 
While For teacher, they can be triggered being 
adapted in applying different teaching methods 
for different students’ learning style. 

The learners attain and acquire knowledge 
with their own unique styles. These unique sty-
les are named as learning styles. Learning styles 
can be defined as the way of individuals think, 
identify and remember the information. All of 
things that the students have will influence the 
student’s style in learning and the teachers are 
involved in all part of learning process. 

Many previous studies have shown that 
students learn well when a teacher uses diffe-
rent materials, methods and strategies in the 
classroom. Researchers and investigators explo-
re styles to formulate complementary learning 
environments and to teach adaptation styles to 
more students to foster learning and motivation. 
So, we can say that teaching cannot be separa-
ted by learning.  A good teacher needs to know 
about the field of study and their ways to support 
student learning. Teachers can understand what 
students do with information, how students 
learn socially, patterns of motivation, what cul-
ture they bring from home to school, and so on. 
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In other words, teachers play an important 
role in making learning happen. In addition, it is 
very important for teachers to know the concept 
of learning style. Understanding this concept 
will help teachers plan and implement different 
methods to counter different learning styles that 
help in the learning process.

The main issue in the teaching and lear-
ning process is the lack of teacher awareness 
of the students’ learning styles in the learning 
process and the understanding of the quality 
of their teaching. In fact many teachers still use 
their own way of teaching and following lesson 
plans regardless of students’ needs or learning 
styles. This case will build a hostile atmosphere 
in the classroom so students feel that their prob-
lems in learning can not be facilitated by their 
teachers. 

Moreover, the classroom and learning en-
vironment in Indonesia has always been in tra-
ditional habits and is dominated by lecturing 
methods that largely do not appeal to many stu-
dents. They also teach by providing the material 
or content they get from textbooks, but they do 
not take into account the actual experience and 
come up with the actual conditions. Then, they 
teach in formal teaching methods, they do not 
make simple teaching deceptions that make stu-
dents feel uncomfortable doing some activities 
in the classroom. On the other hand, they are 
not aware of student involvement. This problem 
can be illustrated that students can not practice 
significant classroom teaching experiences.

The purpose of this study was to investi-
gate teachers’ perceptions on students’ learning 
styles, their teaching and teaching method app-
lied in the classroom. To achieve the purposes, 
this study is grounded by the explanation of stu-
dents’ learning style and teaching style theory. 
First, Learning styles refer to personal qualities 
that affect students’ ability to get information, 
interact with peers and teachers and otherwi-
se participate in learning experiences (Grasha, 
1994). They are categorized into perceptual lear-
ning style, cognitive learning style, personality 
learning style, and compound Learning Sty-
les (Xu, 2011). Second, related to teaching style 
Brown (2003) defines it as the beliefs and values 
that a teacher understands about the learner’s 
character in the learning process.

Several related studies were conducted to 
show the teachers’ English perspective on stu-
dent learning styles and their teaching. First, 
Khanza (2015) finds that teachers are aware of 

the concept of learning styles and they respond 
to learning styles in the teaching process through 
the application of various teaching materials and 
teaching methods. 

Another study conducted by Csapo & 
Hayen (2006) shows how important it is to un-
derstand the learning style and its role effective 
teaching and learning. When teachers and stu-
dents recognize how they learn, so the impro-
vement of their learning increase. Xu (2011) in 
his research found that the needs to understand 
learning styles. For students, if they know their 
learner type, they can have a real image of the 
learning process and more awareness to learn, 
they may understand why they feel good about 
learning one feature while being uncomfortable 
in learning another. For teachers, they must con-
sider that students’ learning styles may not be 
the same. Consequently, teacher must adapt and 
apply different and balanced teaching methods.

Most of the previous study above con-
cerned more on the students’ learning style and 
less focus on the teaching style. Significantly, 
this study is crucial to extend its focus which is 
not only about students’ learning style side but 
also the teachers’ style side as reflected through 
their teaching methods. Furthermore, in this 
context this study contributes to develop teach-
ers’ understanding to provide teaching methods 
which address different students’ learning styles.  

This study focuses on answering the fol-
lowing research questions, (1) what is teachers’ 
understanding of students’ learning styles, (2) 
what are teachers’ perceptions toward learning 
styles and their teaching and (3) what are the 
methods applied by the teachers considering 
students’ learning styles?  

METHOD

The type of this research is quantitative 
research approach. The data of this study were 
taken from survey. Survey is a method in quan-
titative research that engages the use of a questi-
onnaire to explore a population’s characteristics, 
attitudes, behaviors, and opinions (Creswell, 
2012). In this study survey is conducted to exp-
lore teachers’ opinion or perception on students’ 
learning style and their teaching. The samples 
of this research are 28 English teachers at Junior 
High School and Senior High School in Indone-
sia. English teachers were chosen because they 
have already implemented some approach in 
English classroom for several years of teaching.  
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The instrument of this study was questi-
onnaire. McMillan (in Syam, 2009) states that 
questionnaire can use statements or questions, 
but in all cases the subject is responding to so-
mething written for specific purposes. In other 
words, questionnaires are tools which are fulfil-
led by the respondents themselves. The resear-
cher decided to use questionnaire because it fa-
cilitated in collecting a number of data in short 
period of time and questionnaire is much more a 
practical tool (Bryman, 2012). 

In addition, the researcher used question-
naires as the instruments because the purpose of 
this research was to find out the teachers’ percep-
tion about students’ learning style and their te-
aching. The questionnaire is adopted from Khan 
(2015) that consists of 20 closed ended questions 
within two weeks in October 2017 using Google 
form. The coverage of this questionnaire include 
some categories namely the teachers’ problems 
in understanding different ways how students 
learn, the teachers’ perception towards the app-
lication of variety of teaching methods, and the 
influence of teaching style to students’ learning 
styles. 

 To conduct this research, the data of this 
study were taken from survey through question-
naires in the form of Google form. The question-
naire was shared to 20 English teachers through 
social media like WhatsApp and Email with the 
link http://goo.gl/form/37rpj62xgbZMZynl1.  
Then, the researcher let the respondents to ans-
wer the question directly by using their laptop, 
smart phone, and so forth. Afterward, the resear-
cher collected the data displayed in diagram and 
table from Google form. 

As soon as the data collected, the rese-
archer used a data analysis to process and in-
terprets the data. Data analysis is the orderly 
method done to help the researcher to build 
understanding towards the instruments or ma-
terials. In analyzing the data, the writer used 
three steps as follow. After having the survey by 
the questionnaire, the writer identified the data 
into categories: the data about the problems the 
teachers face in classroom regarding the ways of 
students learn, the teachers’ perception towards 
the concepts of learning style, and the variety of 
methods used in the classroom. 

Then, the researcher provided descriptive 
analysis of the data using graphs and percenta-
ges (Hamied, 2016). In this case, the percentage 
of total sample responding for each item on a 
survey questionnaire should be reported, as well 

as the percentage of the total sample who choose 
each alternative (Fraenkel & Norman, 2008)

RESULT AND DISCUSSION 

Respondent’s background information is 
presented by gender, teaching experience, and 
education background. Respondent’s backg-
round information is presented by gender, te-
aching experience, and education background. 
Based on the gender; 43% of the teacher respon-
dents were male while 53% were female. Furt-
hermore, it was presented from the teaching 
background, 61% of the teacher respondents has 
been taught between 0-5 years while 39% has ex-
perienced in teaching about 6-10 years. The last 
is presented by education background, 94% te-
acher has completed Bachelor Degree and 3.6% 
has Received Master Degree.

Table 1 Participant’s Identity

Personal identity Percentage (%)
Gender Male 43% 16 persons

Female 53% 12 persons

Teaching 
experience

0-5 61% 17 persons

6-10 39% 11 persons

Last 
degree

Bachelor 94% 27 persons

Master 3.6% 1 persons

A. What is Teachers’ Understanding of Stu-
dents’ Learning Styles?  

Overall, English teachers understand 
that they were interested about the way stu-
dents learn and believe that the students have 
different preferences while acquiring new infor-
mation. The teachers’ perception towards their 
understanding of students’ learning style will be 
reported as follow.

Figure 1 Teachers’ View Regarding the Students’ 
Learning Style

The results addressed 14 English teach-
ers (68.8%) said agree and 7 teachers (25%) st-
rongly agree, 3 teachers (10.3 %) said undecided, 
3 teachers (10.3 %) said disagree, and 1 teacher 
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(3.6%) said strongly disagree. As indicated by 
the reason of the teacher, they believed each stu-
dent have different preferences while acquiring 
or processing the knowledge and new informa-
tion. In addition, they are interested in to know 
how students learn.

Figure 2 Teacher’s Familiarity Regarding the 
Concept of Learning Styles

Based on result it can be inferred that 14 
teachers (50%) stated that they first have been 
introduced the concept of learning style through 
personal reading or surfing internet, 5 teachers 
(17.9%) have heard the concept of learning sty-
le from colleagues or other teachers, 8 teachers 
(28.6%) knew the term of learning style through 
training/ workshop 1 teacher (3.5%) come to 
know the notion from the student. According to 
the reason of the 28 respondents, it can be pre-
sumed that the teachers have been introduced 
the concept of learning style and 1 teacher is still 
not aware about the concept.

Figure 3 The Statement “If the students do not 
learn the way you teach, teach them the way they 
learn”

Figure 3 showed 10 teachers (35.7%) st-
rongly agree about the statement that when the 
students not learn the way teacher teach, the te-
acher need to teach them the way they learn, 10 
teachers (35.7%) agree about the statement that 
the teacher need to teach the students based 
on the way they learn when the students not 
learn the way teacher teach, 3 (10,7%) undeci-
ded about the statement, 2(7.1%) disagree, and 3 
(10.7%) are strongly disagree.  By reason of the 28 
respondents, it can be concluded that in spite of 
the fact that statement is clear, but in doing the 
activity is still much guided by the teacher.

Figure 4 described 10 teachers (35.7%) 
undecided about the statement that the student 
should adopt their learning style according to 
teacher’s teaching style, 7 teachers (25.7%) ag-

ree about the statement that the student should 
follow the teacher’s way in teaching, 3 (10,7%) 
strongly agree about the statement, 5(17.9%) 
disagree, and 3 (10.7%) are strongly disagree.  By 
reason of the 28 respondents, it can be conclu-
ded that the teachers still confused in applying 
the  activities, strategies, and methods by consi-
dering their teaching style. 

Figure 4 Teacher View on “Student should adopt 
their learning style according to teacher’s teach-
ing style”

 
B. What are teachers’ Perceptions of Their 

Teaching Considering the Learning Sty-
les? 

Figure 5 indicates that 14 teachers (50%) 
agree that the student have good feeling regar-
ding their teaching style in learning process, 7 
teachers (25.7%) strongly agree that the student 
feel good about their ways in teaching, 3 (10,7%) 
undecided, it means that the student feel good 
and sometime feeling not good to their teach-
ers, 3(10.7%) disagree, and 1 (3.6%) are strongly 
disagree. It can be concluded that the teachers 
feel confident and sure that their teaching will 
be interested by students. 

Figure 5 Teacher’s View on Students Feeling 
Good About Their Teaching

Figure 6 described 13 teachers (46.4%) ag-
ree about the statement that the teachers should 
adopt their teaching style according to student’s 
learning style, 7 teachers (25.7%) strongly agree 
about the statement, 5 (17,9%) disagree about 
the statement, 2(17.9%) strongly disagree, and 1 
(3.6%) are undecided. By reason of the 28 res-
pondents, it can be concluded that the teachers 
are believed that they need to adopt their teach-
ing quality by considering the student’s leaning 
style. 
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Figure 6 Teacher’s View on “Teachers should 
adopt their teaching based on student’s learning 
styles.

C. What Are the Methods Applied by the Te-
achers Considering Students’ Learning 
Styles?   

Table 2 presented 10 teachers (35.7%) ag-
rees and 2 teachers (7.1%) strongly agree, 25% 
undecided that the teacher still dominant use 
lecture methods. Around 11 teachers (39.9%) 
and 9 teachers (32.1%) apply group discussi-
on as well as demonstrations in their teaching. 
The teachers demonstrate by providing personal 
examples that can be showed from the percen-
tage of agreement from 12 teachers (42.9%) ag-
ree and 6 teachers (21.4%) strongly agree. Then, 
17 teachers (60.7%) agree, 7 (25%) are strongly 
agree to facilitate and explore options so that 
students think about it in order to make active 
learning environment. The least option showed 
by teachers leaved the students to find out the 
knowledge independently and practice it about 5 
teachers (17.9%) are agree and 3 teachers (10.7%) 
are strongly agree.

Furthermore, table 3 illustrates the te-

acher 14 teachers (50%) are agree and 5 teachers 
(17.9%) are strongly agree that the students like 
studying when the teachers explain lesson to ot-
hers or speak it aloud. Then 12 teachers (42.9%) 
are agree and 11 teachers (39%) are strongly ag-
ree that top priority integrating visual materials 
in classroom like pictures, diagrams, flip charts, 
graphs, and films can support them learn bet-
ter. Moreover, the teachers assumed 15 teachers 
(53.6%) are agree and 8 teachers 2 (8.6%) are st-
rongly agree that students also learn well when 
they are asked to do things and hand-on expe-
rience. Then teachers 12 teachers (42.9%) are 
agree and 8 teachers (28.6%) are strongly agree 
highlight important points in chapters, highlight 
information on board and summarize informa-
tion. 

The responsibilities of English teachers 
change over time; some actions need to be done 
to encourage high quality teaching and learning. 
Students will find it easy to help when teachers 
organize approaches or methods and integrate 
activities that motivate creative thinking. The 
purpose of this study is to find out whether te-
achers understand the learning styles of stu-
dents in the learning process and to observe 
their perceptions of the teaching process by ob-
serving the concept of learning. 

As illustrated in Figure 1 the teacher’s view 
of student learning styles. Teachers should not 
only be aware of differences in learning habits or 
student learning preferences, but they also pay 

Table 3 Teachers’ Idea About When Do Students Learn Better

Strongly 
agree

Agree Undecided Disagree Strongly 
disagree

Explain lesson to others or speak it aloud 17.9% 50% 21.4% 10.7% -

See pictures, diagrams, flip charts, graphs, films 
and handouts

39.3% 42.9% - 14.3% 3.6%

Do things and hand-on experience 28.6% 53.6% - 3.6% 14.3%

Highlight important points in chapters and 
summarize information

28.6% 42.9% 10.7% 10.7% 7.1%

Table 2 The Methods Used by the Teachers While Teaching Something New and Difficult

Strongly 
agree

Agree Undecided Disagree Strongly 
disagree

Use lecture method 7.1% 35.7% 25% 32.1% -

Make groups and discuss it 32.1% 39.3% 7.1% 10.7% 10.7%

Demonstrate by providing personal examples 21.4% 42.9% 14.3% 14.3% 7.1%

Facilitate and explore options so that the stu-
dents think about it

25% 60.7% _ 10.7% 3.6%

Leave it 10.7% 17.9% 28.6% 32.1% 10.7%
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students love to learn when teachers deliver 
lessons by integrating ICT in classes such as vi-
deo, flip charts, PowerPoint presentations, and 
whiteboards. In order for teaching/learning to 
be more valuable, it is necessary to understand 
how to operate and integrate appropriate mate-
rials through ICT. Teachers can also provide ma-
terials in front of the class by assigning tasks to 
students or the task of summarizing the topics 
to be learned for the next meeting via their own 
Smartphone or computer.

CONCLUSION

Understanding the concept of students’ 
learning styles can make future teachers easier to 
develop their teaching quality with better skills 
and attitudes. It can make teachers and students’ 
interaction more effective in and out of the clas-
sroom. In fact, it’s complicated to change stu-
dents’ learning styles in terms of their cognitive, 
habits, personalities that is why it is important 
that teachers become aware of the concept or 
theory of learning styles and further identify stu-
dent learning styles. For the first one, they need 
to conduct a survey to categorize our student 
learning styles. Based on the data they found 
from the survey, they can decide what learning 
style is the most dominant in a particular class 
and how many smallest styles in this class. They 
can rate them. They designed our teaching met-
hods that differentiate learning styles. In other 
words, they can place support for students with 
similar learning styles and this will build a more 
student-centered and comfortable teaching to 
understand.

Regarding the teaching methods, many 
activities involved in particular methods can be 
designed appropriately for students with dif-
ferent learning styles. For hearing learners, te-
achers can apply activities including giving oral 
reports, oral discussions of written materials, de-
bates, interviews and so on. For the Visual Lear-
ners type, they can make suggestions for learning 
experiences like giving text with lots of pictures, 
graphics, cartoons, comics, posters, stories with 
pictures, maps, and so on. For tactile learners, 
teachers need to provide learning activities that 
can be liked by them including painting, mode-
ling, drawing, singing, playing board games. For 
kinesthetic learners, they have to build activities 
that can move their bodies like modeling, ga-
ming, and motion activity. So it can be assumed 
that the use of only one approach or teaching 
method can not facilitate all the students’ needs 

more attention to teach students according to 
their needs. This awareness can make it easier for 
teachers to interpret their teaching to focus on 
the learning styles in their teaching (Archarya, 
2002) in Khan (2015).

Sequentially, the finding from Figure 2 
shows clearly those teachers initially knew the 
concept of learning style through personal rea-
dings or internet browsing. Research on learning 
styles suggests that teachers should be familiar 
with the importance of learning styles and their 
function in improving learning. This is related 
to the respondents’ teaching experience which is 
0-9 years; teachers are advised to improve infor-
mation by reading the broad material to under-
stand the requirements of updating educational 
issues, especially learning styles and develop-
ment of teaching.

Moreover, the findings in Figures 3 and 
4, teachers believe in the suitability and incom-
patibility of teaching based on student learning 
styles. Some studies support the suitability of te-
aching with learning styles but other researchers 
such as Archarya (2002) and Brown (2003) show 
a positive perception of incompatibility. They 
suggest that with difference learning styles, stu-
dents will understand new learning habits and 
students will probably improve their skills. In 
addition, they suggested that it would not be a 
matter of incompatibility between the way the 
students learned and teaching style in teaching, 
but the main problem was misunderstanding 
about student learning style.

In relation to the findings from Table 2 
show the teacher’s view of teaching aids applied 
by the teacher while teaching in the classroom. 
Teachers are the most commonly used teaching 
aids by writing important points on the board 
and lecture methods. Many studies explore that 
dominant teachers teach the same way and repe-
titive activities that make students feel bored in 
learning. Teachers need to remember that taking 
into account the frequency of writing a higher 
important point, the board of directors stands to 
reflect on the previous experience of their lear-
ning process. The findings also illustrate that 
good teaching focuses on serving students to 
attach what they have learned or new informa-
tion will be learned by implementing different 
strategies in their teaching so as to provide real 
examples of life, facilitating and exploring op-
tions so that they can think about it and display 
objects learn.

Finally, from table 3 it is illustrated that 
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in the classroom. Example; the communicative 
approach may not be appropriate for visual stu-
dents. 

English teachers are encouraged to dili-
gently seek updates on their learning styles and 
the quality of their teaching by reading, brow-
sing the Internet, exchanging information with 
colleagues, and attending training and work-
shops. Teachers also need to be creative, innova-
tive, and adaptive to design materials that match 
the way students learn to encourage students 
to be self-confident, active and independent in 
learning English. In addition, the government 
and schools should provide more training on 
the socialization of learning styles and the qua-
lity of teachers and improvement of school fa-
cilities to support their implementation. Other 
recommendations for further researchers, they 
can have large number of students’ perception 
on their learning style to be compared with this 
study.
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