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Abstract
 

___________________________________________________________________ 

This study aimed to examine the effectiveness of SFBT group counseling on 

students’ self-concepts. To purse this objective, this study applied One Group 

pre-test – post-test design to 8 students of Public Senior High School 1 

Lemahabang who had low self-concepts. The data of these subjects were 

collected using Tennese Self Concept Scale (TSCS) instrument and were 

analyzed using wilcoxon test. The results showed that SFBT group counseling 

was effective to fully improve the students’ self-concepts, and partially in each 

aspect of self-concepts, namely individual’s physical, ethical moral, personal, 

family, social, and self-criticism. At last, the discussion of this article is directed 

to the review of SFBT effectiveness to improve SMA students’ self-concepts. 
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INTRODUCTION 

 

Self-concept is one’s subjective 

representative regarding himself as a whole. The 

process of self-concept formation is considered as 

the major determinant of each’s behavior. One of 

the elements forming self-concept is how 

individuals see and feel themselves. This concept 

can be created through self-views and positive 

experiences. Hence, self-concept is a critical and 

basic aspect of individuals’ behavior. Based on 

these assumptions, it is known that self-concept is 

important given its fundamental role, which 

influences overall individuals’ perspectives and 

actions on themselves as a result of interactions 

with their environments. 

 Besides, self-concept also affects 

students’ academic achievement. Positive self-

concepts will help students significantly improve 

their academic performance and confidence 

(Alrajhi, and Aldhafri, 2015). The positive 

academic self-concepts would encourage students 

to be optimum in their learning. According to 

Sheverlson, and Bolus in Saifullah (2015), 

students with positive self-concepts will do self-

acceptance, confidence, and give self-rewards 

related to the academic field. The more self-

concepts formed, the more students’ 

characteristics would develop. 

On the other hand, negative self-concept is 

realized when an individual does not recognize 

himself and does not even recognize his 

weaknesses. This is in line with that Trzesniewski 

states that a negative self-concept takes place 

when people tend to have a bad impression of 

themselves. Adolescents with lower self-concept 

levels tend to have mental and physical health 

problems, and high levels of criminal behavior as 

adults (Bidell, and Deacon, 2010). 

The above explanation shows that one’s 

self-concept, especially adolescents, is very 

important to be investigated since self-concept 

influence an individual’s life in the future. About 

this, students need positive self-concepts to obtain 

a positive perspective on themselves. Therefore, 

self-concepts are necessary, particularly for 

students who are experiencing negative self-

concepts such as mocking each other, saying 

rude, lacking discipline, often late, cheating on 

friends' assignments, and playing truant. These 

realizations of low self-concept will affect self-

acceptance, confidence, and result in low self-

esteem. 

The implementation of SFBT group 

counseling is considered appropriate as an 

alternative solution for its effectiveness in 

overcoming low self-concept problems. The 

effectiveness of each technique was tested to 

improve students’ self-concepts as a result of 

previous studies. However, in this study, it did 

not only examine the effectiveness of each 

technique but also compare which technique 

worked more effective in improving students’ 

self-concepts in three experimental groups. This 

is the novelty of this study. The selection of this 

topic was based on theoretical studies from 

various sources to support the relevance between 

the offered alternative solutions with the existing 

problems. 

The selection of SFBT group counseling 

services is based on the assumption that the 

problems of self-concept cannot be identified 

directly, but require in-depth identification to be 

able to know the level of self-concept in students. 

Based on Seligman (Mulawarman, 2014), stages 

to carry out in the SFBT approach are first, 

establishing a relationship. In this stage, 

counselors, and counselees establish a good 

relationship to collaborate using neutral topics. It 

aims to find out possibilities and counselees’ 

strengths to find solutions for particular 

problems.  

Second, identifying a solvable complaint. 

It is done by questioning the counselees to know 

the reasons for negative academic self-concepts 

and reveal counselees’ backgrounds so that 

counselors can provide possible approaches as 

solutions to change the negative self-concepts 

into the positive one. 

Third, establishing goals. This stage is 

carried out by giving miraculous questions to the 

counselees such as “if you obtain a good score, 

what do you feel?” This is aimed at knowing the 

counselees’ objectives to improve their academic 

self-concepts. 



Dicky Novriansyah, Edy Purwanto & Mungin Eddy Wibowo 

Jurnal Bimbingan Konseling 9 (2) (2020) : 130 – 136 

132 

Fourth, designing and implementing the 

intervention. In this stage, the counselees are 

given interventions to improve their academic 

self-concepts; for example, by giving a situation 

to the counselees to make them find out solutions 

on their own to improve academic self-concepts, 

and as a task. 

Fifth, termination, evaluation, and follow-

up. In this stage, the counselors provide scaled 

questions to know the improvement of students’ 

academic self-concept before and after the 

counseling. Also, it is possible to make an 

appointment to repeat the counseling processes if 

the improvement of self-concepts is still required. 

Nurfitasari, Wibowo, and Sugiharto 

(2014); Rachmawati, Purwanto, and Awalya 

(2018) argue that group counseling is a process of 

assisting with a group situation with personal 

topics or secret problems. It is done as an effort to 

assist individuals in a group situation in the form 

of prevention, healing and directed to the 

development and growth (Natawidjaya in 

Gladding, 2012; Winkel, and Hastuti, 2007; 

Gibson, and Marianne 2011). The purpose of this 

counseling is a change in attitude and behavior. 

Changes that occur after counseling are 

actualized attitudes in various attitudes aspects 

such as self-acceptance, positive attitudes towards 

problems, and feelings of satisfaction (Sugiyo, 

2005). 

The group counseling carried out in this 

study employed the SFBT approach. Zhang, 

Yan, Du, and Liu study (2014) investigated the 

effectiveness of SFBT and found that group 

works using SFBT can improve post-traumatic 

patients after giving birth or called as Post-

Traumatic Grown (PTG). Another study 

conducted by Franklin, Moore, and Hopson 

(2008) supports that SFBT is effective in reducing 

classroom-related behavioral problems. 

Bond, Woods, Humphrey, Symes, and 

Green study (2013) states that students who 

joined the experimental class experience 

significant improvement compared to the 

comparison group. It proves that SFBT generally 

has positive results for children and adolescents 

who have internalized behavior such as anxiety 

and depression. Another study by Alrajhi, and 

Aldhafri (2015) reveal the effectiveness of peers in 

improving Omani students’ self-concepts in 

learning English  

Lindfors, Knekt, Virtala, and Laaksonen 

study (2012) compared the effectiveness of two 

SFBT short-term individual psychotherapists on 

self-concepts (Benjamin, 2000) for three years of 

follow-up. During the first year, the self-concepts 

improved better in SFBT about self-directed 

Affiliation and Autonomy. This shows that SFBT 

can provide an increase in self-concepts in the 

long term. The duration of therapy sessions can 

improve the improvement of self-concepts during 

and after the session. 

Based on the study above findings, it 

proves that group counseling has been carried out 

to improve one’s self-concepts. Therefore, this 

study was conducted to examine the effectiveness 

of SFBT group counseling to improve students’ 

self-concepts. 

 

METHODS 

 

This study used One Group Pre-test –   

Post-test design by involving eight research 

subjects chosen from 314 students of SMAN 1 

Lemahabang, Cirebon Regency. The participants 

were selected based on the low-level category of 

self-concepts with male and female gender 

ranging from 15-17 years old age. 

 The instrument used in this study was 

the Tennessee Self Concept Scale questionnaire 

developed by Fitts (1965) consisting of 100 items 

with six scaling levels. The result of product 

moment Pearson of this instrument confirmed 

that the overall validity ranged from 3.09 – 7.33. 

Meanwhile, the Cronbach Alpha test results 

showed that this scale had the reliability value of 

0.8129. 

This study began with pre-test and 

followed by five times SFBT group counseling 

assistance with 90 minutes time allotment for 

each session. After that, the participants were 

assigned to do post-test to determine changes in 

self-concept after SFBT counseling treatment was 

carried out. 

The data analysis in this study was done 

using the wilcoxon test. The wilcoxon test is a 
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technique used to test the difference in the 

average value of the results between the initial 

rating scale and the final rating scale. 

 

RESULTS AND DISCUSSION 

 

Students’ self-concepts gained 

improvement in each aspect after receiving SFBT 

group counseling. Further, the calculation of the 

data before and after the treatment of SFBT group 

counseling is presented in the following table 1. 

According to table 1, it was known that 

there was an improvement in overall students’ 

self-concepts seen from pre-test (M = 225.0;                

SD = 4.14) and post-test (M = 398.5; SD = 13.84; 

z = 2.52, p < 0.01). These data showed an 

improvement in post-test results. The 

improvement occurred in every aspect of self-

concepts, namely individual’s physical, ethical, 

moral, personal, family, social, and self-criticism. 

 

Table 1. The Results of The Pre-test, Post-test and Wilcoxon Analysis of Self-concepts 

Self-concepts aspects 
Pre-test Post-test 

z p 
Mean SD Mean SD 

Individual’s physical 41.75 3.95 71.50 5.31 3.33 < 0.01 
Ethical moral 38.37 5.37 72.75 6.84 3.56 < 0.01 
Personal 45.12 7.06 79.25 5.09 3.52 < 0.01 
Family 40.75 7.42 69.87 3.56 3.14 < 0.01 
Social 38.00 2.77 68.87 5.56 3.42 < 0.01 
Self-criticism 23.12 3.83 40.00 1.85 2.27 < 0.01 
Total 225.0 4.14 398.5 13.84 2.52 < 0.01 

 

On individual’s physical aspect, the pre-

test analysis results were (M = 41.75; SD = 3.95), 

and post-test were (M = 71.50; SD = 5.31;                            

z = 3.33, p < 0.01). This showed the post-test 

results showed improvement when compared to 

the pre-test results. Meanwhile the moral aspects 

of ethics the pre-test results were (M = 38.37;                     

SD = 5.37), and post-test were (M = 72.75;                       

SD = 6.84; z = 3.56, p < 0.01). This meant that 

the pre-test results got improvement seen from the 

results of the post-test. In addition, the personal 

aspect obtained pre-test results of (M = 45.12;                

SD = 7.06), and post-test results of (M = 79.25; 

SD = 5.09; z = 3.52, p < 0.01). All data showed 

that the post-test results were higher than the pre-

test results. 

Furthermore, the family aspect gained the 

pre-test results of (M = 40.75; SD = 7.42), and 

post-test results of (M = 69.87; SD = 3.56;                    

z = 3.14, p < 0.01). The results showed higher 

post-test results compared to the pre-test. 

Whereas, the social aspect obtained pre-test 

results of (M = 38.00; SD = 2.77), and post-test 

results of (M = 68.87; SD = 5.56; z = 3.42,                          

p < 0.01).  

These results showed that post-test results 

were higher than the pre-test. Next, on the aspect 

of self-criticism, the pre-test results were                          

(M = 23.12; SD = 3.83), and post-test results were                    

(M = 40.00; SD = 1.85; z = 2.27, p < 0.01). These 

results showed the post-test results got an 

improvement from the results of a pre-test. 

The results indicate that SFBT group 

counseling was effective to fully improve Senior 

High School students’ self-concepts and partially 

in each aspect of self-concepts. Moreover, the 

findings showed that the significant improvement 

in the aspect of self-concept took place on ethical 

moral, while the lowest improvement was on the 

family aspect. 

By referring to the findings, the succeed of 

SFBT group counseling processes indicated that 

this approach was proven to assist improving 

students- self-concepts. This is in line with several 

studies related to the implementation of SFBT 

counseling. Sari (2016) carried out a study 

regarding the application of SFBT to reduce 

students’ aggressive behaviors. She found that 

SFBT can reduce students’ aggressive behaviors 

in school. In this case, aggressive behaviors are 

examples of negative self-concepts. Based on this 

study, the fact that SFBT approach can reduce 

aggressive behaviors is the same as how negative 

self-concept was suppressed by SFBT group 

counseling. 
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Another study comes from Mulawarman 

(2014), who utilized SFBT intervention to 

improve students’ self-esteem. This study 

strengthens the assumption that self-esteem can 

be improved using SFBT. Next, Lone (2016) 

states that SFBT approach produces positive 

results on students during the intervention, and is 

proven effective to improve students’ self-esteem 

as well as positive behaviors. 

Nugroho, Puspita, and Mulawarman 

(2018) asset the effectiveness of SFBT concerning 

self-concepts. They found that SFBT approach 

can improve students’ self-concepts. Through this 

approach, students can collaborate with 

counselors to focus on finding solutions, so they 

can make changes to themselves as individuals 

who have a positive self-concept. 

A research conducted by Lindfors, Knekt, 

Virtala, and Laaksonen (2012) and Lorentzen, 

Fjeldstad, Ruud, Marble, Klungsøyr, Ulberg, and 

Høglend (2015) compared the effectiveness of 

two SFBT short-term individual psychotherapies 

on self-concept (Benjamin, 2000) during the three 

years of follow-up. During the first year, the self-

concept improved better in SFBT. This shows 

that SFBT can provide an improvement in self-

concept in the long term. The duration of therapy 

sessions can improve the improvement of self-

concept during and after the session. 

The results of the previous studies 

strengthen the assumption that SFBT could 

improve students’ self-concepts. Lindfors, Knekt, 

Virtala, and Laaksonen study (2012) shows the 

long-term results of SFBT usage. Meanwhile, in 

this recent study, it was found that SFBT was also 

effective to improve students’ self-concepts in the 

short-term. These short-term findings showed 

that the biggest improvement in the self-concepts 

aspects occurred in ethical-moral aspect. It was 

possible because the effectiveness of SFBT built 

on group settings that allowed group dynamics, 

each group member could give feedback to 

explore SFBT so that they were open to each 

other and deserved to have positive self-concepts. 

In this study, the counselor explored 

students’ skill by giving a task to tell their 

strengths and weaknesses. By this task, once the 

students could understand their conscious and 

unconscious strengths and weaknesses, it was 

hoped that they knew their self-image, and were 

able to know their potentials to overcome 

negative self-concepts and create positive 

behavior. For more, the counselor should 

encourage clients to create a picture of what they 

expect so that the potential that students have can 

function properly, and be able to emphasize the 

problem at hand (Corey, 2012). 

The counselor helped to make students 

aware and maximize their potentials. Also, he 

helped to explore the students’ potential by giving 

motivation and feedbacks during SFBT group 

counseling processes. The groups characterized 

by high enthusiasm, dynamic, harmonious 

relationships, good cooperation, and mutual trust 

among its members would make it easier to 

exchange the experiences of each member. Thus, 

students could find out the sources of potentials 

that they already have, such as resilience in 

dealing with criticism and suggestions, courage in 

trying new things, being confident in their 

abilities, and being sensitive to the environment. 

It is a feature to foster a positive self-concept. 

The students could briefly help to complete 

their development tasks by getting support from 

counselors and peers. This study showed an 

effective improvement on students’ self-concepts; 

as a result, they could immediately adjust to 

achieve maximum learning outcomes. Based on 

the results of the study, opinions, and results of 

previous studies, it can be concluded that SFBT 

group counseling of SFBT was effective to 

improve students' self-concept. 

Following the findings, counselors are 

suggested to provide SFBT group counseling. It is 

because several things that strengthen the 

effectiveness of SFBT are in line with 

assumptions according to Bannink concept 

(2007). In the SFBT approach, counselors will 

convince students whose self-concept is less 

positive to be able to change to be more positive; 

students with low self-concept are invited to make 

changes to themselves to be more positive. To do 

so, the students can interpret changes within 

themselves, although it is still a little. Then, the 

counselors make sure that students can change 

their negative self-concept to be positive, students 
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are directed to focus on the goal to make 

themselves have a positive self-concept, and the 

real condition of the counselor can help students 

to change their self-concept. 

The results of this study proved that SFBT 

group counseling was effective to improve Senior 

High School students’ self-concepts. However, 

the researchers believed that this study had some 

limitations, namely, this study did not provide 

time for observation after giving SFBT group 

counseling intervention so that student behavior 

was not monitored. Also, the research subjects 

only came from high school students of class XI. 

 

CONCLUSION  

 

The findings of this study prove that SFBT 

group counseling is effective to fully improve the 

students’ self-concepts and partially in each 

aspect of self-concepts. It also shows that the most 

significant improvement of takes place on the 

ethical-moral aspect, while the lowest 

improvement goes to the family aspect. 

Based on the findings, it is recommended 

that guidance and counseling teachers in schools 

use SFBT group counseling to improve students' 

self-concept. The future researchers are suggested 

to have broader subjects, such as involving 

elementary school, junior high school, or 

vocational high school students. 
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	INTRODUCTION
	Self-concept is one’s subjective representative regarding himself as a whole. The process of self-concept formation is considered as the major determinant of each’s behavior. One of the elements forming self-concept is how individuals see and feel the...
	Besides, self-concept also affects students’ academic achievement. Positive self-concepts will help students significantly improve their academic performance and confidence (Alrajhi, and Aldhafri, 2015). The positive academic self-concepts would enco...
	On the other hand, negative self-concept is realized when an individual does not recognize himself and does not even recognize his weaknesses. This is in line with that Trzesniewski states that a negative self-concept takes place when people tend to h...
	The above explanation shows that one’s self-concept, especially adolescents, is very important to be investigated since self-concept influence an individual’s life in the future. About this, students need positive self-concepts to obtain a positive pe...
	The implementation of SFBT group counseling is considered appropriate as an alternative solution for its effectiveness in overcoming low self-concept problems. The effectiveness of each technique was tested to improve students’ self-concepts as a resu...
	The selection of SFBT group counseling services is based on the assumption that the problems of self-concept cannot be identified directly, but require in-depth identification to be able to know the level of self-concept in students. Based on Seligman...
	Second, identifying a solvable complaint. It is done by questioning the counselees to know the reasons for negative academic self-concepts and reveal counselees’ backgrounds so that counselors can provide possible approaches as solutions to change the...
	Third, establishing goals. This stage is carried out by giving miraculous questions to the counselees such as “if you obtain a good score, what do you feel?” This is aimed at knowing the counselees’ objectives to improve their academic self-concepts.
	Fourth, designing and implementing the intervention. In this stage, the counselees are given interventions to improve their academic self-concepts; for example, by giving a situation to the counselees to make them find out solutions on their own to im...
	Fifth, termination, evaluation, and follow-up. In this stage, the counselors provide scaled questions to know the improvement of students’ academic self-concept before and after the counseling. Also, it is possible to make an appointment to repeat the...
	Nurfitasari, Wibowo, and Sugiharto (2014); Rachmawati, Purwanto, and Awalya (2018) argue that group counseling is a process of assisting with a group situation with personal topics or secret problems. It is done as an effort to assist individuals in a...
	The group counseling carried out in this study employed the SFBT approach. Zhang, Yan, Du, and Liu study (2014) investigated the effectiveness of SFBT and found that group works using SFBT can improve post-traumatic patients after giving birth or call...
	Bond, Woods, Humphrey, Symes, and Green study (2013) states that students who joined the experimental class experience significant improvement compared to the comparison group. It proves that SFBT generally has positive results for children and adoles...
	Lindfors, Knekt, Virtala, and Laaksonen study (2012) compared the effectiveness of two SFBT short-term individual psychotherapists on self-concepts (Benjamin, 2000) for three years of follow-up. During the first year, the self-concepts improved better...
	Based on the study above findings, it proves that group counseling has been carried out to improve one’s self-concepts. Therefore, this study was conducted to examine the effectiveness of SFBT group counseling to improve students’ self-concepts.

	METHODS
	This study used One Group Pre-test –   Post-test design by involving eight research subjects chosen from 314 students of SMAN 1 Lemahabang, Cirebon Regency. The participants were selected based on the low-level category of self-concepts with male and ...
	The instrument used in this study was the Tennessee Self Concept Scale questionnaire developed by Fitts (1965) consisting of 100 items with six scaling levels. The result of product moment Pearson of this instrument confirmed that the overall validit...
	This study began with pre-test and followed by five times SFBT group counseling assistance with 90 minutes time allotment for each session. After that, the participants were assigned to do post-test to determine changes in self-concept after SFBT coun...
	The data analysis in this study was done using the wilcoxon test. The wilcoxon test is a technique used to test the difference in the average value of the results between the initial rating scale and the final rating scale.

	RESULTS AND DISCUSSION
	Students’ self-concepts gained improvement in each aspect after receiving SFBT group counseling. Further, the calculation of the data before and after the treatment of SFBT group counseling is presented in the following table 1.
	According to table 1, it was known that there was an improvement in overall students’ self-concepts seen from pre-test (M = 225.0;                SD = 4.14) and post-test (M = 398.5; SD = 13.84; z = 2.52, p < 0.01). These data showed an improvement in...
	Table 1. The Results of The Pre-test, Post-test and Wilcoxon Analysis of Self-concepts

	On individual’s physical aspect, the pre-test analysis results were (M = 41.75; SD = 3.95), and post-test were (M = 71.50; SD = 5.31;                            z = 3.33, p < 0.01). This showed the post-test results showed improvement when compared to...
	Furthermore, the family aspect gained the pre-test results of (M = 40.75; SD = 7.42), and post-test results of (M = 69.87; SD = 3.56;                    z = 3.14, p < 0.01). The results showed higher post-test results compared to the pre-test. Whereas...
	These results showed that post-test results were higher than the pre-test. Next, on the aspect of self-criticism, the pre-test results were                          (M = 23.12; SD = 3.83), and post-test results were                    (M = 40.00; SD =...
	The results indicate that SFBT group counseling was effective to fully improve Senior High School students’ self-concepts and partially in each aspect of self-concepts. Moreover, the findings showed that the significant improvement in the aspect of se...
	By referring to the findings, the succeed of SFBT group counseling processes indicated that this approach was proven to assist improving students- self-concepts. This is in line with several studies related to the implementation of SFBT counseling. Sa...
	Another study comes from Mulawarman (2014), who utilized SFBT intervention to improve students’ self-esteem. This study strengthens the assumption that self-esteem can be improved using SFBT. Next, Lone (2016) states that SFBT approach produces positi...
	Nugroho, Puspita, and Mulawarman (2018) asset the effectiveness of SFBT concerning self-concepts. They found that SFBT approach can improve students’ self-concepts. Through this approach, students can collaborate with counselors to focus on finding so...
	A research conducted by Lindfors, Knekt, Virtala, and Laaksonen (2012) and Lorentzen, Fjeldstad, Ruud, Marble, Klungsøyr, Ulberg, and Høglend (2015) compared the effectiveness of two SFBT short-term individual psychotherapies on self-concept (Benjamin...
	The results of the previous studies strengthen the assumption that SFBT could improve students’ self-concepts. Lindfors, Knekt, Virtala, and Laaksonen study (2012) shows the long-term results of SFBT usage. Meanwhile, in this recent study, it was foun...
	In this study, the counselor explored students’ skill by giving a task to tell their strengths and weaknesses. By this task, once the students could understand their conscious and unconscious strengths and weaknesses, it was hoped that they knew their...
	The counselor helped to make students aware and maximize their potentials. Also, he helped to explore the students’ potential by giving motivation and feedbacks during SFBT group counseling processes. The groups characterized by high enthusiasm, dynam...
	The students could briefly help to complete their development tasks by getting support from counselors and peers. This study showed an effective improvement on students’ self-concepts; as a result, they could immediately adjust to achieve maximum lear...
	Following the findings, counselors are suggested to provide SFBT group counseling. It is because several things that strengthen the effectiveness of SFBT are in line with assumptions according to Bannink concept (2007). In the SFBT approach, counselor...
	The results of this study proved that SFBT group counseling was effective to improve Senior High School students’ self-concepts. However, the researchers believed that this study had some limitations, namely, this study did not provide time for observ...

	CONCLUSION
	The findings of this study prove that SFBT group counseling is effective to fully improve the students’ self-concepts and partially in each aspect of self-concepts. It also shows that the most significant improvement of takes place on the ethical-mora...
	Based on the findings, it is recommended that guidance and counseling teachers in schools use SFBT group counseling to improve students' self-concept. The future researchers are suggested to have broader subjects, such as involving elementary school, ...
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