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Abstract 

The purpose of this study was to determine a) the effect of teacher 

competence on learning motivation; b) the effect of learning facilities on 

learning motivation; c) the effect of learning readiness on learning motivation; 

d) the effect of  learning motivation on learning achievement. The results of 

this study are a) teacher competence effects learning motivation. b) learning 

facilities affects learning motivation c) readiness affects learning motivation. 

d) learning motivation affects learning achievement. As many as 171 students 

were taken as sample by using Purposive Sampling. Sampling this using the 

formula slovkin. The results of the study showed that the competence of 

teachers affect the motivation to learn. Learning facilities affect the learning 

motivation. Learning readiness influences motivation to learn, and 

motivation to learn affect learning achievement. 
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INTRODUCTION 

 

Education has a very important role in 

shaping human personality. There is a process of 

human engineering and formating into capable 

resources in accordance with the goals set in 

education. This is in accordance with the main 

goal of education which is to educate the nation's 

life and develop students’ morale. 

One of the main factors that determines the 

quality of education is the teacher. In the teaching 

and learning process, there is an interaction 

between the teacher and students that produce an 

output that is learning achievement. Student 

learning achievement is the level of student 

success or the ability of a student in an effort to 

carry out their learning activities and study the 

subject matter at school that is obtained in 

accordance with the score they want to achieve 

from the test results regarding a number of specific 

subject matter. 

One factor that is influential in determining 

learning achievement is the teacher. According to 

Sukmadinata (2006), "Teachers must know and 

understand students well, understand the stages of 

development they have achieved, their abilities, 

strengths and weaknesses, obstacles encountered 

and the dominant factors that influence them". 

Teachers and students are two inseparable 

components in the world of education. The 

teacher is responsible to educate every student to 

be more productive. The teacher also has a very 

important role in holding education and teaching 

which can also be one of the determining factors 

for student success. If the teacher has a lack of 

preparedness, the teacher cannot give optimal 

achievement, and tends to be less good so that 

students' perceptions of the teacher usually 

become negative and underestimated. So it can be 

said that if the teacher competence is low, the 

students’ achievement is low, and vice versa 

(Musfah 2011). 

The learning achievement can be seen 

through a change in behavior both in terms of 

cognitive, affective and psychomotor. Cognitive is 

the intellectual ability of students to think, know 

and solve problems. Affective or intellectual talks 

about attitudes, interests, emotions, values of life 

and appreciation of students, while psychomotor 

is the ability that involves the use of muscle and 

physical activity. 

With teacher competence, high quality 

students will be produced in terms of academic, 

skill, emotional, moral and spiritual maturity. 

Thus, future generations who are ready to live 

with the challenges of their times can be formed. 

Therefore, we need a teacher who has good 

qualification, competence and dedication in 

carrying out his professional duties. 

A previous study stated that competence 

has a positive effect on learning achievement in 

grade 11 Social students of SMA Negeri 1 Lasem 

Year of 2011/2012 (Inayah, 2011). In addition, 

the teacher competence variable has a positive and 

partially significant effect on student achievement 

in grade 11 Social SMA Negeri 1 Medan (Renol, 

2013). However, if you look at the percentages of 

Accounting Teacher Competency Test (in 

Indonesian known as UKG) in Brebes, it can be 

seen that from 79 teachers, only 13 teachers are 

said to be complete. The rest have grades less than 

65. Of course this is very unfortunate, because 

teacher competence which is realized by Teacher 

Competency Test is one of the factors that can 

positively influence student achievement. 

In addition to teacher competence, one of 

the factors that influence learning achievement is 

the encouragement of the individual himself to 

excel. Motivation to excel in students is needed to 

be able to generate enthusiasm in achieving 

desired achievement targets or standards. This 

motivation is also called achievement motivation, 

the motivation needed by students to be able to 

perform according to the demands that exist. This 

is in accordance with the opinion of Sanjaya 

(2008) which states "Students with low 

achievement are not necessarily caused by low 

ability, but may be caused by lack of 

encouragement or motivation". The statement can 

be interpreted that students who have no 

motivation will tend to be lazy to listen and pay 

attention to what is conveyed by the teacher in 

class. Unlike students who have high motivation, 

they usually tend to be diligent and always pay 

attention to what is conveyed by the teacher 

during the learning process. From this description 

it can be understood that student motivation is 

very important and influences learning 

achievement. Student learning motivation has a 
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positive and partially significant effect on student 

achievement (Shat Renol HS, 2013). In addition, 

there is also a positive direct effect of student 

motivation on economic learning achievement 

(Inayah, 2011). 

Learning facilities also play a role and 

influence learning achievement. Facilities are 

components that are sourced from goods 

produced in the form of learning tools as facilities 

and buildings and their equipment as 

infrastructure that serves to provide a place for the 

educational process. Learning facilities such as 

desks, chairs, blackboards, books, curriculum, 

stationeries, teaching aids, LCD projector and 

OHP. Learning facilities really help students to be 

more enthusiastic, for example if in the classroom 

there is an LCD projector, where the teacher can 

display and show directly to students so that 

students will be more interested and not easily 

bored. 

Learning readiness is also very influential in 

learning achievement. This can be seen from the 

physical and psychological readiness of students 

in accepting learning activities where this learning 

readiness can give birth to a struggle to achieve 

what is aspired. The level of success in achieving 

the objectives of an activity depends on how the 

implementation of the activity. Learning 

achievement is one of the success parameters of 

student learning in following the learning process 

at school in a certain period. High or low student 

achievement is caused by several factors that 

originate from within (internal) and from outside 

(external). Student success in learning can be seen 

from the student's learning achievement, namely 

the learning score obtained by students after 

participating in the evaluation. 

The National Exam Integrity Index at 

school level is the percentage of student answers 

that do not show cheating patterns. The measured 

fraud is a combination of cheating between 

students (cheating between individuals) and the 

percentage of uniformity in the pattern of answers 

to national exam questions (systemic/ organized 

fraud) in a school. The National Examination 

Integrity Index (in Indonesia known as IIUN) 

shows the average IIUN at school/ district level in 

that district/ city. 

In the Indonesian General Dictionary, it is 

stated that learning achievement is the mastery of 

knowledge or skills developed by subjects, usually 

indicated by test scores or grades given by the 

teacher. The term learning achievement according 

to Badudu and Zain (1996) in the Indonesian 

General Dictionary states that achievement is the 

result of what is done or what has been attempted. 

Table 1. Average Score Vocational School  

Regency (R)/  

City (C) 
IIUN 

Vocational Schools 

Changes Average Score 

2014 2015 

Semarang C 73.96 71.80 72.40 0.59 

Surakarta C 79.68 68.35 67.24 -1.11 

Tegal C 70.08 66.43 71.42 5.00 

Pekalongan C 71.07 68.08 67.31 0.77 

Salatiga C 76.59 71.83 69.41 -2.42 

Magelang C 81.26 76.20 72.96 -3.25 

Banyumas R 75.91 74.78 69.16 -5.61 

Banjarnegara R 72.62 74.63 68.24 -6.39 

Cilacap R 71.18 70.95 69.89 -1.06 

Purbalingga R 77.44 75.98 68.98 -7 

Kebumen R 79.18 67.5 68.1 0.59 

Magelang R 78.53 72.35 67.75 -4.6 

Purworejo R 80.33 65.38 66.14 0.76 

Temanggung R 76.92 74.25 72.14 -2.11 

Wonosobo R 78.21 68.13 67.03 -1.1 

Boyolali R 74.89 66.7 66.16 -1.54 

Karangnganyar R 76.16 65.2 63.13 -2.07 

Klaten R 72.46 66.18 64.58 -1.59 

Sragen R 74.35 65 64.41 -0.59 

Sukoharjo R 74.00 65.28 64.49 -0.79 

Wonogiri R 75.57 67.73 66.08 -1.65 

Blora R 73.42 64.38 63.22 -1.16 

Jepara R 66.33 67.85 69.06 1.21 

Kudus R 71.10 69.95 70.98 1.03 

Pati R 70.01 66.5 67.75 1.25 

Rembang R 73.46 64.7 62.47 -2.23 

Demak R 62.37 77.5 71 -6.5 

Grobogan R 61.60 76.33 69.3 -7.03 

Kendal R 71.87 64.08 63.98 -0.09 

Semarang R 75.26 67.53 66.66 -0.87 

Batang R 65.63 70.35 69.34 -1.01 

Brebes R 67.76 74.88 67.27 -7.61 

Pekalongan R 73.07 67.3 67.17 -0.13 

Pemalang R 72.81 63.8 64.95  

Tegal R 64 71.8 73.27 1.15 

Nasional 63 65.35 62.14 1.47 

Source: BPS Jawa Tengah 

According to Hamalik (2001) learning 

achievement can be interpreted as things that have 

been achieved by someone. To find out what has 

been achieve, a test is carried out where the type 

of test used to obtain information to measure 

student learning achievement. 
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Tirtonegoro (1983) states that learning 

achievement is the result of measurement and 

assessment of learning endeavors. Giving a limit 

to learning achievement, which is the results of a 

learning activity expressed in the form of symbols, 

letters or sentences that have been achieved by 

each student in each specified period. 

Based on the notions according to the 

experts above, it can be concluded that learning 

achievement is the result or level of ability of a 

person after carrying out the learning process. 

One's learning achievement is in accordance with 

the level of success in learning the subject matter 

expressed in the form of the score of each subject 

after experiencing the learning process. Student 

achievement can be known after an evaluation is 

held. The results of the evaluation can show the 

high or low of the student achievement. 

In this study, learning achievement being 

discussed is the score obtained by students after 

conducting learning activities using the TGT 

cooperative model, both grades in the form of 

numbers, which pertain to the cognitive and 

attitudes regarding affective domains (scores when 

working together in groups are expected to be 

used as a pattern of life) as well as student skills 

(cooperation and communication skills) 

concerning psychomotor aspects which are 

expected to equip students in their social life. 

Motivation is a complex statement in an 

organism that directs behavior toward a goal or 

incentive (Purwanto, 2010). Motivation is seen as 

a mental impulse that moves and directs human 

behavior, including learning behavior. According 

to Sardiman (2010) motivation is a driving force 

that becomes active. Mc. Donald in Sardiman 

(2010) motivation is a change of energy in a 

person which is characterized by the emergence of 

feelings and preceded by responses to the 

existence of goals. In this formulation it can be 

seen that there are three interrelated elements, 

namely as follows: 

a. Motivation begins the change of energy in every 

individual. 

b. Motivation is characterized by the emergence of 

one's sense of affection. 

c. Motivation will be stimulated because there is a 

purpose. 

The level of student perseverance in 

learning is largely determined by the existence of 

motives and the strength of learning motivation 

caused by these motives. In reality everyone's 

motives in learning can be different from each 

other. There are students who study hard because 

they have the motive of wanting to actually learn 

something, but there are also students who only 

study because they have the motive of just getting 

good grades/score or passing an exam. 

According to Rifa'i and Cathariana (2009) 

motivation is one of the factors that also 

determines children's success in learning. 

Motivation is the most important component in 

learning and is the most difficult component to 

measure. Motivation is an internal process that 

activates, guides, and maintains a person's 

behavior continuously (Slavin, 1994). The 

intensity of motivation in an activity depends on 

the intensity and direction of motivation in 

various activities. 

Motivation is not only important to make 

students learn from the activities they do or the 

information they encounter. Motivated students 

demonstrate a high cognitive process of learning, 

absorbing and remembering what they have 

learned. From a number of opinions about 

motivation above, it can be concluded that 

motivation is an impulse that can cause, influence 

and change behavior that is marked by the 

emergence of a sense of affection that is 

stimulated because of the purpose. 

Competence (Rastodio, 2009) is a basic 

characteristic of a person related to the 

performance of criteria that is effective and/ or 

superior in a particular job and situation. 

According to Sariman (2009), teacher competence 

is a set of knowledge, skills and behaviors that 

must be possessed, internalized, mastered, and 

realized by the teacher in carrying out his 

professional tasks. 

Kepmendiknas (Decree of the Indonesia 

Minister of National Education) No. 045 / U / 

2002 (Sariman, 2009) mentions competence as a 

set of bright and responsible actions in carrying 

out their duties in accordance with certain jobs. 

So, teacher competence can be interpreted as 

unanimity of knowledge, skills and attitudes that 

are realized through smart and responsible actions 

in carrying out tasks as learning agents. 

In the Republic of Indonesia Constitution 

(UUD) on Teachers and Lecturers No. 14 of 2005 
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and Indonesia Minister of National Education 

Regulation (Permendiknas) No. 16 of 2007 

concerning Academic Qualification Standards and 

Teacher Competencies, it was stated that teacher 

competencies consist of four competencies, 

namely: professional competence, pedagogical 

competence, personality competence, social 

competence. 

Learning facilities are things that must be 

available to reinforce educational activities in 

schools. Facilities include all equipment, 

materials, and furniture that are directly used for 

the education process at school, including 

buildings, classrooms, learning media, tables and 

chairs. On the other hand, infrastructure is a 

facility that indirectly supports the course of the 

educational process, including the school yard, 

school garden, and the road to school (Sopiatin, 

2010). 

Educational facilities are supporting 

facilities for the teaching and learning process. 

According to the guidelines for the 

standardization of the education media 

(Departement of Education and Culture), what is 

meant by educational facilities are all the facilities 

needed in the teaching-learning process, both 

mobile and non-mobile so that the achievement of 

educational goals can run smoothly, regularly, 

effectively, and efficiently. Broader facilities can 

be interpreted as anything that can facilitate and 

accelerate the implementation of a business that 

can facilitate and launch this business can be in 

the form of objects or money. So in this case the 

facilities can be considered the same with the 

infrastructure (Arikunto, 2008). 

Based on the explanation above, Learning 

facilities are both the facilities and infrastructure 

that facilitate the running of students' learning 

processes so that educational goals can run 

smoothly, regularly, effectively, and efficiently. 

Learning readiness is the initial condition of 

a learning activity that makes students ready to 

give responses/ answers available to students in 

achieving certain teaching goals. The definition of 

learning readiness is expressed by Djamarah 

(2002) "readiness as learning readiness is a 

condition of someone who has been prepared to 

carry out an activity". The purpose of carrying out 

an activity that is learning activities, for example 

preparing textbooks according to schedule, 

preparing good physical conditions to be ready 

when studying in class and preparing other 

learning equipment. 

The meaning of learning readiness 

expressed by Nurkancana (1982): learning 

readiness can be described as a number of levels of 

development that must be achieved by someone to 

be able to receive a new lesson. Learning 

readiness is closely related to student maturity. 

Readiness to accept new lessons will be achieved 

if someone has reached a certain level of maturity 

then he will be ready to receive new lessons. 

The definition of learning readiness is 

expressed by Nasution (2011) "Readiness to learn 

the conditions that precede learning activities 

themselves. Without this readiness or willingness, 

the learning process will not occur". This 

statement explains that things are done by 

students or are shown by student behavior before 

the learning process. This needs to be done by 

students so that they are more supportive of the 

implementation of a more optimal learning 

process, when compared to students who do not 

have the readiness to face the learning process. 

The notion of learning readiness is 

expressed by Ali (1987) "Readiness, that is, the 

capacity of both physical and mental to do 

something". 

Based on the explanation above, it can be 

concluded that learning readiness is the condition 

of someone who is ready to carry out a learning 

activity both physically and mentally. 

Based on this, first, the researcher wants to 

find out whether teacher competence influences 

learning motivation. Second, researchers want to 

find out whether learning facilities affect learning 

motivation. Third, to find out if learning readiness 

affect learning motivation and finally the 

researcher wants to know whether learning 

motivation has an effect on student achievement 

in Vocational Schools in Brebes Regency. 

According to Sugiyono (2010), hypothesis is a 

temporary answer to the formulation of the 

research problem. 

The hypothesis proposed in the study is as 

follows; H1: Teacher competence has a significant 

effect on learning achievement; H2: learning 

facilities have a significant effect on learning 

achievement; H3: Learning readiness has a 

significant effect on learning achievement; H4: 
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learning motivation has a significant effect on 

learning achievement; H5: learning motivation 

mediates the effect of teacher competence on 

learning achievement, H6: learning motivation 

mediates the effect of learning facilities on 

learning achievement; H7: learning motivation 

mediates the effect of learning readiness on 

learning achievement. 

 

METHODS 

 

This research was conducted to test the 

hypothesis with the intention of justifying or 

reinforcing the hypothesis with hope, which in 

turn can strengthen the theory that is used as a 

main reference. 

In connection with the foregoing, the type 

of research used is "Explanatory research" or 

research that is explaining, meaning that this 

research emphasizes the relationship between 

research variables by testing the description of the 

hypothesis containing description but the focus 

lies in the relationship between variables (Sukardi, 

2011). 

The population of this research is the 11 

grade students who take MYOB Accounting 

Program at Vocational Schools in Brebes 

Regency. 

Determination of the size of the sample 

used in this study uses the formula from Slovin, 

which is as follows: 

n = 
2N.e  1

N


 

n = sample 

N = population 

e = error coefficient (5% atau 0,05) 

From this formula, the calculation of the sample 

to be drawn from 300 populations is as follows: 

n = 
   

              
 

=
   

             
 

=
   

      
 

=
   

    
 

= 171,428 (being rounded into 171 students) 

The total sample size is proportionated to 

each available Vocational Schools. 

In this study there are five variables, namely 

the variables of teacher competence, learning 

facilities, learning readiness, learning motivation 

and learning achievement. 

The independent variable is the element 

that influences the emergence of other elements. 

In this study the independent variables are 

Teacher Competence with the symbol   , 

Learning facilities given the symbol   ,and 

Learning Readiness with the symbol   ,, and 

motivation given the symbol   , 

The dependent variable is the element 

whose appearance is influenced by the presence of 

other elements. The dependent variable is student 

achievement which is given the    symbol Y. 

The data were collected by questionnaire 

and interview method, which is a method of data 

collection by giving a list of questions or 

questionnaire and interview directly to the 

respondents. Each respondent was asked for his 

opinion by providing answers to the statements 

submitted. The questionnaire used in this study 

uses a Likert scale to examine how strongly the 

subject agrees or disagrees with the statement on 

alternative answers consisting of five answers on 

each statement. So that respondents can choose 

one of the answers that comes closest to their 

opinion (Sani and Maharani, 2013). 

Sugiyono (2008) suggested that "Research 

Instruments" are a tool used to measure observed 

natural and social phenomena. Specifically this 

phenomenon is called a research variable. In this 

study data collection was done by asking 

questions to respondents, all of the questions 

contained in the questionnaire. The instrument 

was arranged based on the indicators contained in 

the operational definition of the variable. From 

the theoretical study above, a variable instrument 

is then arranged through its indicators. There are 4 

research instruments used, namely to capture data 

on teacher competence, student achievement, 

learning facilities, learning motivation and 

learning readiness. 

Data analysis and interpretation for 

research aimed at answering research questions in 

order to uncover certain social phenomena. Data 

analysis is the process of simplifying data into a 

form that is easier to read and implement. The 

method chosen to analyze the data must be in 

accordance with the research pattern and variables 

to be studied. To analyze the data the Structural 

Equation Modeling (SEM) of the AMOS 16.0 
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statistical software package is used in the model 

and hypothesis assessment. The Structural 

Equation Model (SEM) is a collection of statistical 

techniques that allow the simultaneous testing of a 

series of relatively "complicated" relationships 

(Ferdinand, 2000). 
 

RESULTS AND DISCUSSION 
 

The next analysis was a full model 

Structural Equation Model (SEM) analysis, after 

an analysis of the level of unidimensionality of the 

indicators forming latent variables tested with 

confirmatory factor analysis. The analysis of the 

results of data processing at the full SEM model 

stage was carried out by conducting a suitability 

test and a statistical test. The results of data 

processing for the full SEM model analysis are 

shown in Figure 1, Table 2 and Table 3. 

 

Figure 1. Test result Structural Equation Model (SEM) 

The SEM results above show the suitability 

of the model between those depicted with the 

actual reality, this is indicated in the SEM results, 

namely the probability value obtained was 0.097. 

These results indicate the probability value (0.097) 

above 0.05, the results indicate the model 

deserved to be accepted (goodness of fit) which 

indicates the suitability of the model that is 

described between the actual reality.  

The test of the model hypothesis shows that 

this model is in accordance with the data or fit to 

the data used in the study is as shown in the 

following table: 

Table 2. The Result of  Model Feasibility Test using Structural Equation Model (SEM) 

Goodness of Fit Index Cut-Off Value Analysis Result Model Evaluation 

Chi-Square Little (<192.339) 186.842 Good 

Probabality ≥0.05 0,097 Good 

RMSEA ≤0.08 0.031 Good 

GFI ≥0.90 0.890 Marginal 

AGFI ≥0.90 0.858 Marginal 

TLI ≥0.95 0.994 Good 

CFI ≥0.95 0.987 Good 

Source : Research Data being analyzed 
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Based on Table 2 above, the use of 

theoretical framework in the model is in 

accordance with the actual reality, where the 

probability value of 0.097 indicates a good model 

evaluation. 

For statistical tests on the relationship 

between variables which will be used as a basis for 

answering research hypotheses that have been 

proposed. Statistical test of the results of 

processing with SEM is done by looking at the 

level of significance of the relationship between 

the variables shown through the Probability (p) 

and Critical Ratio (CR) of each relationship 

between variables. For the statistical testing 

process this is shown in Table 3 

 

 

Table 3. Standardized Regression Weight 

   Estimate 

Learning 

Motivation 

<- Teacher 

Competence 

0.542 

Learning 

Motivation 

<- Learning 

Facilities 

0.112 

Learning 

Motivation 

<- Learning 

Readiness 

0.268 

Learning 

Achievenment 

<- Learning 

Motivation 

0.785 

 

After all assumptions can be fulfilled, then 

hypothesis testing will be conducted as proposed 

in the previous chapter. The testing of 3 

hypotheses of this study was carried out based on 

the Critical Ratio (CR) value of a causal 

relationship from the results of SEM processing as 

in table 4 below. 

Table 4. Regression Weight Structural Equational Model 

   Estimate S.E C.R P 

Learning Motivation <- Teacher Competence 0.469 0.075 6.215 *** 

Learning Motivation <- Learning Facilities 0.123 0.053 2.321 0.028 

Learning Motivation <- Learning Readiness 0.255 0.077 3.317 *** 

Learning Motivation <- Learning Motivation 0.841 0.101 8.295 *** 
 

From the test results obtained that all CR 

values are above 1.96 or with a probability smaller 

than 0.05. Thus all Hypotheses are accepted. 

From the calculation results obtained from 

the CR variable teacher competence of learning 

motivation is 6.215 and with a probability value of 

0.000. Probability value = 0,000 <0.05, indicating 

that teacher competence has an effect on learning 

motivation. Thus it can be concluded that H1 was 

accepted. 

The calculation results obtained from CR 

learning facilities variable on learning motivation 

is 2.321 and with a probability value of 0.028. 

Probability value = 0.028 <0.05, indicating that 

learning facilities have an effect on learning 

motivation. Thus it can be concluded that H2 is 

accepted. 

The calculation results obtained from the 

CR the learning readiness towards learning 

motivation is 3,317 and with a probability value of 

0,000. Probability value = 0,000 <0.05, indicating 

that learning readiness has an effect on learning 

motivation. Thus it can be concluded that H3 is 

accepted. 

From the calculation results obtained from 

CR the variable of learning motivation towards 

learning achievement is 8.295 and with a 

probability value of 0.000. Probability value = 

0,000 <0.05, indicating that learning motivation 

has an effect on learning achievement. Thus it can 

be concluded that H4 is accepted. 

The results of the analysis indicate that 

good teacher competence from schools will 

increase student motivation, so the better teacher 

competence, the better student learning 

motivation. The results also indicate that teacher 

competence is a set of knowledge, skills and 

behaviors that must be possessed, internalized, 

mastered, and realized by the teacher in carrying 

out his professional tasks. Where the teacher 

competence consists of professional competence, 

pedagogical competence, social competence and 

personality competence. Teachers who have good 

competence in teaching can increase student 

motivation because students can easily understand 

the learning given by the teacher. The results of 

this study are consistent with the study of Wiwin 

and Rustiana, (2014). 
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The results of this study indicate that better 

learning facilities from schools will increase 

student motivation, so better learning facilities will 

increase learning motivation. The results of this 

study indicate that the availability of learning 

facilities is the basic modal of students mastering 

lessons in school. Books, stationery, and the 

condition of the class also influence concentration 

to study. The availability of learning facilities at 

school and at home is very dominant as a support 

for learning success and an effort to optimally 

increase the sense of learning optimally for 

students who care about the subjects given by 

teachers at school. The availability of learning 

facilities in schools is expected to be properly 

available, while the intended learning facilities are 

buildings, tables, chairs, laboratories, sports 

facilities and others. But in addition to learning 

facilities in schools that can affect learning 

outcomes, the lack of learning facilities at home 

will also cause obstacles that can interfere with 

student learning activities so students are not 

feeling motivated to repeat lessons from school. A 

good learning facilities will provide students with 

a sense of comfort and ease of learning, this can 

increase motivation. The results of this study are 

in accordance with the research of Inayah et al 

(2011). 

The results of this study indicate that a 

complete learning readiness from school will 

increase student learning motivation, so it means 

that high learning readiness will also increase 

learning motivation. The results of this study 

indicate that learning readiness are conditions that 

precede learning activities themselves. Without 

this readiness or willingness, the learning process 

will not occur". This statement explains that 

things are done by students or are shown by 

student behavior before the learning process. This 

needs to be done by students to better support the 

implementation of a more optimal learning 

process, when compared to students who do not 

have the readiness in dealing with the learning 

process.  Based on the explanation above it can be 

concluded that learning readiness is the condition 

of someone who is ready to carry out a learning 

activity both physically and mentally. The results 

of this study support the research of Bujuri, 

(2015). 

The results of this study indicate that high 

learning motivation of students will increase 

student learning achievement. The results of this 

study indicate that learning motivation must be 

present within each student, students who have 

high learning motivation can be seen from the 

habit of behaving as in doing assignments, never 

giving up in working on problems, wanting to find 

and do the tasks given by the teacher, learn 

without being told by others. The results of this 

study support the research of Ramdhan and 

Harsono, (2013). 

 

CONCLUSION 

 

Based on the results of the study it can be 

concluded that the conclusions of the hypothesis 

are as follows: (1) There is a positive effect of 

teacher competence on learning motivation, this 

shows that teachers who have good competence in 

teaching are able to increase student motivation 

because students easily understand the learning 

given by the teacher.  (2) There is a positive effect 

of learning facilities on learning motivation, this 

shows that a complete learning facility is able to 

provide students with a sense of comfort and ease 

of learning, this can increase their motivation. (3) 

There is a positive effect of learning readiness on 

learning motivation, this shows that students who 

have readiness to participate in learning have a 

strong motivation in learning. (4) There is a 

positive effect of learning motivation on learning 

achievement, this indicates that students who 

have high motivation in learning are able to 

increase their stimulation in learning more 

actively to obtain high learning achievement. 
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