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purposive sampling. Kuesioner, wawancara, dan diskusi terfokus juga dilakukan
Academic achievement; untuk mengumpulkan data. Penelitian ini menemukan bahwa tutee, tutor sebaya,
challenges; perception; dan kepala lembaga memiliki persepsi positif terhadap pembelajaran tutor se-

peer assisted instruc-

. X baya. Mereka menyatakan bahwa pembelajaran tutor sebaya dapat meningkatkan
tion; sport science

kemampuan akademik, kecakapan sosial, dan dapat juga mengatasi hambatan
psikologis siswa. Bagaimanapun juga, praktik pembelajaran ini masih sebatas
pada aktivitas mengerjakan tugas dan pembelajaran berbasis proyek, termasuk
juga berbagi pengalaman belajar mereka. Penelitian ini juga menemukan bahwa
beberapa factor seperti motivasi tutee, ketiadaan fasilitas, kurangnya dukungan
dari lembaga, dan kurangnya pengalaman tutor teman sebaya turut memengaruhi
keterlibatan siswa dalam pembelajaran.

Abstract

The purpose of this study was to examine the perception of students, peer assis-
ters and the department head towards peer assisted instruction. It also aimed to
investigate the extent of its implementation in sport sciences department and chal-
lenges which hamper its effectiveness. The subjects were peer assisters, tutees and
the department head. They were selected through purposive sampling technique.
Questionnaire, interview and focus group discussions were employed as data gat-
hering instruments. The findings indicated that tutees, peer assisters and the de-
partment head have positive perceptions toward peer assisted learning instruction.
They perceived that peer assisted instructional approach helps learners to develop
their academic achievement, to enhance their social interaction skills and to mana-
ge their psychological difficulties. However, the practices were limited to activities
such as doing assignments and project works, sharing their learning and studying
experience. The data also revealed that factors such as lack of tutees motivation,
lack of facilities, lack of support from the department, lack of peer assister tutoring
experience were the observed challenges which affect students’ engagement in peer
assisted instructional model.
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INTRODUCTION

Peer assisted learning has been a widely
accepted instructional technique in educational
institutions (Arendale, 2017). It is implemented
to maximize students learning, to enhance com-
munication and social skills; students who un-
derstand the lesson assist lower achievers and
less experienced students to foster their acade-
mic success and to reach out them in an indivi-
dualized and positive ways (Mynard & Almar-
zouqji, 2006; Nguyen, 2013). In addition, Mynard
and Almarzouqi, (2006) and Thurston, et al.
(2007) explained that peer assisted instruction
emphasis on the role of learner’s interaction and
allows them to scaffold each other’s learning

Ginty and Harding (2014) asserted that
peer assisted instruction benefits learners to
facilitate learning, information processing, kno-
wledge sharing, academic socialization, critical
thinking and reflection among peers. Betegior-
gis and Abiy (2016) also viewed peer assisted
learning as a part of student-center instruction
where students engage in cooperative learning.
Furthermore, the instruction provides to stu-
dents the opportunity to participate actively in
their learning to improve their self-confidence
and to be familiar with the learning environ-
ment (Topping, 2005). The strategy makes law-
yers, doctors, educators and students’ effective
in their professional skills and practices (Han,
2005) through proper peer assisting and mento-
ring.

Furthermore it is effective at improving
success rates in high-risk courses (Cheng and
Johnston, 2014). From the social interaction
theory point of view, learning relies on interac-
tion among individuals; learners could impro-
ve their learning with the support of adult gui-
dance or mentored by capable peers. Moreover,
Vygotsky’s 1962 idea cited in (Arendale, 2014)
stated the presence of an advance peer within a
student group serves as a catalyst for all students
to perform at higher levels than they would alo-
ne. Hence, through peer assisted instruction,
learners acculturated in to knowledge through
engagement with more capable peers to enhance
their partners’ confidence and academic perfor-
mance (Topping, 2005 cited in Betegiorgis, Abiy
and Mesafint, 2015).

Research studies show that the instruc-
tion is effective to improve students’ learning.
Among these, Betegiorgis and Abiy (2015) and
Beyissa (2014) proved peer assisted instruction is
effective to teach courses like English and phy-

sics. Arendale (2014) also proved peer assisted
learning contributes to improve students’ aca-
demic performance. Likewise, (Topping, 200s5;
Duah, Croft & Inglis, 2013; Ginty & Harding
(2014) mentioned that it is an effective approa-
ch for students to adapt the new environment,
to understand a course content, to develop lear-
ning and study skills and to prepare for better
achievement in tests.

Therefore, this research aimed at inves-
tigating the perceptions of tutees, peer assisters
and the department head toward peer assisted
instruction. Besides, it aimed to explore the
practice of peer assisted instruction in sport
science department, Bahir Dar University. It also
aimed to investigate the major challenges which
hamper the implementation of the instruction
to foster sport science students academic achie-
vement.

In Ethiopia, recently, there is a great ex-
pansion of primary, secondary, territory and
vocational institutions by guided through the
Ethiopia Educational policy (ETP, 1994). As it is
mentioned in the policy, the objective of educa-
tion is to develop the physical and mental po-
tential of the learners, to make them problem
solver, to become critical thinker.

In the country, peer assisted learning has
been implemented in orthodox church educati-
on (Abenet tme’hertbet) for a long time. The stu-
dents who learn and understand the lesson have
a responsibility to guide their colleagues before
and after they learn from their teachers. This
helps them to master the content which they
learn. Likewise, the Ethiopian education policy
(1994) embarks every educational institution
should implement different active learning stra-
tegy such as cooperative learning, peer assisted
learning, and mentoring to make university stu-
dents effective in their education. For instance,
according to Betegiorgis andAbiy,( 2016), higher
institution students work together in peer lear-
ning group and assist one another’s learning.
Similarly, Weldemariam and Girmay (2015) state
that Ethiopia introduces network learning such
as cooperative learning strategy starting from
upper primary to university education.

According to Medhanit, Meseret & Aklilu
(2015), education, to be successful has to consi-
der the type of the lesson, teachers’ qualificati-
on, students’ motivation, level of knowledge and
the overall situation of the institution. Thus, Ba-
hir Dar University, one of the largest public uni-
versity in the country, designed various active
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teaching methodology like cooperative learning,
peer assisted learning and mentoring as supple-
mentary instructions.

The university designed this learning ap-
proach and is implementing in every discipline.
Particularly, first year students are assisted by
senior students to support their transition to
higher education and to develop their learning
and study skills (Ginty & Harding, 2014), and it
also practiced to motivate and maximize their
learning and to appreciate their educational en-
gagement. Furthermore, the university arranged
various study areas in the campus to be used by
peer assisters while they assist each other. Mo-
reover, students are also grouped into one to
five arrangements to assist each other’s learning
by using cooperative learning approach. Sport
Sciences is one of the department in which stu-
dents support each other by using peer assisting
instruction and cooperative learning strategies.
Particularly, senior students are selected to assist
courses which are difficult for first year students
such as human physiology and biochemistry.

However, Peer assisters are selected eit-
her based on higher education entrance result
or based on their previous semester academic
achievements (grades). Accordingly, the instruc-
tional approach did not implement as it was ai-
med. For instance, Efrem & Oukulu (2015) also
asserted that although it has been implemented
widely in Ethiopian Higher Education (EHEI),
the program has not been effective to the ex-
pected extent. These might be the reason that
students who are selected to assist lower achie-
vers did not get any formal or informal training,
the department head or the coordinate did not
have any mechanism to follow up the instruction
and students’ lack of awareness regarding peer
assisted learning instruction, difficulty with lack
of teaching aids and materials.

Hence, the researchers observed only
some students participate in the program. It see-
med lack of attention is given by tutees, teachers
and peer assisters; they might think that they
don'’t get benefit from the instructional approa-
ch.

According to the literature, teachers’
conception and attitudes towards peer assisted
learning, personality clashes during study, lack
of commitment and attendance on the parts of
tutees are the mentioned challenges which af-
fect peer assisted instruction (Mynard & Almar-
zouqji, 2006; Betegiorgis & Abiy, 2016). Besides,
inconsistent tutoring practice also undermines

its effective implementation (Nguyen, 2013).
Thus, it is recommended that academic mem-
bers should carefully coordinate the program in
order to troubleshot problems that arises (Ginty
& Harding, 2014).

Recently, there are researchers who in-
vestigated the peer assisted instruction. For
instance, Betegiorgis and Abiy (2016) investiga-
ted EFL teachers’ conceptions and attitudes of
peer-assisted learning in English classes. They
find out that majority of EFL instructors neither
they have positive attitude nor they have posi-
tive conceptions toward peer assisted learning
as result of lack of practice and adequate trai-
ning in its implementation. Similarly, Betegior-
gis, Abiy and Mesafint (2015) also investigated
EFL teachers’ beliefs and practices in relation
to peer-assisted learning in university English
classes, and they concluded that Debre Birhan
University EFL instructors have strong belief in
the importance of using peer assisted learning in
English classes. However, according to these re-
searchers teacher’s beliefs and practices did not
significantly corresponded.

Furthermore, Betegiorgis and Abiy, (2015)
examined the fidelity of peer mediation and its
role in improving students’ oral English commu-
nication skills. They reported that low and me-
dium achievers showed moderate improvement
in their oral English communication skillsasare-
sult of peer mediation instruction. Thurston, et
al. (2007) also studied the theoretical perspecti-
ves and implications of peer learning for primary
school science classroom practice. Hence, they
find out that peer learning has an important role
to play in primary school, and they recommen-
ded that continues professional development
program is essential to enhance the pedagogy of
teachers in using peer learning strategies. Like-
wise, Eskay, et al. (2012) investigated the use of
peer tutoring, cooperative learning and collabo-
rative learning on reducing anti-social behavior
of schooling adolescence. They reported that
peer tutoring, cooperative learning and collabo-
rative learning reduces anti-social behavior of
schooling adolescents.

In the same way, some researchers con-
ducted a meta-analysis and systematic review
toward peer assisted instruction. For instance,
Balta, et al. (2017) studied a meta-analysis of the
effect of peer instruction on learning gain: Iden-
tification informational and cultural modera-
tors. These researchers found that peer instruc-
tion has a positive impact on learning compared
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to traditional teaching methods, and they added
that it is the most effective in collectivist count-
ries and individualist countries that place a high
value on social interaction, compared to those
encouraging individual learning. In addition,
Dawson, Vander Meer, Skalicky and Cowley
(2014) reviewed literatures from 2001-2010. The
review focused on the effectiveness of supple-
mental instruction and peer assisted study. Ac-
cordingly, the researchers stated that through
supplementary instruction seemed to have been
effective, it does not provide some indications
that worked on some level for some groups of
students.

Generally, the above researchers explained
that peer assisted instruction is an active lear-
ning instruction which helps learners to impro-
ve their academic achievement and help them to
reduce psychological difficulties. Therefore, this
research aimed to examine perceptions of peer
assisters, tutees and the department head per-
ceptions and the way peer assisted instruction
model was practiced in the selected department.

Though, researchers such as the above dis-
cussed peer assisted instruction, none of them
explored the perception of peer assisters, tutors
and the department head, and how it is practiced
in the selected department and university is not
addressed. Moreover, there is no enough data
which mentioned the challenges which hamper
the implementation of peer assisted learning in
sport science setting.

Accordingly, this research aimed to ex-
plore perceptions of tutors, tutees and the de-
partment head. In addition, it endeavored to
determine the extent of its practice in sport aca-
demy, sport science department. It also aimed to
investigate the major challenges which hamper
the implementation of peer assisted learning in
the sport science department in particularand in
Bahir Dar University in general. Thus, the study
attempted to answer the following research

1. What are the students, peer assisters
and department head perceptions to-
wards peer assisted learning?

2. To what extent peer assisted learning is
practiced in Sport Academy, Bahir Dar
University?

3. What are the main challenges of peer
assisted learning in sport academy, Ba-
hir Dar University?

Students’ active involvement in the edu-
cational processes is the focus of every educatio-
nal institution, teacher, policy maker, students

and parent, and various educational institutions
have been enacting various polices and strategies
to make students’ learning effective. Thus, this
research benefits institutions by indicating what
challenges may face their students to practice
and implement peer assisted learning instructi-
on, and it also shows a direction what is expected
from the department head and from each indi-
vidual. Likewise, teachers also benefit in this re-
search. Teachers who need to improve students’
critical thinking, social skills and academic
achievement through peer assisted instruction
can use this research. Moreover, learners are also
benefited by this research. The research inform
them how peer assisted instruction is important
for learners to improve their academic achie-
vement, to enhance social skills and to manage
psychological difficulties.

METHOD

The main purpose of this research was to
explore the practices and perceptions of peer as-
sisted learning instruction in sport sciences de-
partment Bahir Dar University. It was also aimed
to investigate factors which hamper the imple-
mentation of peer assisted instruction in the de-
partment. The research followed mixed methods
research paradigm. Accordingly, the researchers
gathered qualitative data by direct observati-
on the actual phenomena through focus group
discussion, and quantitative data were gathered
through questionnaire. These data were gathe-
red simultaneously. Therefore, this research is
designed through convergent parallel mixed
method design.

In Bahir Dar University, according to the
University official website (http://bdu.edu.et),
there are 4 institutes, 5 colleges, 2 faculties, 2
academies and 5 schools, and the university as-
pires to implement active learning and partici-
patory teaching methodologies like peer assisted
learning, cooperative learning and otherin all in-
stitutes, schools, faculties and colleges. Though
there are various educational issues which need
to investigate, the researchers decided to focus
on students who enrolled in sport academic in
2016/2017 academic year and peer assisted lear-
ning.

The university and the department were
selected purposively since the researchers are
working at Bahir Dar University and the co re-
searcher was delivering courses for sport science
first year students. Hence, the researchers belie-
ved that to manage and to coordinate the data
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gathering process, the researchers selected 1st
year sport science students, three 3rd year stu-
dents who were participated in peer assisting
program and the department head through pur-
posive sampling technique. It was assumed that
tutees, peer assisters and the department head
knew the actual practices and challenges of peer
assisting instruction in the selected department.
Hence, 34 first year students who joined the uni-
versity in 2016/2017 academic year, 3 peer assis-
ters (third year students) and the department
head participated in the research.

The researchers employed questionnaire,
interview and focus group discussion as data gat-
hering instruments. Questionnaire was the main
instrument which the researchers used, and it
was prepared for both tutees and peer assisters.
It was designed using a Likert scale with numeri-
cal values (s, strongly agree, 4 agree, 3 neutral, 2
disagree and 1 strongly disagree).

The items were both adopted and adapted
from previous studies such as (Capstick, 2004;
Smith, May & Burke, 2007; Cheng & Walters,
2009 Arendale, 2014) ideas. For instance, items
regarding peer assisters and tutees perception
towards peer assisted instruction were adopted
in Capstick, (2004), and the other items which
mentioned practices and challenges of peer as-
sisted instruction were prepared by consulting
literatures from Smith, May & Burke ( 2007),
Cheng & Walters, (2009) and Arendale, (2014).
Therefore, the questionnaire discussed tutees
and peer assisters perceptions, approaches and
challenges of peer assisted instructional appro-
aches in sport science department. Likewise,
the department head was also interviewed on
the practices, supports and challenges of peer
assisted learning instruction in sport science de-
partment, sport academy.

The other instrument was focus group dis-
cussion (FGD); in this instrument 30 students
participated; all discussions were facilitated by
the researchers, and they discussed issues about
their perceptions about peer assisted learning,
practice of peerassisted learning instruction and
challenges of peer assisted learning instruction.
The participants were selected randomly from
the sample population and assigned them in to
three groups randomly. The FGD questionnaires
were grouped with three (perceptions, practices
and challenges) themes. Each discussion lasted
approximately 60 minutes.

The researchers checked the reliability
and validity of the instruments. To assure their

validity the researchers adopted and adapted
questionnaire items by refereeing previous re-
searchers (Capstick, 2004; Smith, May & Burke,
2007; Cheng & Walters, 2009 Arendale, 2014)
which their validity were proved. Besides, it was
viewed and revised by students who pursue their
PhD in English language and literature depart-
ment. Then, the reviewed questionnaire was
administered to the sample population. Moreo-
ver, the questionnaire reliability was cheeked
through Cronbach alpha test and the value was
0.824 which indicates high level of consistency.

The data were analysed using SPSS ver-
sion 23 (SPSS Inc., Chicago, IL, USA). Thus,
descriptive statistics and the inferential statis-
tics were employed. The description of partici-
pants is presented as frequency and percentage.
Specifically, peer assisters perceptions, practice
and challenges toward peer oriented instructi-
on were computed through descriptive statistics
with structured five-point rating scale (1-5 value:
strongly disagree (SDA), disagree (DA), no res-
ponse (NR), agree (A) and strongly agree (SA)
and presented by using mean and standard devi-
ation. A cut off point of 3.0 was used as decisi-
on point (expected mean) to reject or accept the
items in the questionnaire. Likewise, one-samp-
le t test was used to investigate whether percep-
tion level of tutees differed significantly from
the assumed mean level. Only a few missing was
registered in the questionnaires, and these were
treated as missing in the analysis using exclude
cases list wise. In addition, the qualitative data
which were collected through focus group dis-
cussion and through semi structured interview
was passed through sorting the data in to broa-
der themes and issues by using Nvivo 10.0 analy-
sis software.

RESULT AND DISCUSSION

As mentioned above, the participants of
this study were first year sport sciences students.
Among the participants 15 (44.1%) students were
male, and 19 (55.9%) students were female. The
data which were gathered through the instru-
ments were analyzed thematically below.

A. Practice of Peer Assisted Learning

Peer oriented instruction practices needs
both peer assisters and tutees engagement. As it
is shown in table 1 above, tutors practiced some
activities such as asking assistance in doing dif-
ficult assignments and tasks in a moderately way
(Mean=3.26). It also explained that the supple-
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Table 1 Mean and Standard Deviation on Practice of Peer Assisted Learning

Mean  StD
Tutors shared their learning experiences 3.15 1.234
Tutors encouraged us to discuss tasks and activities collaboratively 3.21 1.250
My tutors are very expressive and have good subject matter knowledge 2.76 0.955
Tutors discussed tasks which are very difficult tasks for us 2.88 1.038
Tutors showed us how assignments and tasks are done 3.26 1.286
They argued with us different concepts and issues related to the courses 318 1114
Tutors shared their academic and nonacademic experience and how they are coping 3.15 1184
up challenges in the campus.
Tutors showed different study strategies 2.97 1114
I shared my personal issues to my tutors and get assistance by them 2.85 1329
I ask my tutors to helped difficult tasks and assignments 3.26 1163
Tutors gave us tutorial program on fixed and negotiated schedule 3.21 1.095
Tutors asked our feelings about their assistance 2.82 1.218

Note: Each item is rated on a 5-point Likert scale (1 = SDA; 2 = DA; 3=NR;4=A;5=SA

mentary schedule was conducted through fixed
and negotiated (voluntary timetabled) schedule
(mean=3.21). In this case, the schedule is prepa-
red centrally by the facilitators, or they could ar-
range by the agreement between tutees and peer
assisters. Similarly, peer assisters also encoura-
ged tutees to deal different tasks and activities
collaboratively (Mean=3.21).

Furthermore, the researchers found that
sharing tutors learning experiences and ways of
coping up challenges, relatedness of activities
and tasks with the course’s contents were con-
siderably better which has mean, 3.18 and 3.15
respectively. However, some discrepancies were
observed from tutees responses. Even if tutess
asked assisters how to deal with difficult tasks
(mean=3.26), peer assisters were unable to deal
with difficult tasks (mean=2.88) and they even
did not consider their (tutees) feelings (M=
2.82). Lastly, tutees mentioned that peer assis-
ters did not master the subject and able to trans-
fer the contents effectively (mean=2.76).

Furthermore, students also responded
during the focus group discussion on the prac-
tice of peer assisted instruction in the depart-
ment. They mentioned that “we think that peer
assisted learning is important in the university
education, and mostly we use it while assign-
ment, worksheet and project works are given.
Mostly, senior students lectured to us common
concepts... and of course they share their lear-
ning and study experiences.”

Similarly, the department head replied
regarding the practice of peer assisted learning
“this instruction was tried many times and many
students did not participate; it is not effectively
practiced.” He also responded regarding to their
supervision and support. Thus he said “I rarely
supervised the effectiveness of this instructi-

on, but I think they participate in peer assisted
instruction to do their assignments and group
works through peer assisting.

Generally, the above data showed that
peer assisted instruction was not a common acti-
ve teaching strategy in the department. Though,
there seem contradiction between the ques-
tionnaire data and the tutees and the depart-
ment head response, it is clearly shown that the
instruction did not practice in a wider context.
Thus, the instruction did not use other than in
educational practices such as to do assignments,
project works and term papers.

B. Perception of Students and Peer Assistors
Toward Peer Assisting

One sample t-test was also run to investi-
gate the students’ levels of perceptions towards
peer assisted instruction. Table 2 above shows
that t (33) =10.63, P< 0.05 which indicated there
is a statistical significance difference. This indi-
cated that learners perceived peer assisted lear-
ning instruction could benefit to their academic
improvement, social interaction and developing
psychological aspects (self-esteem and self- con-
fidence).

Table 2 Tutees’ Perceptions Towards Peer Assis-
ting Learning

Perception
T df sig. Mean
(2-tailed)
Difference
10.633 33 .000 .86708

Furthermore, participants were asked
their views on peer assisted instruction. They
stated that “we think if it is practiced properly, it
will help us to increase our grades, there will not
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Table 3 Peer Assisters View Towards Peer Assisted Instruction

Mean

To understand the subject maters 4.66
Opportunity to clarify basic concepts 433
Opportunity to clarify complex concepts 2.66
Better preparation and marking in assignments 4.00
Social aspects of learning (for teaching each other 4.6

To increase confidence 4.00
To develop study skills 433
Increase academic autonomy, diversity of study strategies 3.66
To create positive relationship with participant students 4.66

Note: Each item is rated on a 5-point Likert scale (1 = SDA; 2 = DA; 3=NR;4=A;5=SA

be students who dismiss from the department,
and senior students know how to study, how to
do their assignments and they are familiar with
teachers’ exam preparation styles. Therefore,
they can instruct how work and study with other
students, how to develop our confidence during
presentation and how to score better grade.”

Generally, the researchers observed that
all most all students believed the instructional
approach is important for improving their lear-
ning, for enhancing social interaction, for deve-
loping self-confidence, for sharing study skills
and experiences and for motivating them to
participate in different active learning strategies.
Jahan, et al., (2013) found similar result.

Moreover, peer assisters’ perceptions were
computed through descriptive statistics with (1-5
value: strongly disagree, disagree, no response,
agree and strongly agree). As it is observed in the
table 2 below, peer assisters highly believed by
the benefits of peer assisted instructional appro-
ach.

Particularly, they believed that peer assis-
ting instruction is very significant to understand
the subject matter of the courses, for assisting
each other in their learning and to have positive
relationship among peers with the highest (4.66)
mean.

In addition, they perceived that the
instruction is very important to create the op-
portunity to clarify basic courses concepts and
to develop different study skills with 4.33 mean.
They also agreed that the instruction is very im-
portant to assist their tutees how to prepare their
assignments for better marking and to develop
their confidence. However, peer assisters did not
think that it could benefit to create the oppor-
tunity clarify complex concepts of the courses.
In general, like that of tutees (students) peer
assisters have positive perceptions toward peer
assisted instruction for academic, social and

psychological aspects.

Generally, the researchers learned that
students and peer assisters’ perceptions did not
affect students’ engagement. It is believed that
if the learners have positive perception, they are
more likely engage with the instruction techni-
que. Hence, sport science department students
have positive perceptions toward peer oriented
instruction which help them to engage with the
instructional practices if they get suitable envi-
ronment.

Furthermore, the department head was
asked his views regarding peer assisted instruc-
tion. He replied that “I think the instructional
technique is very important to strengthen their
social relationship, to improve their results du-
ring assignments, to develop study skills and
understand the subject matter” Therefore, it
is clearly, known that peer assisted instruction
contributes to the development of students’ self-
confidence and minimizing stress and anxiety
besides to educational aspects. According to
this, Demir, et al. (2014) explained that students
could minimize their stress and anxiety while
they are mentored through capable peers.

C. Challenges of Peer assisted Learning
Instruction

Table 4 revels that peer assisted instructi-
on is challenged by shortage of supportive ma-
terial (3.76), tutees motivation to attend in peer
assisted learning (3.74) lack of awareness about
peer assisted instruction (3.35) are the major
challenges which mentioned by peer assisters.
Similarly, tutees mentioned in their focus group
discussions that “The department does not give
resources such as projectors, books, work sheets
and others... the area is not also quite well for
peer learning; there is sound pollution during
discussion, and some students are not interested
to participate in peer learning.” They believed
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Table 4 Challenges of Peer Assisted Learning Instruction

Mean StD
Shortage of supportive materials (work sheet, chalk, books) 3.76 1.103
Students motivation to attend in peer assisted learning 3.74 0.931
Lack of awareness about peer assisted learning 3.35 1.228
Lack of experiences in peer assisted learning 318 1.424
Poor coordination of group members contribution 3.24 1.182

Note: Each item is rated on a 5-point Likert scale (1 = SDA; 2 = DA; 3=NR; 4=A; 5=SA

that it is best to study by them. Furthermore,
peer assisters did not give detail explanations.”
Generally, according to the data, peer assisted
instruction is not effectively practiced in the de-
partment because of the lack of peer assisters as-
sisting experience, lack of support from the de-
partment, lack of motivation and other reasons.

CONCLUSION

This research showed that peer-oriented
instruction was rarely practiced in the selected
department. Particularly, students were using it
to share their learning experiences, to discuss as-
signments and project works cooperatively and
they were using it for getting assistance for con-
cepts which were difficult for them.

Furthermore, it is observed that students
have positive perception about peer-oriented
instruction. Hence, the researchers found that it
greatly motivates tutees to participate especial-
ly if the skill of peer assisters improved through
formal and informal training. Topping (2005) ar-
gues that participants should take specific trai-
ning to take their roles.

Researchers such as (Arendale, 2000; Kee-
nan, 2014; Chan, et al., 2016) stated that giving
training for both tutees and peer assisters are
mandatory for successful peer learning program.
Nguyen (2013) also explained that it helps stu-
dents take responsibility for their learning, and
their ability to recognize and accept responsibili-
ty for academic failures. Likewise Topping (2005)
also mentioned that training is compulsory to
ensure equal participation and simultaneous in-
teraction, and synergy. Therefore, it is important
it is important to train peer assisters and tutees
about peer assistance techniques, group mana-
gement and facilitation skills (Makala, 2017). In
addition, the training should include tutees and
peer assisters role, procedures, active learning
strategies, group skills such as team working,
cooperative and collaborative learning.

Finally, challenges like lack of supportive
materials, tutees motivation, awareness and peer

assistors assisting experiences hampered the
implementation of peer-oriented instruction at
sport sciences department.

The researchers recommended that close
supervision is needed by the department and
quality assurance office to assist and facilitate
the implementation of the program. In additi-
on, peer assister should not be chosen simply
by their ranks or academic achievement. Since
peer assisting needs personal skill, passion and
commitment, the department should consider
other criteria while recruiting peer assisters, and
training and orientation are necessary for both
peer tutors and tutees to use their responsibili-
ties successfully.

The researchers’ main aim in this study
was to investigate perceptions of tutees, peer as-
sisters and the department head and to explore
the practice of the instruction in the selected
department. Moreover, it aimed to explore the
main challenges which impacted the imple-
mentation peer assisted learning instruction in
sport science department, Bahir Dar University.
Accordingly, the study showed students were in-
terested to engage in peer assisted instruction
though they were not effectively engaged as they
perceived because of social, economic and ad-
ministrative factors. Specifically, students’ mo-
tivation, lack of facilities, lack of support from
the department, lack tutoring trainings were the
observed challenges which affected students’ en-
gagement in peer assisted instruction.

The research has implication for the prac-
tice, the learners and the teachers. For practice,
the research implied that it is an effective active
learning strategy to enhance students’ acade-
mic achievement, cognitive development and
to improve social interaction among students’
(Thursto, et al., 2007; Eskay, Onu, Obiyo & Obi-
doa, 2012; Betegiorgis & Abiy, 2016). Moreover,
the researcher has also implied that it has contri-
bution to students’ academic, social and psycho-
logical improvement, and it helps them to share
their learning and study experience and assist
each other’s learning (Glynn, MacFarlance, Kel-
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ly, Cantillon & Murphy, 2006; Arendale, 2014; Er-
fani & Nikbin, 2015).

In addition, the research implied to the
teachers that if they coordinate peer learning
program and train tutors and tutees they take
their responsibility and facilitate students’ lear-
ning and the program can also minimize teach-
ers’ burden by having desirable effort to improve
their learning and understanding the learning
concept easily (Watkins, 2005; Betegiorgis, Abiy
& Mesafint, 2015; Hodgson, Benson & Brack,
2015). So, it is important that, tutors, tutees, te-
achers and the department head should be com-
mitted, encouraged and facilitated the instructi-
on implementation.
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